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Decision Notice
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PANEL MEMBERS:

APPLICANT:

REGULATORY AUTHORITY: NSW Early Childhood Education and Care
Directorate, NSW Department of Education

Decision
The Ratings Review Panel (the Panel) by consensus decided to amend the rating
level of Standard 4.1 from Meeting NQS to Exceeding NQS. As a result, the panel
amended the rating levels for Quality Area 4 from Meeting NQS to Exceeding NQS
and the service’s overall rating from Meeting NQS to Exceeding NQS.

Issues under review
1.

The approved provider (the provider) sought a review of Quality Area 4,
Standard 4.1.

2.

The provider selected ‘the regulatory authority failed to apply the prescribed
process on their application form for second tier review. ACECQA however
confirmed that the provider was applying for second tier review on the grounds
that ‘the regulatory authority failed to take into account or give sufficient weight
to special circumstances or facts existing at the time of the rating assessment’.

3.

After assessment and rating, the overall service was rated as Meeting NQS,
as follows:
 Quality Area 1: Exceeding
 Quality Area 2: Meeting


Standard 2.1: Meeting



Standard 2.2: Meeting

 Quality Area 3: Meeting


Standard 3.1: Meeting



Standard 3.2: Meeting

 Quality Area 4: Meeting


Standard 4.1: Meeting



Standard 4.2: Exceeding

 Quality Area 5: Exceeding
 Quality Area 6: Exceeding
 Quality Area 7: Meeting

4.



Standard 7.1: Meeting



Standard 7.2: Exceeding

At first tier review, the provider applied for a review of standard 4.1 and
standard 7.1, however the regulatory authority confirmed the respective
ratings from assessment and rating for these standards under review.

Evidence before the panel
5.

The Panel considered all the evidence submitted by the provider and the
regulatory authority. This included:
 the application for second tier review and its attachments
 the Assessment and Rating Instruments and the final Assessment and Rating
Report
 the service’s feedback to the draft report
 the application for first tier review and its attachments
 the regulatory authority’s findings at first tier review
 the regulatory authority’s submission to second tier review
 the provider’s response to the regulatory authority’s submissions.

6.

The Panel was also provided with advice from ACECQA on the Quality Areas
under review.

The Law
7.

Section 151 states ‘Following a review, the Ratings Review Panel may:
 (a) confirm the rating levels determined by the Regulatory Authority; or
 (b) amend the rating levels.

The Facts
8.

is a long day care service with 39
approved places. The service is based in
NSW.
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9.

The assessment and rating visit took place on
authorised officer.

by one

10. The provider was sent the draft report on
and feedback
from the provider on the draft report was received by the regulatory authority
on
. The final report was sent to the provider on
.
11. The regulatory authority made a decision on first tier review on
. The regulatory authority sent the first tier review decision to the provider
on
. The provider applied for second tier review on
.

General submissions from the provider
12. The provider enclosed the following statement with their second tier review
application:
 In response to our first tier review decision and on behalf of the children,
families and educators of
, we enclose
our application for Second Tier Review. We hope that this further review by
the Australian Children’s Education and Care Quality Authority’s review panel
will acknowledge the embedded nature of our work in the quality area that we
are focusing on for this review.
 We would like to share with the panel that if we had the gift of extra time
available to us, that did not take us away from our core role of the care and
education of the children in our community, we would have also appealed for
review of Quality area 7 Governance and Leadership. We believe that the
areas of Staffing Arrangements and Governance and Leadership are
explicitly linked and that our work in these two areas that has been evidenced
many times throughout this process (QIP, response to draft report and First
Tier Review) is clear and available. The grounds for this application lies in
the first point of contact in this process. There was not appropriate care,
focus, clarification and attention taken during the assessment and rating visit
in
to allow for the prescribed process to be undertaken.
Consequently, this has left an indelible mark on the lens through which our
practices, pedagogy, care, education and reflection are viewed.
 Our hope and faith lies in the process of the second tier review where we
trust that all our evidence will be read, discussed and clarification sought for
context if needed.
13. The provider’s second tier review application included the following
submission:
 Our Early Childhood Education and Care service has worked exceptionally
hard over the last 5 years on continuous improvement in all areas of program
delivery and are dedicated to and advocates for the National Quality System
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 We have taken the path of least resistence in this final review opportunity and
are now only asking for a review of Quality Area 4, Element 4.1.1. We have
worked tirelessly for many years now on the arrangement, structure and
empowerment of our team with a view that is always focused on the learning
and development oucomes of all children. This is reflected in our daily
meetings, varied monthly collaborations, professional learning planning,
practitioner research, recruitment, short term and long term rostering, team
development planning and retreats etc. As much as we believe our efforts in
governance and leadership support all of this work, we feel the time that has
taken to prepare evidence in previous reviews and appeals has detracted
from the core purpose of our role as educators and educational leaders and
therefore reluctantly we will not be seeking an amendment of the exceeding
theme decision in QA7.
 Thank you for your time in reading our centre's feedback on this experience.
14. The provider also submitted the following in its second tier review application
form in relation to Standard 4.1:
On the day of the assessment the discussions that took place between the
Director and the Authorised Officer were rushed and unfocused. On the day
the Officer advised that she had forgotten to bring her power cord for her
tablet and that the tablet had not been charged the night before due to her son
doing an assignment for school on it. This caused an experience of observing
rushed noting of points by the Officer. The draft report comments were
reflective of this rushed approach as they did not capture the true discussion
points that form the picture of our processes and practice. The comments did
not reflect the true context of the practices described. There was also not a
great deal of communication at the time of the visit that gave us confidence
that what was discussed was fully understood by the Officer.
There were very few questions or statements by the officer to seek clarification
or want to know more about quite large scale projects and staffing planning
that had evolved over many years of discussion and reflection. We are
appealing this particular element and quality area as the practices that inform
and guide decisions made about our staffing arrangements are embedded and
reflected upon critically constantly and have been for many years. We feel
that the prescribed process of assessing this information has not been carried
out adequately. There are also comments made by the Authorised Officer that
have been documented in the draft report and review reports that
misrepresent discussions that took place during the visit regarding critical
reflection with families that we believe are influencing decisions around our
practices. These have been a misrepresentation of our centre that may have
occurred due to the rushed nature of the process on the day. Further from this
experience that may explain the initial comments in the draft report, we will
provide evidence of how our centre does meet the exceeding themes that may
have been not understood by the authorised officer.
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15. As part of the right of reply process ACECQA gives providers upon receiving
their assessment and rating and first tier review material from the regulatory
authority, the provider responded with:
 Further to our original A1 STR Application for Second Tier Review form we
would like to make further comments in response to our right of reply process
on receiving all our documents from our RA that will proceed to the ACECQA
panel.
 The documents appear, on examination to be the documents and
communications included by our Centre or the DoE from our Assessment and
Rating visit, reply to the draft report and first tier review process. The only
documents that we had not seen previously was an email between
Authorised Officers at the DoE explaining our Directors query as to the layout
of the draft report ratings form. We have also not seen before the excerpt of
QA4 from our QIP progress notes. We have only ever seen that information
in the context of our entire QIP document. We can see that the full QIP
document is also forming part of the documents sent to ACECQA from the
RA.
 On reflection of all of these documents and the further evidence now collated
for the second tier review, our centre community is even further confident that
our Staffing Arrangements are practices that are demonstrated in an
embedded, consistent process that provides flexibility, continuity and
predictability for children and families. All educators at our centre work within
the conceptual frameworks on team collaboration that we have worked so
hard to establish, which inherently support our abilities to enhance children’s
learning and development. We have not only reflected on these practices
from many diverse perspectives but we have engaged in researching our
practices in this area to analyse, evaluate, self-assess and create innovative
and contextual systems that allow for continuous improvement from this
critical reflection. Our team are engaged in ongoing learning and reflective
practice that supports our staffing arrangements and each team member’s
individual abilities. We reflect together often to examine these perspectives
in many different forms, both formally and informally. We have provided
evidence of this within this and previous applications for review.

Standard 4.1
16. Standard 4.1 (Staffing arrangements) is that:
Staffing arrangements enhance children’s learning and development.
17. In the draft report, the regulatory authority considered that the service was not
demonstrating exceeding theme 3 in relation to standard 4.1. In the final report
following feedback on the draft report being received, the regulatory authority
changed its position and considered that the service was demonstrating
exceeding theme 3 in relation to standard 4.1.
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18. In both the draft and final reports, the regulatory authority considered that the
service was not demonstrating exceeding themes 1 and 2. The first tier review
panel was of the same view.
19. Exceeding theme 1 is that:
Practice is embedded in service operations
20. Exceeding theme 2 is that:
Practice is informed by critical reflection
21. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or community
Regulatory Authority’s view
Assessment and Rating Final Report
22. In relation to standard 4.1, the final report commented that:
 Management have demonstrated their commitment to a highly qualified work
environment for educators to learn and for children to benefit through
educational programs. Trainees not only contribute to maintaining ratios but
are part of the professional development journey. Early Childhood Teachers
deliver the preschool program and suitable qualifications also support
children's learning in the
rooms. Family input is valued in
this standard, as well as the needs of the children for planning staffing
arrangements to ensure continuity, consistency and predictability.
First Tier Review
23. In relation to standard 4.1 and exceeding theme 1, the first tier review panel
highlighted the following evidence from assessment and rating:
 Eight 0-2 year olds are in attendance with three educators.
 An Early Childhood Teacher mentors other educators through their diploma
training. This provides a succession plan for future staffing arrangements.
 Trainees change rooms approximately every six weeks. This follows
educator's feedback about the trainees exploring other age groups.
 Seven 2-3 year olds are in attendance with three educators.
 Management have demonstrated their commitment to a highly qualified work
environment for educators to learn and for children to benefit through
educational programs.
 Trainees contribute to maintaining ratios but are part of the professional
development journey.
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 Families and the needs of children are not yet considered on an ongoing
basis to inform decisions made for the roster, as it is currently fixed for the
year.
24. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 There are extensive meeting notes, planning documents; long term
customised professional learning projects, photographs, Practitioner Action
Research projects and publications that provide evidence and support of
quality practices. The rosters have been designed based on the needs of the
families for many years. The annual Partnership with Parents questionnaire
asks families directly about staffing arrangements. The response to this over
many years has been in support of the set roster so families know when their
children’s educators will be in attendance
25. The first tier review panel’s decision was that:
 The panel considered claims by the approved provider that Standard 4.1
should be amended to Yes for Theme 1 to support a higher rating of
Exceeding. The panel noted that the feedback and evidence provided
supported a Meeting rating. The service is encouraged to consider the
overview of Exceeding in Theme 1 in the Guide to the National Quality
Standard. In particular, the service’s approach to providing staffing
arrangements that indicate practice is embedded in service operations by
providing high quality practice which enhances children's learning and
development.
 The panel has concluded that there was insufficient evidence to determine
that Theme 1 should be amended to Yes to support an overall higher rating
for Standard 4.1.
26. In relation to standard 4.1 and exceeding theme 2, the first tier review panel
considered that:
 No evidence was gathered by the Authorised Officer to indicate practice is
informed by critical reflection to support a culture of ongoing self-assessment
that helps identify continuous improvement and improved outcomes for
children, families and educators.
27. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 Evidence was provided to indicate of collaboration of staffing arrangements
that is inclusive of parent’s input which is from an excerpt of our annual
Partnership with Parents survey.
 From 2016 onwards the staff have built relationships the
o participate in a
.
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 A
was created. A submission by the team was
made to the
. The educational leader attended
the conference and presented the submission along with the University
Mentors.
28. The first tier review panel’s decision was that:
 The panel considered claims by the approved provider that Standard 4.1
should be amended to Yes for Theme 2 to support a higher rating of
Exceeding. The panel noted that the feedback and evidence provided
supported a Meeting rating. The service is encouraged to consider the
overview of Exceeding in Theme 2 in the Guide to the National Quality
Standard. In particular, the service’s approach to providing staffing
arrangements that indicate practice is informed by critical reflection, where
educators consider, question, analyse and re-evaluate planning and decisionmaking for that standard.
 The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to Yes to support an overall higher rating
for Standard 4.1.
Approved Provider’s view
Feedback on Draft Report
29. In response to the following statements from the service’s draft report:
 Families and the needs of children are not yet considered on an ongoing
basis to inform decisions made for the roster, as it is currently fixed for the
year; and
 Designing rosters based on reflection on the needs of families and the
relationships children have with each other – how families and communities
can make significant contributions to staffing decisions.
The provider submitted that:
 The rating should be changed to exceeding due to the embedded practices of
communication and consultation with our community.
 The suggestion that our service’s roster, that offers ongoing consistency,
continuity of care and the same regular educators without any need for
casual staff is anything but a positive and reflective process, is confusing and
misleading about our service’s commitment to high quality practices.
 Our rosters have been designed based on the needs of the families for many
years. Our annual Partnership with Parents questionnaire asks families
directly about staffing arrangements and the unanimous response to this for
many, many years has been in support of our set roster so that all families
know when their children’s educators will be in attendance. Families during
this consultative process have requested that there is at least one of the
educators from their child’s group available at either morning drop off or
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afternoon pick up time and this is reflected in our roster. We design our
roster with this exact practice in mind. Whenever there are changes to this
consistent practice of rostering educators we ensure that our families are
given notice of same. This may occur when educators are away due to
annual leave or professional learning courses. Parents express their
appreciation of this information via email on a regular basis. It is unclear
how the assessor reached the decision that families and children’s needs are
not considered in this process.
30. In response to the provider’s feedback, the regulatory authority stated that
‘evidence was added to the final report, but has not changed the rating’.
Provider submissions at First Tier Review
31. The provider submitted the following as grounds for review at first tier review:
 Our education and care service is appealing the rating received for QA4 and
QA7 based on evidence described in the final report. We feel strongly that we
have the evidence to meet all the exceeding themes in these areas and
believe that the authorised officer did not take into account all of the relevant
evidence available at the time that demonstrates our service's quality
practices in these areas. Our service community would like to take the
opportunity to provide this evidence for review.
32. In relation to standard 4.1 generally, the provider submitted the following at
first tier review:
 This quality area of Staffing Arrangements has been a body of embedded
work for many years at our service. We began the process of critical
reflection in this area in relation to outcomes for children’s learning and
development as guided by our Philosophical and theoretical influences.
These influences when investigated by our team revealed to us through the
work of Loris Malaguzzi and subsequently Carla Rinaldi, that “before
beginning with the children’s learning we must begin with the teacher….to be
a good practitioner is to be a very good thinker”.
 We embrace this approach through the symbols, systems and behaviours of
our staffing arrangements. However, we also understand staffing
arrangements to go beyond rosters if reflected on in a contemporary,
intentional, inclusive, effective and professional way.
 Staffing arrangements in the context of our service firstly reflects the
governance systems we have in place and subsequently encompasses all
that is relevant to the ongoing quality development of a team of educators
that impacts children’s development and learning outcomes. For this reason
we have worked beyond the parameters of simple short term planning and
staffing and have reflected, reimagined, deconstructed and reconstructed our
understanding of what an effective, catalytic, responsive and critically
reflective team is and how this ultimately impacts the children in our service
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and the community, in particular how it influences society and enhances the
professional identity of our sector.
 We have evidence of meeting agenda/notes, planning documents; long term
customised professional learning projects, photographs, Practitioner Action
Research projects and publications that provide evidence and support our
quality and exceeding practices in this area.
33. The provider submitted the following as evidence:


IN HOUSE PROFESSIONAL LEARNING COURSE
: our team had been together for many
years at this point in time and we felt that while we were effective in our
practices as educators, we did experience some barriers to team
collaboration during challenging times. We wanted to understand how we
could work on this to ensure that children’s learning outcomes were
continually being enhanced. We reflected critically on the information gained
from the time with
and began the process of creating our Team Vision.
At this point in time our service had individual Room Goals that were
reflected upon and reviewed each year, however we began to see these as
contributing to some working in silos issues within our broader team. We
discussed this notion at length and began work on creating one holistic
modus operandi to team approaches which lead to changes in thinking and
planning for systems also. In other words, this reflective practice process
had direct impacts on our staffing arrangements



TEAM VISION WORKSHOP AND ONGOING SESSIONS
: following on from the work that we had begun
leadership team discussed the need for ongoing support and
contact with some professional learning experiences to support the whole
team in our decision to develop our Team Vision. We engaged with a local
business coach
who had had children attend the service
previously and was very successful in building strong teams with many
different businesses in different contexts. Even though
did not have a
background in early childhood education and care, he was very familiar with
our service context and had many years of experience working with teams to
develop visions and build on strengths that in turn enhance their core aims;
which for our team is always children’s wellbeing, learning and development.
attended team meetings, ran a full day workshop on team strengths
and vision building, worked with the leadership team and other team
members running 1:1 coaching sessions during work. The team completed
strengths assessments to gain an understanding of the types of strengths
under the Gallop Strengths Finder Assessment. We used this information
over many months, along with other experiences as a team to help write our
Vision Statement



ENGAGEMENT WITH THE
TO UNDERGO A
RESEARCH PROJECT:
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Team submitted an abstract to the
Conference
that year and was
accepted to present. Our educational leader
attended this
conference and presented along with the University Mentors. Our
symposium of papers presented at the
resulted
in
winning the
Award
.



This work’s genesis came about due to our service’s want to ensure
that our team of educators commitment to children’s learning and
development was as developed, attuned, reflected upon and
embedded into our service’s thinking, ontology and culture



Our

TEAM ARRANGEMENT CHANGES:


Our Co-Director and Early Childhood teacher
takes on the
role of Human Resource Officer and non-contact Director. In practice
this meant that
left her teaching position as the ECT and one of
our four team members who had recently graduated from her ECT
degree took up the position of the ECT in the classroom. This then
gave another team member
, who had recently completed her
Diploma the opportunity for taking on a new position. The ongoing
arrangement of staff within our service is always encouraging team
members to continue studying and upgrade their qualifications as our
leadership team values having a highly qualified team of educators to
enhance the development and learning of children.



In regard to
new position within the leadership team, it not only
opened up opportunities for professional growth and experience for
others within our team, it also allowed for an important division of tasks
within the operation and governance of the service. It was recognised
by our leadership team that our staff team was growing and expanding
due to our intentional staffing changes as mentioned above.



role remains as one that is designed to focus on the wellbeing
and ongoing professional development of our team in consultation with
the Director and Nominated Supervisor
. This takes place through
regular professional development meetings that
holds with all
team members throughout the year. We have also developed a
Neophyte Program for any team member who is entering into a new
role within the team. This is a support system for changes to staffing
to ensure that an existing team member is supported and orientated
over a 12 month period into their new role. For example moving from
a Trainee to a Certificate III position; moving from a Certificate III
position to a Diploma position etc.



These changes in roles also allowed for the intentional decision of our
Director and Educational Leader
focusing more on the
development of our Educational Program, which in
was changing
to a goal and project based educational program (which is detailed in
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our QIP). At this time we introduced monthly day time educational
collaboration meetings with team members from rooms so they could
work together on monthly educational goals and projects in progress.
In
, we added another day time staffing arrangement of Monthly
Curriculum meetings between the Educational Leader and team
leaders. These meetings were to discuss progress of project work,
unpacking and reflecting deeply on children’s individual learning
observations and progress. Again taking our lead from the Reggio
Emilia approach, we understood that teaching is a process of
colleagues co-acting within a network together and so meeting to
discuss all children’s learning was of paramount importance.


To ensure that we could consistently meet at these times and provide
continuity of educators for the children and families, we made the
decision to further extend our trainee program and expand to taking on
4 trainees per year to support our permanent team. The decision to
expand our team to include a traineeship program was decided upon
quite a few years before these changes were made. Apart from
supporting further staffing changes, the traineeship program is our
chance to provide a quality first experience for people wanting to
engage in the ECEC profession. This program has proved very
meaningful from conception to implementation with many of our
trainees now holding degree qualifications and directing services.



Our staffing changes and arrangements all clearly serve the purpose
of developing our educational programs. Our educational programs
then in turn have strong connections to ensuring the continued
development of children’s learning

Second Tier Review
34. The provider made the following submissions in relation to standard 4.1 at
second tier review:
 So far in our centre’s review and appeal process of Quality Area 4 we have
been able to have Theme 3 of the exceeding themes amended by the
Department of Education in our feedback to the Draft report. We were
refused amendment of theme 1 and 2 in the first tier review process. Our
centre community feels very strongly that we need to pursue a second tier
review of at least this quality area due to the amount of dedicated work that
we have undertaken. We are confident that we are meeting all the exceeding
themes in this quality area.
 The quality area of Staffing Arrangements has been a body of embedded
work for many years at our service. We began the process of selfassessment and critical reflection in this area in relation to outcomes for
children’s learning and development many years ago firstly guided by our
philosophical and theoretical influences. These influences when investigated
by our team revealed to us through the work of Loris Malaguzzi and
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subsequently Carla Rinaldi, that “before beginning with the children’s learning
we must begin with the teacher….to be a good practitioner is to be a very
good thinker”.
 We embrace this approach through the symbols, systems and behaviours of
our staffing arrangements. However, we also understand staffing
arrangements to go beyond rosters if reflected on in a contemporary,
intentional, inclusive, effective and professional way.
 Staffing arrangements in the context of our service reflects the governance
systems we have in place and subsequently encompasses all that is relevant
to the ongoing quality development of a team of educators that impacts
children’s development and learning outcomes. For this reason we have
worked beyond addressing only the parameters of short term planning and
staffing and have reflected, reimagined, deconstructed and reconstructed our
understanding of what an effective, catalytic, responsive and critically
reflective team is and how this ultimately impacts the children in our service
and the community, in particular how it influences society and enhances the
professional identity of our sector.
 On the following page is a conceptual diagram that sets out three clear areas
that have been developed to describe the long term work that has taken
place at our centre in quality area 4 Staffing Arrangements. It is a complex
body of work that has taken place over many years that may be better
understood in this format. After this we will break down each area and the
evidence we will be providing. When we use the term ‘Team’ we are referring
to staff and staffing. We prefer to use the term ‘team’ over staffing as we feel
this reflects our context as it is the language we choose to use.


IN HOUSE PROFESSIONAL LEARNING COURSE
: our team had been together for many
years at this point in time and we felt that while we were effective in our
practices as educators, we did experience some barriers to team
collaboration during challenging times. We wanted to understand how we
could work on this to ensure that children’s learning outcomes were
continually being enhanced. We reflected critically on the information gained
from the time with
and began the process of creating our Team Vision.
At this point in time our service had individual Room Goals that were
reflected upon and reviewed each year, however we began to see these as
contributing to some working in silos issues within our broader team. We
discussed this notion at length and began work on creating one holistic
modus operandi to team approaches which lead to changes in thinking and
planning for systems also. In other words, this reflective practice process
had direct impacts on our staffing arrangements.



TEAM VISION WORKSHOP AND ONGOING SESSIONS
: following on from the work that we had begun with
our leadership team discussed the need for ongoing support and
contact with some professional learning experiences to support the whole
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team in our decision to develop our Team Vision. We engaged with a local
business coach
who had had children attend the service
previously and was very successful in building strong teams with many
different businesses in different contexts. Even though
did not have a
background in early childhood education and care, he was very familiar with
our service context and had many years of experience working with teams to
develop visions and build on strengths that in turn enhance their core aims;
which for our team is always children’s wellbeing, learning and development.
attended team meetings, ran a full day workshop on team strengths
and vision building, worked with the leadership team and other team
members running 1:1 coaching sessions during work. The team completed
strengths assessments to gain an understanding of the types of strengths
under the Gallop Strengths Finder Assessment. We used this information
over many months, along with other experiences as a team to help write our
Vision Statement.


TEAM ARRANGEMENT CHANGES:


Background to this event –
– Through the long and reflective
process of learning about our team’s strengths and potential we were
in a position to reimagine how our team could be arranged to operate
to the best of its ability. The first phase of this restructure began with
our Co-Director and Early Childhood Teacher
taking on the role of
Human Resource Officer and non-contact Director. In practice this
meant that
left her teaching position as the ECT and one of our
other team members who had recently graduated from her ECT
degree took up the position of the ECT in the classroom. This then
gave another team member
, who had recently completed her
Diploma the opportunity for taking on a new position. The ongoing
arrangement of our team within our service is always encouraging
team members to continue studying and upgrade their qualifications as
our leadership team values having a highly qualified team of educators
to enhance the development and learning of children. In regard to
new position within the leadership team, it not only opened up
opportunities for professional growth and experience for others within
our team, it also allowed for an important division of tasks within the
operation and governance of the centre. It was recognised by our
leadership team that our team was growing and expanding due to our
intentional staffing arrangements as mentioned above.



role remains as one that is designed to focus on the wellbeing
and ongoing professional development of our team in consultation with
the Director and Nominated Supervisor
. This takes place through
regular professional development meetings that
holds with all
team members throughout the year. We have also developed a
Neophyte Program for any team member who is entering into a new
role within the team. This is a support system for changes to staffing to
ensure that an existing team member is supported and orientated over
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a 12 month period into their new role. For example moving from a
Trainee to a Certificate III position; moving from a Certificate III
position to a Diploma position etc.


These changes in roles also allowed for the intentional decision of our
Director and Educational Leader
to focus more on the
development of our Educational Program, which in
was changing
to a project based educational program (which is detailed in our QIP
and deemed to be meeting all the exceeding themes). At this time we
introduced monthly day time educational collaboration meetings with
team members from rooms so they could work together on monthly
educational goals and projects in progress. In
, we added another
day time staffing arrangement of Monthly Curriculum meetings
between the Educational Leader and team leaders. These meetings
were to discuss progress of project work, unpacking and reflecting
deeply on children’s individual learning observations and progress.
Again taking our lead from the Reggio Emilia approach, we understood
that teaching is a process of colleagues coacting within a network
together and so meeting to discuss all children’s learning was of
paramount importance.



To ensure that we could consistently meet at these times and provide
continuity of educators for the children and families, we made the
decision to further expand our trainee program and expand to
engaging extra trainees to support our permanent team. The decision
to expand our team to include a traineeship program was decided
upon quite a few years before these changes were made. Apart from
supporting further staffing changes, the traineeship program is our
chance to provide a quality first experience for people wanting to
engage in the ECEC profession. This program has proved very
meaningful from conception to implementation with many of our
trainees now holding degree qualifications and directing services.



Our staffing changes and arrangements all clearly serve the purpose
of developing our educational programs. Our educational programs in
turn have strong connections to ensuring the continued development
of children’s learning.



TEAM PROGRAMS DEVELOPED RESEARCH PROJECT TO ENHANCE STAFFING ARRANGEMENTS AND
LEARNING OUTCOMES FOR CHILDREN – CRITICAL REFLECTION
FRAMEWORKS, NEOPHYTE TRAINING PROGRAM AND TEAM
RETREAT INFORMATION:


Background to this event – In
our educational leader
completing her Masters and during a meeting with
she asked about the possibility of an
with our team in the role of Pedagogista.
explained to
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was
r
working
that

symposium of papers presented at the
in
winning the
Award
.

conference resulted



This work’s genesis came about due to our service’s want to ensure
that our team of educators commitment to children’s learning and
development was as developed, attuned, reflected upon and
embedded into our service’s thinking, ontology and culture.



Critical Reflection Frameworks – Critical Thinking Framework,
Critical Mentor Framework and Critical Conversations Framework – all
of this work as a team positions us to be able to confidently arrange
staff for the best purposes and outcomes for our centre operations.
From our ongoing and embedded critical reflection on the importance
of strong teams and how to best collaborate, we have developed and
created systems that help our ongoing quality provision of children
learning and development.



The Neophyte program - this internship of existing staff creates an
embedded understanding of how all of the micro, meso and macro
systems of our service operates and interface with each other. It is
designed to ensure that after orientation into a new role that there is
continuation training and support to create best possible outcomes.
This role was created to ensure that our staffing arrangements are
comprehensively and holistically supportive of every part of the
operation of our service. It encompasses policy (Govt) and service
created contextual frameworks and is clear evidence of our
commitment to ensuring that staffing
changes/promotions/arrangements is reflected upon critically and often
and with a long term approach to growing new understanding. In turn
enhancing the development and learning of children.



Team Retreat information – information about the process of ongoing
opportunities for professional learning, critical reflection and team
collaboration to improve our teaching for long term success for the
children and families in our program

Panel considerations
35. In ascertaining whether the service has been demonstrating exceeding theme
1, the panel considered evidence about above-ratio and above-qualification
requirements that have been mandated by the service, opportunities for
professional development offered by the service and evidence regarding
recent team arrangements changes.
36. In conjunction with evidence collected by the regulatory authority, the panel
considered that evidence showed the service to be engaged in a high level of
intentionality in making decisions about staffing arrangements to improve
outcomes for children.
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37. Evidence about stable and ongoing staffing arrangements, mentorship of
educators engaging in further study and succession plans for staffing changes
expected in the future, were considered by the panel to show how the service
maintains a commitment to high quality practice at all times and deep
understanding of the requirements of the standard as part of embedding their
everyday practice for Standard 4.1.
38. The panel considered the culmination of evidence in relation to exceeding
theme 1 to also show how purposeful consideration is given to the
organisation of educators to ensure familiarity and continuity for children and a
high quality learning and care environment and that the approach to
organisation and continuity of edcuators, including relief educators appeared
to consistently align with the service’s philosophy, policies and procedures.
39. The panel also noted how evidence regarding team workshops and in-house
professional learning were most relevant to leadership and professional
development under Quality Area 7. The panel however considered such
evidence to have linkages with the service’s staffing arrangements under
standard 4.1, in demonstrating how the service develops educators by
undertaking critically reflective exercises, which in turn shape how staffing
arrangements are implemented in practice.
40. In analysing the evidence submitted, particularly in relation to team
restructuring arrangements, the panel considered that critical reflection
appeared to be a high priority for the service which is approached purposefully
and used to inform the service’s continuing practice.
41. In considering all the evidence submitted, the panel considered that, on
balance, the service was demonstrating exceeding theme 2 reflecting together
on opportunities to further enhance children’s wellbeing, learning and
development through possible changes to the organisation of educators or
improvement in staff continuity which was informed by the qualifications,
strengths and priorities and professional development goals of educators.
Panel decision
42. The panel by consensus decided to amend the rating level for Standard 4.1
from Meeting NQS to Exceeding NQS.
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