Ratings Review Panel Decision
Notice

'DWHRI'HFLVLRQ – 30 November 2018

Panel Members:

Applicant:

Regulatory Authority: Department of Education, New South Wales Government

Resolution: That the Ratings Review Panel either confirm or amend the rating for:
o Quality Area 1
o Standard 1.1
o Standard 1.2
o Standard 1.3
o Quality Area 2
o Standard 2.1
▪ Element 2.1.2
o Quality Area 3
o Standard 3.1
▪ Element 3.1.2
o Standard 3.2
▪ Element 3.2.3

o Quality Area 4
o Standard 4.2
o Quality Area 5
o Standard 5.1
o Standard 5.2
o Quality Area 6
o Standard 6.1
o Quality Area 7
o Standard 7.1
o Standard 7.2

Issues
1.

After the initial assessment, the service was rated as per the following table:

Quality Area

Standard

Element

1.1 – meeting
QA1 – meeting

2.1.1 – not met

No. 2
No. 3
No. 1
No. 2
No. 3
No. 1
No. 2
No. 3
N/A

2.1.2 – not met

N/A

2.2.2 – not met

N/A

3.1.2 – not met

N/A

3.2.3 – not met

N/A

1.2 – meeting

1.3 – meeting

QA2 – working
towards

QA3 – working
towards

QA4 – meeting

2.1 – working
towards
2.2 – working
towards
3.1 – working
towards
3.2 – working
towards

Exceeding
themes
No. 1 – Yes

No. 1
No. 2
No. 3
No. 1

4.1 – meeting
4.2 – meeting
Page 2 of 104

– No
– No
– No
– No
– No
– No
– No
– No

– Yes
– Yes
– No
– Yes

No. 2
No. 3
No. 1
No. 2
No. 3
No. 1
No. 2
No. 3
No. 1
No. 2
No. 3
No. 1
No. 2
No. 3
No. 1
No. 2
No. 3
No. 1
No. 2
No. 3

5.1 – meeting
QA5 – meeting
5.2 – meeting

6.1 – meeting
QA6 – meeting
6.2 – meeting
7.1 – meeting
QA7 – meeting
7.2 – meeting

– No
– No
– Yes
– No
– No
– Yes
– No
– No
– Yes
– No
– Yes
– No
– Yes
– Yes
– Yes
– No
– No
– No
– No
– No

Overall Rating – Working Towards
2.

At first tier review, the regulatory authority made the following decisions in
each Quality Area (bold and italicised ratings denote amendment by the
RA at first tier review)

Quality Area

Standard

Element

1.1 – meeting
QA1 – meeting

Exceeding
themes
No. 1 – Yes
No. 2 – Yes
No. 3 – No
No. 1 – No
No. 2 – No
No. 3 – No
No. 1 – No
No. 2 – No
No. 3 – No

1.2 – meeting

1.3 – meeting
2.1.1 – met
QA2 – working
towards
QA3 – working
towards

2.1 – working
towards
2.2 – meeting
3.1 – working
towards

2.1.2 – not met

N/A

2.2.2 – met
3.1.2 – not met

N/A
N/A
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3.2 – working
towards

3.2.3 – not met

N/A
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – No
No. 3 – No
No. 1 – Yes
No. 2 – No
No. 3 – No
No. 1 – Yes
No. 2 – No
No. 3 – No
No. 1 – Yes
No. 2 – No
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – No
No. 3 – No
No. 1 – Yes
No. 2 – No
No. 3 – No

4.1 – exceeding
QA4 – meeting
4.2 – meeting
5.1 – meeting
QA5 – meeting
5.2 – meeting
6.1 – meeting
QA6 – meeting
6.2 – exceeding

7.1 – meeting
QA7 – meeting
7.2 – meeting
Overall Rating – Working Towards

3.

The approved provider submitted that ratings to be amended as per yellow
highlight to the following:

Quality Area

Standard

Element

1.1 – exceeding

QA1 – exceeding

1.2 – exceeding
1.3 – exceeding
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Exceeding
themes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes

2.1 – exceeding

2.1.1 – met

No. 1 – Yes

2.1.2 – met

No. 2 – Yes

QA2 – exceeding

No. 3 – Yes
2.2 – exceeding

2.2.2 – met

3.1 – exceeding

3.1.2 – met

3.2 – exceeding

3.2.3 – met

QA3 – exceeding

4.1 – exceeding
QA4 – meeting
4.2 – exceeding
5.1 – exceeding
QA5 – meeting
5.2 – exceeding
6.1 – exceeding
QA6 – meeting
6.2 – exceeding
7.1 – exceeding
QA7 – meeting
7.2 – exceeding
Overall Rating – Exceeding
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No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes
No. 1 – Yes
No. 2 – Yes
No. 3 – Yes

The Law
5.

Section 151 states ‘Following a review, the Ratings Review Panel may:
 (a) confirm the rating levels determined by the Regulatory Authority; or
 (b) amend the rating levels.

The Facts
Background
6.
Care service with
South Wales.

is a Long Day Care and Outside School Hours
approved places. The service is based in
New

7.

The assessment and rating visit took place between
2018.

2018 and

8.

The provider received the draft assessment and rating report on
2018
and provided feedback to the draft report on
2018. The final report was
sent to the provider on
2018.

9.

The provider applied for first tier review on
authority made a decision on the review on
received the decision on
2018.

2018. The regulatory
2018. The provider

Grounds for Review
10. The provider applied for second tier review of all 7 Quality Areas on
2018 under both possible grounds for review, that is:
 Ground 1: ‘The regulatory authority did not appropriately apply the prescribed
process for determining a rating level’ – section 144(3)(a) of the Education
and Care Services National Law (the National Law); and
 Ground 2: ‘The regulatory authority failed to take into account or give
sufficient weight to special circumstances or facts existing at the time of the
rating assessment’ – section 144(3)(b) of the National Law.
11. With regard to Ground 1, the provider verbally conveyed that ground 1 was
included due to the regulatory authority extending the period of time to
conduct the first tier review from 30 days to 60 days without informing the
provider. The provider submitted, in their application, that ‘no contact or
enquiries were made during the first tier review process by the regulatory
authority and no effort was made to seek clarification or information from us
despite taking 60 days to provide a decision’.
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12. Under sections 142(2) and 142(4) of the National Law, the regulatory authority
may extend the 30 day review period for an additional 30 days if ‘the person
conducting the review requested further information from the approved
provider and any person who was involved in the assessment or rating of the
service for further information’.
13. The regulatory authority said ‘the reason for the extension was because the
authorised officer was spoken to during the review process’.
14. Irrespective of whether ‘speaking to the authorised officer’ constitutes a
‘request for further information’ or whether information must also be requested
from the approved provider to extend the review period, the approved provider
has also listed Ground 2 as a basis for their application for review.
15. Ground 2 is a significantly broader ground for review, without the types of
preconditions outlined in Ground 1 needing to be met. As a result, the
provider’s application on the basis of ground 2 is valid, and the panel is asked
to review all 7 Quality Areas of the provider, as currently rated by the
Regulatory Authority following first tier review.
16. To determine whether ‘the regulatory authority failed to take into account or
give sufficient weight to facts existing at the time of the rating assessment’, the
panel is asked to review and consider the submissions and evidence that have
been provided by both regulatory authority and approved provider. Such
submissions and evidence have been collated and outlined in this document in
alignment with each corresponding Quality Area being reviewed.
17. In addition to evidence submitted by the provider pursuant to ‘facts existing at
the time of assessment and rating which were not given sufficient weight’, the
provider submitted the following as ‘special circumstances’:
a) ‘On the first day of the A&R visit we had the worst storm that we had
experienced all year and had to modify our program for the day accordingly.
It also caused some damage to our outdoor area’.
b) ‘The A&R visit was on the
,
and were working 60–70 hours a week trying to ensure that the
transition would be as smooth as possible for families. It was explained to the
assessors that we could not put as much thought into the visit as we would
have liked, but if we had missed discussing anything they could just ask us
and we would happily explain or show anything they need’.
c) ‘Several items were marked on the draft report as compliance issues and we
submitted links to the relevant legislation as well as specialist reports to show
that we were actually compliant. These were subsequently removed in the
final report. This, in association with comments made by the assessors
during the visit, indicate that the assessors are either not fully trained and
aware of the relevant legislation or have some level of bias towards a service
like ours’.
18. The panel should:
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 Consider whether any of the three submissions in paragraphs 17a), 17b) or
17c) constitute ‘special circumstances’.
 If any of the three above submissions are considered to be special
circumstances, the panel should consider whether the service was given a
lower rating in any quality area than it otherwise would have received if it
were not for the ‘special circumstance’ intervening.
19. The panel may also consider whether the provider’s ratings were affected by
the regulatory authority’s decision to extend the first tier review process.
Panel considerations
20. The panel agreed that, in order to undertake a review of the provider’s ratings,
it was not necessary to consider whether the provider’s ratings had been
affected by the regulatory authority potentially not following prescribed
processes under legislation. The grounds of review under section 144(3)
present a threshold which the provider met through section 144(3)(b), enabling
the panel to review the provider’s ratings with regard to all evidence submitted.
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Standard 1.1 – Exceeding theme 3
21. Standard 1.1 is that:
The educational program enhances each child’s learning and development.
22. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or community
Regulatory Authority’s view
Assessment and Rating
 Panel members considered the evidence summary collected by the
authorised officer at assessment and rating.
Assessment and Rating Final Report
23. In relation to Standard 1.1, the report commented that ‘Educators use the
relevant learning framework to develop a curriculum based on the children's
interests and strengths. Experiences are relevant to the children's interests
and promote their participation. Though, routines are not always organised in
a way that maximises children's learning and see children moving through
whole group transitions creating long wait times for children.’
First Tier Review
24. 'After considering claims from the approved provider that the evidence
collected by the authorised officer, the First Tier Review Panel was of the view
that the evidence recorded by the officer against this Standard is consistent
with a rating of Meeting NQS.
25. The First Tier Review Panel noted that further evidence supplied by the
approved provider demonstrates good practice in relation to this Standard
however, does not sufficiently demonstrate that curriculum decision making
reflects the geographical, cultural and community context of the service and
that the development of the educational program includes shared decisionmaking and problem solving with families and/or the community.
26. The First Tier Review Panel has concluded that there was insufficient
evidence to determine that Theme 3 should be amended to ‘Yes’ to support an
overall higher rating for Standard 1.1.
Approved Provider’s view
27. The provider seeks to fulfil exceeding theme 3 in order to receive a rating of
exceeding for Standard 1.1.
Feedback on Draft Report
28. In response to the guidance for exceeding theme 3 surrounding:
Service’s approach to curriculum decision-mak ing:
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Reflects the unique geographical, cultural and community context of the servic e;
welcomes, respects and draws on the voices, priorities and strengths of the children
and families at the service;
reflects a strong commitment to meaningful, regular engagement with families and
the community to promote strong connections between each c hild’s various learning
environments.

The provider submitted that:
 ‘educators use children’s all about me form to gather information about the
child’s cultural background, siblings, pets and other information. This
information is used to give the educator context and understand the child’s
interest in making appropriate plans; and
 Summative reports include educator follow ups for the next term and follow
up suggestions for parents to do at home with their children. Reports are
discussed with families and parents are asked to ‘sign off on them’.
29. In response to the guidance for exceeding theme 3 surrounding:
All educators, the educational leader and co-ordinators regularly reflect, individually and with each
other on:
 the theoretical and philosophical influences on their curriculum decisions, including
the theoretical perspectives identified in the approved learning framework /s
 how they draw on theoretical and philosophical influences and how they have
influenced practice over time.

The provider submitted that:
 ‘Staff reflection books contain educator's notes about settling new children,
links to theories such as Erik Erikson Stages of Psychological Development,
Kohlberg's Theory (about self-interest), Piaget and Freud, Multiple
Intelligence, changes to routine and environment, relationships with individual
children, extending children's interests, professional readings and how these
have influence selection of resources and experiences, health and hygiene,
talking with parents to support their child, updating knowledge of child
protection, risks within the environment, risk assessments completed and
discussed as a staff and sustainable practices.
 An example of an educators’ critical reflection diary to show how the educator
is guided by professional readings and theorists to support children’s learning
and engagement.
30. Additionally, the provider submitted that:
 ‘Children and families input and suggestion are actively sought out and
incorporated in our program. Children and families’ voices and feedback are
asked for during policy reviews and update.
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 ‘We regularly have visitors from the community such as the fire brigade,
dentist, council, etc. who come and discuss aspects of their job with the
children. A local sports teacher also comes twice a week and does sessions
with the children which we then follow up.
31. In response to the regulatory authority’s statement in the draft (also included in
the final) assessment and rating report that ‘routines are not always organised
in a way that maximises children's learning and see children moving through
whole group transitions creating long wait times for children’, the approved
provider submitted that there was not any evidence collecting in support of this
statement.
32. The approved provider highlighted the following observations made in the draft
(also included in the final) assessment and rating report in relation to Standard
1.1:
 ‘Three educators continue to play with children who don’t want to participate
in group time.’
 ‘Educators conduct a ‘morning meetings daily to ask children what they would
like to play with for the day and set up some of their suggestions’.
 ‘An educator stated that children choose the group they would like to sit at
when asked why activities are selected’.
Provider Submissions at Second Tier Review
33. The provider submitted that parental input into programs is obtained via (see
Attachment 17):
 Enrolment forms.
 ‘All about me forms’, which are forms completed within a few weeks of a child
starting at our centre and ‘provides us with a better understanding of the child
and their family situation as well as sibling, pets and other ways we can have
better connections with the child’.
 Child’s interest forms, which ‘allows parents to set learning goals/interests for
the child’ and ‘evaluations and follow ups are handwritten on the back of each
child’s interest form.
 Parent communication book and weekend book, in which ‘parents write about
interesting things that they have done at home or other interests of the child.
These are followed up.’
 Parent participation, where ‘parents come and speak about their cultures, for
example, what Ramadan is and how it is explained by family. ‘Parents also
read stories in English or their own language and engage in other activities’.
 Regular parent surveys, which ‘are provided in multiple languages and allow
parents to respond in their preferred language and remain anonymous if they
wish’.
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 ‘Intentionally employing educators that reflect backgrounds and cultures of
the families at our service.
34. The activity ‘children’s voices in our program’ – ‘a reflection activity with
children a few weeks after they have finished a project, topic or area of
interest. These reflections are displayed in the room for a while and then kept
in our program diary. The assessor looked at these and we discussed these
with her.’
35. More generally, the provider also submitted that:
 ‘We are a service operating in a very low socioeconomic area with 100 per
cent of families from a Culturally and Linguistically Diverse (CALD)
background, many of whom are refugees or new migrants.’
 ‘We spend a lot of time helping families to understand the systems in
Australia, such as about where parents can purchase underpants for their
children’.
 ‘We believe that by observing our practice, speaking with educators and
understanding our philosophy and service, anyone, but particularly those with
a background in ECEC, should be able to see how we genuinely form close
relationships and value the families that attend our service.’
 ‘We are well regarded by the local public school and the principal
recommends us to their families.’
 ‘We are well regarded by other services in the area and have even received
gifts and cards from providers, staff and children in other services to thank us
for our assistance during difficult times’.
 ‘We are well regarded by families in our area and have pages of compliments
for our programs over the years’.
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Panel considerations
36. The panel considered whether, on the available evidence, the service
demonstrated exceeding theme 3 for standard 1.1.
37. The panel noted how the service demonstrated a level of engagement and
relationships with families and communities, particularly in collecting valuable
information. The panel agreed however that it was not clear, from the available
evidence, how such engagement influenced the practice of the service, as
required by exceeding theme 3.
38. Evidence such as the parent input examples submitted including the ‘all about
me form’, were regarded by the panel as indicative of reflecting engagement.
On the evidence available however, it was unclear whether such engagement
was meaningful to the extent that it influenced the program.
Panel decision – No. 1
39. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 3 in relation to standard 1.1. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 3 of
standard 1.1.
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Standard 1.2 – Exceeding theme 1
40. Standard 1.2 is that:
Educators facilitate and extend each child’s learning and development.
41. Exceeding theme 1 is that:
Practice is embedded in service operations
Regulatory Authority’s view
Assessment and Rating
42. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
43. In relation to Standard 1.2, the report commented that ‘Intentional teaching is
evident within the program and educators are responsive to children's ideas.
Opportunities and experiences provided for children are meaningful with
extensions of children's learning implemented and documented. The program
is largely child centred however there are missed opportunities for children to
explore agency and autonomy, particularly in areas of self-help’.
First Tier Review
44. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 Staff serve children bowls of pasta.
 Educators set up beds with sheeting supplied by service while children are
eating.
 Children are supplied with water in cups poured by educators.
 As children finish eating they scrape their bowls and wash their hands
 An educator encourages a child to feed himself.
 Children remove their own shoes before finding their name cards which have
been placed on beds. Educators support children who confirm they have
found the right bed.
 Children return their name cards to a table once they have located the bed
before settling on a bed.
 Children are encouraged to serve themselves fruit using tongs.
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 As children finish their toast and milk they help themselves to pieces of fruit in
bowls on the table.
 There is a water tub accessible by children in the preschool room throughout
the day.
 Each child's learning, development and agency is promoted through the
system of 'Morning Minutes' which allows children to have agency over the
daily program and make choices and decisions that influence their world.
 At group time, educators discuss red nose day and safe sleeping with the
children.
 A lesson plan for the monthly topic is displayed. It documents different
experiences to be implemented in relation to the topic
 When discussing with and educator that experiences are set up according to
children's interests there no mention of how planned experiences are created
or if they are determined from children's goals, or follow up experiences.
Though, this educator's critical reflection diary shows that she is guided by
professional readings and theorists in the choices she makes to support
children's learning and engagement.
 A goal documented for a child is to 'Be calm and relaxed when doing
activities' and the activity planned for this is 'Yoga
'.
 An educator encourages children to name different colours and shapes of the
tiles.
 An educator sets up magnifying glasses for children to view and observe
coloured stones and rocks.
 The educational leader states that they encourage public speaking to
encourage children to work on their speech and confidence.
45. The Regulatory Review Panel concluded that the evidence recorded by the
officer against this Standard is consistent with a rating of Meeting NQS. The
panel acknowledges that the officer has recorded some good practice in
relation to this standard, however the evidence does not adequately
demonstrate that all educators are consistently responsive to each child’s
ideas and play to extend learning and participation through open-ended
questions and interactions and that the service’s approach to scaffolding
children’s learning consistently aligns with the service philosophy.
46. The panel has concluded that there was insufficient evidence to determine
that Theme 1 should be amended to ‘Yes’ to support an overall higher rating
for Standard 1.2.
Approved Provider’s view
47. The provider seeks to fulfil exceeding theme 1, in addition to Exceeding
Themes 2 and 3, in order to receive a rating of exceeding for Standard 1.2.
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Feedback on Draft Report
48. In response to the guidance for exceeding theme 1 surrounding:
Educators, the educational leader and co-ordinators demonstrate a deep understanding of the
requirements of the standard, the concepts and the component elements, and a commitment
to high quality practice at all times.

The provider submitted that:
 The program documents, 'topics we will be exploring' and 'emerging ideas'
 The educational leader stated, ‘after each topic finishes educators ask
children to reflect on that they learned’ which informs educators in pre
planning ides for the following months.
 Selection of resources is determined by children's interests and observations
made by educators. Educators discuss together this information and plan for
future experiences.
49. In response to the guidance for exceeding theme 1 surrounding:
The observed and discussed approach to facilitating and extending children’s learning and
development:
 consistently aligns with the service philosophy
 consistently demonstrates a strong commitment to the principles and practices of the
approved learning framework /s.

The provider submitted that:
 ‘Educators discuss and observe children’s interest and make plans in
collaboration with other educators or independently to organise spaces and
resources to meet identified interests’.
 ‘The assessor noted that the educational leader stated "I have a look at
different curriculum from oversees to give me a good understanding and give
educators ideas on what they can do at different stages. Everyone talks
about Being, Belonging, Becoming, but what does that mean for different
learning areas? So I did some research"’.
Provider Submissions at Second Tier Review
50. The Provider submitted that:
 ‘All educators are qualified and attend a lot of professional development and
it is written into the employment contracts of educators that a minimum
number of professional development sessions need to be attended each year
 ‘We engage in regular critical reflection in a number of ways including during
staff meetings, via a Whatsapp group, reading journal articles and through
informal discussions’.
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 ‘The assessor noted that the educational leader stated that ‘a lot of reflective
discussion is encouraged, for example about why we do this and how are we
supporting/not supporting by setting things in a particular way’.
 ‘All educators are also from CALD backgrounds, with varying levels of
comfort with written English. We have educators with additional needs that
are still great at educating and caring for children, but not as confident in their
written work. For these reasons, some educators write extensively in their
reflection books and some write minimally. We also have some very
experienced educators who are comfortable with writing their reflections and
some relatively inexperienced educators and some who are not comfortable
with written reflections. We therefore scaffold our educators’ ability to reflect
by providing various types of reflection books for them to use. Some are
more structured while others are open-ended for educators as they feel more
comfortable with it’.
 ‘As per our documentation guide provided to the authorised officer, all
programming, planning and documentation about children is done
collaboratively. Educators never write about a child on their own, so all
educators can ensure that they are consistently responsive to each child’s
ideas and play and align with the service philosophy.

 ‘Further, the assessor’s evidence describes the ways that children’s ideas
and interests are observed, discussed and extended on several times and in
various ways. In such a supportive, collaborative environment, it is unclear
what more can be expected of any service to show that all educators are
responsive to each child.’
Panel considerations
51. The panel noted that the evidence submitted showed good quality practice,
however the panel considered that the evidence was not demonstrated
consistently and frequently across the service while also not being ‘above and
beyond’ what is expected at the Meeting National Quality Standard level for
standard 1.2.
52. In considering whether the level of engagement with the early years’
framework was consistent with exceeding theme 1, the panel was unable to
identify evidence which showed that all educators are thoughtful and
purposeful in all of their decisions and actions in being able to explore and
imagine ideas for practice.
Panel decision – No. 2
53. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 1 in relation to standard 1.2. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 1 of
standard 1.2.
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Standard 1.2 – Exceeding theme 2
54. Standard 1.2 is that:
Educators facilitate and extend each child’s learning and development.
55. Exceeding theme 2 is that:
Practice is informed by critical reflection
Regulatory Authority’s view
Assessment and Rating
56. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
57. In relation to Standard 1.2, the report commented that ‘Intentional teaching is
evident within the program and educators are responsive to children's ideas.
Opportunities and experiences provided for children are meaningful with
extensions of children's learning implemented and documented. The program
is largely child centred however there are missed opportunities for children to
explore agency and autonomy, particularly in areas of self-help’.
First Tier Review
58. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 From the educational leader's research, they started implementing homework
folders for children. Homework includes taking home a book to read or a
colouring in sheet. "The idea is that children learn to take responsibility for
taking something home and bringing them back"
 When asked about an activity where an educator used a paper plate to make
the life cycle of a bug, she states this was the result of an observation of
children out in the garden who were exploring living and non-living things.
Educators then brought this to a staff discussion and as a team decided that
that activity would help extend this interest.
 When discussing with and educator that experiences are set up according to
children's interests there no mention of how planned experiences are created
or if they are determined from children's goals, or follow up experiences.
Though, this educator's critical reflection diary shows that she is guided by
professional readings and theorists in the choices she makes to support
children's learning and engagement.
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59. The Regulatory Review Panel considered claims by the approved provider
that the assessor’s evidence supports that the service’s practice is consistent
with a rating of Exceeding NQS for this Standard. It is the panel’s view that
evidence recorded by the officer against this Standard is consistent with a
rating of Meeting NQS. The panel acknowledges that the officer has recorded
some good practice in relation to this standard, however the evidence does
not adequately demonstrate that all educators are consistently responsive to
each child’s ideas and play to extend learning and participation through openended questions and interactions and that the service’s approach to
scaffolding children’s learning consistently aligns with the service philosophy.
60. The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to ‘Yes’ to support an overall higher rating
for Standard 1.2.
Approved Provider’s view
61. The provider seeks to fulfil exceeding theme 2, in addition to Exceeding
Themes 1 and 3, in order to receive a rating of exceeding for Standard 1.2.
Feedback on Draft Report
62. In response to the guidance for exceeding theme 2 surrounding:
The service’s educational practice approach to facilitating and extending children’s learning and
development:
 reflects robust debate, discussion, and opportunities for input by all educators, and is
informed by critical reflection and past incidents
 is informed by current recognised guidance.

The provider submitted that:
 The program documents, 'topics we will be exploring' and 'emerging ideas'.
 The educational leader stated, ‘after each topic finishes educators ask
children to reflect on that they learned’ which informs educators in pre
planning ides for the following months.
 ‘Selection of resources is determined by children's interests and observations
made by educators. Educators discuss together this information and plan for
future experiences’.
63. In response to the guidance for exceeding theme 2 surrounding:
All educators and the educational leader regularly reflect, individually and with each other on:
 theoretical and philosophical influences on their practice, including the theoretical
perspectives identified in the approved learning framework /s
 how they draw on theoretical and philosophical influences and how they have
influenced practice over time.

The provider submitted that:
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 ‘Staff reflection books contain educator's notes about settling new children,
links to theories such as Erik Erikson Stages of Psychological Development,
Kohlberg's Theory (about self-interest), Piaget and Freud, Multiple
Intelligence, changes to routine and environment, relationships with individual
children, extending children's interests, professional readings and how these
have influence selection of resources and experiences, health and hygiene,
talking with parents to support their child, updating knowledge of child
protection, risks within the environment, risk assessments completed and
discussed as a staff and sustainable practices’.
 An educators reflection book contains her reflections on the settling new
children, using previous education degrees to influence practice e.g. science
degree as a strength in leading science experiences, experiences
implemented and outcome and what to do differently, behaviour of individual
children, transition to the service from home (i.e. separating from mum at
drop off).
Provider Submissions at Second Tier Review
64. The Provider submitted that:
 ‘The cycling of planning has been clearly explained in the first tier review.
This is apparently accepted by the RA’.
 ‘If the issue is the evidence of regular, ongoing reflection, a list of ways has
been provided about how regularly reflect as evidence of:
▪

educators engaging in regular, ongoing reflection about how they
facilitate and extend children’s learning and development through
intentional teaching, scaffolding and child directed learning; and

▪

ways to improve and strengthen practice in this area are identified and
implemented’

 The following evidence was submitted:
▪

‘Weekly reflections are included in our programming diary.

▪

Staff do weekly personal reflections in their personal reflection books.
These are discussed with the ED leaders and/or Nominated supervisor
once a month.

▪

We have weekly staff meetings where we reflect on various aspects of
our program and any improvements that could be made to any aspect
of the service.

▪

We have an OOSH reflection book where educators reflect on the
OOSH program and how we are supporting children and families.

▪

Where big projects or areas of interest are identified, we prepare
lesson plans and reflect on their effectiveness.
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▪

All staff participate in policy review each month and their feedback is
written down.

▪

Each centre’s staff, parent and child feedback or comments on the
policies of the month are discussed at a management meeting (we
have two centres and we meet regularly.

▪

Staff are provided with the reflective questions from the “Guide to the
NQF”. They note down their responses and we discuss it at a staff
meeting. We usually cover one QA every 2 months.

▪

A couple of times a year we have a joint, after work staff meeting with
staff from both services. The ED Leader provides staff quizzes on
regulations. Service philosophy, etc at the meetings and we discuss
them.

▪

When staff attend any PD they write a feedback form with information
about what they have learned and any ideas that they have to share.
We noticed that when sending only one staff to PD, it was difficult to
maintain their initial enthusiasm when trying to explain it to their
colleagues and implement changes. So we also aim to have at least 2
educators attend any PD session so that when they return they can
bounce ideas off each other and support each other to make change.

▪

Staff prepare a goal sheet at the start of each year and identify areas
for professional development.

▪

In the second half of the year staff take part in performance appraisals
where they can follow up on their goals from the beginning of the year
and identify any further areas for growth. Examples of follow ups from
these discussions include: staff wanting more information on
documentation requirements – so the ed leader prepared a
presentation with ideas from other services and best practice
guidelines (a printed copy of this was provided to the assessor) as well
as prepared our documentation guide (displayed at the time of
assessment and rating on our staff notice board). Another example is
when a staff member asked for guidance on stages of writing so that
they could help scaffold children’s learning. The Ed Leader prepared a
document clearly outlining ideas for children’s prewriting and also
provided some articles and research on this topic.

▪

Both the nominated supervisors at our two services have worked
together previously and they speak to each other on the phone every
day. They share their ideas as well as get advice on how to address
any issues. All staff at both services work together often and we often
do joint PD. We also share each other’s expertise. This centre has an
educator who is also an amazing artist so she will sometimes go to the
other service if they need help with preparing decorations for a special
event. This service has a number of Mandarin speaking staff members
and if the other service needs language assistance for a parent then a
Page 23 of 104

staff member will go over there. Staff attend each other’s special
events and learn from each other’.
Panel considerations
65. The panel noted that while educators and the educational leader engage in
critical reflection as shown by the evidence submitted, there remained
uncertainty in the evidence about how such reflection was being extended to
facilitate each child’s learning and development.
66. The panel also noted it was unclear whether the service engaged in
scaffolding and intentional teaching post-reflection in transforming reflection
into changes in practice. Additionally, in undertaking reflection, the evidence
did not show educators to be asking questions of themselves and each other
such as ‘why do we do it in this way?’.
Panel decision – No. 3
67. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 2 in relation to standard 1.2. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 2 of
standard 1.2.
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Standard 1.2 – Exceeding theme 3
68. Standard 1.2 is that:
Educators facilitate and extend each child’s learning and development.
69. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community
Regulatory Authority’s view
Assessment and Rating
70. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
71. In relation to Standard 1.2, the report commented that ‘Intentional teaching is
evident within the program and educators are responsive to children's ideas.
Opportunities and experiences provided for children are meaningful with
extensions of children's learning implemented and documented. The program
is largely child centred however there are missed opportunities for children to
explore agency and autonomy, particularly in areas of self-help’.
First Tier Review
72. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 Input into the program comes from, enrolment form information, child interest
forms, weekend news, parent comments/suggestions, child's
interests/suggestions, celebrations or other events in the wider community
and educators.
 The termly summative reports include educators follow ups for the next term
and follow up suggestions for parents to do at home with their children. The
reports are discussed with families and parents are asked to sign off on them.
 Children's information sheets displayed include their likes, dislikes, favourite
food, friends, places they like to go to and what mum and dad want them to
learn about. Extensions for the child are documented on the back other these
sheets.
 Educators suggest follow up experiences for children to do at home with
families. Progress on these are discussed in informal discussions with
parents during pick up and drop off.
73. The regulatory review panel considered claims by the approved provider that
the assessor’s evidence supports that the service’s practice is consistent with
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a rating of Exceeding NQS for this Standard. It was the panel’s view that
evidence recorded by the officer against this Standard is consistent with a
rating of Meeting NQS. The first evidence points referred to by the approved
provider related to how information is shared with families about their child’s
learning and how information is gathered to inform the program. These
evidence points have appropriately been included in the relevant Standards by
the officer. The panel acknowledged some good practice has been highlighted
for this Standard, although, it does not sufficiently demonstrate how practice in
relation to extending and facilitating children’s learning and development
through intentional and responsive teaching reflects shared decision-making
and problem solving with families and/or the community.
74. The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to ‘Yes’ to support an overall higher rating
for Standard 1.2.
Approved Provider’s view
75. The provider seeks to fulfil exceeding theme 3, in addition to exceeding
themes 1 and 2, in order to receive a rating of exceeding for Standard 1.2.
Feedback on Draft Report
76. In response to the guidance for exceeding theme 3 surrounding:
The service’s educational practice approach to facilitating and extending children’s learning and
development:
 reflects the unique geographical, cultural and community context of the service
 welcomes, respects and draws on the voices, priorities and strengths of the children
and families at the service.

The provider submitted that:
 Educators asked families what they would like to see in terms information
about their child's learning and development. Families replied that they were
satisfied with the termly reports and prefer seeing photos of what the children
are doing on a day to day basis. From this feedback, the service started a
closed Facebook groups where children's photos are shared daily. Any other
documentation on the child's learning is available upon request.
 Educators use children's 'All about me' form to gather information about the
child's cultural background, siblings, pets, etc. This is to give educator context
and get to know about the child's interests and appropriately plan for them,
the educational leader states.
77. In response to the guidance for exceeding theme 3 surrounding:
All educators:
 actively seek out the voices, perspectives, and views of children throughout the day,
and draw on this input to facilitate and extend children’s learning and development

The provider submitted that:
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 An educator using 'morning meetings (minutes)' to discuss with children what
they would like out for the indoor and outdoor spaces. Educators then go and
set this up while children engage in a movement and music group.
 Selection of resources is determined by children's interests and observations
made by educators. Educators discuss together this information and plan for
future experiences. Educators discuss with children what they would like to
do and an educator may independently follow this up and prepare the
resources and experience without the involvement of another educator.
 The educational leader states, after each topic finishes educators ask
children to reflect on that they learned. This then helps inform them with pre
planning ides for the following months.
Provider Submissions at Second Tier Review
78. The Provider submitted that:
 ‘The different ways that parents give us input into children’s learning has
been explained above’.
 Additionally, ‘we also prepare 3 monthly summative assessments for each
child with areas for follow up at home. These are discussed with and signed
off on by parents. In these assessments parents can see how we have
addressed their goals for their child and extended these further where
appropriate’.
 ‘We work closely with the primary school next door to help build a circle of
security around children who need it. “The director states that a parent from a
child in the OOSH program recently received a letter from the school
psychologist recommending that the child get involved in some sport. The
service is aware that parents will not be able to provide this due to time and
financial constraints so they are in the process of organising an after school
sports program for the OOSH children.
 ‘We have had physiotherapists and other professionals work with us for
children with additional needs. In fact we had a child who had suffered a
stroke at a very young age and when the therapists from Westmead
children’s hospital came to observe our service and advise us on how we
could support him, they ended up taking away ideas from our service to use
in their unit at the hospital instead. Evidence of this engagement was
submitted as part of our QIP’.
79. The activity ‘children’s voices in our program’ – ‘a reflection activity with
children a few weeks after they have finished a project, topic or area of
interest. These reflections are displayed in the room for a while and then kept
in our program diary. The assessor looked at these and we discussed these
with her.’
Panel considerations
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80. The panel noted that there appeared to be a clear focus for educators, with
reference to the available evidence, to be engaging with families. The panel
agreed that there was clearly an interest in hearing from parents, but it was
unclear from the evidence about how feedback from parents was being used
to tailor programs.
81. The panel also considered that meaningful engagement needs to draw on a
range of communication strategies to support meaningful participation by all.
82. The panel noted that programs reflect the cultural background and makeup of
the service, but it was not clear from the evidence about how much of the
information in this respect was incorporated into programs in a way which
facilitates and extends children’s learning and development.
83. Although the panel did note the number of examples submitted as evidence of
engagement with families and communities, the panel could not see evidence
from the provider or regulatory authority about how engagement was being
transformed into practice.
Panel decision – No. 4
84. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 3 in relation to standard 1.2. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 3 of
standard 1.2.
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Standard 1.3 – Exceeding theme 1
85. Standard 1.3 is that:
Educators and co-ordinators take a planned and reflective approach to implementing
the program for each child.
86. Exceeding theme 1 is that:
Practice is embedded in service operations
Regulatory Authority’s view
Assessment and Rating
87. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
88. In relation to Standard 1.3, the report commented that Information about the
children's learning is gathered, analysed and reflected upon by educators.
There is evidence of a cycle of planning based on children's current abilities
and educators also aim to incorporate input from families and events that
occur outside of the service within the program. Educators use reflective
strategies that inform their planning and interaction with children though there
are missed opportunities for educators to reflect on their individual practises
and how they are used to shape the program and their interactions with
children particularly for the program for school aged children.
First Tier Review
89. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 Information about the children's learning is gathered, analysed and reflected
upon by educators. There is evidence of a cycle of planning based on
children's current abilities and educators also aim to incorporate input from
families and events that occur outside of the service within the program.
Educators use reflective strategies that inform their planning and interaction
with children though there are missed opportunities for educators to reflect on
their individual practises and how they are used to shape the program and
their interactions with children particularly for the program for school aged
children (Rating Outcome Summary Analysis Notes)
 Each child is individually assessed at least three times a year (approximately
every 4 months).
 Educators may create jottings, notes or other material to help them track
important information about each child.
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 All programming is done collaboratively. No one writes documentation about
the child or program on their own. This allows for multiple perspectives and a
more holistic understanding of each child and allows us to plan appropriately.
 Throughout the term, progress notes and jotting are recorded and post it
notes and recorded in the program diary.
 The weekly program reflects indoor and outdoor experiences with reflections
completed.
 There are learning journey books in with learning stories and information
about events and experiences. These are not dated.
 Jottings and short observations are documented in post it notes and stuck in
the program diary. It is not clear how educators continue to plan for children,
where this is documented and how children learning is evaluated on an
ongoing basis.
 Children's voices captured at the end of each month and put in the program
diary. It documents what they learned for the month based on the main topics
(e.g. Zoo animals) This is done as a group.
 Termly assessment forms document information about the child's social
skills, communication, numeracy, knowledge, expressive arts, literacy, next
steps, next steps at school/home. This leads to a term plan for the child.
 There is a checklist with children's names at the back of each monthly
program. Educators use this to ensure all children have been planned for
each month.
 An educator states that the termly plan is updated once every term
(approximately every 3 months). After goals have been achieved, it is not
clear what is planned for the rest of the term and how this is documented.
 Jottings and short analysis of children's learning are documented on the back
of children's goals sheets which are displayed in the room. Some don't have
a documented follow up or analysis since February but do have a post it note
in the program for the month.
 There is plan for focus for each child in the term. It is documented in a
column format with an activity of how this will be implemented.
90. The regulatory review panel considered claims by the approved provider that
the service’s practice is consistent with a rating of Exceeding NQS for this
Standard. It is the panel’s view that evidence recorded by the officer against
this Standard is consistent with a rating of Meeting NQS. The information
supplied by the approved provider and the evidence recorded by the officer
demonstrates that the service has a clear documented process in place for
educators to take a planned and reflective approach to implementing the
program for each child. It is the panels opinion, however, that this does not
sufficiently negate the evidence recorded by the officer regarding some
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missed opportunities for educators to reflect on their own practices and how
this impacts on the program and that continuous learning plans for children
are not always clear to show how children’s learning and development is
evaluated on an ongoing basis.
91. The panel has concluded that there was insufficient evidence to determine
that Theme 1 should be amended to ‘Yes’ to support an overall higher rating
for Standard 1.3.
Approved Provider’s view
92. The provider seeks to fulfil exceeding theme 1, in addition to exceeding
themes 2 and 3, in order to receive a rating of exceeding for Standard 1.3.
Feedback on Draft Report
93. The Provider submitted that the assessor had not understood the service’s
cycling of planning and programming, despite ‘it being clearly explained and
demonstrated’. The provider explained its cycle of planning as being as per
the following:
a) Initial information about a child is collected in the enrolment form and during
orientation. An “About me” form is completed by the parent to help provide
more context and understanding of the child and family.
b) After a few weeks of settling the child, parents are provided with a “current
interest” form to help educators plan experiences for the child. The date (s) of
implementation and EYLF link is written on the allocated space at the bottom
of the form. Reflections on the experience are noted on the back of the form.
Evidence of implementation can be seen in our diary
c) Once a term an assessment of each child is conducted and a summary is
prepared by a group of educators (note that a guiding principle at our service
is that documentation about a child is always done in collaboration with at
least one other educator, if not in a group in order to ensure that as holistic
an understanding of the child is considered). This includes next steps at
home and next steps at the service. This is discussed with and signed by a
parent.
d) Educators then sit together and consider the plan for each child for next term.
This is typed or written up and displayed on the wall. Follow ups and
implementation dates are written on this document as they are implemented.
e) The cycle repeats the following term with current interest forms, etc. (see
step b)
94. The provider submitted a document which provided principles underpinning
documentation at the service.
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95. When a large interest project is identified, a lesson plan is prepared which
incorporates all key learning areas and allows for deep reflection on the area
of interest for both educators and children. The lesson plan also identifies
where the interest area came from (children’s discussions, parent input, etc)
96. Jottings and other records may be used by educators from time to time, but
are not an official part of our planning and documentation cycle. Our belief is
that educators need to spend their time building close relationships with
children and having a good understanding of their learning processes and
needs. We minimise documentation as much as possible and only write what
is meaningful and useful in line with best practice.
97. In response to the guidance for exceeding theme 1 surrounding:
Educators, the educational leader and co-ordinators:
 consistently engage in planned and spontaneous critical reflection on children’s
learning and development, as individuals and in groups
 consistently draw on their insights to mak e changes to the design and
implementation of the program
 work collaboratively to assess or evaluate each child’s learning and development as
part of an ongoing assessment and planning cycle that drives development of an
education program that enhances and extends each child’s learning and
development

The provider submitted that:
 ‘Our documentation guide encourages educators to work collaboratively when
planning and assessing children. Any documentation about a child is always
prepared collaboratively in order to ensure the highest quality. No educator
writes about a child on their own’.
98. In response to partial guidance for exceeding theme 1 surrounding:
Educators, the educational leader and co-ordinators:
are able to explain how their approach to assessment and planning connects to: The
service philosophy and supports the service’s broader vision for quality.
 consistently engage meaningfully with children’s families to inform them about the
educational program and their child’s participation, learning and development.


The provider submitted that:
 ‘Our philosophy states “We encourage a wide general knowledge for
children, staff and families in order to provide quality interactions between
children and knowledgeable adults . We encourage all stakeholders including
children, families and staff to be active participants in decisions that affect our
program and practices. We encourage a lifelong positive attitude to learning.
We encourage each child to develop to their full potential and scaffold each
child’s learning through play.” As explained to the assessor, we frequently
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discuss the implications of our philosophy and we even have staff quizzes to
ensure that all staff understand and memorize our philosophy’.
 ‘Our vision statement is displayed at the entrance to our service and was
observed and acknowledged by the assessor. All educators can articulate
and explain this’.
Provider Submissions at Second Tier Review
99. The Provider submitted that:
 ‘Educators reflect in multiple ways so the fact that an educator’s reflection
journal was not as thorough or as meaningful as another’s is not evidence of
missed opportunities. The service needs to be viewed in context and with
regard to the culture and language abilities of the educators as well. Also,
staff with different qualifications and experience will reflect differently. It is
unreasonable to expect everyone to reflect in the same way.’
 ‘Having educators who are less able to reflect in written English, but are able
to meaningfully engage with children and families seems to be a better
approach than having educators who are fluent in English but are unable to
speak the child’s home language or communicate with parents who do not
speak English. Deep reflections on topics such as social justice, equity,
inclusion, etc tends to be led by the Ed Leader as part of their role.’
 ‘There are no set guidelines for reflections and the fact that educators are
doing it, with guidance from an experienced and qualified Educational Leader
would seem to satisfy this Theme.’
 ‘The assessor’s evidence states “Jottings and short observations are
documented in post it notes and stuck in the program diary. It is not clear how
educators continue to plan for children, where this is documented and how
children learning is evaluated on an ongoing basis.”’
 Our explanation of the planning cycle clearly identifies the steps in our cycle:
a) Feedback from families via enrolment form, all about me form and
children’s interest forms (plus informal discussions, weekend book
entries, etc)
b) Educators plan intentional teaching and/or spontaneous activities as
documented in our diary, the back of each child’s interest form and in our
termly plan
c) Educators do a summative assessment at 3 months for each child.
d) They discuss this with parents and then collect another interest/goal
sheet from each parent.
e) Educators create a termly plan based on the summative assessments
and parent input.
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f) Intentional teaching and spontaneous experiences are documented in the
diary and on the back of each child’s interest/goals sheet.
g) Educators do a summative assessment for each child and so on.
100. Educators may additionally make jotting or other notes to assist them
with their summative assessments or document information about a child. A
checklist for each month ensures that something has been planned for each
child each month. Further, each morning we hold “Morning minutes” where
children are asked what they would like to play or have set up for them that
day. These are noted in the diary and setup during the day.
Panel considerations
101. The panel noted that while there is some sound work being undertaken by the
service for children in terms of planning and documenting, the panel was
unable to see evidence of educators consistently drawing on their insights to
make changes to the design and implementation of the program.
102. The panel noted evidence from the provider about how documentation is
collated collaboratively, but was uncertain, on the evidence, about whether
such collaboration extends to also collaboratively assessing or evaluating
each child’s learning and development.
Panel decision – No. 5
103. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 1 in relation to standard 1.3. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 1 of
standard 1.3.
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Standard 1.3 – Exceeding theme 2
104. Standard 1.3 is that:
Educators and co-ordinators take a planned and reflective approach to
implementing the program for each child
105. Exceeding theme 2 is that:
Practice is informed by critical reflection
Regulatory Authority’s view
Assessment and Rating
106. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
107. In relation to Standard 1.3, the report commented that Information about the
children's learning is gathered, analysed and reflected upon by educators.
There is evidence of a cycle of planning based on children's current abilities
and educators also aim to incorporate input from families and events that
occur outside of the service within the program. Educators use reflective
strategies that inform their planning and interaction with children though there
are missed opportunities for educators to reflect on their individual practises
and how they are used to shape the program and their interactions with
children particularly for the program for school aged children.
First Tier Review
108. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 Information about the children's learning is gathered, analysed and reflected
upon by educators. There is evidence of a cycle of planning based on
children's current abilities and educators also aim to incorporate input from
families and events that occur outside of the service within the program.
Educators use reflective strategies that inform their planning and interaction
with children though there are missed opportunities for educators to reflect on
their individual practises and how they are used to shape the program and
their interactions with children particularly for the program for school aged
children.
 Programs and assessments are usually prepared in pairs or groups so
educators are collaborative and reflective when preparing these documents.
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 Staff reflection books contain educator's notes about settling new children,
links to theories such as Erik Erikson Stages of Psychological Development,
Kohlberg's Theory (about self-interest), Piaget and Freud, Multiple
Intelligence, changes to routine and environment, relationships with individual
children, extending children's interests, professional readings and how these
have influence selection of resources and experiences, health and hygiene,
talking with parents to support their child, updating knowledge of child
protection, risks within the environment, risk assessments completed and
discussed as a staff and sustainable practices.
 An educator's reflection talks about a new child who was still settling and shy.
She therefore focused on creating an experience which supported child to
express his interests and things he like to play with.
 An educator’s reflection book contains her reflections on the settling new
children, using previous education degrees to influence practice e.g. science
degree as a strength in leading science experiences, experiences
implemented and outcome and what to do differently, behaviour of individual
children, transition to the service from home (i.e. separating from mum at
drop off.
 Newer staff use a staff reflection book that documents achievements for the
week, wants for next week, difficult situations, what they learned and
personal goals.
 Some educator reflection books contain a recount of the week and not really
a reflection of the program or practice.
 Educators complete a reflection of the weekly program documenting any
challenges.
 Some educators reflect on experiences and what they would like to
implement into the program though content of educator reflections is not
consistent as others only document a recount of occurrences of the week.
109. The regulatory review panel considered claims by the approved provider that
the service’s practice is consistent with a rating of Exceeding NQS for this
Standard. It is the panel’s view that evidence recorded by the officer against
this Standard is consistent with a rating of Meeting NQS. Evidence supplied by
the approved provider and evidence recorded by the officer demonstrates that
the service has a clear documented process for educators to take a planned
and reflective approach to implementing the program. The officer has,
however, highlighted that reflective practice is not consistent to ensure that
that all educators are aware of the influences on their practice and that
opportunities for improvements are identified and implemented.
110. The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to ‘Yes’ to support an overall higher rating
for Standard 1.3.
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Approved Provider’s view
111. The provider seeks to fulfil exceeding theme 2, in addition to exceeding
themes 1 and 3, in order to receive a rating of exceeding for Standard 1.3.
Feedback on Draft Report
112. The Provider submitted that evidence of fulfilling exceeding theme 2 has been
provided with evidence above pursuant to exceeding theme 1.
Provider Submissions at Second Tier Review
113. The Provider submitted that:
 ‘The issue of educators’ reflections has been addressed above. Further, the
fact that all planning and documentation is done collaboratively negates any
impression that a single educator was not aware of the influences on their
practice.’
Panel considerations
114. The panel noted the determination from the service not to be overcome with
documentation, which the panel regarded as a genuine consideration.
Evidence about how educators and educational leaders attend conferences
were also noted.
115. The panel noted that evidence submitted did not go towards demonstrating
how reflections support the best outcomes for children and families. Although
the panel considered the personal development undertaken by staff, the panel
had difficulty in seeing how such undertakings informed practice.
116. The panel agreed that while it was clear that the provider gathered a multitude
of evidence to show how the service engages in critical reflection, and that
staff are clearly engaged in critical reflection, such reflections were not
showed to be shaping practice as required by exceeding theme 2.
Panel decision – No. 6
117. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 2 in relation to standard 1.3. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 2 of
standard 1.3.
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Standard 1.3 – Exceeding theme 3
118. Standard 1.3 is that:
Educators and co-ordinators take a planned and reflective approach to
implementing the program for each child.
119. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community
Regulatory Authority’s view
Assessment and Rating
120. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
121. In relation to Standard 1.3, the report commented that Information about the
children's learning is gathered, analysed and reflected upon by educators.
There is evidence of a cycle of planning based on children's current abilities
and educators also aim to incorporate input from families and events that
occur outside of the service within the program. Educators use reflective
strategies that inform their planning and interaction with children though there
are missed opportunities for educators to reflect on their individual practises
and how they are used to shape the program and their interactions with
children particularly for the program for school aged children.
First Tier Review
122. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 Information about the children's learning is gathered, analysed and reflected
upon by educators. There is evidence of a cycle of planning based on
children's current abilities and educators also aim to incorporate input from
families and events that occur outside of the service within the program.
Educators use reflective strategies that inform their planning and interaction
with children though there are missed opportunities for educators to reflect on
their individual practises and how they are used to shape the program and
their interactions with children particularly for the program for school aged
children.
 A report is prepared for the parents which includes ideas for follow up at
home and at our service. These are discussed with and signed by parents
each time.
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 The educational leader states that they recently changed the way they did
programming due to feedback from the parents.
 Educators asked families what they would like to see in terms information
about their child's learning and development. Families replied that they were
satisfied with the termly reports and prefer seeing photos of what the children
are doing on a day to day basis. From this feedback, the service started a
closed Facebook group where children's photos are shared daily. Any other
documentation on the child's learning is available upon request.
123. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. It is
the panel’s view that evidence recorded by the officer against this Standard is
consistent with a rating of Meeting NQS. The officer has included some
examples of how practice has been influenced by feedback from families,
although additional evidence supplied by the approved provider is limited to
extend on this to demonstrate that practice reflects meaningful and consistent
engagement with families and/or community that suits individual families’
needs and includes shared decision making and problem solving.
124. The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to ‘Yes’ to support an overall higher rating
for Standard 1.3.
Approved Provider’s view
125. The provider seeks to fulfil exceeding theme 3, in addition to exceeding
themes 1 and 2, in order to receive a rating of exceeding for Standard 1.3.
Feedback on Draft Report
126. The Provider submitted that evidence of fulfilling exceeding theme 3 has been
provided with evidence above pursuant to exceeding theme 1.
Provider Submissions at Second Tier Review
127. The Provider submitted that:
 ‘This has been addressed in Standard 1.2. We have demonstrated the
various ways in which we collaborate with families and the fact that we have
educators that reflect the diverse backgrounds of our families. It is unclear
what more a service can do to demonstrate this unless they are in a high
income area with well-educated parents who can write extensive feedback on
the program.’
 ‘The fact that we have families who have been with us for many years, who
travel from far away so that their children can attend our service and give us
such positive feedback is all we can offer as evidence for this and that would
appear to satisfy the requirements for this theme.’
Panel considerations
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128. The panel noted evidence about how the service listens and gathers feedback
from families, creating a Facebook page to facilitate engagement which the
panel regarded as a pro-active approach. The fact that information is provided
to families using multiple languages to reflect the cultural diversity of the
community and service was also noted by the panel.
129. The panel also noted how parents wanted more visual representation of
assessment and planning which shaped practice. However in the absence of
further evidence about how practice was shaped following engagement with
families and communities, the panel considered that one piece of evidence
about shaping practice was not sufficient to enable a finding of the exceeding
theme being demonstrated.
130. In considering the volume of evidence collected by the authorised officer at
assessment and rating and evidence submitted by the provider, the panel also
found that most of the engagement tactics employed by the service were quite
common across services. The panel nonetheless considered such practices to
be of good practice, but fell short of consistent engagement which is also
executed in ways that are tailored to individual families’ circumstances.
131. The panel also remarked on the difficulty in being mostly limited to considering
documentary evidence, while evidence heard through discussion may be
capable of appearing in a slightly more positive light.
Panel decision – No. 7
132. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 3 in relation to standard 1.3. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 3 of
standard 1.3.
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Standard 2.1 – Element 2.1.2
133. Standard 2.1 is that:
Each child’s health and physical activity is supported and promoted.
134. Element 2.1.2 is that:
Health practices and procedures: Effective illness and injury management and
hygiene practices are promoted and implemented.
Regulatory Authority’s view
Assessment and Rating
135. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
136. In relation to Standard 2.1, the report commented that ‘the service provides
healthy food and drink options and promotes dietary recommendations for
children in their care as well as opportunities to engage in physical activity
promoting a healthy lifestyle. However, the learning and play environments
have limited access to area's for rest and relaxation, particularly for school
aged children. Evidence also suggests that staff are unaware of, and do not
follow appropriate food storage and handling procedures and does not follow
appropriate procedures in relation to records of illness and injury.’
First Tier Review
137. The panel considered claims by the approved provider that Element 2.1.2
should be rated as ‘Met.’ The panel notes that the officer highlights concerns
in relation to safe food handling practices and records of illness and injury.
The approved provider’s response in regards to educators not checking the
temperature of the food prior to serving to the children states that educators
follow the procedure to “stir while reheating until steaming hot in the centre,
and let stand before serving.” It does not however appear that this procedure
was observed on the day of the visit, as the evidence states that the food was
heated in the microwave and served to the children. Another evidence point
indicates that an educator was unaware of any procedure in place for
reheating food.
138. In regards to records of illness and injury, the panel advises that the record
must include details specified in Regulation 87(3)(a)-(f). While the approved
provider is correct in stating that there is no particular format regulating
compliance with Regulation 87, it must be ensured that all required details
have been included. Furthermore, while some examples of entries into this
record book have been provided, the officer has recorded that not all entries
observed on the day of the visit contained all the required information outlined
in regulation 87, indicating that some entries may have been compliant and
some were not.
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139. The panel decided the approved provider has not provided evidence to show it
has met the element and decided not to amend the assessment of Element
2.1.2 from ‘Not met’ to ‘Met.’
Approved Provider’s view
140. The provider seeks to have element 2.1.2 rated as ‘met’.
Feedback on Draft Report
141. At assessment and rating, the authorised officer asked an educator if the
temperature of the fridge used to store food is checked. After the educator
conveyed in response that the temperature was not checked, the authorised
officer found this to be in breach of regulation 77 (safe food handling). The
provider submitted the following feedback in response to the finding:
 ‘The fridge in the OOSH room is not used to store any food beyond a brief
period of about 10 minutes while the educator walks across to pick up the
OOSH children from the school next door. The fridge in the OOSH room is
therefore not used as a fridge but as very short term storage for food while
OOSH children are being picked up. The 2 hour/4 hour rule in the Food
Safety Guidelines from Food Standards Australia New Zealand states that
food is allowed to be stored for up to 4 hours at room temperature.’
 ‘The fridge and freezer which are used for the purpose of long term food
storage are periodically checked by our cook. The service is regularly
reviewed by our local council and had our most recent compliance visit in
February this year.’
 ‘The cook follows the Children’s Services Voluntary Food Safety program
produced by the NSW Food authority which requires recording of the
temperature of food storage units. These documents were provided to the
assessor.’
 ‘This is not a breach of Reg 77(1) which only requires “safe practices for
handling, preparing and storing food to minimise risk to children being
educated and cared for by the service”’
142. The authorised officer observed an educator using the microwave to heat
pasta, meat and vegetables for afternoon tea, without checking the food
temperature before serving the food to children. The authorised officer found
this to be in breach of regulation 77 (safe food handling). The provider
submitted the following feedback in response to the finding:
 ‘The Children’s Services Voluntary Food Safety program states “stir while
reheating until steaming hot in the centre, and let stand before serving” and
the recommended daily check is “visually check that hot food is still
steaming”. This is followed by all educators. Further, our cook has a food
safety supervisor certificate and regularly checks that safe food practices are
followed.’
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 ‘This is not a breach of regulation 77(1) which only requires “safe practices
for handling, preparing and storing food to minimise risk to children being
educated and cared for by the service”.’
143. The authorised officer sighted an ‘illness and injury record book’ to record
incidents and injuries and found that the record book did not have all
requirements outlined in all entries as per regulation 87. The provider
submitted the following feedback in response to the finding:
 ‘Regulation 87 provides the required information at 87(3)(a) – (c). The
provisions are complied with in the record book. It is not apparent which
provision of r 87 is not complied with as the required information is contained
therein. Guidance to the NQF indicates that there is no particular format
regulating compliance with reg 87. Copies of remaining pages of the book
have now been attached.
144. The authorised officer found that medical plans did not specify the severity of
allergies or illnesses. The provider submitted the following feedback in
response to the finding:
 ‘The Medical management plans are prepared by each child’s doctor or
medical service provider and includes precautions that are required to be
taken. The Educators are not authorized or qualified to over-ride or amend a
medical practitioner prepared plan.
Provider Submissions at Second Tier Review
145. The Provider submitted that:
 ‘The assessor was unaware of the guidelines around heating of food. She
believed that the food needed to be checked by a thermometer. This is why
she identified it as a compliance breach.’
 ‘The food served on the day was heated, stirred and served once it was not
too hot. Obviously, because the assessor didn’t know this procedure, she
didn’t document it. The food would have had to have been left to stand until it
was sufficiently cool for children to eat without burning their tongues.’
 ‘When the authorised officer asked if there is a procedure for reheating food,
the educator states that “there isn't one.” What she meant was that we have
not written a procedure for reheating food. We simply follow the guidelines in
the “voluntary food safety program for children’s services”. This document
was shown to the assessor and has been read and signed by all educators.
Further, the storage, preparation and serving of food is overseen by our cook
who has a “Food Safety Supervisor” certificate and is experienced and
qualified in this area in addition to her Cert 3 in Early childhood Education
and Care.
 ‘Although the finding of non-compliance for food reheating procedures was
listed as a breach in the draft report, it was not listed as a breach in the
compliance letter that was subsequently sent to the service. This would
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appear to be a contradiction. If the RA believed that the correct procedure
was not followed on the day, they should have included this issue in their
compliance notice. The fact that it was not listed on the compliance notice
would mean that the RA believed that the correct procedure was followed
and children’s health was not at risk.’
 During the assessment and rating visit, when the assessor asked to see our
records of illness and injuries, we provided her with our notebook. Upon
seeing this she said that we needed to use the appropriate form. We
explained that we felt that using the notebook was more sustainable,
convenient and practical and our understanding of the regulation was that as
long as all the requirements were covered, we were able to use a notebook.
She then said that we should still use a form instead and then went on to
another standard. She did not look through the book except for page that we
had opened to show her. As such, it cannot be claimed that some entries
were not compliant because she didn’t look through the book. We are now
providing every page of the book from
to the date of the
assessment and rating visit. Again, this was listed as a breach in the draft
report with a follow up compliance required. However the subsequent
compliance notice did not include this issue. This indicates that the RA
believes that our process is correct and does not pose a risk to children
Panel considerations
146. The panel found it difficult to identify and connect any risks in the manner food
was handled, as described in the evidence, with ordinary food handling
procedures. The panel noted that the submissions made by the provider
justifiably explained the reasons for their food handling process and how it
was not in breach of regulation 77.
147. With regard to food handling, the panel agreed that the service had acted
within the parameters of regulation 77. The panel considered that perhaps the
authorised officer may have adopted a particularly narrow interpretation when
reading into regulation 77.
148. With regard to record keeping requirements under regulation 87, the panel
again considered the regulatory authority to have been narrow in their
interpretation and application of the regulation. The panel agreed that
evidence showed that the service had recorded all the information required
under the regulation in a genuine manner, albeit in its own format, which the
regulation was not concerned with requiring.
149. The panel noted how the service’s conduct in relation to regulations 77 and 87
did not attract any compliance action. In considering the service’s performance
under both regulations and the evidence submitted, the panel decided that
there was nothing evident to warrant the service to be rated as not meeting
2.1.2.
Panel decision – No. 8
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150. The panel decided by consensus that the service’s practice was meeting
element 2.1.2. Therefore, the panel amended the regulatory authority’s
decision for element 2.1.2 from ‘not met’ to ‘met’.
151. The panel’s decision to amend 2.1.2 to a rating of met therefore resulted in the
panel considering whether the service was exceeding in standard 2.1 (as
shown at paragraph 165).
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Standard 2.1 – Exceeding themes 1, 2 and 3
152. If the Panel decides that element 2.1.2 has been met, the Panel should
subsequently consider whether the service has demonstrated the three
exceeding themes in relation to standard 2.1.
153. Standard 2.1 is that:
Each child’s health and physical activity is supported and promoted.
154. Exceeding theme 1:
Practice is embedded in service operations
155. Exceeding theme 2:
Practice is informed by critical reflection
156. Exceeding theme 3:
Practice is shaped by meaningful engagement with families and/or community
Regulatory Authority’s view
Assessment and Rating
157. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
158. In relation to standard 2.1, the report commented that ‘the service provides
healthy food and drink options and promotes dietary recommendations for
children in their care as well as opportunities to engage in physical activity
promoting a healthy lifestyle. However, the learning and play environments
have limited access to area's for rest and relaxation, particularly for school
aged children. Evidence also suggests that staff are unaware of, and do not
follow appropriate food storage and handling procedures and does not follow
appropriate procedures in relation to records of illness and injury.’
First Tier Review
159. Since the First Tier Review Panel found the service not to have met element
2.1.2, there was no consideration about whether exceeding themes were
being demonstrated for standard 2.1.
Approved Provider’s view
160. If the Second Tier Review Panel finds that element 2.1.2 is being met, the
provider seeks to have standard 2.1 rated as exceeding.
Feedback on Draft Report
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161. The provider seeks to rely on the evidence collected, as shown at Attachment
3 pages 12 to 17, which has not yet been considered in relation to exceeding
themes.
162. Pursuant to demonstrating how the service exceeding standards 2.1 and 2.2,
the provider submitted that:
 ‘All educators at our service have current first aid, asthma and anaphylaxis
qualifications. This is in excess of the requirements under the regulations that
state that one person on the premises must have these.
 Our cook has a Food Safety supervisor qualification which is above any
requirements
 We follow the NSW Food authority’s voluntary food safety program
 We are rated “Excellent” by
 One of our educators was formerly a registered nurse and brings a wealth of
experience and knowledge to our service.
 Our practice is informed by critical reflection and a thorough knowledge and
understanding of the relevant laws and guidelines
 We work closely with “
and “
” to ensure that
our program incorporates high quality health and safety practices. Both these
organisations provide suggestions and ideas for continuous improvement and
innovation in our practices.
 We have an outdoor supervision plan diagram which identifies where
educators should stand in order to maximise visibility and supervision. This is
above requirements
 We are a “Child Safe Organisation” in accordance with the Children’s
Guardian guidelines. This is not a mandated process but an additional
service and support that we provide.’
Provider Submissions at Second Tier Review
163. The provider submitted that:
 Evidence of the ‘
which is received for adopting the ‘
and physical activity program.

program, a healthy eating

 ‘The “
award is actually quite complex and difficult to achieve.
Not only do all our staff have to do the 4 week online course, we also have to
have policies on nutrition and physical activity in line with
guidelines. We have to actually implement the Fundamental movement skills
as part of our routine and we are closely monitored by
for
compliance. We also have to have a very detailed menu that matches certain
types of vegetables with certain meats (for example on days that we serve
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red meat, we need to also serve a vegetable that aids iron absorption),
details about vegetarian substitutes and so on. It takes a lot of time and effort
to just get the menu right, let alone all the other components.
 Evidence on reflection about the illness book at a management meeting.
Panel considerations
164. In determining whether the service should be rated as exceeding for standard
2.1 across exceeding themes 1, 2 and 3, the panel noted evidence about the
service’s ‘
award and the training and qualifications of staff.
The panel however considered such evidence to be relatively standard across
early childhood services, thereby being more consistent at a meeting level
than exceeding.
165. The panel also recognised the sound structural underpinnings of the service in
relation to exceeding theme 1. The panel however also noted evidence
collected by the authorised officer about ‘a lack of resting space for out-ofschool hours children’ which raised concerns as to whether all educators are
consistently attuned to and respond to children’s changing health and physical
activity requirements throughout the day.
166. The panel noted a limited amount of evidence relating to exceeding theme 2 in
relation to standard 2.1.
167. The panel also noted the difficulty often faced by services in obtaining parental
engagement in relation to standard 2.1, making it subsequently difficult for
services to demonstrate exceeding theme 3, including in this instance.
Panel decision – No. 9
168. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding themes 1, 2 or 3 in relation to standard 2.1.
169. After amending the service’s rating to ‘met’ for element 2.1.2, the panel
amended the service’s rating for standard 2.1 and quality area 1 to ‘meeting’
but not to exceeding.
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Standard 2.2 – Exceeding themes 1, 2 and 3
170. Standard 2.2 is that:
Each child is protected
171. Exceeding theme 1:
Practice is embedded in service operations
172. Exceeding theme 2:
Practice is informed by critical reflection
173. Exceeding theme 3:
Practice is shaped by meaningful engagement with families and communities
174. Please refer to pages 14–15 of Attachment A for guidance on exceeding
themes 1,2 and 3 for standard 2.2
Regulatory Authority’s view
Assessment and Rating
175. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
176. In relation to standard 2.2, the report commented that ‘Children are adequately
supervised at all times and educators are knowledgeable about current NSW
child protection legislation. Emergency procedures are practised regularly,
however emergency plans and procedures do not meet Australian Standards
and are not developed in consultation with relevant authorities and do not see
the service rehearsing procedures based on a range of potential
emergencies.’
First Tier Review
177. Evidence collected at assessment and rating that was highlighted by the First
Tier Review Panel included:
 Children are adequately supervised at all times and educators are
knowledgeable about current NSW child protection legislation. Emergency
procedures are practised regularly, however emergency plans and
procedures do not meet Australian Standards and are not developed in
consultation with relevant authorities and do not see the service rehearsing
procedures based on a range of potential emergencies.
 Information and photos from emergency drill are shared with families to
prompt discussion about safety at home.
 Fire equipment is checked biannually.
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 The service complete three evacuation drills and three lock down drills every
3 months. These are completed on different days to allow for all children to
participate.
 The director states that every year when the fire brigade come, they look over
their evacuations plans.
 Educators complete emergency drill evaluations in consultation with other
staff.
 Information about emergency drills is communicated through newsletter and
photos on Facebook.
178. The First Tier Review Panel considered claims by the approved provider that
the service’s practice is consistent with a rating of Exceeding NQS for
Standard 2.2. It is the panel’s view that additional information supplied by the
approved provider is limited to demonstrate that practice regarding how each
child is protected is embedded in service operations, informed by critical
reflection and shaped by meaningful engagement with families and/or
community.
Approved Provider’s view
179. If the Second Tier Review Panel finds that element 2.1.2 is being met, the
provider seeks to have standard 2.1 rated as exceeding.
Feedback on Draft Report
180. The Provider seeks to rely on the evidence collected, as shown at Attachment
3 pages 18–19, which has not yet been considered in relation to exceeding
themes.
181. .
Panel considerations
182. The panel noted evidence provided, such as Childsafe documents and how
the service shares photos from emergency drills with parents.
183. The panel considered most of the actions undertaken of the service pursuant
to standard 2.2 to be typical of services meeting the NQS across education
and care. The panel was of the view that the service’s performance in relation
to standard 2.2 was consistent with the meeting level, rather than exceeding.
184. In considering how the provider submitted the same evidence for both
standards 2.1 and 2.2, the panel additionally noted how services often find it
difficult to obtain exceeding rating for standard 2.2.
Panel decision – No. 10
185. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding themes 1, 2 or 3 in relation to standard 2.2. Therefore,
the panel confirmed the regulatory authority’s decision for standard 2.2.
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Standard 3.1 – Element 3.1.2
186. Standard 3.1 is that:
The design of the facilities is appropriate for the operation of a service.
187. Element 3.1.2 is that:
Premises, furniture and equipment are safe, clean and well maintained.
Regulatory Authority’s view
Assessment and Rating
188. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
189. In relation to standard 3.1, the report commented that ‘the design and layout of
the premises is appropriate for the operation of the service allowing flexibility
for children. There is opportunity for children to explore and engage in
activities of interest and create as they interact with their peers and educators.
While all staff contribute to the cleanliness of the service, evidence shows that
maintenance of the service building and structures have not been
appropriately maintained ensuring the health and safety of staff and children.’
First Tier Review
190. Evidence collected at assessment and rating that was highlighted at First Tier
Review included:
 The design and layout of the premises is appropriate for the operation of the
service allowing flexibility for children. There is opportunity for children to
explore and engage in activities of interest and create as they interact with
their peers and educators. While all staff contribute to the cleanliness of the
service, evidence shows that maintenance of the service building and
structures have not been appropriately maintained ensuring the health and
safety of staff and children
 All staff members share in cleaning duties and a roster is maintained. An
external cleaner comes on the weekends for a more thorough clean of the
service/
 The service has a system of daily, weekly and annual checks for indoor and
outdoor environments and are able to ensure that the physical environment is
safe, clean and well-maintained at all times.
 The mesh on the back fence is falling off and torn in some areas. This is a
breach of Regulation 103.
 Tiles are on the veranda are very slippery when wet.
 A cleaner is employed to come in on weekends.
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 Regular cleaning tasks throughout the week are completed by staff.
 Where non urgent maintenance tasks are identified, the maintenance person
attends over the weekend. Urgent things are dealt with immediately.
 Maintenance identified in weekly meetings are addressed as required by a
maintenance man.
 Staff are responsible for daily cleaning and use a checklist and roster
including toilet cleaning.
 Educators take it in turns doing up-keep and cleaning tasks around the
service.
 Educators clean play spaces as children move away.
191. The panel considered claims by the approved provider that Element 3.1.2
should be rated as ‘Met.’ The panel acknowledges that the officer has
recorded that the service has systems in place to conduct safety checks,
maintain cleaning and address identified issues. The panel also acknowledges
the engineer’s inspection report supplied by the approved provider indicating
that there are no structural issues with the buildings except the normal surface
defects such as minor cracking and elements separation. In the panel’s view,
at the time of the visit, the officer identified issues that demonstrate that the
service did not meet the element requirement that the premises, furniture and
equipment are safe, clean and well maintained.
192. The panel decided the approved provider has not provided evidence to show it
has met the element and decided not to amend the assessment of Element
3.1.2 from ‘Not met’ to ‘Met.’
Approved Provider’s view
193. The provider seeks to have element 3.1.2 rated as ‘met’.
Feedback on Draft Report
194. The provider submitted responses in response to a number of the findings of
the authorised officer at assessment and rating:


‘A light in the OOSH room has a large gap between the fitting and ceiling
which is a breach of Regulation 103’. The provider submitted that:
▪

‘Regulation 103 requires that the premises and all equipment be “safe
clean and in good repair”. The gap in the light fittings is minor and
does not require maintenance or repair. The light fitting is not
reachable by children and is therefore “safe”’.

 ‘The cornicing in the OOSH room is away and no longer connected to the
wall, only attached to the ceiling, almost the entire way round the room, while
the gap between the wall and the cornice is approximately 2-3cm, which is a
breach of Regulation 103 and Section 167 of the National Law’. The provider
submitted that:
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▪

‘Section 167 of the National Law requires that “every reasonable
precaution is taken to protect children… from harm and from any
hazard likely to cause injury.”

▪

‘Section 103 has been relevantly extracted above’ (in reference to the
feedback submitted against the previous finding above)

 ‘There are noticeably large cracks in walls and ceiling in both buildings.’ The
provider submitted:
▪

‘Being a double brick building, cracks in the wall are a normal part of
the building and are superficial. This poses no risk to children or
adults.

 ‘The concrete surfacing is uneven and cracked in many places. A concrete
block at the perimeter has chunks missing from it. This is a breach of
Regulation 103 and Section 167 of the National Law.’ The provider submitted
that:
▪

‘There is a concrete block at the edge of our OOSH outdoor play area
that is slightly damaged. However there are no sharp edges and a risk
assessment shows that it poses no risk to children. We encourage
children to engage in problem solving and appropriate risky play where
possible. Further, uneven surfaces are recommended by occupational
therapists as a way to encourage vestibular and proprioceptive skills in
children

 ‘The side of a fibro building in the neighbour's property is exposed in the yard
where the fence ends. The wall exposed in the OOSH yard is cracked and
used to draw on by children. This is a breach of Regulation 103 and Section
167 of the National Law.’ The provider submitted that:
▪

‘The neighbouring property was recently purchased by the approved
provider and children have permission to draw or write on the wall.
There are minor, superficial cracks on the wall and the children also
use a large re-purposed, movable board to draw on. The wall does not
contain asbestos according to purchase documents.

 ‘The edges of the synthetic grass in the outdoor play area are frayed and
lifted in some areas, creating a trip hazard for the staff and the children. This
is a breach of Regulation 103 and Section 167 of the National Law.’ The
provider submitted that:
▪

The synthetic grass in the OOSH outdoor area is very new and there
may be some slight movement as it settles. There is no unreasonable
trip hazard for staff or children.

195. The provider also additionally submitted that:
 The service building and structures are adequately maintained in order to
ensure the safety of children and staff. The service had a compliance visit
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last year and no breaches were identified regarding the building and
structures. No structural changes or major repairs have been required since
then. Please refer to the
engineer’s inspection report for further
details.
Provider Submissions at Second Tier Review
196. The provider submitted that:
 ‘it seems as if the First Tier Review Panel inferred that some changes were
made to the environment between the date of the visit and the engineer’s
inspection. The draft report was provided on
and the engineer’s
report was dated
. Assuming that it took one or two days to read
and understand the report and identify the issues, and also two days for the
engineer to write the report, this would leave 9 days (including weekends) to
make structural changes to the outdoor environment. Keeping in mind that
the centre was still operating the whole time, that is practically impossible.’
 ‘The engineer’s report acknowledges the issues identified by the assessor. It
doesn’t say that they do not exist – merely that they do not pose any material
threat to children’s safety.’
 ‘Assuming that the assessor is not more qualified than the engineer (ie she
doesn’t not have a degree in Engineering) in deciding whether the defects
pose threats to children or not, then it would seem that the identified issues
are not enough to pose a threat to children and to leave the element as “Not
Met”.
 ‘Further, the subsequent compliance notice listed these issues and we
responded by providing the engineer’s report again. We did not state that we
made any changes to the environment. The RA has not responded to this. If
they really believed that these were compliance issues, they would have
checked that we had addressed them. The fact that they accepted the
engineer’s report and did not do any follow up would seem to indicate that
this element should be “Met”’.
 ‘The first day of the A&R visit we had the worst storm that we had
experienced all year and had to modify our program for the day accordingly.
It also caused some damage to our outdoor area’.
 The provider submitted that extensive renovations and improvements to
indoor and outdoor environments have been undertaken.
Panel considerations
197. On the evidence provided, the panel did not believe issues relating to the
service’s fence, lights or artificial grass warranted the service to not meet
element 3.1.2. The panel cited the engineer’s report which noted how there
was no structural damage to the building and how the aforementioned issues
were minor and would not cause any harm or hazards to children.
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198. The panel also noted how the regulatory authority issued a compliance notice
which the provided responded to and rectified minor issues.
199. The panel considered how the engineer’s report referred to cornicing not to be
of any risk to children, while other evidence suggested how the cornicing was
not well maintained or should have at least been better maintained.
200. In balancing evidence of safety against maintenance with regard to the
cornicing, the panel referred to the intention of the element, while noting that
the regulatory authority did not explain the risk posed by the cornicing.
201. Although the panel agreed that the cornicing could have been better
maintained, there was not sufficient evidence about the cornicing for it to
prevent the provider meeting element 3.1.2.
Panel decision – No. 11
202. The panel decided by consensus that the service’s practice was meeting
element 3.1.2. Therefore, the panel amended the regulatory authority’s
decision for element 3.1.2 from ‘not met’ to ‘met’.
203. The panel’s decision to amend 3.1.2 to a rating of met therefore resulted in the
panel considering whether the service was exceeding in standard 3.1.
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Standard 3.1 – Exceeding themes 1, 2 and 3
204. Standard 3.1 is that:
The design of the facilities is appropriate for the operation of a service.
205. If the Panel decides that element 3.1.2 has been met, the Panel should
subsequently consider whether the service has demonstrated the three
exceeding themes in relation to standard 3.1.
206. Exceeding theme 1 is that:
Practice is embedded in service operations
207. Exceeding theme 2 is that:
Practice is informed by critical reflection
208. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or communities
Regulatory Authority’s view
Assessment and Rating
209. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
210. In relation to standard 3.1, the report commented that ‘the design and layout of
the premises is appropriate for the operation of the service allowing flexibility
for children. There is opportunity for children to explore and engage in
activities of interest and create as they interact with their peers and educators.
While all staff contribute to the cleanliness of the service, evidence shows that
maintenance of the service building and structures have not been
appropriately maintained ensuring the health and safety of staff and children.’
First Tier Review
211. Since the First Tier Review Panel found the service not to have met element
3.1.2, there was no consideration about whether exceeding themes were
being demonstrated for standard 3.1.
Approved Provider’s view
212. If the Second Tier Review Panel finds that element 3.1.2 is being met, the
provider seeks to have standard 3.1 rated as exceeding.
Feedback on Draft Report
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213. The provider seeks to rely on the evidence collected, as shown at Attachment
3 pages 20 to 21, which has not yet been considered in relation to exceeding
themes.
214. Pursuant to demonstrating how the service exceeding standards 3.1 and 3.2,
the provider submitted that:
 We have a well-established vegetable garden and apple tree that provided
hundreds of apples this year. Meaningful care and use of the vegetables and
fruits in our garden are embedded in our program.
 Evidence of recycled and repurposed items can be seen everywhere in our
environment. Even our noticeboards are made from recycled cardboard.
 There are recycle bins in every room and children are aware of the
importance of recycling and reducing waste. This is embedded in our
program.
 Our environment is flexible and spaces are created with careful reflection and
in collaboration with children.
 We do at least one risk assessment per month and an overall annual building
assessment.
 Collaboration with the community and families is evident. Our local Bunnings
store helped us to establish our gardens and we are maintaining it as per
their advice. Parents often donate materials (such as large cardboard boxes,
paper, etc) for us to use in our program as was noted in the evidence
summary. Our environment is regularly inspected by the local council at least
once per year.
Provider Submissions at Second Tier Review
215. The provider submitted the same information in the feedback to the draft
assessment and rating report again at second tier review.
Panel considerations
216. In balancing the evidence submitted, although some physical aspects of the
building were not considered to present safety risks, the panel noted evidence
to suggest that some parts of the building could be better maintained. The
panel agreed that such evidence would prevent the service from being able to
demonstrate exceeding theme 1 for standard 3.1.
217. The panel noted the lack of evidence submitted with regard to exceeding
theme 2 for standard 3.1.
218. The panel noted evidence about how the service engages with Bunnings, and
how parents often donate materials, however the panel did not regard such
evidence to be exclusively determinative of exceeding theme 3 being
demonstrated in terms of regularly providing opportunity for families and
community partners to meaningfully participate.
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Panel decision – No. 12
219. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding themes 1, 2 or 3 in relation to standard 3.1.
220. After amending the service’s rating to ‘met’ for element 3.1.2, the panel
amended the service’s rating for standard 3.1 and quality area 1 to ‘meeting’
but not to ‘exceeding’.
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Standard 3.2 – Element 3.2.3
221. Standard 3.2 is that:
The service environment is inclusive, promotes competence and supports
exploration and play-based learning.
222. Element 3.2.3 is that:
The service cares for the environment and supports children to become
environmentally responsible.
Regulatory Authority’s view
Assessment and Rating
223. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
224. In relation to standard 3.2, the report commented that ‘Educators create
environments that are inviting and inclusive and support children's creativity
and learning. There are sufficient resources for children though the indoor
spaces have limited access to natural material and resources. There is also
little evidence to suggest that the promoting environmental responsibility is
embedded within the program.’
First Tier Review
225. Evidence collected at assessment and rating that was highlighted at First Tier
Review included:
 Educators create environments that are inviting and inclusive and support
children's creativity and learning. There are sufficient resources for children
though the indoor spaces have limited access to natural material and
resources. There is also little evidence to suggest that the promoting
environmental responsibility is embedded within the program.
 There are recycling bins in each room and children ensure that all waste
material is deposited in the correct bins.
 Bunnings came to help establish gardens for the service. As such, the
service have well established plants including an apple tree that provides
plenty of fruit for children to pluck and eat. There are also a variety of
vegetables and flowering plants that children care for.
 The service uses a compost bin.
 The garden contains flowers and succulents.
 Food scraps are placed in the garbage bin.
 There is reminder to turn off the taps and turn the lights off displayed.
Page 60 of 104

 There is a vegetable garden and apple tree.
 There are resources made out of recycled materials.
 An educator states that they use vegetables grown in the garden as part of
the menu or within children's cooking experiences.
 Parents donate recyclable materials to be used within the service.
 There are vehicles made out of recycled materials.
 The service participated in a 'cleanaway program' which taught children
about sorting rubbish into appropriate bins.
 Recycling bins are used.
 There is an energy saving reminder stating "If you are last to leave the room,
please turn the lights off".
226. The panel considered claims by the approved provider that Element 3.2.3
should be rated as ‘Met.’ The panel notes that the officer has included some
examples of sustainable practices evident at the service. It is the panels view
however that while the approved provider has responded to the officer’s
evidence regarding the worm farm, little additional evidence has been supplied
to demonstrate how children are supported to become environmentally
responsible in the program through planned and spontaneous experiences.
227. The panel decided the approved provider has not provided evidence to show it
has met the element and decided not to amend the assessment of Element
3.2.3 from ‘Not met’ to ‘Met.’
Approved Provider’s view
228. The provider seeks to have element 3.2.3 rated as ‘met’.
Feedback on Draft Report
229. The provider submitted responses in response to a number of the findings of
the authorised officer at assessment and rating:
 ‘No natural resources are observed in the OOSH space. The provider
submitted that:
▪

OOSH children select the resources that they want in the room from
our joint storeroom. This includes an array of natural materials.
Further, OOSH children rarely prefer to be separate in the OOSH room
and usually prefer to play with our pre-schoolers and so have access
to natural materials.

 ‘There is worm farm, no worm tea or liquid excretes when the tap is turned
on, though an educator says it is used daily. An educator states that children
use the worm farm daily, putting food scraps into it. However, food scraps are
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observed being put in the garbage bin at meal times. The provider submitted
that:
▪

The worm farm is a fairly new addition to our service that was donated
by a staff member who is retiring. As such the children are still learning
about the kinds of food that can be placed in the worm farm and are
guided in this process by educators on a regular basis. During the
afternoon, appropriate food scraps collected throughout the day by the
cook and children are placed in the worm farm.

 The provider additionally highlighted evidence collected at assessment and
rating (as previously highlighted above, pages 24–25):
▪

The garden contains flowers and succulents.

▪

There is a vegetable garden and apple tree.

▪

There are resources made out of recycled materials.

▪

An educator states that they use vegetables grown in the garden as
part of the menu or within children's cooking experiences.

▪

Parents donate recyclable materials to be used within the service.

▪

There are vehicles made out of recycled materials.

▪

The service participated in a 'cleanaway program' which talk children
about sorting rubbish into appropriate bins.

▪

Resources in middle room include recycled creation display, puzzles,
tracing stencils, get ready for school activity books, loose parts (shells,
sticks rocks), display of transport and a health and hygiene display.

▪

The service had a visit from Bunnings who help them set up their
vegetable garden.

▪

Recycling bins are used

▪

There is reminder to turn off the taps and turn the lights off displayed.

▪

There is an energy saving reminder stating "If you are last to leave the
room, please turn the lights off."

Provider Submissions at Second Tier Review
 The provider submitted that there is ‘an extensive program in place to support
element 3.2.3’ and that the RA accepted that:
▪

There are recycling bins in each room and children ensure that all
waste material is deposited in the correct bins

▪

Bunnings came to help establish gardens for the service. As such, the
service have well established plants including an apple tree that
provides plenty of fruit for children to pluck and eat. There are also a
variety of vegetables and flowering plants that children care for
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▪

The garden contains flowers and succulents

▪

Food scraps are placed in the garbage bin

▪

There is reminder to turn off the taps and turn the lights off displayed

▪

There is a vegetable garden and apple tree

▪

There are resources made out of recycled materials

▪

An educator states that they use vegetables grown in the garden as
part of the menu or within children's cooking experiences

▪

Parents donate recyclable materials to be used within the service

▪

There are vehicles made out of recycled materials

▪

The service participated in the local council’s 'cleanaway program'
which taught children about sorting rubbish into appropriate bins

▪

Recycling bins are used

▪

There is an energy saving reminder stating "If you are last to leave the
room, please turn the lights off"

▪

Children participate in regular cleaning of the service as a way of
having respect for their environment.

▪

We participated in Clean up Australia Day and World Mud Day

Panel considerations
230. The panel noted evidence about the existence of a vegetable garden,
recycling bins and participation in the council’s Cleanaway program, however
the panel was unable to find evidence which explained to children why such
initiatives were implemented, in order to:
 Support children to appreciate and care for natural and constructed
environments; and
 Raise environmental awareness and increase their awareness of the impact
of human activity
231. Although the panel regarded the service to be environmentally responsible,
the panel could not see how the service was helping children to become
environmentally responsible. The panel considered that there may be a
disconnect between the service undertaking initiatives and engaging children
in why such initiatives are being undertaken.
Panel decision – No. 13
232. The Panel decided by consensus that the service’s practice did not meet
element 3.2.3. Therefore, the panel confirmed the regulatory authority’s
decision of ‘not met’ for element 3.2.3, resulting in a rating of ‘working towards’
for standard 3.2 and the service’s overall quality rating.
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Standard 3.2 – Exceeding themes 1, 2 and 3
233. Standard 3.2 is that:
The service environment is inclusive, promotes competence and supports
exploration and play-based learning.
Regulatory Authority’s view
Assessment and Rating
234. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
235. In relation to standard 3.2, the report commented that ‘Educators create
environments that are inviting and inclusive and support children's creativity
and learning. There are sufficient resources for children though the indoor
spaces have limited access to natural material and resources. There is also
little evidence to suggest that the promoting environmental responsibility is
embedded within the program.’
First Tier Review
236. Since the First Tier Review Panel found the service not to have met element
3.2.3, there was no consideration about whether exceeding themes were
being demonstrated for standard 3.2.
Approved Provider’s view
237. If the Second Tier Review Panel finds that element 3.1.2 is being met, the
provider seeks to have standard 3.1 rated as exceeding.
Feedback on Draft Report
238. The provider seeks to rely on the evidence collected, as shown at Attachment
3 pages 23–25, which has not yet been considered in relation to exceeding
themes.
239. Pursuant to demonstrating how the service exceeding standards 3.1 and 3.2,
the provider submitted that:
 We have a well-established vegetable garden and apple tree that provided
hundreds of apples this year. Meaningful care and use of the vegetables and
fruits in our garden are embedded in our program.
 Evidence of recycled and repurposed items can be seen everywhere in our
environment. Even our noticeboards are made from recycled cardboard.
 There are recycle bins in every room and children are aware of the
importance of recycling and reducing waste. This is embedded in our
program.
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 Our environment is flexible and spaces are created with careful reflection and
in collaboration with children.
 We do at least one risk assessment per month and an overall annual building
assessment.
 Collaboration with the community and families is evident. Our local Bunnings
store helped us to establish our gardens and we are maintaining it as per
their advice. Parents often donate materials (such as large cardboard boxes,
paper, etc) for us to use in our program as was noted in the evidence
summary. Our environment is regularly inspected by the local council at least
once per year.
Provider Submissions at Second Tier Review
240. The provider submitted the same information in the feedback to the draft
assessment and rating report again at second tier review.
Panel considerations
241. Following the panel’s decision that element 3.2.3 remain as ‘not met’, the
panel was not required to consider whether the service should be rated as
exceeding for standard 3.2.
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Standard 4.2 – Exceeding theme 2
242. Standard 4.2 is that:
Professional standards guide practice, interactions and relationships
243. Exceeding theme 2 is that:
Practice is informed by critical reflection
Regulatory Authority’s view
Assessment and Rating
244. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
245. In relation to Standard 4.2, the report commented that ‘Staff members interact
respectfully and professionally. Educators work collaboratively, acknowledging
each others skills allowing the day to run smoothly and contributing to the
calm atmosphere at the service.’
First Tier Review
246. The first tier review panel considered the following evidence collected at
assessment and rating:
 Staff participate in a WhatsApp group where we share reflective questions
and ideas as well as articles and information.
247. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. It is
the panels view that while the approved provider has supplied some
information as to how educators reflect on their program and practice, this
evidence is limited to show that the services decision making processes and
approach to professional collaboration and standards is informed by critical
reflection, with consideration of the ethical and professional standards that
underpin practice and opportunities to share and learn from each other’s
strengths and skills.
248. The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to ‘Yes’ to support an overall higher rating
for Standard 4.2.
Approved Provider’s view
249. The provider seeks to fulfil exceeding theme 2, in addition to Exceeding
Theme 3, in order to receive a rating of exceeding for Standard 1.2.
Feedback on Draft Report
250. Pursuant to demonstrating how the service exceeds in both standards 4.1 and
4.2, the provider submitted the following:
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 ‘In a sector where the average staff employment term is 3 years, our service
has minimal staff turnover with staff who have been with us for up to 15
years. This is a testament to the quality of our approach to staffing. If other
services follow our approach then the sector as a whole would be much more
mature and capable.
 Almost all educators have a degree or other qualification in another discipline
which ensures that our team is of a very high calibre. Only additional
qualifications have been included as evidence, but please note that the
assessor verified
as an Early Childhood Teacher,
have a Diploma in Early Childhood Education and
have a Certificate 3 in Early childhood education.
 Our director and educational leader has recently completed a Masters degree
in
from a leading Australian University. She also has
relationships with leading voices in our sector including
has met her on several occasions
and attended her presentation at a conference.
 We are inclusive and encourage all educators to inform our program and
practice, regardless of qualification and ability to communicate in English. We
also include educators with disabilities and provide support where needed.
 we reflect on our program and practices in multiple ways including: in the
program diary, educator’s reflection books, staff meetings, staff appraisals,
Whatsapp group and in informal discussions. We are able to do this during
the day without compromising the supervision of children. It is not necessary
for anyone to take additional time off the floor.
 Educators are empowered to have the flexibility to reflect in the room or in the
office/staff room as they wish. Current best practise advises that program and
practise is best planned and reflected on in collaboration with other educators
and with children.
 We not only have a robust induction process for new staff members, we even
provide an opportunity for them to give feedback on the induction process
and use that feedback to improve our processes.
 The organisation and continuity of educators reflects the unique
geographical, cultural and community context of the service. We go out of our
way to ensure that our educators reflect the language and culture of the
families at our service. This is a unique and exemplary feature of our service.
 We work with disability employment services to provide opportunities and
support for educators with additional needs.’
Provider Submissions at Second Tier Review
251. Specifically in relation to standard 4.2 exceeding theme 2, the Provider
submitted that:
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 ‘The issue of educator reflections has already been addressed’
 Regarding the issue of ethical and professional standards, all educators
subscribe to the
learning hub and have completed a number of modules
that address ethical issues and professionalism. Further, the ED Leader is
also an
which means that she adheres to and
regularly assesses practices in relation to the
.
We have our own ethical code of conduct that is displayed in the staff room
and in our handbook (that all educators read and sign at least once a year).
Further, the
code of ethics and the UN convention on the Rights of the
Child as well as other ethical obligations of the various professional
organisations that we are members of, are displayed in the staff room and
public spaces. These also form part of the staff quiz that we participate in
during staff meetings.
 Our service collaborates with other services and educators in the area. We
attend network meetings and host PD such as
which
educators from other services attend.
 Our educational leader is also the
of the
and regularly participates in early childhood panels and round
tables.
 All staff across our two centres work closely together and get advice and
ideas from each other.
 We regularly take on students for prac placements and provide mentoring
and support for them.
Panel considerations
252. On the evidence submitted, the panel was unable to refer to specific evidence
about exceeding theme 2 for standard 4.2.
253. In noting evidence about professional development, the panel was however
unable to identify specific evidence about how reflections are discussed and
incorporated into practice as required by exceeding theme 2.
Panel decision – No. 15
254. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 2 in relation to standard 4.2. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 2 of
standard 4.2.
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Standard 4.2 – Exceeding theme 3
255. Standard 4.2 is that:
Professional standards guide practice, interactions and relationships
256. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community
Regulatory Authority’s view
Assessment and Rating
257. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
258. In relation to Standard 4.2, the report commented that ‘Staff members interact
respectfully and professionally. Educators work collaboratively, acknowledging
each others skills allowing the day to run smoothly and contributing to the
calm atmosphere at the service.’
First Tier Review
259. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. It is
the panels view that while the approved provider has supplied some
information as to how the service promotes inclusiveness, the evidence is not
sufficient to show that the services approach to professional collaboration and
standards reflects the voices and priorities of the children and families at the
service, to demonstrate that decisions regarding practice in this area is
shaped by meaningful engagement with families and/or community.
260. The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to ‘Yes’ to support an overall higher rating
for Standard 4.2.
Approved Provider’s view
261. The provider seeks to fulfil exceeding theme 3, in addition to exceeding theme
2, in order to receive a rating of exceeding for Standard 1.2.
Feedback on Draft Report
262. Pursuant to demonstrating how the service exceeds in both standards 4.1 and
4.2, the provider submitted the following:
 In a sector where the average staff employment term is 3 years, our service
has staff who have been with us for up to 15 years. This is a testament to the
quality of our approach to staffing. If other services follow our approach then
the sector as a whole would be much more mature and capable.
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 Almost all educators have a degree or other qualification in another discipline
which ensures that our team is of a very high calibre. Only additional
qualifications have been included as evidence, but please note that the
assessor verified
as an Early Childhood Teacher,
have a Diploma in Early Childhood Education and
have a Certificate 3 in Early childhood education.
 We are inclusive and encourage all educators to inform our program and
practice, regardless of qualification and ability to communicate in English. We
also include educators with disabilities and provide support where needed.
 we reflect on our program and practices in multiple ways including: in the
program diary, educator’s reflection books, staff meetings, staff appraisals,
Whatsapp group and in informal discussions. We are able to do this during
the day without compromising the supervision of children. It is not necessary
for anyone to take additional time off the floor.
 Educators are empowered to have the flexibility to reflect in the room or in the
office/staff room as they wish. Current best practise advises that program and
practise is best planned and reflected on in collaboration with other educators
and with children.
 We not only have a robust induction process for new staff members, we even
provide an opportunity for them to give feedback on the induction process
and use that feedback to improve our processes.
 The organisation and continuity of educators reflects the unique
geographical, cultural and community context of the service. We go out of our
way to ensure that our educators reflect the language and culture of the
families at our service. This is a unique and exemplary feature of our service.
 We work with disability employment services to provide opportunities and
support for educators with additional needs.
Provider Submissions at Second Tier Review
263. Specifically in relation to standard 4.2 exceeding theme 3, the Provider
submitted that:
 ‘Ways in which we promote inclusiveness including professional collaboration
have been described above. Evidence of our collaboration with the children’s
hospital and other external services have been provided.
 Children’s voices are included in policy review planning, assessment
(children’s reflections on a topic are documented a few weeks after the
project has been completed).
 Parent input is included in our policy review. We also have a “Parent
committee” that provides feedback and input. Parent surveys and comments
in the communication book are read carefully and followed up where
appropriate.
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Panel considerations
264. The panel noted evidence about how the service engages in a lot of listening
and talking to families which was positive. How such engagement translates
into changing the service’s practice however was unclear.
265. The panel commented that meaningful engagement alone is not indicative of
exceeding theme 3, but such meaningful engagement has to be followed by
evidence of ‘shaping practice’ as required by exceeding theme 3.
Panel decision – No. 16
266. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 3 in relation to standard 4.2. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 3 of
standard 4.2.

Standard 5.1 – Exceeding theme 2
267. Standard 5.1 is that:
Respectful and equitable relationships are maintained with each child.
268. Exceeding theme 2 is that:
Practice is informed by critical reflection
Regulatory Authority’s view
Assessment and Rating
269. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
270. In relation to Standard 5.1, the report commented that ‘Educators consistently
demonstrate respectful and supportive relationships with children that promote
children's sense of belonging. Meaningful relationships with children and their
families are apparent and contribute to children's confidence within the
service.’
First Tier Review
271. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 The educational leader talks about a child with additional needs that used to
attend the service that they were able to work with to build his confidence and
thrive. An educator saw the child the following year at school when she was
completing a practical block for her study and was saddened to see how the
child has regressed since starting school. The staff member shared this
information with the staff back at the service which is why they really work
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hard to advocate for children and not just try to provide support for children
whilst they attend the service but to do what they can to support the child
once they have moved on too
 An educator reflection notates language barriers which resulted in the
educator learning key phrases to support the child.
 An educator reflected about a difficult situation that saw two girls in the
OOSH service not wanting to enter the service, refusing to come in and
staying in the preschool outdoor area. The educator tried to reason with the
children and discovered that the girls did not want to come in because they
were fasting due to cultural customs. The educator allowed them to stay
outside. There was no mention of follow up action in entry or what the
educator has learned or how it has influenced practice.
272. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. The
panel acknowledges that evidence recorded by the officer demonstrates some
examples of critical reflection regarding relationships with children. It is the
panel’s view that evidence is limited in the demonstration of how critical
reflection informs and influences practice. In particular, how opportunities to
further develop children’s sense of security and confidence and further support
the dignity and rights of children are identified and implemented.
273. The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to ‘Yes’ to support an overall higher rating
for Standard 5.1.
274. The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to ‘Yes’ to support an overall higher rating
for Standard 5.1.
Approved Provider’s view
275. The provider seeks to fulfil exceeding theme 2, in addition to exceeding theme
3, in order to receive a rating of exceeding for Standard 5.1.
Feedback on Draft Report
276. The provider submitted that ‘neither the notes nor observations demonstrate
how the centre is not meeting Theme 3.’
277. Pursuant to demonstrating how the service exceeds in both standards 5.1 and
5.2, the provider submitted the following:
 ‘The assessment evidence states that educators already demonstrate
respectful and supportive relationships with children and their families.
 We have families that have sent multiple children, cousins, friends and so on
to our service.
 We rarely advertise and rely on word of mouth for new enrolments.
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 One of our OOSH parents commented that they were planning to move their
child from the public primary school next door to a catholic school, but it is
only because of our OOSH service that they are not moving their child. She
said that we take such good care of the children and they enjoy being here.
 We ensure that all staff have opportunities to form close relationships with
children and roster staff accordingly. Where a child has formed a close bond
with an educator and needs support to settle, we will roster that person on
the days the child attends.
 Children are given agency though our “morning minutes” which allows them
to guide the program, resources and setups
 We critically reflect on relationships with children and how each educator can
maximise quality interactions. We have a minimalist approach to
documentation in order to ensure that relationships are the focus of each
educator. As per a comment from a recent Early childhood group “can there
be over kill of paperwork where children’s needs are not being met. Where
paperwork overrides with the program, spontaneous, indoor reflection,
outdoor reflection planning, having to put evidence in all children’s folders for
physical, social emotional, language, prewriting, art, music, gross motor, core
strength. Health and hygiene etc. So much paperwork…. We owe our time to
be with the children. ... Staff are becoming fatigued, and exhausted and
feeling not valued.” By ensuring that we keep written documentation including
reflections to a minimum, we are able to ensure that children are given the
highest priority and educators are relaxed and happy during the day.
 With our educators reflecting the varied cultures and backgrounds of the
children and families at our service, it is impossible to think of a higher
standard of meaningful engagement with families that reflects the context of
the service.
 We work with our local inclusion support agency to get advice on how to
support children with additional needs. We do not ask for funding for inclusion
support and provide extra educators ourselves when they are required. This
is an example of the commitment by our management to ensure that we are
not a drain on taxpayer funds and an example of the way we give back to our
community. It is unlikely that you will find another service with this attitude as
most will apply for additional funding at the first opportunity.’
Provider Submissions at Second Tier Review
278. Specifically in relation to standard 5.1 exceeding theme 2, the Provider
submitted that:
 ‘In relation to the anecdote that the assessor noted where an educator
learned something about some children’s cultural practices, just because
nothing was written after that is not an indication of a lack of critical reflection.
The fact that it struck the educator enough for her to repeat the incident to the
assessor as a learning opportunity should indicate that the educator reflected
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on and learned from the incident. This small issue should not negate all the
other wonderful work that we do to foster respectful, meaningful relationships
with children.’
 ‘Staff critical reflection on fostering collaborative learning and self-regulation
is evident in the various ways that we reflect. Whatsapp discussions about
the influence of the environment, staff meeting discussions about children’s
learning and relationships.
Panel considerations
279. The panel noted evidence about some pattern of reflecting being undertaken
by the service. There was however an absence of evidence about how the
service uses its reflections to subsequently inform practice as required by
exceeding theme 2.
280. The panel noted that evidence did not show how reflections relate back to
practice or show how reflection enhances relationships.
281. The panel additionally noted how some examples of reflection were conducted
in isolation, without the opportunity for general discussion/collaboration
between educators to take place.
Panel decision – No. 17
282. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 2 in relation to standard 5.1. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 2 of
standard 5.1.

Standard 5.1 – Exceeding Theme 3
283. Standard 5.1 is that:
Respectful and equitable relationships are maintained with each child.
284. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community.
Regulatory Authority’s view
Assessment and Rating
285. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
286. In relation to Standard 5.1, the report commented that ‘Educators consistently
demonstrate respectful and supportive relationships with children that promote
children's sense of belonging. Meaningful relationships with children and their
families are apparent and contribute to children's confidence within the
service.’
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First Tier Review
287. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 Meaningful relationships with children and their families are apparent and
contribute to children's confidence within the service
 Educators greet each child and family as they arrive. Children sitting with
educators also greet children and families
 Educators communicate with parents about children's likes and interests to
help them settle into the service. Particularly with new children, educators will
gather this information to try to prepare something the child will like.
288. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. The
panel notes that the evidence recorded by the officer acknowledges
meaningful relationships between educators and children and their families.
The panel also acknowledges that the approved provider has highlighted ways
families are included at the service. It is the panels view however, that the
evidence is not adequate in demonstrating how engagement with families
influences practice and building and maintaining respectful and equitable
relationships with each child.
59. The panel has concluded that there was insufficient evidence to determine that
Theme 3 should be amended to ‘Yes’ to support an overall higher rating for
Standard 5.1.
Approved Provider’s view
289. The provider seeks to fulfil exceeding theme 3, in addition to exceeding theme
2, in order to receive a rating of exceeding for Standard 5.1.
Feedback on Draft Report
290. The provider submitted that ‘neither the notes nor observations demonstrate
how the centre is not meeting exceeding theme 3.’
291. Pursuant to demonstrating how the service exceeds in both standards 5.1 and
5.2, the provider submitted the following:
 ‘The assessment evidence states that educators already demonstrate
respectful and supportive relationships with children and their families.
 We have families that have sent multiple children, cousins, friends and so on
to our service.
 We rarely advertise and rely on word of mouth for new enrolments.
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 One of our OOSH parents commented that they were planning to move their
child from the public primary school next door to a catholic school, but it is
only because of our OOSH service that they are not moving their child. She
said that we take such good care of the children and they enjoy being here.
 We ensure that all staff have opportunities to form close relationships with
children and roster staff accordingly. Where a child has formed a close bond
with an educator and needs support to settle, we will roster that person on
the days the child attends.
 Children are given agency though our “morning minutes” which allows them
to guide the program, resources and setups
 We critically reflect on relationships with children and how each educator can
maximise quality interactions. We have a minimalist approach to
documentation in order to ensure that relationships are the focus of each
educator. As per a comment from a recent Early childhood group “can there
be over kill of paperwork where children’s needs are not being met. Where
paperwork overrides with the program, spontaneous, indoor reflection,
outdoor reflection planning, having to put evidence in all children’s folders for
physical, social emotional, language, prewriting, art, music, gross motor, core
strength. Health and hygiene etc. So much paperwork…. We owe our time to
be with the children. ... Staff are becoming fatigued, and exhausted and
feeling not valued.” By ensuring that we keep written documentation including
reflections to a minimum, we are able to ensure that children are given the
highest priority and educators are relaxed and happy during the day.
 With our educators reflecting the varied cultures and backgrounds of the
children and families at our service, it is impossible to think of a higher
standard of meaningful engagement with families that reflects the context of
the service.
 We work with our local inclusion support agency to get advice on how to
support children with additional needs. We do not ask for funding for inclusion
support and provide extra educators ourselves when they are required. This
is an example of the commitment by our management to ensure that we are
not a drain on taxpayer funds and an example of the way we give back to our
community. It is unlikely that you will find another service with this attitude as
most will apply for additional funding at the first opportunity.’
Provider Submissions at Second Tier Review
292. Specifically in relation to standard 5.1 exceeding theme 3, the Provider
submitted that:
 ‘Children and families are provided orientation days at no charge to ensure
that they have a chance to feel comfortable in our service. During the start of
the year, when we have more new families, we roster extra staff at drop off
and pick up times in order to allow families to have extended, relaxed
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conversation with staff. This allows us to form respectful, collaborative
relationships with families and form a good support network for children.’
 ‘We have already explained how we engage with families in multiple ways to
influence our practice and build respectful, equitable relationships with
children.’
 ‘Our children’s interest forms also have a space for parents to list the friends
that they like to play with both at our service and outside our service. This
helps us to have a deeper, more meaningful relationship with each child.’
Panel considerations
293. While the panel found it to be positive that the service was conscious of the
cultural diversity within its service and actively sought to be representative of
that cultural makeup, the panel was unable to refer to specific examples of
how cultural knowledge was being shared in drawing on the voices, priorities
and strengths of children and families at the service.
294. The panel agreed that the evidence provided did not show that meaningful
engagement was connecting with practice or how relationships are
established at a greater depth.
Panel decision – No. 18
295. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 3 in relation to standard 5.1. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 3 of
standard 5.1.
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Standard 5.2 – Exceeding theme 2
296. Standard 5.2 is that:
Each child is supported to build and maintain sensitive and responsive relationships
297. Exceeding theme 2 is that:
Practice is informed by critical reflection.
Regulatory Authority’s view
Assessment and Rating
298. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
299. In relation to Standard 5.2, the report commented that ‘Children are
consistently supported to develop and maintain effective relationships with
their peers including taking responsibility for their actions. Educators support
children to resolve conflicts, providing guidance and support in areas of selfregulation.’
First Tier Review
300. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 Children are consistently supported to develop and maintain effective
relationships with their peers including taking responsibility for their actions.
Educators support children to resolve conflicts, providing guidance and
support in areas of self-regulation.
301. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. The
evidence recorded by the authorised officer and further evidence supplied by
the approved provider demonstrates some good practice in relation to this
Standard. It is the panel’s view that evidence does not demonstrate how the
services practice and approach to supporting children to build and maintain
sensitive and responsive relationships is informed by critical reflection and
how opportunities for educators to further foster collaborative learning and
self-regulation are identified and implemented.
302. The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to ‘Yes’ to support an overall higher rating
for Standard 5.2.
Approved Provider’s view
303. The provider seeks to fulfil exceeding theme 2, in addition to Exceeding
Theme 3, in order to receive a rating of exceeding for Standard 5.2.
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Feedback on Draft Report
304. The provider submitted that ‘neither the notes nor observations demonstrate
how the centre is not meeting Theme 2.’
305. Pursuant to demonstrating how the service exceeds in both standards 5.1 and
5.2, the provider submitted the following:
 ‘The assessment evidence states that educators already demonstrate
respectful and supportive relationships with children and their families.
 We have families that have sent multiple children, cousins, friends and so on
to our service.
 We rarely advertise and rely on word of mouth for new enrolments.
 One of our OOSH parents commented that they were planning to move their
child from the public primary school next door to a catholic school, but it is
only because of our OOSH service that they are not moving their child. She
said that we take such good care of the children and they enjoy being here.
 We ensure that all staff have opportunities to form close relationships with
children and roster staff accordingly. Where a child has formed a close bond
with an educator and needs support to settle, we will roster that person on
the days the child attends.
 Children are given agency though our “morning minutes” which allows them
to guide the program, resources and setups
 We critically reflect on relationships with children and how each educator can
maximise quality interactions. We have a minimalist approach to
documentation in order to ensure that relationships are the focus of each
educator. As per a comment from a recent Early childhood group “can there
be over kill of paperwork where children’s needs are not being met. Where
paperwork overrides with the program, spontaneous, indoor reflection,
outdoor reflection planning, having to put evidence in all children’s folders for
physical, social emotional, language, prewriting, art, music, gross motor, core
strength. Health and hygiene etc. So much paperwork…. We owe our time to
be with the children. ... Staff are becoming fatigued, and exhausted and
feeling not valued.” By ensuring that we keep written documentation including
reflections to a minimum, we are able to ensure that children are given the
highest priority and educators are relaxed and happy during the day.
 With our educators reflecting the varied cultures and backgrounds of the
children and families at our service, it is impossible to think of a higher
standard of meaningful engagement with families that reflects the context of
the service.
 We work with our local inclusion support agency to get advice on how to
support children with additional needs. We do not ask for funding for inclusion
support and provide extra educators ourselves when they are required. This
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is an example of the commitment by our management to ensure that we are
not a drain on taxpayer funds and an example of the way we give back to our
community. It is unlikely that you will find another service with this attitude as
most will apply for additional funding at the first opportunity.’
Provider Submissions at Second Tier Review
306. In relation to standards 5.1 and 5.2, the Provider submitted that:
 In relation to the anecdote that the assessor noted where an educator
learned something about some children’s cultural practices, just because
nothing was written after that is not an indication of a lack of critical reflection.
The fact that it struck the educator enough for her to repeat the incident to the
assessor as a learning opportunity should indicate that the educator reflected
on and learned from the incident. This small issue should not negate all the
other wonderful work that we do to foster respectful, meaningful relationships
with children.
 Staff critical reflection on fostering collaborative learning and self-regulation is
evident in the various ways that we reflect. Whatsapp discussions about the
influence of the environment, staff meeting discussions about children’s
learning and relationships.
Panel considerations
307. The panel noted the positivity surrounding the relationships that were
submitted as evidence.
308. Although the panel considered the positive relationships established by
educators with children to be informed by reflection at a foundational level, the
panel was unable to refer to specific evidence of discussions between
educators that inform practice, as part of critical reflection.
Panel decision – No. 19
309. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 2 in relation to standard 5.2. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 2 of
standard 5.2.
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Standard 5.2 – Exceeding theme 3
310. Standard 5.2 is that:
Each child is supported to build and maintain sensitive and responsive relationships
311. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community
Regulatory Authority’s view
Assessment and Rating
312. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
313. In relation to Standard 5.2, the report commented that ‘Children are
consistently supported to develop and maintain effective relationships with
their peers including taking responsibility for their actions. Educators support
children to resolve conflicts, providing guidance and support in areas of selfregulation.’
First Tier Review
314. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 Children are consistently supported to develop and maintain effective
relationships with their peers including taking responsibility for their actions.
Educators support children to resolve conflicts, providing guidance and
support in areas of self-regulation
315. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. The
evidence recorded by the authorised officer and further evidence supplied by
the approved provider demonstrates some good practice in relation to this
Standard. It is the panel’s view that evidence does not demonstrate how the
services practice and approach to supporting children to build and maintain
sensitive and responsive relationships is informed by critical reflection and
how opportunities for educators to further foster collaborative learning and
self-regulation are identified and implemented.
316. The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to ‘Yes’ to support an overall higher rating
for Standard 5.2.
Approved Provider’s view
317. The provider seeks to fulfil exceeding theme 3, in addition to exceeding
Theme 2, in order to receive a rating of exceeding for Standard 5.2.
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Feedback on Draft Report
318. The provider submitted that ‘neither the notes nor observations demonstrate
how the centre is not meeting Theme 3.’
319. Pursuant to demonstrating how the service exceeds in both standards 5.1 and
5.2, the provider submitted the following:
 ‘The assessment evidence states that educators already demonstrate
respectful and supportive relationships with children and their families.
 We have families that have sent multiple children, cousins, friends and so on
to our service.
 We rarely advertise and rely on word of mouth for new enrolments.
 One of our OOSH parents commented that they were planning to move their
child from the public primary school next door to a catholic school, but it is
only because of our OOSH service that they are not moving their child. She
said that we take such good care of the children and they enjoy being here.
 We ensure that all staff have opportunities to form close relationships with
children and roster staff accordingly. Where a child has formed a close bond
with an educator and needs support to settle, we will roster that person on
the days the child attends.
 Children are given agency though our “morning minutes” which allows them
to guide the program, resources and setups.
 We critically reflect on relationships with children and how each educator can
maximise quality interactions. We have a minimalist approach to
documentation in order to ensure that relationships are the focus of each
educator. As per a comment from a recent Early childhood group “can there
be over kill of paperwork where children’s needs are not being met. Where
paperwork overrides with the program, spontaneous, indoor reflection,
outdoor reflection planning, having to put evidence in all children’s folders for
physical, social emotional, language, prewriting, art, music, gross motor, core
strength. Health and hygiene etc. So much paperwork…. We owe our time to
be with the children. ... Staff are becoming fatigued, and exhausted and
feeling not valued.” By ensuring that we keep written documentation including
reflections to a minimum, we are able to ensure that children are given the
highest priority and educators are relaxed and happy during the day.
 With our educators reflecting the varied cultures and backgrounds of the
children and families at our service, it is impossible to think of a higher
standard of meaningful engagement with families that reflects the context of
the service.
 We work with our local inclusion support agency to get advice on how to
support children with additional needs. We do not ask for funding for inclusion
support and provide extra educators ourselves when they are required. This
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is an example of the commitment by our management to ensure that we are
not a drain on taxpayer funds and an example of the way we give back to our
community. It is unlikely that you will find another service with this attitude as
most will apply for additional funding at the first opportunity.’
Provider Submissions at Second Tier Review
320. In relation to standards 5.1 and 5.2, the Provider submitted that:
 Children and families are provided orientation days at no charge to ensure
that they have a chance to feel comfortable in our service. During the start of
the year, when we have more new families, we roster extra staff at drop off
and pick up times in order to allow families to have extended, relaxed
conversation with staff. This allows us to form respectful, collaborative
relationships with families and form a good support network for children.
 We have already explained how we engage with families in multiple ways to
influence our practice and build respectful, equitable relationships with
children.
Panel considerations
321. Noting evidence that discussed the positive results achieved by the service,
the panel considered that it was not clear how engagement was informing
practice.
322. The panel noted the service’s success in reflecting the unique cultural context
but could not link the service’s assertions to clear documents.
323. The panel also considered whether children are encouraged to work on
challenging stereotypes and biases and develop a deep understanding and
appreciation of the cultural diversity of the service and broader community,
including Aboriginal and Torres Strait Islander histories and culture. The panel
found it difficult to find evidence of such practice.
Panel decision – No. 20
324. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 3 in relation to standard 5.2. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 3 of
standard 5.2.
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Standard 6.1 – Exceeding theme 2
325. Standard 6.1 is that:
Respectful relationships with families are developed and maintained and families are
supported in their parenting roles
326. Exceeding theme 2 is that:
Practice is informed by critical reflection
Regulatory Authority’s view
Assessment and Rating
327. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
328. In relation to Standard 6.1, the report commented that ‘Educators have
established and maintained effective relationships with families supporting
each family to feel welcome, make decisions and understand information
about the service. Families are supported to contribute to their child's learning
program throughout a variety of options.’
First Tier Review
329. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 An educator reflects about encouraging respect for all cultures represented in
the service. This lead to the educator creating experiences around different
cultures.
330. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. It is
the panel’s view that the additional evidence supplied by the approved
provider does not address this theme to show how the service’s practice and
approach to supporting relationships with families is informed by critical
reflection or any opportunities to further develop these relationships. The
panel notes that the officer has recorded an example of an educator’s
reflection and the outcome, although the panel does not consider this as
sufficient to demonstrate that reflection regarding this Standard is regular and
ongoing.
331. The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to ‘Yes’ to support an overall higher rating
for Standard 6.1.
Approved Provider’s view
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332. The provider seeks to fulfil exceeding theme 2, in order to receive a rating of
exceeding for Standard 6.1.
Feedback on Draft Report
333. The provider submitted that ‘neither the notes nor observations demonstrate
how the centre is not meeting exceeding theme 2.’
334. Pursuant to demonstrating how the service is exceeding in both standards 6.1
and 6.2, the provider submitted the following:
 ATSI cultures are embedded in our practice – Each major topic or project has
a lesson plan with a summary of how the different key learning areas are
being covered in the topic and how indigenous culture is incorporated in the
topic.
 Our educators have discussions with local elders for advise on authentically
incorporating ATSI culture in our service. These are followed up on by
incorporating appropriate experiences for children.
 Our service regularly interacts with other services in the local area either by
meeting them at various forums or hosting events at our service. Our
educational leader is very active in the Early Childhood community in NSW
and engages with various services around the state and nationally.
 Our educational leader often visits and helps other services in the area. As
explained to the assessor, one nearby service owner even sent us flowers
and the children created a thank you card in appreciation for her help during
a difficult time for them. In this climate of oversupply, where services are
competing for children, this kind of relationship is truly remarkable.
 Our practice is informed by critical reflection by seeking out links with other
services such as inclusion support, local aboriginal elders, and other
services. This helps ensure that our educators are knowledgeable and
capable of being authentically inclusive.
 Families are provided with a handbook upon enrolment. We also have a
comprehensive orientation process and provide opportunities for families to
give feedback on the process. We also provide 2 weeks of free orientation in
order to help the child and family to settle and become familiar with our
service. This is very rare and hardly any other services provide this kind of
facility.
 There are hundreds of comments from families over the year congratulating
us on our exceptional service and thanking us for the care and education that
we have provided to their children.
 Families regularly participate and engage with our program. We have parents
come and speak with us about their culture, read books to children, engage
in cooking experiences, etc.
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 Families rate us exceeding in all Quality Areas when filling in our Parent
Survey (which we provide in multiple languages).
 We have close relationships with the primary school next door and often
speak with class teachers about how we can help individual children. We
have also spoken with the school counsellor about ways to support individual
children.
Provider Submissions at Second Tier Review
335. Specifically in relation to showing how exceeding theme 2 is demonstrated in
standard 6.1, the Provider submitted that:
 Ways in which we critically reflect on all areas of our service have been
described and evidenced above.
 Further, the RA acknowledges that the officer recorded an example of
educator’s reflection and outcome. The fact that she didn’t record more
examples does not mean that she did not see more examples. Either the
officer could have recorded or asked for more examples during the visit or the
RA could have asked for more examples during the first tier review process.
It is unclear what the service can do if the officer does not record sufficient
examples and this is not mentioned as an issue at any stage until now.
 The way we include children’s voices in almost all areas of the service from
policy review to selecting resources and setups and the myriad ways in which
we reflect on our practices in addition to all the positive feedback from
parents and families, should show that we meet this theme.
 As such, theme 2 for standard 6.1 should be rated as “yes”.
336. The provider also submitted a number of ‘stories’ about children and
engagement with their parents, to show how the service builds a supportive
community around children.


shows how we addressed areas of concern with the
parent. We always discuss any issues that we have noticed verbally with
parents. If there is not much response or we feel that the parent does not
recognise the seriousness of the issue, we provide a letter, similar to the one
for
. This usually helps to prompt the parent/carer to seek further
information. This is noted in the assessor’s evidence summary.
the report from the speech pathologist with exercises and recommendations
for
between visits. In
case, her mother gave us the
exercises to do with her at our centre and staff spend 10 minutes in the
mornings and afternoons doing the exercises with
.
is the
feedback that I received from
mother. I wrote this for staff in the
staff communication book to recognise their efforts and show my appreciation
for their hard work.



had had a stroke when he was around 2 years old. He
enrolled at our centre when he was almost
had cognitive and
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mobility issues. We discussed with parents and worked out a way to modify
the environment for everyone so that
could be included in our normal
program.
evidence shows the appointment that the
specialist from the
children’s hospital made to come and give us
advice and feedback about how we can support
.
my message to the staff based on the feedback
from the specialist who came to visit us. Instead of giving us advice on how to
support
, the specialist took down ideas from our centre that they
could implement in their care unit at the hospital. This story was discussed
with the assessor on the day.


is one of our OOSH children. One day, when dad came to pick
her up from our centre, he gave us a document. It was the school
psychologist’s report on
as they had identified some issues. The
document was addressed to
parents. Dad said that we could keep it.
We explained that it was addressed to him and that he may like to keep it or
at least take a copy, but he said that he didn’t want to and we could do what
we liked with it.
r”. Upon reading
and discussing the report, we realised that
may need a stronger
support community around her in order to perform well at school. So we got
permission from her parent to speak with our inclusion support organisation
and the school.
We also tried to speak with the school. We first approached her teacher one
day when we went to pick her up for after school care. The teacher
suggested that we speak directly with the school psychologist. So we made
an appointment to speak with her.
The appointment was actually on the last day of our
A&R. This story was told to the assessor and I explained that I might have to
leave early if they were not finished with the A&R in order to make the
meeting. I also explained to the assessor that one of the recommendations of
the school psychologist was that
attend some extra curricular activities
like sport or music. As her parents were unlikely to be able to do this for her
(she attends our service from 7am and is one of the last to leave at 6pm due
to her parents’ work commitments), we were looking at starting a sport
program for all our OOSH children from next term. We had worked with a
sport teacher in the past and he was going to start weekly classes at our
service from the following term.
was very excited about this.



This centre is a few streets away from us and
has been in operation for a long time. Through network meetings and other
community events we have become friends and she often calls me if she has
issues that she cannot figure out regarding the regulations or CCB/CCS etc.
She had been going through a particularly difficult time with transitioning to
the new Child Care Subsidy system and I went to her centre to help her
several times. As a thank you, one day she dropped in to our centre at lunch
time and gave me the bouquet of flowers and a card that the children at her
service had made for me. This was a very lovely way to show her
appreciation.
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Panel considerations
337. The panel noted how some of the examples of critical reflection submitted
characterise how the service engages in its work.
338. The panel agreed that while the examples of relationships with four different,
children as submitted as evidence, demonstrated the service’s ability to
develop and maintain relationships, the critical reflection component was not
evident. Evidence of critical reflection in a critical-practical sense could be
somewhat identified by the panel. Evidence of the service engaging in a
deeper understanding of the issues at play, in order to see reflection
undertaken in a conscious manner that subsequently informed practice, was
not clear to the panel.
339. The panel remarked how evidence showed the service’s support for families,
but how learnings obtained in providing such support are used, was not clear
from the evidence submitted.
Panel decision – No. 21
340. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 2 in relation to standard 6,1. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 2 of
standard 6.1.

Standard 7.1 – Exceeding theme 2
341. Standard 7.1 is that:
Governance supports the operation of a quality service
342. Exceeding theme 2 is that:
Practice is informed by critical reflection
Regulatory Authority’s view
Assessment and Rating
343. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
344. In relation to Standard 7.1, the report commented ‘the service has established
systems that enable the effective management of the service and the service
philosophy is developed by educators and drives their interactions and
practises. The induction process for staff is thorough ensuring roles and
responsibilities are clearly understood.’
First Tier Review

Page 88 of 104

345. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 The policy folder includes a page where staff sign that they have read and
understood the 'policies of the month' and a page of children's input is
included as we review each policy. These are discussed at management
meetings and inform change.
 The recruitment process includes: applicants coming in for an interview,
being introduced to other staff members, engaging in a short activity with
children (applicants are asked to come prepared for this) as a way to gauge
the quality of their interactions and any support they may need and as a way
for them to demonstrate their skills, knowledge and pedagogy. After the
interview process, applicants are discussed with other staff members who
give input into the selection process.
 When hiring, prospective candidates are given a trial in the room. Other
educators are able to provide the director with input on whether or not they
feel they would be a good fit for the position.
 New staff members complete an evaluation of their orientation process,
commenting on whether they felt it was informative and equipped them with
the information need to fulfil their roles.
 The service holds a management meeting once a month where they discuss
and make changes where necessary.
346. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. The
panel acknowledges that the evidence recorded by the officer demonstrates
some good practice for this Standard. It is the panels view however, that the
officers evidence and additional information supplied by the approved provider
is limited to demonstrate that the service’s practice and approach to
governance arrangements is informed by critical reflection, including reflecting
on the service philosophy and purpose and identifying any opportunities to
strengthen governance and management systems and implementing any
changes as necessary.
347. The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to ‘Yes’ to support an overall higher rating
for Standard 7.1.
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Approved Provider’s view
348. The provider seeks to fulfil exceeding theme 2, in addition to exceeding theme
3, in order to receive a rating of exceeding for Standard 7.1.
Feedback on Draft Report
349. The provider submitted that ‘neither the notes nor observations demonstrate
how the centre is not meeting Theme 2.’
350. Pursuant to demonstrating how the service is exceeding in both standards 7.1
and 7.2, the provider submitted the following:
 Our Educational Leader has a

There are
unlikely to be many similarly highly qualified and competent people for this
role either in this state or country.
 Our educational leader has recently been recognised as a

 Our educational leader has recently been on two tours of exceeding services
and observed practices and environments from various services. We have
incorporated what we considered was relevant to our service.
 With our focus on minimal documentation and ensuring that majority of our
time is spent with children and families, we would not document minor
improvements and would rather just do them and ensure that our children are
our priority. It is disappointing that the assessor prioritises documentation
over quality practices.
 Our educational leader has extracted the reflective questions for each quality
area from the Guide to the NQF and created a “self-assessment” booklet for
each educator for guided reflection. These are discussed at staff meetings
and we use this to guide our practice and update our QIP if necessary.


 Our educational leaders is the
of the
and
on behalf of our sector.
 We are active members of various organisations including
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 Our educational leader has been a member of the







Provider Submissions at Second Tier Review
351. Specifically in relation to showing how theme 2 is demonstrated in standard
7.1, the Provider submitted that:
 There are many opportunities for reflection on governance arrangements and
management systems. With a degree in business, 10 years working as an
and a Master of
, the Ed Leader of this
service has a deep understanding of governance and management systems.
The ways in which we reflect on all aspects of the service and include
families and children in these reflections has already been documented.
 We have proactive employment procedures that allows other voices to be
included. We have very highly developed (over the 30 years that the
approved provider has been operating childcare services in
) systems
of reflecting with children, families, educators and passing these reflections
on to management and we have shown how these are considered during
management meetings and at other times.
 It is unclear what more could be expected of any service. As such, theme 2
for standard 7.1 should be rated as “yes”
Panel considerations
352. The panel noted the educational leader’s recognition as a leader in the wider
sector.
353. The panel found difficulty in seeing, on the evidence provided, how the
educational leader’s qualifications and expertise translated back into the
operations and also wider management of the service as part of critical
reflection that informs practice.
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354. The panel did not see evidence of how the service engages in critical
reflection in respect of its governance measures from other educators and
staff at the service.
Panel decision – No. 22
355. The Panel decided by consensus that the service’s practice did not
demonstrate exceeding theme 2 in relation to standard 7.1. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 2 of
standard 7.1.

Standard 7.1 – Exceeding theme 3
356. Standard 7.1 is that:
Governance supports the operation of a quality service
357. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community
Regulatory Authority’s view
Assessment and Rating
358. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
359. In relation to Standard 7.1, the report commented ‘the service has established
systems that enable the effective management of the service and the service
philosophy is developed by educators and drives their interactions and
practises. The induction process for staff is thorough ensuring roles and
responsibilities are clearly understood.’
First Tier Review
360. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 Staff and parents give input to what they want included in the philosophy and
staff and parents signed off once it was finalised.
 The director states that they once had a parent who was being rude so the
staff. The director referred the parent to the 'parent code of conduct' and
discussed that it is important that there is a good relationship between staff
and parents for the sake of the children. A plan was put into place addressing
the cause of the rudeness and the educators and family were able to develop
a good relationship.
 The service collaborates with their sister service for policy reviews.
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361. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. The
panel acknowledges that the approved provider has demonstrated that the
educational leader has some strong links in the early childhood field and that
information on best practice is shared with educators to incorporate where
relevant at the service. It is the panels view however, that additional
information supplied by the approved provider does not adequately show how
practice regarding the governance of the service, including roles and
responsibilities, management systems and the service philosophy, reflect and
are influenced by active involvement and shared decision making with families
and/or the community.
362. The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to ‘Yes’ to support an overall higher rating
for Standard 7.1.
Approved Provider’s view
363. The provider seeks to fulfil exceeding theme 3, in addition the exceeding
theme 2, in order to receive a rating of exceeding for Standard 7.1.
Feedback on Draft Report
364. The provider submitted that ‘neither the notes nor observations demonstrate
how the centre is not meeting Theme 3.’
365. Pursuant to demonstrating how the service is exceeding in both standards 7.1
and 7.2, the provider submitted the following:
 Our Educational Leader has a

.
 Our educational leader has recently been recognised as a “
She was awarded a scholarship for this.
 Our educational leader has recently been on
. We have
incorporated what we considered was relevant to our service.
 With our focus on minimal documentation and ensuring that majority of our
time is spent with children and families, we would not document minor
improvements and would rather just do them and ensure that our children are
our priority. It is disappointing that the assessor prioritises documentation
over quality practices.
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 Our educational leader has extracted the reflective questions for each quality
area from the Guide to the NQF and created a “self-assessment” booklet for
each educator for guided reflection. These are discussed at staff meetings
and we use this to guide our practice and update our QIP if necessary.


 Our educational leaders is the
of the
and
on behalf of our sector.
 We are active members of various organisations including

and





Provider Submissions at Second Tier Review
366. Specifically in relation to showing how theme 3 is demonstrated in standard
7.1, the Provider submitted that:
 We have described above how our practice reflects the voices and strengths
of children, families and the community and the various ways that families are
encouraged to share in decision making and problem solving.
▪

We have a parent committee

▪

Families and children are actively encouraged to provide feedback and
suggest changes to policies

▪

Families and children are actively encouraged to provide input into the
program and practices at our service
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▪

Families are able to provide feedback and comments in their own
language

▪

We work with specialists and other community members to ensure that
we are providing an appropriate program and offering the right level of
support for children and families who need it.

▪

It is unclear what more could be expected of any service. As such,
theme 3 for standard 7.1 should be rated as “yes”

Panel considerations
367. The panel considered that the service meaningfully engages with families and
community in a practical manner, noting the established parent committee as
part of the overarching governance framework.
368. The panel also noted how the service actively engages to get others involved,
while providing materials in multiple languages, thereby actively supporting
families to provide feedback on governance arrangements, including decision
making through the parent committee.
Panel decision – No. 23
369. The Panel decided by consensus that the service’s practice does demonstrate
exceeding theme 3 in relation to standard 7.1. Therefore, the panel amended
the regulatory authority’s decision for exceeding theme 3 of standard 7.1.

Standard 7.2 – Exceeding theme 2
370. Standard 7.2 is that:
Effective leadership builds and promotes a positive organisational culture and
professional learning community
371. Exceeding theme 2 is that:
Practice is informed by critical reflection
Regulatory Authority’s view
Assessment and Rating
372. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
373. In relation to Standard 7.2, the report commented ‘The Educational Leader is
experienced and their passion for working with children having involvement
with other key early childhood organisations. The educational leaders
knowledge is used to support educators in the delivery and implementation of
the program. Annual appraisals, regular meetings and the provision of
professional development promote the development of staff.
First Tier Review
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374. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 The Educational Leader will often ask reflective questions to explain/justify
the reasons why they chose to include a particular experience or interaction
as a way of ensuring that all educators are aware of and able to articulate
their practice.
 Based on recent feedback the service has updated their QIP to include
preparing 'video guides' for families who wish to view examples of our
routines online.
 The educational leader states that she used to do a monthly newsletter for
staff with resources but found this was ineffective. Now they use a WhatsApp
group where all staff are able to share links and ideas with one another.
 The educational leader states that she discourages the use of electronic
programming to make it more authentic and not about checkboxes and
numbers.
 The educational leader states that she tries to speak to each educator once a
week and observe their practices in the room. She asks them reflective
questions to get them to think about why they have prepared and
implemented certain experiences.
 When developing the QIP they use the reflective questions in the guide to the
NQF. Each staff member answers the question and then this is discussed as
a team. They aim to focus on one quality area per month.
 The educational leader states that she encourages a lot of reflective
discussion,"Why do we do this? How are we supporting or not supporting by
setting up things in a particular way?" etc.
 The educational leader states that the educators were not sure about critical
reflection so she provides them with reflective questions and exercise books
to help guide them.
375. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. The
panel acknowledges that some good practice has been highlighted in this
area, including discussion of reflective questions from the Guide to the NQF at
staff meetings to guide practice and update the service QIP if necessary. It is
the panels view however, that the evidence recorded by the officer and the
additional evidence supplied by the approved provider is limited to
demonstrate that the service’s practice and approach to leadership is regularly
informed by critical reflection, including how opportunities for improvements to
the services continuous improvement processes, educational leadership and
the development of the team are identified and implemented.
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376. The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to ‘Yes’ to support an overall higher rating
for Standard 7.2.
Approved Provider’s view
377. The provider seeks to fulfil exceeding theme 2, in addition to exceeding theme
3, in order to receive a rating of exceeding for Standard 7.2.
Feedback on Draft Report
378. The provider submitted that ‘neither the notes nor observations demonstrate
how the centre is not meeting Theme 2.’
379. Pursuant to demonstrating how the service is exceeding in both standards 7.1
and 7.2, the provider submitted the following:
 Our Educational Leader has a

 Our educational leader has recently been recognised as a

 Our educational leader has recently been on two tours of exceeding services
and observed practices and environments from various services. We have
incorporated what we considered was relevant to our service.
 With our focus on minimal documentation and ensuring that majority of our
time is spent with children and families, we would not document minor
improvements and would rather just do them and ensure that our children are
our priority. It is disappointing that the assessor prioritises documentation
over quality practices.
 Our educational leader has extracted the reflective questions for each quality
area from the Guide to the NQF and created a “self-assessment” booklet for
each educator for guided reflection. These are discussed at staff meetings
and we use this to guide our practice and update our QIP if necessary.


 Our educational leaders is the
of the
and
on behalf of our sector.
 We are active members of various organisations including
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and



.
 Our educational leader is
on various national and international Early
childhood facebook groups and regularly shares current research and
information on best practice. This is also shared with educators at our service
and forms part of our reflective practice.

and has close ties with the international Early
childhood community.
 Our educational leader has met many ministers, federal departments and
other stakeholders to discuss and
for our sector. In order to do this,
she has a thorough understanding our laws, regulations and how they have
formed and evolved.
Provider Submissions at Second Tier Review
380. Specifically in relation to showing how theme 2 is demonstrated in standard
7.2, the Provider submitted that:
 We have already addressed how our approach to all areas is informed by
critical reflection. The Ed leader completed her studies in July of last year so
until then she was regularly involved in critical reflection through her studies.
This was shared with other service educators as appropriate. The
Ed Leader also regularly conduct network meetings, attends round table
discussions and engages with the sector in other ways that informs reflective
practices. These are often shared with educators, especially through the
sharing of articles and provocations via the Whatsapp group.
 All educators use the reflective questions from the guide to the NQF to reflect
on all aspects of the service including opportunities for improvements. As
evidenced in our staff meeting books and management meeting minutes, any
suggested changes are discussed, researched and acted upon.
 Areas for development of the team are identified through a variety of means
including informal discussions, staff meetings, information from the various
email lists we subscribe to (including the transition to school network, SDN,
etc), staff goal sheets and staff appraisals. This is regular
and ongoing.
 It is unclear what more could be expected of any service. As such, theme 2
for standard 7.2 should be rated as “yes”.
Panel considerations
381. The panel considered performance plan measures to be rather common
across education and care services and more consistent with a rating of
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meeting. The panel also noted evidence about the educational leader
reflecting, but it was not clear if such reflection was undertaken regularly and
to what extent the wider organisation is able to participate in relation to
standard 7.2.
382. The panel agreed that the evidence submitted as a whole indicated that the
educational leader’s efforts in reflection did not seem to be mirrored by other
staff in respect of standard 7.2. The collaborative aspect of reflection was also
questioned by the panel, with evidence of discussion difficult to identify.
Panel decision – No. 24
383. The Panel decided by consensus that the service’s practice does not
demonstrate exceeding theme 2 in relation to standard 7.2. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 2 of
standard 7.2.

Standard 7.2 – Exceeding theme 3
384. Standard 7.2 is that:
Effective leadership builds and promotes a positive organisational culture and
professional learning community
385. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or community
Regulatory Authority’s view
Assessment and Rating
386. Panel members considered the evidence summary collected by the authorised
officer at assessment and rating.
Assessment and Rating Final Report
387. In relation to Standard 7.2, the report commented ‘The Educational Leader is
experienced and their passion for working with children having involvement
with other key early childhood organisations. The educational leaders
knowledge is used to support educators in the delivery and implementation of
the program. Annual appraisals, regular meetings and the provision of
professional development promote the development of staff.’
First Tier Review
388. Evidence collected by the authorised officer at assessment and rating that was
highlighted by the Regulatory Review Panel in the First Tier Review decision
included:
 The Educational Leader is experienced and their passion for working with
children having involvement with other key early childhood organisations. The
educational leader’s knowledge is used to support educators in the delivery

Page 99 of 104

and implementation of the program. Annual appraisals, regular meetings and
the provision of professional development promote the development of staff.
389. The panel considered claims by the approved provider that the service’s
practice is consistent with a rating of Exceeding NQS for this Standard. The
evidence submitted by the approved provider clearly demonstrates that the
educational leader has developed some strong links in the industry and that
information on best practice is shared with educators to include at the service.
It is the panels view however, that the available evidence does not sufficiently
show that leadership practices reflect the priorities and input from children and
families, including how families are supported to understand the role of the
educational leader and to participate meaningfully and provide feedback on
the service’s quality improvement processes.
390. The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to ‘Yes’ to support an overall higher rating
for Standard 7.2.
Approved Provider’s view
391. The provider seeks to fulfil exceeding theme 3, in addition to exceeding theme
2, in order to receive a rating of exceeding for Standard 7.2.
Feedback on Draft Report
392. The provider submitted that ‘neither the notes nor observations demonstrate
how the centre is not meeting Theme 3.’
393. Pursuant to demonstrating how the service is exceeding in both standards 7.1
and 7.2, the provider submitted the following:
 Our Educational Leader has a

There are unlikely to be many similarly highly qualified
and competent people for this role either in this state or country.
 Our educational leader has recently been recognised as a “
She was awarded a scholarship for this.
 Our educational leader has recently been on two tours of exceeding services
and observed practices and environments from various services. We have
incorporated what we considered was relevant to our service.
 With our focus on minimal documentation and ensuring that majority of our
time is spent with children and families, we would not document minor
improvements and would rather just do them and ensure that our children are
our priority. It is disappointing that the assessor prioritises documentation
over quality practices.
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 Our educational leader has extracted the reflective questions for each quality
area from the Guide to the NQF and created a “self-assessment” booklet for
each educator for guided reflection. These are discussed at staff meetings
and we use this to guide our practice and update our QIP if necessary.


 Our educational leaders is the
of the
and
on behalf of our sector.
 We are active members of various organisations including

and



Provider Submissions at Second Tier Review
394. Specifically in relation to showing how theme 3 is demonstrated in standard
7.2, the Provider submitted that:
 As explained earlier, we are a very small service with 100% CALD
background families. Many families are refugees or new migrants with
minimal English or literacy (even in their home language). Taking this into
account, it seems that we are more than demonstrating that we meet Theme
3.
 We allow for lots of verbal communication with families thorough staffing and
planning of routines and rosters. We have parent meetings where we explain
all aspects of our service including the educational leaders. We provide
newsletters with educator profiles for families to get to know us better. We
actively encourage families to provide feedback and comments in English or

Page 101 of 104

their home language. We have many posters, signs and other information in
various languages.
 It is unclear what more could be expected of any service. As such, theme 3
for standard 7.2 should be rated as “yes”.
Panel considerations
395. The panel noted the educational leader’s involvement throughout the
education and care sector.
396. The panel noted evidence of the parent committee, while also questioning the
level of influence from parents about leadership and organisational structure
and the service’s quality improvement processes, including the development
and review of the QIP.
397. While the panel considered that engagement in the context of a parent
committee is collaborative and the leader is clearly welcoming, evidence
appears to be lacking about engagement specifically in respect of standard
7.2.
Panel decision – No. 25
398. The Panel decided by consensus that the service’s practice does not
demonstrate exceeding theme 3 in relation to standard 7.2. Therefore, the
panel confirmed the regulatory authority’s decision for exceeding theme 3 of
standard 7.2.
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Impact of Second Tier Review Panel Decisions on Service Ratings
Denotes amendment at First Tier Review
Denotes amendment at Second Tier Review
Quality Area

Standard

Element

Exceeding
themes
No. 1 – Yes
No. 2 – Yes

1.1 – meeting

No. 3 – No
QA1 –
meeting

No. 1 – No
No. 2 – No

1.2 – meeting

No. 3 – No
No. 1 – No
1.3 – meeting

No. 2 – No
No. 3 – No

2.1 – meeting
QA2 –
meeting

2.1.1 – met

No. 1 – No

2.1.2 – met

No. 2 – No
No. 3 – No

2.2 – meeting

2.2.2 – met

No. 1 – No
No. 2 – No
No. 3 – No

3.1 – meeting
QA3 –
working
towards

3.1.2 – met

No. 1 – No
No. 2 – No
No. 3 – No

3.2 – working
towards

3.2.3 – not met
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N/A

No. 1 – Yes
4.1 – exceeding

No. 2 – Yes
No. 3 – Yes

QA4 –
meeting

No. 1 – Yes
4.2 – meeting

No. 2 – No
No. 3 – No
No. 1 – Yes

5.1 – meeting

No. 2 – No
No. 3 – No

QA5 –
meeting

No. 1 – Yes
5.2 – meeting

No. 2 – No
No. 3 – No
No. 1 – Yes

6.1 – meeting

No. 2 – No
No. 3 – Yes

QA6 –
meeting

No. 1 – Yes
6.2 – exceeding

No. 2 – Yes
No. 3 – Yes
No. 1 – Yes

7.1 – meeting

No. 2 – No
No. 3 – Yes

QA7 –
meeting

No. 1 – Yes
7.2 – meeting

No. 2 – No
No. 3 – No

Overall Rating – Working Towards
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