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Quality Area 4 - Staffing Arrangements
What is it about the culture at your service that makes it a great place to work?
In a centre-based service, perhaps you and your team greet and farewell
each other warmly each day, listen to and respect each other’s opinions and
contributions, and work cooperatively to achieve common goals.
If you are an FDC service, the same would apply where your work environment
extends into the educators’ homes where you make regular visits.
This type of collaborative and ethical culture benefits everyone in your service.
Feeling valued, supported, acknowledged and respected all contributes to
overall wellbeing and helps to create a sense of satisfaction and belonging in
your workplace.
As an educational/service leader,
you have the opportunity to
continue to build a strong,
reflective and collaborative team
of professionals.
Consider how you create a positive
work culture in your service and
how you lead and work with your
team to achieve best outcomes for
your children.
Do you inspire your team to feel excited about working together to provide
quality education and care?
Do you work collaboratively, build trust and comfortably share information and
ideas that support each other in your work with children and families? Do you
model the behaviours you would like to see your team display?
This way of working promotes engagement in ongoing reflection and invites
your educators to have a voice. It encourages conversations about children’s
learning and development, and leads to improved learning experiences and
outcomes for children and families.
A professional, collaborative and respectful relationship between team
members contributes to a positive working environment, and helps create a
place where children feel safe, secure and happy.
Quality Area 4 invites you to consider your service’s staffing arrangements and
the professionalism of the team in providing quality education and care. It sets
the benchmark of services providing ‘qualified and experienced educators
who develop warm, respectful relationships with children, create safe and
predictable environments and encourage children’s active engagement in the
learning program’ (Guide to the NQF, p.202).
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Here’s a snapshot of how services’ ratings in Quality Area 4
compares across Australia:
www.acecqa.gov.au/national-quality-framework/nationalquality-framework-snapshots

What does meeting the NQS look like in QA4?
Staffing arrangements and the professionalism of team members in your
service have a direct impact on the quality of experiences for children and the
way families view your service.
Educators are more likely to be responsive, purposeful and thoughtful when
staffing arrangements allow them to direct their full attention to their work with
children, and when they do not have to attend simultaneously to other tasks
(Guide to the NQF, p.203).
Quality staffing arrangements are critical to supporting:
• each child’s learning and development in an effectively supervised
environment
•

educators to build warm, trusting and respectful relationships with
children

•

educators to develop positive and respectful relationships with families

•

FDC educators and families when children are in overnight or weekend
care

•

continuity of staff in the service.

Consider the arrangement of team members to support adequate supervision.
Also think about how you maximise opportunities for your children to engage
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meaningfully with educators throughout the day, including during morning
and afternoon drop off/pick up times, as well as set up/pack away moments.
(Elements 4.1.1, 4.2.2)
The organisation of team members is a key factor in the smooth delivery of the
quality education and care program.
Use your roster as a tool to ensure educator to child ratios mandated by the
National Regulations are maintained, and staff numbers are sufficient for the
consistency of quality care and education.
Use the relevant table below to consider the following scenarios.
National ratios for centre-based services
Age of children

Educator to child ratio

Birth to 24 months

1:4 (All states and
territories)

Over 24 months and
less than 36 months

1:5 (All states and
territories excluding VIC)
1:4 (VIC)

Over 36 months up
to and including
preschool age

1:11 (ACT, NT, QLD, VIC)
1:10 (NSW)
1:10 (SA - for centrebased services other
than a preschool and
disadvantaged preschools)
1:11 (SA - for
preschools other thatn a
disadvantaged preschool)
1:11 (TAS)
2:25 (TAS - for children
attending a preschool
program)
1:10 (WA)

Over preschool age

1:15 (NT, QLD, SA, TAS,
VIC, NSW)
1:11 (ACT)
1:13 (WA, or 1:10 if
kindergarten children are in
attendance)
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Educator to child ratios for
family day care services
Age

Educator to
child ratio

All children

1:7, with
no more than
four children
preschool age
or
under

Centre-based care

FDC service

It is nearing the end of the day and 18
children are still at your service waiting to
be collected. 8 of the children are aged 36
months–preschool age, and 10 are aged
25–35 months.

An educator provides education
and care for her
own child who is 4 years old,
1 child who is 9 years old, and
2 children aged 19 months.

7 children aged 36 months–preschool age
and 6 children aged 25–35 months want
to go outside, and the remaining children
want to remain indoors.

The educator has been
contacted by the coordination
unit to see if she can provide
alternative care as another
educator within the service is
sick.

How many staff will be needed in each
space to effectively supervise the children
and meet required ratios?

How many additional children
can this educator care for?

Rosters can be planned carefully to
provide for adequate supervision and to
cover an educator’s time away from their
role with children, such as during breaks,
administration/programming time or when
on holidays.
Consider keeping a list of regular casual
educators and alternative care for FDC
educators to support consistency.
(Elements 4.1.1, 4.1.2)
When every effort is made to
recruit and retain quality and
suitably qualified educators, there
are benefits for the team,
as well as for the children and
their families.
Team members and educators
are more likely to feel a sense of
belonging when they are valued
and have
a ‘voice’.
Secure relationships between educators and children are promoted when
services value and proactively support continuity of staff.
How do you acknowledge the personal strengths, professional experience and
diversity that your team bring to the service? How are new and existing staff
supported? (Elements 4.1.2, 4.2.1, 4.2.2)
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Support your team to build trusting,
collaborative, ethical and respectful
relationships with each other, their children
and families. You could revisit and review
your service’s statement of philosophy and
consider if it reflects the different views,
beliefs and values of the team. Does it, along
with the service’s code of ethics, support your
team’s view on relationships?
Also, refer to Early Childhood Australia’s
Code of Ethics for guidance when thinking
about your interactions with each other,
children and families. Consider how your
grievance procedures also convey mutual
respect and focus on resolution and fairness.
(Elements 4.2.1, 4.2.2)
Here is a sample ‘Educator/staff grievance policy’:
https://www.ecrh.edu.au/docs/default-source/resources/ipsp/
policies-in-practice-educator-staff-grievances-and-disputes.
pdf?sfvrsn=6
‘How to use it’ (the sample policy):
https://www.ecrh.edu.au/docs/defaultsource/resources/ipsp/policies-in-practice-how-to-use-thisresource.pdf?sfvrsn=8

‘Professional and collaborative
relationships between management,
educators and staff support
continuous improvement, leading
to improved learning experiences
and outcomes for children’
(Guide to NQF, p.202).
Encourage your team to support
and mentor each other. Invite
them to work on projects together,
encouraging team work and
collaboration. (Element 4.2.1)
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Principle 5 of the Approved Learning Frameworks ‘Ongoing learning
and reflective practice’ invites you and your team to continually improve
professional knowledge and learning practices and to engage in ongoing
learning (EYLF, p.13; FSAC, p.11).
How do you demonstrate a
commitment to lifelong learning
and create a learning culture in
your service?
Are professional development
opportunities provided through
the year? Is professional
reflection a part of team
meetings? (Elements 4.2.1,
4.2.2)
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