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REGULATORY AUTHORITY:

NSW Early Childhood Education and Care
Directorate, NSW Department of Education.

Decision
The Ratings Review Panel (the Panel) decided to confirm the rating levels of:
-

Standards 1.3, 2.1, 2.2, 3.1, 3.2, 4.1, 4.2, 5.1, 5.2, 6.1, 7.1 and 7.2 as
Meeting NQS

The Panel decided to amend the rating levels of:
-

Standards 1.2 and 6.2 to Exceeding NQS

As a result, the Panel confirmed the rating levels for Quality Areas 1, 2, 3, 4, 5, 6 and
7 and the service’s overall rating as Meeting NQS.

Issues under review
1.

The approved provider sought a review of 14 Standards
-

Quality Area 1: Standard 1.2 and 1.3

-

Quality Area 2: Standard 2.1 and 2.2

-

Quality Area 3: Standard 3.1 and 3.2

-

Quality Area 4: Standard 4.1 and 4.2

-

Quality Area 5: Standard 5.1 and 5.2

-

Quality Area 6: Standard 6.1 and 6.2

-

Quality Area 7: Standard 7.1 and 7.2.

2.

The provider applied for a review of the regulatory authority decision on the
grounds that the ‘regulatory authority failed to take into account or give
sufficient weight to special circumstances or facts existing at the time of the
rating assessment’.

3.

After assessment and rating, the overall service was rated as Meeting NQS:
-

-

Quality Area 1: Meeting NQS


Standard 1.1: Exceeding NQS



Standard 1.2: Meeting NQS



Standard 1.3: Meeting NQS

Quality Area 2: Meeting NQS


-

Quality Area 3: Meeting NQS


-

Standard 6.1 and 6.2: Meeting NQS

Quality Area 7: Meeting NQS


4.

Standard 5.1 and 5.2: Meeting NQS

Quality Area 6: Meeting NQS


-

Standard 4.1 and 4.2: Meeting NQS

Quality Area 5: Meeting NQS


-

Standard 3.1 and 3.2: Meeting NQS

Quality Area 4: Meeting NQS


-

Standard 2.1 and 2.2: Meeting NQS

Standard 7.1 and 7.2: Meeting NQS

After seeking a review of 14 Standards at first tier review, the regulatory
authority confirmed these 14 rating levels as Meeting NQS.

Evidence before the panel
5.

The Panel considered all the evidence submitted by the provider and the
regulatory authority. This included:
-

the application for second tier review and its attachments

-

the Assessment and Rating Instruments and the final Assessment and Rating
Report

-

the service’s feedback to the draft report

-

the application for first tier review and its attachments

-

the regulatory authority’s findings at first tier review
2
The best start in life

-

the regulatory authority’s submission to second tier review

-

the provider’s response to the regulatory authority’s submissions.

6.

The Panel was also provided with advice from ACECQA on the Quality Areas
under review.

Panel considerations
7.

The panel received a number of emails relating to communication with families
and the community that were submitted, as evidence by the provider, which
were sent after the assessment and rating and first tier review process (as
indicated by their respective timestamps). These emails would not have been
available to the regulatory authority at the time of assessment and rating and
first tier review.

8.

As the panel is only able to consider material that was in existence and
available to the regulatory authority at the time of assessment and rating
under section 150(1)(a) of the Education and Care Services National Law Act
2010, the panel was unable to consider these emails as part of the provider’s
application.

The Law
Section 151 states ‘Following a review, the Ratings Review Panel may:

9.
-

(a) confirm the rating levels determined by the Regulatory Authority; or

-

(b) amend the rating levels.

The Facts
10.
places. The service is based in

is a long day care service with
NSW.

11. The assessment and rating visit took place on
authorised officer.

approved

2019 by

12. The provider was sent the draft report on
2019 and feedback from
the provider on the draft report was received by the regulatory authority on
2019. The final report was sent to the provider on
2019.
13. The regulatory authority made a decision on first tier review on
2019
and sent its decision notice to the provider on
2019. The provider
applied for second tier review on
2019.

General submissions from the provider at second tier review
14. The provider submitted the following in their application for second tier review:
-

Our service believes strongly that we need to pursue a second tier review,
this is supported by families and members of our network. Our service
believes that there was insufficient gathering of evidence by the Authorised
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critically reflecting on all quality areas. We need to reflect deeply on the riskswhat are the health and safety issues we need to consider-including
providing food that complies with safe food handling, how do we overcome
barriers in the physical environment, staffing arrangements, catering for
children with additional needs to ensure inclusion, ensuring we address any
family concerns or issues, completing paperwork including permission notes,
following regulations. This is why most services do not venture outside the
gate. We have been doing this since we opened
years ago. Last year
alone we went outside the gate on
occasions, this ranged from small
spontaneous experiences to meet the child’s interests to full day excursions
that started or ended the day at a location away from the centre. These were
only done after deep and critical reflection. The benefit analysis assessments
show why we go outside the gate in relation to the benefits to all children.
-

We have a critical reflection book, where all Educators can write a stimulus
question to provoke thinking. We have included excerpts as relevant
examples of critical reflection. The AO has missed entries that were made in
our
book. (We were assessed in
2019)

-

Exceeding theme 3 states that every service is unique, Practice reflects the
unique environmental, cultural and community context. We see our families
and community embedded in this statement and use our families and the
community as an invaluable resource for all quality areas. We have provided
evidence that supports this and strongly believe that this is evident
throughout all aspects of our program. We believe that the report has not
given any weight to how we have demonstrated our very strong connection to
community. Connections with the nursing home, the fruit shop, the local
, the
, the
, our network group, the local
restaurant, the library, the local council, local
, going to the beach and
soccer fields are all embedded in our service. Family input is the basis for all
our excursions.

-

When we reflected on the ratings review we were devastated at the rating for
connection to family and community. We discussed the regular and
consistent feedback we receive from families and felt we needed to give
families a voice in the feedback. Who better to assess our practices than the
very ones to whom it relates. As a team we reflected that maybe we needed
to get feedback from families so that we could understand how this rating
was reflective of our service, and then we could move forward and include
any issues in our QIP. When we engaged in discussions with our families,
each family had the same reaction.. Firstly there was disbelief and then
questions such as “what can I do to help” .”who do I write to”. So we asked
each family if they would like to provide feedback on their experiences in
relation to the quality areas. Being a small community, word got around and
we even had former families wanting to provide feedback. Our service
strongly believes that not enough respect and understanding was shown to
the feedback from families with regard to each QA. We believe that the
attached emails received from more than half of our families, support their
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Sorry Day,
, children's thoughts,
Acknowledgement of Country, Aboriginal music, stories, activities,
symbols and drawings.
21. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 Families form a basis for everything we do and we then extend on their input
through meaningful discussion both with families and as a team and also
seeking children’s views.
 Above ratio in educators means we are very responsive to children’s needs.
Families view this as a strength of our service and feedback from families is
extremely positive and supportive.
 Our excursions are very child directed. Eg many of the children were
interested in pirates, so some of them requested we have a real treasure
hunt. The children created flyers to tell everyone the details. The ideas from
the children grew and we engaged the local community in being involved.
Signs were posted around the streets, shop keepers dressed up as pirates
and handed out clues, cardboard cutouts were made by local school children
and used in the hunt. A massive treasure chest was hidden at the beach for
the children to discover. The local community chatted to children as they
spent over half a day on their journey through the town. Families got involved
in helping dress up and the interest continued long after the hunt was over.
 Families suggested that we engage with the local nursing home. So we
entered into discussions with the home, carrying out risk assessments,
devising programs in consultation with the staff at the home so that the visits
were both meaningful to the residents of the home and the children,
reciprocal visits were developed so that the residents can visit our centre as
well.
 We send copies of our regular newsletter to interested members of our
community and receive positive feedback.
 We have notes signed for regular outings and completed risk assessments
and as we have a minimum of staff on premises at all times, we can be
very responsive to the children. Eg… children arrived in the morning very
keen to go to the soccer field, so we asked all the children who would like to
go and they all wanted to. We sent an sms to families to let them know and
off we went. We have had times where children have been discussing
healthy eating and so we have spontaneously taken a small group of
children to the fruit shop down the road, where we have a fantastic
relationship with the fruit shop owner, and the children have purchased
various fruits and vegetables… spontaneous trips to the beach also take
place. Families are asked for feedback, ideas and suggestions on all our
outings through surveys, discussions, family nights, insight sheets.
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 We have notes signed for regular outings and completed risk assessments
and as we have a minimum of staff on premises at all times, we can be
very responsive to the children. Eg… children arrived in the morning very
keen to go to the soccer field, so we asked all the children who would like to
go and they all wanted to. We sent an sms to families to let them know and
off we went. We have had times where children have been discussing
healthy eating and so we have spontaneously taken a small group of
children to the fruit shop down the road, where we have a fantastic
relationship with the fruit shop owner, and the children have purchased
various fruits and vegetables… spontaneous trips
also take
place. Families are asked for feedback, ideas and suggestions on all our
outings through surveys, discussions, family nights and insight sheets.
 Our practice has been informed by reflecting on the works of
to name a few, and
through attending and sharing insight from professional development such
as the Early Childhood Australia Conference. After attending the conference
the two attending educators developed powerpoint presentations… these
were presented to all staff at a professional development day and were used
as a stimulus for robust discussion on how we implement strategies in our
program, what we can change in our program and how we can build on our
knowledge in the future. It challenged us to think critically about impacts on
individual children and we engaged in lengthy discussions on how we saw
the child now and where we could modify our practices to enhance the
program for all children
 We have had a University lecturer join us on excursions
,
which enabled her to incorporate gained knowledge in her teachings.
Provider submissions at First Tier Review
24. The provider re-submitted the submissions from when feedback was provided
on the draft report at first tier review, along with evidence to support these
submissions:
Second Tier Review
25. The provider made the following submission in relation to Standard 1.2 at
second tier review:
-

Connection to community was not given weight in the report. Regular
community outings such as the soccer field is responsive to both child and
family and is based on

-

extending opportunities for all children to engage in fundamental movement
skills, using large open spaces

-

Engage with nature- trees,

-

Extending their interests in soccer.

9
The best start in life

-

Physical environment -rolling down hills- vestibular motion therapy.

-

Building resilience outside the service

-

Creating a sense of belonging and deep connection to community

-

We are very responsive to children in their connection to community and this
is due to the relationships we have developed in the community. Having
regular outing notes mean we can respond immediately to children’s interests
and thinking. Above ratios promote spontaneity, as well as having respectful
systems in place such as making a phone call to the fruit shop owner that we
are on our way and letting her know how many children will be coming. This
is always a joyous opportunity for the fruiterer to share her knowledge of the
properties of fruit and vegetables e.g. explaining to the children that the
darker the colour (purple cabbage) the more nutritious the food. This has also
helped with building healthy dispositions to eating for all children as well as
encouraging children to try new foods. This has been small and large groups
depending on the individual child and the desired learning. Our relationship
with the local nursing home was parent suggested several years ago and is
now embedded in our practice. It has built relationships and understanding
between the old and the young and has been invaluable for those who don't
have access to extended family. A reciprocal benefit.

26. The provider also submitted that:
-

The AO failed to hear the voices of any families

27. The provider also submitted further documentation to support all of their
submissions at second tier review relating to Standard 1.2 and exceeding
theme 3.
Panel considerations
28. In considering whether the service was demonstrating exceeding theme 3 in
relation to Standard 1.2, the panel referred to evidence regarding the
experiences developed and undertaken by the service to facilitate and extend
children’s learning in their community, such as an organised treasure hunt and
shopkeeping exercise.
29. The panel considered that many aspects of the educational practice approach
developed by the service reflected the unique geographical, cultural and
community context of the service. The panel also considered the evidence
indicated the service’s commitment to communication and meaningful
engagement with families about their proposals in a manner that sought to
draw on family understanding of each child’s knowledge, ideas, culture,
abilities as well as the voices, perspectives and views of children.
30. The panel considered the service’s programming policy to clearly prioritise the
strengths, knowledge and ideas of children, informed by engagement with
families, which was subsequently reflected in practice as observed from the
evidence. The panel considered the educational practice approach to
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facilitating and extending children’s learning and development by the service
to be child-centred in drawing on the voices, priorities and strengths of
children and families at the service.
31. In considering whether the service was consistently and meaningful engaged
with families pursuant to extending children’s learning and development, the
panel agreed evidence collected by the authorised officer about intentional
teaching informed by parent engagement ‘insight sheets’ offered another
example of practice being shaped by meaningful engagement with families.
Panel decision
32. The panel considered that on balance, the service was demonstrating
exceeding theme 3. The panel therefore decided by consensus to amend the
rating level for Standard 1.2 from Meeting NQS to Exceeding NQS.

Standard 1.3
33. Standard 1.3 (Assessment and planning)
Educators and co-ordinators take a planned and reflective approach to implementing
the program to each child.
34. The regulatory authority found the service to be demonstrating exceeding
theme 1 and 2, but not exceeding theme 3, for Standard 1.3.
35. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community
36. Please refer to pages 136-137 of the Guide to the NQF for guidance relating
to Standard 1.3 and exceeding theme 3.
Regulatory Authority’s view
Assessment and Rating Final Report
37. In relation to standard 1.3, the final report commented that:
-

Children's learning is evaluated and there is a cycle of observation, analysis
of learning, documentation and planned activities which are implemented and
reflected upon by educators and children. Educator's reflective practice has
led to changes in programming, practice and documentation. Families are
informed about their child's engagement in the program through documented
and verbal sharing of information.

-

Additional evidence and information have been considered for exceeding
theme 3 - Practice is shaped by meaningful engagement with families and/or
community and the rating remains unchanged.

First Tier Review
38. In relation to Standard 1.3 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
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-

The officer noted that children's learning is evaluated and there is a cycle of
observation, analysis of learning, documentation and planned activities which
are implemented and reflected upon by educators and children. Educator's
reflective practice has led to changes in programming, practice and
documentation. Families are informed about their child's engagement in the
program through documented and verbal sharing of information. Additional
evidence and information have been considered for exceeding theme 3 Practice is shaped by meaningful engagement with families and/or
community and the rating remains unchanged. Evidence also includes:


are shared by children, families and extended family
members.



A 'Family communication book' includes information and articles for
families, for example, Munch and Move information on 'choose water',
'dairy for young children', 'select healthier snacks', 'get active each
day'.



An educator asks the children, "What did they do outside today? What
did they play with and what did they enjoy?" Each child had a turn to
tell the group.



The focus team meeting each week discuss children, extensions,
getting to know the child, families and goals.



The monthly program includes headings of 'What, Who, Why,
Evaluation, Community, Families and
'.



Children's
go home twice a year. Children and families
are able to add their own comments and ideas.



Photos and reflection of a child's first day is sent to the family via email
and added to the child's treasure book.



The educators take photos and video of the activities the children are
participating in throughout the morning. The video is then played in the
afternoon for families to view.



The educational leader explains the monthly program and child
development cycle to each family.

39. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

Families are consulted on every aspect of the program with regard to their
child.

-

The educational leader engages 1:1 with families to explain our program,
how their child is programmed for (so it is very individualised) how they can
contribute to the program, what each aspect of the program is about, how the
planning cycle works and more, giving individual families opportunities to gain
a deeper understanding and ask questions that are relevant to their child and
12
The best start in life

family. IEPs are done in consultation with families, inclusion support services
and the child’s therapists or specialists. Copies of the plans are discussed
with families and they can contribute to them at any time.
-

Families provide responses as to how they would like to be involved in the
program through our insight sheets and informal discussions. These
responses are collated and followed up by educators.

-

Newsletters to families include discussions on what we do and why. There
are links to theory, professional articles and suggestions. They give advice on
child rearing, provoke thinking through sourced articles, suggest ways to
access support.

-

Newsletters give insight into what is happening each day and parents give
great feedback… with family saying they are just so newsy… I love them.
They are another source of providing information to families. Families can
choose to have their email or there are also hard copies available. We also
make them available to members of the community with positive feedback.

-

The children are currently drawing pictures and writing letters to a former
child at our centre who is now living in
... our relationships with
children and families don’t end when they leave us. We are engaging children
in learning about the world around them through a pen pal letter system,
promoting reciprocal meaningful engagement.

40. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel acknowledges that
the available evidence highlights some good practice in relation to this
Standard, including opportunities for families to provide some input into the
program. It is the panel’s view however, that that the evidence is not sufficient
to demonstrate how regular and meaningful engagement with families guides
and influences the services practice in regards to implementing the program
for each child at an exceeding level.

-

The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to Yes to support an overall higher rating
for Standard 1.3.

Approved Provider’s view
Feedback on Draft Report
41. As part of providing feedback on the draft report, the provider submitted the
following pursuant to exceeding theme 3:
-

The educators use a code for each child on the monthly program and then
observations and extensions are added to child's treasure books

-

Exceeding… families are consulted on every aspect of the program with
regard to their child
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available. We also make them available to members of the community with
positive feedback
-

The children are currently drawing pictures and writing letters to A former
child at our centre who is now living in
... our relationships with
children and families don’t end when they leave us. We are engaging children
in learning about the world around them through a pen pal letter system,
promoting reciprocal meaningful engagement.

Second Tier Review
44. The provider made the following submission in relation to Standard 1.3 at
second tier review:
-

We are deeply disturbed that judgment can be made about our very strong
relationships and meaningful connections to families when the authorised
officer didn’t listen to when the Educational Leader was engaging one on one
with any of our families to discuss the program.

-

Families complete insight sheets when the child starts at the service, the
families are invited to contribute to their child’s
at any time,
the books go home mid-year for the child and extended family to share,
families contribute updated information on their child in relation to their
current interests, how they see their child’s growth with respect to our
program, how families would like to be involved, program suggestions etc.
We work really hard at building sustained relationships so that families are
very open to sharing ideas, their own strengths and what is important to their
family. We speak with families each and every day and this can sometimes
be very lengthy and spontaneous discussions, such as when the nominated
supervisor had a distraught parent come into the centre after they had to put
the family dog down, the nominated supervisor spent over half an hour in the
office building strategies to support all the family. To try to quantify the
relationships and make a value judgement is just not possible in the
timeframe of the visit.

-

Families at the service have given feedback to support these claims.

45. The provider also submitted that:
-

The AO failed to hear the voices of any families

46. In response to the comment from the authorised officer that “The service may
include Aboriginal experiences but not connection to the local Aboriginal
community, Elders/services in the area”, the provider submitted that:
-

The AO has failed to acknowledge that the
is a member of the local
AECG. That we have networked with the community for Sorry Day and
NAIDOC week. We have received email feedback from the
Cultural
Officer who has written of the feedback she has received from Elders and
how we are embedded in community events. We have spoken with Elders at
AECG meetings as well as community events. This was all discussed with
15
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the AO on her visit and recorded in our embedding aboriginal and Torres
Strait Islander book which the officer viewed on the day of the visit.
-

One of our staff members shares stories with the children about her
who was one of the stolen generation.

47. The provider also submitted to support all of their submissions at second tier
review relating to Standard 1.3 and exceeding theme 3.
Panel considerations
48. In considering whether the service was demonstrating exceeding theme 3 in
relation to Standard 1.3, the panel noted some of the evidence had a
relationship with the planning component of Standard 1.3, but did not identify
how the service’s approach to assessment was shaped by meaningful
engagement. For example, in referring to the insight sheets that were
constructed using feedback from families, the panel noted evidence about how
the insight sheets were used to create goals for children, but was unable to
cite evidence of children’s learning and development being evaluated against
these goals to subsequently inform further rounds of planning in a cycle of
assessment and planning.
49. After referring to other evidence such as the service’s communication books,
the panel noted opportunities available to families to engage with the service
and have their feedback influence planning, but could not identify clear
evidence of feedback shaping the assessment component of the learning and
development cycle. Although the panel considered the service to be drawing
on the voices of children and families, the panel was unable to refer to clear
evidence of the service consistently supporting children to participate in
assessing their own learning and development.
Panel decision
50. The panel considered that, on balance, the service was not demonstrating
exceeding theme 3 and decided by consensus to confirm the rating level for
Standard 1.3 as Meeting NQS.

Standard 2.1
51. Standard 2.1 (Health)
Each child’s health and physical activity is supported and promoted.
52. The regulatory authority found the service to be demonstrating exceeding
theme 1 and 2, but not exceeding theme 3, for Standard 2.1.
53. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community
54. Please refer to page 158 of the Guide to the NQF for guidance relating to
Standard 2.1 and exceeding theme 3.
Regulatory Authority’s view
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Assessment and Rating Final Report
55. In relation to standard 2.1, the final report commented that:
-

The educators promote healthy eating, physical activity and effective hygiene
practices throughout the day and within the program. Educators manage and
support children's health and medical needs in line with best practice, and
provide a range of opportunities to effectively address and respond to
individual children's need for rest and relaxation.

-

Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations and Theme 3 - Practice
is shaped by meaningful engagement with families and/or community and the
rating remains unchanged.

First Tier Review
56. In relation to Standard 2.1 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that the educators promote healthy eating, physical activity
and effective hygiene practices throughout the day and within the program.
Educators manage and support children's health and medical needs in line
with best practice, and provide a range of opportunities to effectively address
and respond to individual children's need for rest and relaxation. Additional
evidence and information have been considered for exceeding theme 1 Practice is embedded in service operations and Theme 3 - Practice is shaped
by meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


There is reciprocal sharing of recipes with families.



Tips on healthy eating and drinking are provided to families through
newsletters and on the menu board.



Implementation of the
products has been carried out through
consultation with an industrial chemist.



A parent and child look at the lunch menu on the noticeboard and
choose what the child will have for lunch.



The children have individual lunchboxes with salad and meat wraps
they have chosen in the morning with their families.



Educators and kitchen monitor utilise healthy eating resources
provided by Munch and Move and Feed Australia. The resources are
available to families in the foyer.



The service's food is purchased locally from the fruit market and IGA.



Family feedback on the menu included the service providing whole
foods and fresh foods from scratch, such as pureed fruit. The service
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is working closely with Feed Australia and Munch and Move to include
suggestions into the menu.


Health and sleep requirements are discussed on enrolment with
families. Any specific needs are then discussed at staff meetings.

57. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

Feedback from a parent after their child had left the service…“ I loved seeing
your menu each day. Although he’s always been a great eater and we eat a
pretty varied diet,
tried so many new foods at
and also,
importantly, started thinking more about what food does for our bodies as a
result of your menu and discussions. He’d come home with questions about
what the food items in whatever we were having for dinner do for our body.
Instilling the view that food is nourishing rather than just fuelling our bodies in
a pre-schooler is a huge achievement in my book – he’s been set up for a life
of healthy eating (in moderation of course - he has my sweet tooth after all). If
he ends up becoming a nutritionist or food scientist, you can use him as a
case study of the outcomes of your menu! And feel free to quote me on all
this.”

-

Excursions outside the service promote ways of engaging children in physical
activity that think outside the box. Going to the
, riding bikes outside the centre, going to the soccer fields to run
and kick and throw and roll down the slopes, going to the park and climbing
the big spider web, climbing the
tree in the
and another near
the
, walking to the school and retirement
village… engaging with the community in many meaningful and embedded
ways to promote physical activity. The IGA donated some soccer balls to the
centre after a family was talking to the IGA staff about how our centre has
regular outings to the soccer fields.

-

Family suggestion about our menu has been added to our QIP. We are
gathering ideas and recipes from families to continually improve our menu.

-

Providing information to families on healthy eating and the importance of
physical movement practices such as the Munch and Move resources, tip of
the week display.

-

Involvement of educators and families in the
on the impact of screen time and physical movement.

study

58. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel considers that the
available evidence demonstrates some good practice for this Standard
including family involvement in choosing lunch meals with their child, how
family feedback on the menu is being considered by the service and
discussion with families about health and sleep requirements at enrolment. It
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is the panel’s view however, that the evidence is not sufficient to demonstrate
regular and meaningful engagement with families about children’s changing
health and physical activity requirements, including their strengths and
needs, and incorporating these in the program at an exceeding level.
-

The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to Yes to support an overall higher rating
for Standard 2.1.

Approved Provider’s view
Feedback on Draft Report
59. As part of providing feedback on the draft report, the provider submitted the
following pursuant to exceeding theme 3:
-

Improvement Plan notes…Continuing to promote a healthy lifestyle and
physical activities in meaningful ways to children. Continuing to develop
menus and physical activities consistent with the Australian government
guidelines Get up and Grow, Munch and Move and Australian dietary
guidelines.

-

We are continually challenging the way we promote healthy lifestyle and
physical activity with children. Feedback from a parent after their child had
left the service… “I loved seeing your menu each day. Although he’s always
been a great eater and we eat a pretty varied diet,
tried so many new
foods at
and also, importantly, started thinking more about what
food does for our bodies as a result of your menu and discussions. He’d
come home with questions about what the food items in whatever we were
having for dinner do for our body. Instilling the view that food is nourishing
rather than just fuelling our bodies in a preschooler is a huge achievement in
my book – he’s been set up for a life of healthy eating (in moderation of
course - he has my sweet tooth after all). If he ends up becoming a
nutritionist or food scientist, you can use him as a case study of the outcomes
of your menu! And feel free to quote me on all this.” Excursions outside the
service promote ways of engaging children in physical activity that think
outside the box. Going to the
, riding
bikes outside the centre, going to the soccer fields to run and kick and throw
and roll down the slopes, going to the park and climbing the big spider web,
climbing the
tree in the
and another near
d, walking to the school and retirement village… engaging with the
community in many meaningful and embedded ways to promote physical
activity. The IGA donated some soccer balls to the centre after a family was
talking to the IGA staff about how our centre has regular outings to the soccer
fields. We have a very comprehensive file on risk assessments for excursions
outside the centre. Family suggestion about our menu has been added to our
QIP.. we are gathering ideas and recipes from families to continually improve
our menu.
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60. The provider submitted “Outdoor hand washing system” and “Water station
that is always available” when providing feedback on the draft report.
Provider submissions at First Tier Review
61. The provider submitted the following at first tier review:
-

Improvement Plan notes…Continuing to promote a healthy lifestyle and
physical activities in meaningful ways to children.

-

Continuing to develop menus and physical activities consistent with the
Australian government guidelines Get up and Grow, Munch and Move and
Australian dietary guidelines.

-

We are continually challenging the way we promote healthy lifestyle and
physical activity with children..

-

Feedback from a parent after their child had left the service…

-

“ I loved seeing your menu each day. Although he’s always been a great
eater and we eat a pretty varied diet,
tried so many new foods at
and also, importantly, started thinking more about what food does
for our bodies as a result of your menu and discussions. He’d come home
with questions about what the food items in whatever we were having for
dinner do for our body. Instilling the view that food is nourishing rather than
just fuelling our bodies in a preschooler is a huge achievement in my book –
he’s been set up for a life of healthy eating (in moderation of course - he has
my sweet tooth after all .If he ends up becoming a nutritionist or food
scientist, you can use him as a case study of the outcomes of your menu!
And feel free to quote me on all this.”

-

Excursions outside the service promote ways of engaging children in physical
activity that think outside the box. Going to
, riding bikes outside the centre, going to the soccer fields to run
and kick and throw and roll down the slopes, going to the park and climbing
the big spider web, climbing the
tree in the
and another
, walking to the school and retirement
village… engaging with the community in many meaningful and embedded
ways to promote physical activity. The IGA donated some soccer balls to the
centre after a family was talking to the IGA staff about how our centre has
regular outings to the soccer fields.

-

We have explored Mindfulness, with our Educator Leader attending
inservicing and creating an Educator update that was shared with educators
and families

-

We have a very comprehensive file on risk assessments for excursions
outside the centre

-

Family suggestion about our menu has been added to our QIP .. we are
gathering ideas and recipes from families to continually improve our menu
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-

In building on our QIP we are sourcing information that ensures we look at
multiple perspectives regarding nutrition

-

Providing information to families on healthy eating and the importance of
physical movement practices such as the munch and move resources, tip of
the week display. Involvement of educators and families in the
study on the impact of screen time and physical movement.

Second Tier Review
62. The provider made the following submission in relation to Standard 2.1 at
second tier review:
-

The panel has not given sufficient weight to the connection to community we
have and the resultant outcomes these connections have in relation to
children’s health and safety. We continually reflect on how the outside space
supports large motor movement and for many years we have taken the
children to the local soccer fields, this has seen some of the children’s
fathers, who are involved in soccer, joining us and opening the soccer
storeroom to use the equipment. We have used the expertise of families who
are involved in the local
to teach children
and then used
the
to join in with games like flags and races on the sand. This
resulted in more families getting involved in the local
. We visit the
fruit shop and have a signed permission note each year so that spontaneous
visits can take place. We have taught children how to successfully ride their
bikes through taking them out to the cycle way and riding up and down the
pathway. Some of our parents have met us at the cycleway to join in with
bike riding. This has also taught the children about bike safety, looking out for
cars in driveways, crossing roads, using their brakes. We have also had
times where families have dropped off their children at the cycleway right
from the beginning of the day. Families have ridden together to the drop off
point promoting the inclusion of shared thinking around healthy lifestyles. We
believe it would be very rare to find a service across Australia who is doing
this. Going out for regular walks is promoting life-long sustainable practices
for a healthy lifestyle and is one of the best ways to engage in physical
activity.

-

We have reciprocal sharing of recipes and we have even had families return
to the service and say they still use some of the recipes that our centre
provided. As previously stated our QIP has been given a major focus of
menus and food preparation and we continually update the regular input and
shared information from families. Families have commented that they are
using more of these recipes at home. Recipes from our service have been
shared with the local school for inclusion in their school recipe book.

63. The provider also submitted evidence to support all of their submissions at
second tier review relating to Standard 2.1 and exceeding theme 3.
Panel considerations
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64. In considering whether the service was demonstrating exceeding theme 3 in
relation to Standard 2.1, the panel noted some evidence about professionals
and families working with the service to make changes to support the health
and physical wellbeing of children.
65. While the panel considered the service to be engaging with the community to
further health outcomes of children at the service generally, the panel was
unable to identify clear evidence of the service engaging in a way that shapes
practice through targeted practices that are responsive to children’s evolving
health and activities needs.
66. The panel also noted some evidence of the service engaging with families
regarding the health and wellbeing of children, however such engagement
appeared to be limited to nutrition, and did not extend to children’s changing
health and physical activity requirements to inform practice.
Panel decision
67. The panel considered that, on balance, the service was not demonstrating
exceeding theme 3 in relation to Standard 2.1 and decided by consensus to
confirm the rating level for Standard 2.1 as Meeting NQS.

Standard 2.2
68. Standard 2.2 (Safety)
Each child is protected.
69. The regulatory authority found the service to be demonstrating exceeding
theme 1 for Standard 2.1, but not exceeding themes 2 and 3.
70. Exceeding theme 2 is that:
Practice is informed by critical reflection
71. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community
72. Please refer to pages 173-174 of the Guide to the NQF for guidance relating
to Standard 2.2 and exceeding themes 2 and 3.
Regulatory Authority’s view
Assessment and Rating Final Report
73. In relation to standard 2.2, the final report commented that:
-

Educators work together to ensure all areas used by children are effectively
supervised and systems are in place to identify, assess and manage
hazards. Effective plans are in place to manage incidents and emergencies
have been reviewed in consultation with relevant authorities and practised
regularly. Educators demonstrate awareness of their roles and
responsibilities in child protection.
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-

Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged.

First Tier Review
74. In relation to Standard 2.2 and exceeding theme 2, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that educators work together to ensure all areas used by
children are effectively supervised and systems are in place to identify,
assess and manage hazards. Effective plans are in place to manage
incidents and emergencies have been reviewed in consultation with relevant
authorities and practised regularly. Educators demonstrate awareness of
their roles and responsibilities in child protection. Additional evidence and
information have been considered for exceeding theme 1 - Practice is
embedded in service operations, Theme 2 - Practice is informed by critical
reflection and Theme 3 - Practice is shaped by meaningful engagement with
families and/or community and the rating remains unchanged.

75. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 We had discussed as a team concerns we had about children exiting the
service with their parent/ carer and the parent/ carer not holding the child’s
hand, so the Educational Leader sourced an article on road safety and
included this in her newsletter to families.
 At a staff meeting we worked together on how to input into the reporting
tree. We used a scenario to enter in information. All educators had input
and we discussed as we went through the process. We used this to ensure
all educators were knowledgeable and informed about making reports.
Relevant and meaningful critical reflection.
76. The first tier review panel’s decision was that:
 The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. It is the panel’s view that the
available evidence for this Standard is limited to demonstrate that the
services approach to ensuring that each child is protected is informed by
critical reflection on a regular and ongoing basis, including making changes
to practices and procedures where opportunities for improvements are
identified.
 The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to Yes to support an overall higher rating
for Standard 2.2.
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77. In relation to Standard 2.2 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted Educators work together to ensure all areas used by
children are effectively supervised and systems are in place to identify,
assess and manage hazards. Effective plans are in place to manage
incidents and emergencies have been reviewed in consultation with relevant
authorities and practised regularly. Educators demonstrate awareness of
their roles and responsibilities in child protection. Additional evidence and
information have been considered for exceeding theme 1 - Practice is
embedded in service operations, Theme 2 - Practice is informed by critical
reflection and Theme 3 - Practice is shaped by meaningful engagement with
families and/or community and the rating remains unchanged. Evidence also
includes:


Families are encouraged to apply sunscreen before arriving and mark
on the sign in sheet if sunscreen has been applied.



Fire Rescue NSW reviewed the service's emergency evacuation policy
and gave feedback on the procedure with recommendations of
purchasing a backpack to be more transportable and accessible.



The service asked the online networking group what sunscreen other
services use, to ensure they were purchasing the most appropriate for
the children.

78. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 The Educational Leader includes articles and suggestions in newsletters to
families on ways of keeping their child safe. Eg. We had discussed as a
team concerns we had about children exiting the service with their parent /
carer and the parent/carer not holding the child’s hand, so the Educational
Leader sourced an article on road safety and included this in her
newsletter to families. Several families talked to educators about how they
had discussed the article together as a family.
79. The first tier review panel’s decision was that:
 The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel’s considers that the
available evidence is not adequate in demonstrating that educators actively
engage with families and raise awareness with families and the community
of issues impacting on children’s safety. It is also the panel’s view that the
evidence does not demonstrate that the service’s practice in relation to this
Standard is informed by partnerships with families that reflect shared
problem solving at an exceeding level.
 The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to Yes to support an overall higher rating
for Standard 2.2.
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Approved Provider’s view
Feedback on Draft Report
80. The provider submitted the following as part of their feedback on the draft
report:
-

Exploring further ways of actively raising awareness of issues impacting on
child safety with families and the community, including in the context of child
protection

-

The Educational Leader includes articles and suggestions in newsletters to
families on ways of keeping their child safe. Eg. We had discussed as a team
concerns we had about children exiting the service with their parent/carer and
the parent/carer not holding the child’s hand, so the Educational Leader
sourced an article on road safety and included this in her newsletter to
families. Several families talked to educators about how they had discussed
the article together as a family.

-

All staff have completed child protection training.

-

At a staff meeting we worked together on how to input into the reporting tree.
We used a scenario to enter in information. All educators had input and we
discussed as we went through the process. We used this to ensure all
educators were knowledgeable and informed about making reports. Relevant
and meaningful critical reflection occurred. All educators have completed
identify and respond training but we schedule child protection into our staff
meeting agendas so that we can refresh and update or knowledge.

-

Families are encouraged to apply sunscreen before arriving and mark on the
sign in sheet if sunscreen has been applied. Educators check the sign in
sheet before going outside and apply sunscreen to any child who hasn't had
it. A reapplication occurs at 10.00am.

-

Sunscreen is also reapplied after relaxation time. Sunscreen is applied more
regularly on outings and the service is guided by the UV app as to when the
UV index is at its highest. Information on the UV rating for the day is
displayed on entry for all educators and families. This information is updated
daily.

81. The provider also submitted a number of attachments in support of their
feedback on the draft report:
-

“Car safety information for families from Newsletter created by Educational
Leader”

-

“Child protection notes from staff meeting”

-

“More child protection notes from staff meeting”

-

“SunSmart sheet updated daily for families”
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Provider submissions at First Tier Review
82. The provider submitted the following at first tier review:
-

The Educational Leader includes articles and suggestions in newsletters to
families on ways of keeping their child safe. Eg. We had discussed as a team
concerns we had about children exiting the service with their parent / carer
and the parent/carer not holding the child’s hand, so the Educational Leader
sourced an article on road safety and included this in her newsletter to
families. Several families talked to educators about how they had discussed
the article together as a family

-

At a staff meeting we worked together on how to input into the reporting tree.
We used a scenario to enter in information. All educators had input and we
discussed as we went through the process. We used this to ensure all
educators were knowledgeable and informed about making reports. Relevant
and meaningful critical reflection

-

Daily risk assessments are carried out before children attend the service.
Risk assessments are carried out by whole of staff, collated by the WH and S
monitor and written up for actioning. WH and S monitor reports to monthly
staff meetings. Maintenance log is maintained and contributed to by all staff
members, for actioning by the Nominated Supervisor.

-

WH and S officer has 45 mins a week time off the floor to undertake all
aspects of safety within the service

Second Tier Review
83. The provider made the following submission in relation to Standard 2.2 and
exceeding theme 2 at second tier review:
-

The panel states that there is insufficient evidence to demonstrate that each
child is protected and this is due to the lack of information gathered at the
time of assessment and rating as well as the timing and constraints of service
feedback as explained in the added information section.

-

Each child is protected. Practice is informed by critical reflection.. As
explained we have a dedicated WH and S officer who is given time off the
floor every week to look at all aspects of service safety. The WH and S officer
uses reflective questionnaires, completed by all members of staff, to ensure
safety practices are addressed and this information is collated and used to
inform policy, procedures and practice. All staff are involved in changes of a
policy, procedure or practice. And staff sign off on updated policies.

-

Increased staffing and having all staff of the service together for one day a
week ( staff in a
place centre) allows discussions during the day that are
acted upon in a timely manner. We also include the WH and Safety officers
report in every staff meeting, this allows for genuine opportunities for input by
all educators and then critical reflection is used to inform our practices. Any
safety issues are recorded in the WH and S diary and are acted upon
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immediately, if an issue needs further discussion it is put into the staff
meeting agenda or is discussed at weekly team meetings. Using these
methods of communication allows for all educators at the service to have a
shared understanding.
-

We ensure that each child has an understanding of child protection e.g. we
reflected on children talking about secrets and we ensured that we included
discussions on good and bad secrets in the program, allowing children to
critically reflect on who are their safe people and how they need to keep
talking until someone listens to them. This lead us to including the mandatory
reporting decision tree scenario in our staff meeting, where all staff worked
together at the meeting to input a scenario and then reflect on how they
would follow up the outcomes of the decision. This ensures all educators
have knowledge and practical connections with mandatory reporting.

-

When we carry out emergency drills (at least 5 different types every three
months) on a variety of scenarios, there is a form completed that reflects on
the drill and any changes that need to be implemented. When we did the
lockdown scenario we realised we needed to provide an extra torch in our
safe place. When we did bomb threat we realised we needed to put red card
alerts near every phone for the educator to hold up as a warning to other staff
members. When we walked down the road to our safe place for a fire drill, we
realised it was better to have a backpack then a bag to carry all equipment.
We immediately implemented these changes to ensure that each child is
protected. All educators sign off on emergency drill sheets.

-

All accident/illness/ injury forms are reviewed to ensure there are no patterns
in injury. Thus ensuring every person entering the service is protected. It has
to be noted that we have not found any patterns and therefore it shows that
our constant vigilance to child protection and service WH and S is working.

-

All educators have child protection training. The NS updated her training last
year in line with updates to the child protection policy and this was discussed
at a whole staff meeting. The child protection policy is included in the whole
of centre risk assessment, which is carried out annually by all staff during
whole team professional development days.

-

We have reflected on how the community can help support and grow
children’s knowledge of how to protect themselves and have included surf
safety, fire brigade, munch and move in our discussions. We updated or
emergency policy in consultation with Fire and Rescue NSW. We had the
living safely with dogs program visit the service to speak with the children and
share information with families.

84. The provider made the following submission in relation to Standard 2.2 and
exceeding theme 3 at second tier review:
-

The panel has not taken into consideration the meaningful connection we
have to community for this element. We believe our meaningful engagement
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with the community is paramount to ensuring each child is protected and
learning valuable life lessons to keep themselves safe.
-

Each staff member has completed their child protection training. Educators
also discuss/reflect on current issues and how this will affect the
children/families at the service. The service implements the belief and
practice of a welcoming, open door practice for all families, children and
community that relates to the centre, as we value each person that is
involved and we work together on any issues they face. We also provide
information and experiences around issues such as road safety, keeping safe
and every person has the right to feel safe and who we can approach to help
us in a dangerous situation.

-

We use the community as a strong basis of helping to teach children about
keeping themselves safe. Out in the community we explain first hand and
have practical experience in issues such as crossing the road safely, not
using a public toilet without an adult, saying hello to someone new is ok if you
are with a safe adult. The hazards of water safety, we sit and watch the
ocean and talk to children about rips in the surf, about not entering the water
without a safe adult. We include families who are members of the local surf
club in our excursions. When there are no fences we teach them about safe
places to play. When their hat blows off their head we teach them it is not
safe to stop and pick it up if they are crossing the road or if it blows onto the
road. When riding their bikes we teach them to stop at a driveway in case a
car is coming out and doesn’t see them. We have families join us on these
bike rides and this increase everyone’s knowledge on how to keep children
protected. We talk about the importance of holding hands, we wear vests to
ensure safety. We are well known at the local train station and they always
work with us to put systems in place for safe travel. The community is an
invaluable teaching tool.

-

The local fruit shop has a fenced in yard and so we have an agreement with
the owner that we can use this as a safe zone in any emergency. The
address and location are included in our emergency map.

-

In our parent information nights we include issues such as safe risk taking
and the relationship with mental health, well-being and growing resilience.
We show families videos of their children climbing trees, lifting heavy objects,
jumping off high
and discuss with families that children are far
greater at assessing risk then we know. We help families to understand that
children can only grow resilience if they are given practical opportunities.

-

When we discuss with children about good and bad secrets we also talk with
families and they then reinforce it with all their family. We give families
information on where to seek support for any issues related to their child or
family’s health, safety and wellbeing.
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-

We have visits from the local police so that children develop an
understanding of the role of police in supporting people, helping to develop
positive relationships and understanding.

Panel considerations
85. In considering whether the service was demonstrating exceeding theme 2 in
relation to Standard 2.2, the panel referred to evidence about risk
assessments, noting the service undertakes frequent risk assessments and
the detail of the risk assessments undertaken before excursions. The panel
also referred to evidence of reviews/audits undertaken by the service in
relation to specific aspects of their practice.
86. While the panel considered the service to undertake some level of reflection in
relation to safety-related incidents and practices, from the evidence submitted,
the panel was unable to cite clear examples of reviews/audits resulting in
changes when opportunities to further enhance children’s outcomes are
identified.
87. The panel acknowledged that the risk assessments were presented in specific
detail, however without evidence of discussion of changes to the service’s
practice and voices from educators in the reflective process, the panel was
unable to determine that educators were undertaking systematic and regular
reflection.
88. In considering whether the service was demonstrating exceeding theme 3 in
relation to Standard 2.2, the panel referred to evidence about the service’s
partnerships with organisations such as Fire and Rescue NSW and family
invitations to child protection training and an information night relating to
resilience, as well as various newsletters.
89. The panel noted the engagement the service had undertaken, however from
the evidence submitted, the panel was unable to cite clear evidence of the
service’s engagement shaping practice. In relation to the service’s
connections with community organisations, the panel was unable to clearly
ascertain from the evidence that the service’s approach to managing risks and
supporting child safety was informed by meaningful and ongoing partnerships
and reflected the voices, priorities and strengths of the children and families at
the service.
Panel decision
90. The panel considered that, on balance, the service was not demonstrating
exceeding themes 2 or 3 in relation to Standard 2.2 and decided by
consensus to confirm the rating level for Standard 2.2 as Meeting NQS.

Standard 3.1
91. Standard 3.1 (Design)
The design of the facilities is appropriate for the operation of a service
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92. The regulatory authority found the service to not be demonstrating any of the
three exceeding themes for Standard 3.1.
93. Exceeding theme 1 is that:
Practice is embedded in service operations.
94. Exceeding theme 2 is that:
Practice is informed by critical reflection
95. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community
96. Please refer to pages 186-187 of the Guide to the NQF for guidance relating
to Standard 3.1 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating Final Report
97. In relation to standard 3.1, the final report commented that:
-

The centre provides a safe and stimulating learning and care environment
with sufficient physical space and arrangement to allow children to access
different areas, move between spaces, explore, experiment, create and
express themselves without disturbing other children.

-

Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged.

First Tier Review
98. In relation to Standard 3.1 and exceeding theme 1, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that the centre provides a safe and stimulating learning and
care environment with sufficient physical space and arrangement to allow
children to access different areas, move between spaces, explore,
experiment, create and express themselves without disturbing other children.
Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


The service was designed and built by University trained Early
Childhood Teachers.
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-

Being above ratio enables educators to carry out cleaning procedures without
affecting the child: educator ratios.

-

Critical reflection occurred between educators before adding the boat to the
environment. The space was measured and discussions around the position
of the boat and safety were conducted. Educators reached out to the
community and sourced a boat from a community member who was happy to
share the boat that was in her backyard.

-

The QIP area has been growing and evolving since the start of last year, we
are continuously reflecting on how we can make the QIP visually accessible
and enticing to families. Children are spoken to regularly about the area and
they have been active in discussing the area with their families.

100. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel considers that the
available evidence includes some good practice for this standard, particularly
in relation to the upkeep of the service environment. It is the panel’s view
however, that the evidence does not adequately demonstrate how the design
of outdoor and indoor spaces, including the selection of equipment and
resources, promotes the full participation and engagement of every child.

-

The panel has concluded that there was insufficient evidence to determine
that Theme 1 should be amended to Yes to support an overall higher rating
for Standard 3.1.

101. In relation to Standard 3.1 and exceeding theme 2, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that the centre provides a safe and stimulating learning and
care environment with sufficient physical space and arrangement to allow
children to access different areas, move between spaces, explore,
experiment, create and express themselves without disturbing other children.
Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


Educators reflected on 'Spaces to extend on or new spaces to add' in
2019, which resulted in the educators adding a child interest
area to the program and QIP area in the room for parents and children.

102. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 Critical reflection occurred between educators before adding the boat to the
environment. The space was measured and discussions around the position
of the boat and safety were conducted.
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 The QIP area has been growing and evolving since the start of last year,
we are continuously reflecting on how we can make the QIP visually
accessible and enticing to families. Children are spoken to regularly about
the area and they have been active in discussing the area with their
families.
103. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel acknowledges that
the evidence includes an example of educators reflecting on service spaces
in
2019. It is the panel’s view however, that the evidence is not
sufficient to demonstrate that critical reflection is regular and ongoing,
including consideration of the design and suitability of indoor and outdoor
environments and opportunities to make changes to support participation and
learning outcomes.

-

The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to Yes to support an overall higher rating
for Standard 3.1.

104. In relation to Standard 3.1 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that the centre provides a safe and stimulating learning and
care environment with sufficient physical space and arrangement to allow
children to access different areas, move between spaces, explore,
experiment, create and express themselves without disturbing other children.
Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


The service was designed and built by University trained Early
Childhood Teachers.



The nominated supervisor consulted an industrial scientist, 10 years
ago, on the best cleaning methods before implementing
into the
service's practices.

105. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 A member from the local community
council) was consulted before
including the bleach solution at the service. We adopted the bleach solution
into our regular practice to follow
council regulations and
recommendations.
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spaces in the room requiring sanitising are sprayed at the end of each
day with this solution. Daily, weekly and monthly cleaning
schedules/checklists are followed to ensure effective upkeep of the
indoor and outdoor environment. Being above ratio enables educators
to carry out cleaning procedures without affecting the child:educator
ratios.
-

In response to a finding from the authorised officer that “Educators reflected
on ‘spaces to extend on our new spaces to add’ in
2019, which
resulted in the educators adding a child interest area to the program and QIP
area in the room for parents and children.”, the provider submitted that:


Exceeding - critical reflection and community involvement occurred
during this process.



Critical reflection occurred between educators before adding the boat
to the environment. The space was measured and discussions around
the position of the boat and safety were conducted. Educators reached
out to the community and sourced a boat from a community member
who was happy to share the boat that was in her backyard. The QIP
area has been growing and evolving since the start of last year, we are
continuously reflecting on how we can make the QIP visually
accessible and enticing to families. Children are spoken to regularly
about the area and they have been active in discussing the area with
their families.

Provider submissions at First Tier Review
108. The provider submitted the following at first tier review:
-

The service takes part in the
Council Food Premises assessment and
is spot checked to ensure compliance. The kitchen Monitor spends time with
the officer ensuring all systems are in place and up to date. Critically
reflecting on processes and discussing any issues. The kitchen monitor has 2
hours per week allocated to checklisting, updating procedures, writing reports
for the staff meetings and well as any other tasks associated with monitoring
and maintenance of safe food handling and hygiene practices.

-

Critical reflection occurred between educators before adding the boat to the
environment. The space was measured and discussions around the position
of the boat and safety were conducted. Educators reached out to the
community and sourced a boat from a community member who was happy to
share the boat that was in her backyard,

-

The QIP area has been growing and evolving since the start of last year, we
are continuously reflecting on how we can make the QIP visually accessible
and enticing to families. Children are spoken to regularly about the area and
they have been active in discussing the area with their families.
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Second Tier Review
109. The provider made the following submission in relation to Standard 3.1 and
exceeding theme 1 at second tier review:
-

We strongly dispute the panel’s view that the physical environment does not
promote the full participation and engagement of every child. Our
environment is very nature based. Mud kitchen, large and small rocks, small
spaces for engagement such as a space in the middle of our
trees
where children love to sit and chat, engage in imaginary play or play with the
trucks. We modified the environment and put in timber panels to enable a
child who uses a walker access to all indoor and outdoor environments.
Engagement in the community allows children to engage with the beach, the
rock platform, the forest, going on nature walks to collect resources to use in
the program, the soccer fields, the restaurant ,
at
University and so much more, using all the natural resources
that these different environments present to children. It encourages children
to be resourceful, use their imagination, develop new ideas and ways of
looking at the environment as a major resource for learning. This is in line
with current pedagogical thinking and is backed up through the readings and
professional development we have undertaken of specialists in the field (as
stated in feedback for tier one)

-

This story is one of our favourite examples of children acting on resources to
develop the child as a whole person…A family was moving house and gave
us all the rocks from their garden (several trailer loads). We used these to
create a rock water feature. The children decided to deconstruct this and
build a rock wall. We discussed safety issues with children, educators and
families and everyone was on board. Every single child at the service
became involved in the project, one particular child acted as the site foreman
and each day ran in eager to get on with the project. Some rocks were very
large and heavy, some children could carry these, others used large trucks to
transport them. Children had to plan, negotiate, work as a team and so much
more…This went on over several weeks and the result was an amazing dry
stone wall about a metre high, nearly 2 metres long and about 30cm wide. A
feat of engineering! There was no time that an educator needed to enter the
play. Our educators could have said the rocks needed to stay where they
were, but they understood that the resources the children used were child
selected and acted on. During this time we had booked in a company to do
some work on building a timber stage, we realised this was where the rock
wall was being built by the children and so we postponed the work until the
children had finished using the area.

-

Loose parts such as car tyres, large and heavy planks, long tubes, spiral
tubing, pallets are all used by the children. These are very open ended
resources and again link to current pedagogy and thinking by experts in the
early childhood field. Indeed at the recent Munch and Move Conference one
of the speakers tried to impress on the attendees the benefits of loose parts
play in physical activity. We also risk assess with input from the children on
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climbing trees. All children know that they need to talk to an educator so they
can be supervised and supported to do this.
-

Our indoor environment flows to the outdoor environment and resources are
multi-use. What the AO has failed to capture is the deep engagement of all
children in our physical environment, due to the availability of multi-use,
open-ended materials , spaces that are natural and invite engagement, large
open-planned indoor environment that enables very large construction
..Example all children working together to make a very large train with large
recycled boxes.. or very small hiding spaces, predictability so that children
trust that the resources that we have at the service will be available for them
to continue their interest. A couple of examples- We have one child at the
service who is obsessed with our underwater sea creatures book and he
knows where it is kept and will head straight for it every time he comes to our
centre. We have another child who is not allowed to use paints at home and
so the art space is always available to her. We have three children who just
love to sit on the lounge and go through their treasure books together.
Availability of the treasure books for all children at all times allows every child
to revisit past experiences either by themselves or through engaging with
other children to discuss what they have been up to. They are often a
stimulus for children seeking to engage in past experiences they have
enjoyed and had an interest in. We have an environment that provides the
scope to allow this to happen.

110. The provider made the following submission in relation to Standard 3.1 and
exceeding theme 2 at second tier review:
-

The panel’s view is again due to the lack of evidence gathered by the AO and
the time constraints and circumstances relating to feedback provided by our
service.

-

We have a critical reflection book that we use to provoke thinking on all
aspects of our service. The AO failed to read the 2018 book and the entries
that were made. This includes reflection on how theoretical perspectives
impact on our choices for the indoor and outdoor environment, visual display
provocations, the impact of messy as opposed to beautiful spaces.

-

At the start of every year the whole centre is cleared out and every wall and
surface is washed, so that we start with a blank slate. All educators attend
the service together, prior to the starting of children, and discuss how the
environment will be set up. Resources are scrutinised so that consensus is
reached by all educators.

-

We look at spaces for


Families to engage with the program and where they can sit and read
treasure books, view and contribute to the program, add to the
belonging wall, view the daily video with their children
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Children to ensure we take into consideration children new to the
service as well as those returning. We discuss modifications needed to
spaces for children with additional needs



Educators to use for programming and reflective practice, parent
conversations, the Educational Leaders
.



Community and how we will display information that supports
parenting

-

We spend the whole day in critical reflection so that the foundations are laid
for successful transitions for all children and families. This also ensures all
Educators take shared ownership of the environment and increases
everyone’s sense of belonging. This also reinvigorates the environment, with
a comment made by a family who were checking out different centres… “is
this a brand new centre” they were amazed when told it was
years old.

-

Again we consider our excursions outside the gate need to be considered in
how we interact with the environment. As stated we engage in sustained
critical reflection to ensure that the environments outside the gate are utilised
to meet the intentional and spontaneous teaching of all children at the
service.

-

All Educators and families are included in updating our indoor/ outdoor
environment policy.

111. The provider made the following submission in relation to Standard 3.1 and
exceeding theme 3 at second tier review:
-

Again we disagree with the panel’s view that the service practice and
approach is not collaborative in our approach to organising inclusive, playbased learning environments. The family feedback also contradicts this view.
As previously discussed we have a strong focus on going outside the gate.
Family feedback evidences the strong support of this program. Again
community has been discounted by the panel.

-

In
we did a major revamp of our outdoor environment to create a more
natural environment, families were asked to give ideas and input through a
large butcher paper display. See attached evidence. This resulted in the
development of the mud kitchen area, storage pods for loose parts, a stage
area, a cubby under the fort. (As previously stated the stage area was
completed at a later stage due to the children’s rock wall project.) This work
was all undertaken by a group who are trained in Early Childhood and was
built, as requested by the service, according to Kid Safe guidelines. The AO
noted that the storage pods created a scaling hazard. It should be noted that
the Kids Safe guidelines in relation to height of fencing, we were informed by
the AO that the guidelines were changed in
2018, after the pods had
been built. As noted by the AO the update to the pods, in line with the new
guidelines, was immediately rectified and shouldn’t have an impact on the
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outcome of the A and R. We believe our whole of community approach
supports this theme.
Panel considerations
112. In considering whether the service was demonstrating exceeding theme 1, the
panel considered the outdoor environment of the service appeared to show
some support for children to create their own spaces. The panel was unable to
identify clear evidence demonstrating the service and educators explaining
how the design of the physical environment supports safe and inclusive
access by all children and promotes each child’s full engagement with the
program.
113. While the panel observed evidence about supporting a child that uses a
walker at the service, from the totality evidence received, the panel was
unable to conclude that the design of the physical environment supported the
access and full participation of every child.
114. In considering whether the service was demonstrating exceeding theme 2, the
panel referred to evidence about the process of establishing a boat structure
at the service which appeared to show some level of reflection, however the
panel was unable to refer to evidence of educators engaging in robust debate
and discussion together on the design in this example.
115. The panel also referred to evidence of a sustainability audit undertaken by the
service, however the panel did not see clear evidence of subsequent practice
being informed by any of the findings from the audit.
116. In considering whether the service was demonstrating exceeding theme 3, the
panel referred to evidence about the community project to establish a boat in
the outdoor environment of the service and yarning circles which were
conducted at the service. The panel considered both of these initiatives to be
reflective of the unique geographical, cultural and community context of the
service.
117. The panel also considered the consultation with families through stickers on
‘butcher’s paper’ placed at the service amounted to an opportunity for
collaboration. The panel considered that the utilisation of ‘butcher’s paper’ to
facilitate consultation showed the service working creatively within the
limitations of the physical setting, however it was not clear whether the
feedback received shaped changes to the physical environment.
118. In understanding whether such consultative approaches were built into the
service’s approach to designing and making changes to the physical
environment, the panel also noted consultations with a food scientist and local
council regarding best practice. On balance, the panel considered that
opportunities for collaboration were built into the service’s practice and that the
advice obtained through meaningful engagement with community partners had
shaped practice.
Panel decision
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119. The panel considered that, on balance, the service was demonstrating
exceeding theme 3, but not exceeding themes 1 and 2. The panel therefore
decided by consensus to confirm the rating level for Standard 3.1 as Meeting
NQS.

Standard 3.2
120. Standard 3.2 (Use)
The service environment is inclusive, promotes competence and supports
exploration and play-based learning.
121. The regulatory authority found the service to be demonstrating exceeding
theme 1 for Standard 3.2, but not exceeding themes 2 and 3
122. Exceeding theme 2 is that:
Practice is informed by critical reflection
123. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community
124. Please refer pages 200-201 of the Guide to the NQF for guidance relating to
Standard 3.2 and exceeding themes 2 and 3.
Regulatory Authority’s view
Assessment and Rating Final Report
125. In relation to standard 3.2, the final report commented that:
-

The service has implemented the flexible use of the indoor and outdoor
environments. Resources and equipment allow for the effective
implementation of the program and allow for multiple uses. Educators plan
activities for children to promote and assist children in learning sustainable
practices and how to respect and care for the environment.

-

Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged.

First Tier Review
126. In relation to Standard 3.2 and exceeding theme 2, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that the service has implemented the flexible use of the
indoor and outdoor environments. Resources and equipment allow for the
effective implementation of the program and allow for multiple uses.
Educators plan activities for children to promote and assist children in
learning sustainable practices and how to respect and care for the
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environment. Additional evidence and information have been considered for
exceeding theme 1 - Practice is embedded in service operations, Theme 2 Practice is informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


The service has conducted a sustainability audit
where educators discussed current practices and how they could
improve on recycling, sustainable practices and caring for the earth.

127. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 Critical reflection on the resources provided for children through our monthly
program, focus group meetings and educational leader updates.
 We often critically reflect and engage in professional readings on the
importance of loose parts and resources that require imagination and
creativity.
 We conduct a sustainability audit which we undertake and discuss as a
whole team. When then look at ways we can implement change, this has
been in consultation with our gardener who has created areas within our
centre that engage children in caring for the environment
 We reflect on how we can include resources relevant to our children and
families e.g Photos of famous buildings were added to our block space,
buildings from around the world were chosen, in response to the
backgrounds of children and families within our service.
128. The first tier review panel’s decision was that:
 The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel considers that the
available evidence demonstrates some reflection in relation to this
Standard. It is the panel’s view however that this evidence is limited to
demonstrate that all educators regularly reflect, as individuals and as part
of the team, on ways to encourage each child’s engagement and support
learning through the creative and flexible use of space and resources and
how this influences practice.
 The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to Yes to support an overall higher rating
for Standard 3.2.
129. In relation to Standard 3.2 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that the service has implemented the flexible use of the
indoor and outdoor environments. Resources and equipment allow for the
effective implementation of the program and allow for multiple uses.

41
The best start in life

Educators plan activities for children to promote and assist children in
learning sustainable practices and how to respect and care for the
environment. Additional evidence and information have been considered for
exceeding theme 1 - Practice is embedded in service operations, Theme 2 Practice is informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


Families contribute to the environment, for example donation of
for the Yarning Circle.



The 'QIP Family Survey' in 2018, asked families to comment on
Quality Area three, the physical environment and the range of
experience provided. Families responses were 'Great outdoor space',
'Love all the excursions into the beyond', 'Agree that this is done well',
'We love the kids can lead play, experiment, invent new ways of doing
things and get messy', 'Happy with the amount of physical play' and
'Particularly love tree climbing and climbing the rock wall'.



A family brought in wooden logs for the set-up of the Yarning Circle.
Wooden logs and large tree branches make the circle.



The local council has visited the service to discuss sustainability and
recycling with the children.



The children are asked what they like about the outdoor area with
response of 'Excursions are cool', 'There is lots of stuff to do', 'The
outside is good because you get to play' and 'We can play with mud'.

130. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 Families and members of the community have donated seeds, seedlings,
pots and soil to support us in achieving an environmentally sustainable
environment. We have recently formed a partnership with our local
after reaching out to them through parent input.
has offered to
donate worms, mulch for our yard and to volunteer some of their time helping
children plant vegetables into our gardens (and donating the seedlings for
this to occur).
 Our excursions outside the service create an ever changing environment for
children to engage in. Children and families have input into what excursions
they would like to see us undertake.
 Child driven projects have seen families donating recyclable household
objects over various periods.
 We contacted our local
store and asked if they had any large
boxes they would be willing to donate to our project of creating robots with
the children. This has seen them bring 2 truckloads of large boxes.
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 We have a very large loose parts container that holds many recycled
materials and equipment that has been donated by families and members
of the community such as used car tyres, plastic tubing and pipes, large
pieces of timber, large spools etc. The children use these materials on a
daily basis. There are also many and varied sizes of rocks that where
donated by a family who were moving house. We regularly have families
returning to our centre to donate puzzles and books that their children no
longer use.
 We have other resources available such as puzzles that were created by
an indigenous family that are representative of Aboriginal culture in our
community.
131. The first tier review panel’s decision was that:
 The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel acknowledges that
the evidence has highlighted ways families, children and the community are
involved, including by providing resources and offering some feedback on
the physical environment. It is the panels view however, that the evidence is
not adequate in demonstrating how this engagement influences the
service’s practice and approach to organising inclusive, play-based learning
environments through collaboration and shared decision making.
 The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to Yes to support an overall higher rating
for Standard 3.2.

Approved Provider’s view
Feedback on Draft Report
132. The provider submitted the following as part of their feedback on the draft
report:
-

In response to a finding from the authorised officer that “The room is set up in
learning areas such as dramatic play, construction, craft, literacy and table
experience”, the provider submitted that:


Exceeding - critical reflection on the resources provided for children
through our monthly program, focus group meetings and educational
leader updates.



All resources available for children support play based learning and
open ended interactions. The resources available in the room are
updated as children’s interests develop and change. We often critically
reflect on the importance of loose parts and resources that require
imagination and creativity.
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-

In response to an observation from the authorised officer that “A child told the
authorised officer that she had to wait until the bananas go yellow before they
could eat them,” the provider submitted that:

-

Exceeding-children are environmentally aware and responsible. This
therefore displays it is embedded in practice. Connection to family and the
community is also evident.

-

We are using our program and practice to ensure children grow as
sustainable citizens, connection to the land is promoted …both at the centre
and on excursions, taking care of vegetable gardens and plants, using
natural resources and the local environment helps children to develop
respect for the land and environment and in turn, they are wanting to be
sustainable. This is laying foundations for a life long sustainability mindset.
Children are aware of what plants are in the space and demonstrate a level
of respect for these plants- eg knowing not to pick fruit and vegetables before
they are ripe. As previously mentioned, families and members of the
community have donated seeds, seedlings, pots and soil to support us in
achieving an environmentally sustainable environment. We have recently
formed a partnership with our local
store after reaching out to them
through parent input.
has offered to donate worms, mulch for our
yard and to volunteer some of their time helping children plant vegetables
into our gardens (and donating the seedlings for this to occur).

-

In response to QIP notes regarding “Introduce more up-cycled, recycled and
re-used materials, resources and equipment”, the provider submitted that:

-



Exceeding - practice is shaped by meaningful engagement with
families and the community. We have an extensive variety of recycled
materials that have been sourced through family and community input.



Child driven projects have seen families donating recyclable
household objects over various periods. We contacted our local
store and asked if they had any large boxes they
would be willing to donate to our project of creating robots with the
children. This has seen them bring 2 truckloads of large boxes. We
have a very large loose parts container that holds many recycled
materials and equipment that has been donated by families and
members of the community…such as used car tyres, plastic tubing
and pipes, large pieces of timber, large spools etc. The children use
these materials on a daily basis. There are also many and varied sizes
of rocks that where donated by a family who were moving house. We
regularly have families returning to our centre to donate puzzles and
books that their children no longer use.

In response to QIP notes regarding “Including more culturally diverse
resources in the program and room that are meaningful to the children,
families and the community”, the provider submitted that:
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-



Exceeding- culturally diverse resources are readily available in the
environment and are responsive to children and family cultures and
backgrounds.



As previously discussed in 1.1, resources within our environment are
culturally diverse. Photos of famous buildings were added to our block
space this year... buildings from around the world were chosen, in
response to the backgrounds of children and families within our
service. Children have been able to share their knowledge of the
buildings from their family backgrounds with other children and
educators at
. We have other resources available such
as puzzles that were created by an indigenous family that are
representative of Aboriginal culture in our community.

The provider also included the following evidence in their submissions:


“Display asking families to continue to donate recycle materials for an
ongoing project”



“Educator update reflecting on open ended materials”

Provider submissions at First Tier Review
133. The provider submitted the following at first tier review:
-

We are using our program and practice to ensure children grow as
sustainable citizens, connection to the land is promoted …both at the centre
and on excursions, taking care of vegetable gardens and plants, using
natural resources and the local environment helps children to develop
respect for the land and environment and in turn, they are wanting to be
sustainable. This is laying foundations for a life long sustainability mindset.
Educators have completed online training on Sustainable Citizenship.

-

We conduct a sustainability audit which we undertake and discuss as a whole
team. When then look at ways we can implement change, this has been in
consultation with our gardener who has created areas within our centre that
engage children in caring for the environment.

-

Children are aware of what plants are in the space and demonstrate a level
of respect for these plants- eg knowing not to pick fruit and vegetables before
they are ripe. As previously mentioned, families and members of the
community have donated seeds, seedlings, pots and soil to support us in
achieving an environmentally sustainable environment. We have recently
formed a partnership with our local
after reaching out to them
through parent input.
has offered to donate worms, mulch for our
yard and to volunteer some of their time helping children plant vegetables
into our gardens (and donating the seedlings for this to occur).

-

Our excursions outside the service create an ever changing environment for
children to engage in. Children and families have input into what excursions
they would like to see us undertake.
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-

Child driven projects have seen families donating recyclable household
objects over various periods.

-

We contacted our local
store and asked if they had any large
boxes they would be willing to donate to our project of creating robots with
the children. This has seen them bring 2 truckloads of large boxes.

-

We have a very large loose parts container that holds many recycled
materials and equipment that has been donated by families and members of
the community…such as used car tyres, plastic tubing and pipes, large
pieces of timber, large spools etc. The children use these materials on a daily
basis. There are also many and varied sizes of rocks that where donated by
a family who were moving house. We regularly have families returning to our
centre to donate puzzles and books that their children no longer use.

-

As previously discussed in 1.1, resources within our environment are
culturally diverse.

-

We reflect on how we can include resources relevant to our children and
families e.g Photos of famous buildings were added to our block space...
buildings from around the world were chosen, in response to the
backgrounds of children and families within our service. Children have been
able to share their knowledge of the buildings from their family backgrounds
with other children and educators at
. We have other resources
available such as puzzles that were created by an indigenous family that are
representative of Aboriginal culture in our community.

Second Tier Review
134. The provider made the following submission in relation to Standard 3.2 and
exceeding theme 2 at second tier review:
-

Again we do not support the panel’s view that there is limited evidence to
support this theme. Continual critical reflection on risk/ benefit assessments
to explore the whole of community physical environment, reflects the
educators and families value of sustainability and the natural environment
and interaction in the community as a valuable resource for learning. The
how, when , where, why and who questions are endless but it allows
processes to happen. Example visiting the
at the University.
The travel involved, starting the day outside the service and being away from
the service all day could not happen without weeks of discussion and
planning. Discussing which children would go with which educator to ensure
all children were supported, discussing food and how to ensure the needs of
all children were met. Creating detailed permission notes for families so that
all families knew exactly was happening. Engaging with the
staff
at
University to ensure risk assessments were in place and plans
for the day were developed. We have undertaken this experience every year
for the past 3 years and we continue to discuss and modify the planning and
procedures.
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Panel considerations
136. In considering whether the service was demonstrating exceeding theme 2 for
Standard 3.2, the panel noted evidence of risks assessments and audits
conducted by the service. The panel did not consider these risk assessments
to be indicative of critical reflection, and could not identify clear examples of
evidence demonstrating that all educators engage in robust debate and
discussion to inform the service’s approach to organising inclusive, play-based
learning environments and to supporting environmental sustainability.
137. The panel also noted evidence about the service notifying parents about a
‘toy-free’ month after staff discussed the reasons to implement such an
initiative, with linkages to the EYLF. The panel also noted evidence about a
professional development day held in 2017, however the panel could not see
evidence of how this subsequently informed the service’s practice in
organising inclusive, play-based learning environments.
138. In considering whether the service was demonstrating exceeding theme 3, the
panel referred to evidence about the service engaging with families and
communities in respect of Standard 3.2.
139. The panel considered that the evidence provided regarding the ‘toy-free’
month initiative appeared to be developed by the service and then
communicated to families, rather than being a product of meaningful
engagement between the service and families. Similarly, the panel noted
evidence about a tomato growing activity which the provider submitted
reflected the unique geographical context of the service, but did not identify
evidence of how such an initiative was a product of meaningful engagement
with families and/or the community.
Panel decision
140. The panel considered that, on balance, exceeding themes 2 and 3 were not
demonstrated. The panel therefore decided by consensus to confirm the rating
level for Standard 3.2 as Meeting NQS.

Standard 4.1
141. Standard 4.1 (Staffing arrangements)
Staffing arrangements enhance children’s learning and development.
142. The regulatory authority found the service to be demonstrating exceeding
themes 1 and 2 for Standard 4.1, but not exceeding theme 3.
143. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or community
144. Please refer to page 214 of the Guide to the NQF for guidance relating to
Standard 4.1 and exceeding theme 3.
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Regulatory Authority’s view
Assessment and Rating Final Report
145. In relation to standard 4.1, the final report commented that:
-

Educator to child ratios are maintained and the organisation of educators
enables them to engage individually and with small groups of children to
support their learning and development. Rosters assist educators to gain
familiarity with each other and be available to respond to children to support
the continuity of care.

-

Additional evidence and information have been considered for exceeding
theme 3 - Practice is shaped by meaningful engagement with families and/or
community and the rating remains unchanged.

First Tier Review
146. In relation to Standard 4.1 and exceeding theme 3, the first tier review panel
highlighted: the following evidence from assessment and rating:
-

The officer noted that educator to child ratios are maintained and the
organisation of educators enables them to engage individually and with small
groups of children to support their learning and development. Rosters assist
educators to gain familiarity with each other and be available to respond to
children to support the continuity of care. Additional evidence and information
have been considered for exceeding theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


The nominated supervisor and educators communicate with the
families on arrival and departure, for example, illness, the program,
treasure books, holidays, medical appointments, child interests and
routines.

147. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

Families are fully informed of casual educators and meet all educators at the
service. Casual educators are introduced to families so that families know
who the educators are. Emails are also sent to all families introducing new
casual staff members.

-

Sourcing educators for our service has been done in consultation with
members of our network group as well as in consultation with
University through the professional partnerships in practice program.

-

Meaningful relationships are developed with families. The families are all
familiar with our staff and families are eager to return to the service.

-

At the start of the year we have a family
BBQ…food is provided by
the service and all families and educators are invited to attend. Educators
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speak to all families, thus ensuring any family members, who may not be able
to attend
at other times, are engaged in meaningful conversations
and positive partnerships are developed between educators and families.
-

The newsletter at the start of the year introduces each staff member to
families and tells them a little bit about themselves. Families use this
information as a basis to form relationships with staff and gain insight into
‘who’ each educator is, opening the way for discussion and further
information sharing.

-

Family information sharing nights sees educators and parents/carers come
together to discuss implementation of the program, how we can work
together as a team, staffing arrangements and the impact that they have on
quality interactions.

-

We have a family movie night, where a movie of what has been happening at
our centre through the year is played on our projector for families, this
includes video and photos and every child is included. The families bring
chairs and bean bags and popcorn is supplied. Afterwards families and
educators share food and engage in conversation. Families who may not
otherwise be able to attend the service can observe how educators interact
with their children and gain another understanding of what happens in our
program. This is then used as a basis for discussion between families and
educators.

-

Feedback is always positive with suggestions for improvement added to
whole team discussion and planning. There is reciprocal and mutual respect.

148. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. It is the panel’s view that
although the information submitted by the approved provider demonstrates
that the service actively engages with families and implements strategies to
strengthen relationships with families, this information is limited in its
relevance to this standard to demonstrate how engagement with families
and/or community informs and guides practices regarding the arrangement of
staff, including the organisation and continuity of educators, to enhance
children’s learning and development.

-

The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to Yes to support an overall higher rating
for Standard 4.1.

Approved Provider’s view
Feedback on Draft Report
149. In response to evidence collected by the authorised officer that “The service
doesn’t have relief educators as nominated supervisor and other staff fill in for
absent staff members”, the provider submitted that:
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-

Whilst this is true for the most part, we have had times where we have
needed to source relief educators. All casual educators are asked to attend
the service prior to commencement at the service. They spend time getting to
meet educators and children and are introduced to families so that families
know who the educators are. Emails are also sent to all families introducing
new casual staff members.

150. The provider also submitted the following as part of their feedback on the draft
report:
-

Sourcing educators for our service has been done in consultation with
members of our network group as well as in consultation with
university through the professional partnerships in practice program.

-

We are a
place service but we have 3 university trained ECTs who each
work a minimum 36 hours per week, rostering of educators is above ratio..
This helps with support of quality implementation of our program thus
ensuring a positive work environment and less staff absenteeism… families
comment that they love that they always know all the educators at our
service.

-

At the start of the year we have a family
BBQ…food is provided by
the service and all families and educators are invited to attend. Educators
speak to all families, thus ensuring any family members, who may not be able
to attend
at other times, are engaged in meaningful conversations
and positive partnerships are developed between educators and families.

-

The newsletter at the start of the year introduces each staff member to
families and tells them a little bit about themselves. Families use this
information as a basis to form relationships with staff and gain insight into
‘who’ each educator is, opening the way for discussion and further
information sharing.

-

Family information sharing nights sees educators and parents/carers come
together to discuss implementation of the program, how we can work
together as a team, staffing arrangements and the impact that they have on
quality interactions.

-

Educators are all given printouts of names of parents and carers at the start
of the year to familiarise themselves with family members, this ensures that
educators greet all families by their first name and strengthen relationships.

-

We have a family movie night, where a movie of what has been happening at
our centre through the year is played on our projector for families. The
families bring chairs and bean bags and popcorn is supplied. Afterwards
families and educators share food and engage in conversation. Families who
may not otherwise be able to attend the service can observe how educators
interact with their children and gain another understanding of what happens
in our program. This is then used as a basis for discussion between families
and educators.
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-

Exceeding- feedback is always positive and there is reciprocal and mutual
respect

-

Families complete surveys in relation to the quality standard with extremely
positive responses provided on relationships with staff.


Absolutely beautiful teachers



Staff are amazing



Love the staff



It seems all staff genuinely love working at
other.



Staff are always happy, welcoming and engaging



I feel happy leaving ….. with you all knowing she’s safe and cared for



Definitely loves all his Educators and all are very friendly and
welcoming to both parents and kids



Always great interactions with staff



Can tell they genuinely love their work

and with each

-

Families return to visit after their children leave our service… this can be for
years later.

-

The provider also included “Family feedback from our
evidence to support their submissions.

BBQ” as

Provider submissions at First Tier Review
151. The provider submitted the following at first tier review:
-

Sourcing educators for our service has been done in consultation with
members of our network group as well as in consultation with
university through the professional partnerships in practice program.

-

Casual educators are paid according to their qualifications e.g we may need
a certificate 111 educator but only an ECT is available… the casual
employee is paid as an ECT. Educators are paid above award wages. This
has been occurring since service opened.

-

Long term staff at the service.
has been at the service for nearly 24
years,
for 22,
for nearly 10,
was a mentor student for the
before joining the service as an Educator. The
families are all familiar with our staff and families are eager to return to the
service, some even after 20 years. We meet families in the community who
have left the service and there is continuity in sharing information.

-

The newsletter at the start of the year introduces each staff member to
families and tells them a little bit about themselves. Families use this
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information as a basis to form relationships with staff and gain insight into
‘who’ each educator is, opening the way for discussion and further
information sharing.
-

Family information sharing nights sees educators and parents/carers come
together to discuss implementation of the program, how we can work
together as a team, staffing arrangements and the impact that they have on
quality interactions.

-

Educators are all given printouts of names of parents and carers at the start
of the year to familiarise themselves with family members, this ensures that
educators greet all families by their first name and strengthen relationships.

-

We have a family movie night, where a movie of what has been happening at
our centre through the year is played on our projector for families, this
includes video and photos and every child is included. The families bring
chairs and bean bags and popcorn is supplied. Afterwards families and
educators share food and engage in conversation. Families who may not
otherwise be able to attend the service can observe how educators interact
with their children and gain another understanding of what happens in our
program. This is then used as a basis for discussion between families and
educators.

-

feedback is always positive with suggestions for improvement added to whole
team discussion and planning. There is reciprocal and mutual respect

Second Tier Review
152. The provider made the following submission in relation to Standard 4.1 and
exceeding theme 3 at second tier review:
-

The panels view does not take into consideration the long term staff at the
service and meaningful connections with community we have for this theme,
most notably the effective succession of staff through the relationship with the
with the University. We have continued
the employment of mentored students after they finish their degree, resulting
in strong relationships and a seamless transition in staff employment. Using
the University as a resource for employing staff has resulted in 3 ECTs in a
place Centre. We increased a part time position to full-time and further
increased ratio, to ensure we were able to retain a casual staff member who
completed her Degree in Early Childhood. These are high standards that are
embraced by families and the children at our service. The mentoring program
has ensured strong relationships between staff and deep, respectful and
trusting relationships with family and children. It has also grown respect
within the community in the relationships developed when out and about as
due to the length of time the Educators have been at our service, they have
become well known to the community. We believe this is to be an exceeding
practice that embeds meaningful relationships with community in our service
at a level that is not atypical of early childhood services, the results being
evident in staff retention and feedback from families.
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-

Using our Director’s network we are able to discuss staffing issues and
create strong supports. We work together in sourcing staff for casual pools
and share information to ensure we have a supported team. Example email
conversation “ I have a lovely big list of casuals now too and have done their
checks etc I have trialled 4 and working my way through, but they have all
signed a document to say they are happy to work at any of your services
should you need them, from cert 111s to ECTs.”

153. In response to comments made by the authorised officer that a “BBQ occurred
BBQ occurred after AR visit –
.2019 night, service was preparing for BBQ
on second day of visit”, the provider submitted that:
-

BBQ happened on the day of the visit. Which was the
.19. We could
have postponed as we had A and R that day, but we decided that it was
important to go ahead as planned as families were already eager and
committed to coming. The BBQ happens at the start of every year.

Panel considerations
154. In considering whether the service was demonstrating exceeding theme 3 in
relation to Standard 4.1, the panel cited some examples of opportunities for
collaboration being built into the service’s approach. This involved a
relationship with a university enabling ECT students to be placed at the
service and the sourcing of educators being completed in consultation with a
network group.
155. While opportunities for collaboration appeared to be evident, the panel was
unable to refer to examples of educators being organised in a way that draws
on the voices of children and families, in particular, family input on ways to
support familiarity and continuity of their child’s learning and development at
the service. From the available evidence, the panel could not determine how
the service’s collaboration with families was shaping practice around staffing
arrangements to enhance children’s learning and development.
Panel decision
156. The panel considered that, on balance, the service was not demonstrating
exceeding theme 3. The panel therefore decided by consensus to confirm the
rating level for Standard 4.1 as Meeting NQS.

Standard 4.2
157. Standard 4.2 (Professionalism)
Management, educators and staff are collaborative, respectful and ethical.
158. The regulatory authority found the service to be demonstrating exceeding
themes 1 and 2 for Standard 4.2, but not exceeding theme 3
159. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or community
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160. Please refer to page 223 of the Guide to the NQF for guidance relating to
Standard 4.2 and exceeding theme 3.
Regulatory Authority’s view
161. .
Assessment and Rating Final Report
162. In relation to standard 4.2, the final report commented that:
-

All educators are provided with a range of guidelines and resources to
support them within their roles. Regular collaboration between the approved
provider and educators ensures effective working relationships are built and
educators consistently support and learn from one another.

-

Additional evidence and information have been considered for exceeding
theme 2 - Practice is informed by critical reflection, Theme 3 - Practice is
shaped by meaningful engagement with families and/or community and the
rating remains unchanged.

First Tier Review
163. In relation to Standard 4.1 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that all educators are provided with a range of guidelines
and resources to support them within their roles. Regular collaboration
between the approved provider and educators ensures effective working
relationships are built and educators consistently support and learn from one
another. Additional evidence and information have been considered for
exceeding theme 2 - Practice is informed by critical reflection, Theme 3Practice is shaped by meaningful engagement with families and/or
community and the rating remains unchanged.

164. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

Information from professional development is shared with families through
newsletters, emails, information sharing nights and through informal
conversations. Educators often engage in lengthy conversations with
individual parents about information gathered through professional
development training.

-

Information that is relevant to families with regard to attending professional
development training, is shared and has seen families also elect to attend
professional development training, eg.
conference was
attended by
as well as service educator.

-

There are several places where the code of ethics is displayed at the service,
all families are also given a copy. Centre policies invite families to discuss
any issues at any time. We have an open door policy where this can be done
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-

Information that is relevant to families with regard to attending professional
development training, is shared and has seen families also elect to attend
professional development training, eg. The
conference was
attended
as well as service educator.

-

We took all groups to the beach during national science week so that we
could carry out science experiments on a larger scale. Soaring rocket
experiments, fountains shooting up in sky and more. Children then
encouraged their families to try these experiments. We provided information
to families on how the experiments were carried out with some families
saying that their school age children really enjoyed the shared learning.

-

There are several places where the code of ethics is displayed at the service,
all families are also given a copy. Centre policies invite families to discuss
any issues at any time. We have an open door policy where this can be done
formally or informally and is acted upon as soon as an issue is raised. There
is also open discussion during family information sharing sessions.

-

Educational leader posed the provocation to families… “did you know that
children have rights” this led to information sharing on the United Nations
Convention on the rights of the Child and follow up discussions with individual
families.

167. The provider also included the following evidence as part of their feedback on
the draft report:
-

“Educator professional development being communicated to families in
Newsletter”

-

“More educator professional development being communicated to families in
Newsletter”

Provider submissions at First Tier Review
168. The provider submitted the following at first tier review:
-

Two educators attended the Sydney early childhood Australia conference 3
educators attended the
conference in
, 3 educators attended the
conference, whole of staff attending inspired
conference. All accommodation and costs paid for by the service.
This has enabled very robust and collaborative discussions immediately at
the conference, where educators have said they have talked for hours about
our program and practice in relation to the training, as well as back at the
service. This also acknowledges that each staff member engages differently
in growing their knowledge and different perspectives are brought back to
share with other educators… the more educators that attend training
together, the more robust the discussion and the more in-depth and
passionate sharing of information.
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-

We use professional development days to ensure we strengthen our quality
improvement. We create a program that is service relevant and meaningful
and encourage reflective practice.

-

Information from professional development is shared with families through
newsletters, emails, information sharing nights and through informal
conversations. Educators often engage in lengthy conversations with
individual parents about information gathered through professional
development training. (Above ratio in staffing allows this to take place)

-

Information that is relevant to families with regard to attending professional
development training, is shared and has seen families also elect to attend
professional development training, eg.
conference was
attended by
as well as service educator.

-

We provided information to families on how the experiments were carried out
with some families saying that their school age children really enjoyed the
shared learning.

-

There are several places where the code of ethics is displayed at the service,
all families are also given a copy . Centre policies invite families to discuss
any issues at any time. We have an open door policy where this can be done
formally or informally and is acted upon as soon as an issue is raised. There
is also open discussion during family information sharing sessions.

-

Educational leader posed the provocation to families… “did you know that
children have rights” this led to information sharing on the United Nations
Convention on the rights of the Child and follow up discussions with individual
families.

-

Provocations are also posed to educators to ensure they are reflecting on the
document.

-

We work very hard on our relationships with each other… each month after a
staff meeting we go out to dinner together.. we are not to talk about work, but
find out what we are all up to outside of work. Dinner is paid for by the centre
and all staff attend. We also have a mid and end of year dinner for all
educators and their partners, which is again paid for by the service. This
encourages building supportive and stronger connections.

Second Tier Review
169. The provider made the following submission in relation to Standard 4.2 and
exceeding theme 3 at second tier review:
-

Our service staff as well as families do not agree with the panel’s view and
strongly believes that we are very proactive in our professional
collaborations. As discussed with the Authorised officer, the Nominated
Supervisor went to the
meetings of the local AECG. (
.) We
are able to bring an early childhood perspective to the meetings and build
58
The best start in life

connections with members of both the local aboriginal and school
communities. This professional collaboration has resulted in 2 way building
of knowledge and increased opportunities for the children at our service to
build their knowledge, respect and understanding and be involved in
celebrations such as going to the local School for NAIDOC week, joining the
community and local schools in Sorry Day, walking to the
and
connecting to the land.
-

As discussed with the Authorised Officer, we have engaged with families to
provide opportunities to attend external training alongside educators. We
have developed notes, videos and PowerPoint presentations that we use to
share professional learning at parent nights, the educators have all attended
parent nights to share their knowledge with families and engage in robust
discussions, resulting in Educators gaining deeper understanding of how
families can be supported in their parenting role. We supply supper and have
a time for informal networking between everyone attending.

-

Above ratio rostering allows availability of educators at all times to interact
respectfully to discuss issues concerning families, allows information sharing
and allows time for educators to engage in robust discussions regarding
professional development training and parenting issues.

Panel considerations
170. In considering whether the service was demonstrating exceeding theme 3 for
Standard 4.2, the panel referred to evidence about reflections on the code of
ethics and the extent of information sharing between staff. The panel
considered that it was unclear from the evidence how the service’s approach
to professional collaboration and standards welcomes, reflects and draws on
the voices, priorities and strengths of the children and families at the service.
171. The panel noted there was evidence of the educational leader being involved
in the Aboriginal Education Consultative Group, with some evidence of sharing
the knowledge attained by the educational leader with other educators.
172. The panel noted the service had advised parents of a ‘technology free’
initiative, however, from the evidence available, the panel considered that
such an initiative did not appear to be informed by meaning engagement with
families and/or the community.
Panel decision
173. The panel considered that, on balance, the service did not demonstrate
exceeding theme 3 and decided by consensus to confirm the rating level for
Standard 4.2 as Meeting NQS.

Standard 5.1
174. Standard 5.1 (Relationships between educators and children)
Respectful and equitable relationships are maintained with each child.
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175. The regulatory authority found the service to be demonstrating exceeding
theme 1 for Standard 5.1, but not exceeding themes 2 and 3
176. Exceeding theme 2 is that:
Practice is informed by critical reflection.
177. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or community
178. Please refer to page 237 of the Guide to the NQF for guidance relating to
Standard 5.1 and exceeding themes 2 and 3.
Regulatory Authority’s view
Assessment and Rating Final Report
179. In relation to standard 5.1, the final report commented that:
-

Educators respond to children in a warm, positive manner to build
relationships which support each child to be confident and have a sense of
belonging. The children's dignity and rights are maintained and promoted.

-

Additional evidence and information have been considered for exceeding
theme 2 - Practice is informed by critical reflection, Theme 3 - Practice is
shaped by meaningful engagement with families and/or community and the
rating remains unchanged.

First Tier Review
180. In relation to Standard 5.1 and exceeding theme 2, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that educators respond to children in a warm, positive
manner to build relationships which support each child to be confident and
have a sense of belonging. The children's dignity and rights are maintained
and promoted. Additional evidence and information have been considered for
exceeding theme 2 - Practice is informed by critical reflection, Theme 3 Practice is shaped by meaningful engagement with families and/or
community and the rating remains unchanged.

181. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

We continuously reflect on how our interactions challenge the way we support
children.

-

Discussion between educators is daily, focus team meetings are held weekly,
all
educators are rostered on at the service on the same day every week,
and this is when focus meetings take place. There are two focus teams and
the educational leader attends both focus team meeting, thus ensuring
everyone is included in reflective practice and everyone is given a voice.
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-

During one of our whole team professional development days we completed a
training on Acknowledgement and Celebration, challenging
us to reflect on the language we use and the ways we communicate with
children and how this affects educators’ interactions with children. Educators
were given questions for reflection prior to the day.

-

As part of reflective practice, educators use a self-reflective tool to assess their
interactions with children. The nominated supervisor then meets with each
educator to discuss the outcomes from the reflection. Educators then use this
to reflect and write personal goals.

-

Last year we had a child at the service who
to move around.
We noticed that
was finding it a bit difficult to navigate a section of the
outdoor area and so we employed a tradesman to come in and build a timber
pathway. This enabled
ability to access all areas of our centre,
strengthening
rights and promoting
dignity.

182. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel acknowledges that
evidence supplied by the approved provider demonstrates some good practice
in relation to this Standard, including some examples of critical reflection. It is
the panel’s view however, that this evidence is limited in demonstrating
opportunities for improvements identified by the service and how these have
been implemented to show that critical reflection regularly informs the service’s
practice regarding relationships with children.

-

The panel has concluded that there was insufficient evidence to determine that
Theme 2 should be amended to Yes to support an overall higher rating for
Standard 5.1.

183. In relation to Standard 5.1 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that educators respond to children in a warm, positive
manner to build relationships which support each child to be confident and
have a sense of belonging. The children's dignity and rights are maintained
and promoted. Additional evidence and information have been considered for
exceeding theme 2 - Practice is informed by critical reflection, Theme 3 Practice is shaped by meaningful engagement with families and/or
community and the rating remains unchanged.

184. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

Family feedback is sought and is positive.

-

A family suggested getting in contact with
! So we called
and they’re excited about having a
partnership with us! They are donating worms and will come down in Spring
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and talk with the children and donate seedlings to plant with them. They have
also said they can donate mulch for our gardens. Just another connection to
family/community!
-

A request in our parent survey was for a worm farm, so we registered for the
local council Workshop on composting. With the kitchen monitor to attend the
workshop and be given a worm farm to use at the service. This will be used
to support our vegetable gardens.

-

The pirate project went on for weeks… and involved children, families and
the community. Feedback from one parent regarding the pirate project…
“You took my child’s dream and brought it to life.”

-

Children are surveyed in relation to the quality standards and are able to give
feedback on decisions that affect them. Educators act respectfully and
thoughtfully on the ideas of children. This has resulted in increased
engagement in the community such as going on bike rides to the cycle way
and exploring the forest and soccer fields. This is welcomed by families.

185. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel notes that the
evidence recorded by the officer acknowledges positive and supportive
relationships between educators and children. The panel also acknowledges
that the approved provider has highlighted ways families, children and the
community are included at the service, particularly in informing the program.
It is the panels view however, that the evidence is not adequate in
demonstrating how this engagement with families and children influences the
services practice and approach to building and maintaining respectful and
equitable relationships with each child.

-

The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to Yes to support an overall higher rating
for Standard 5.1.

Approved Provider’s view
Feedback on Draft Report
186. The provider submitted the following as part of their feedback on the draft
report in response to the suggestion from the authorised officer the service
‘explore ways to critically reflect on practice’:
-

Exceeding- we act on our reflective practice in a way that is meaningful to the
child, family and the educators. As a
place centre we go above and
beyond in time given to reflective practice… critical reflection is at its best
when it creates change to support children and families.
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-

An hour and a half per week for focus team meetings.. as well as 2 hours per
week for all educators for reflective practice and an extra 2 hours per week
for the educational leader.

-

We continuously reflect on how our interactions challenge the way we
support children. We were finding that one particular group were challenging
the team in their peer interactions. Three educators attended the
Conference, engaging in discussion during and after the
conference and on return to the service shared the information with all
educators. We then had focus team meetings to ensure modifications to the
program were put in place, through weekly team meetings we gauged the
effectiveness of our strategies. Families were informed of educators
professional development and input was sought with regard to how families
felt educators could support them to engage new strategies with their child.
The information was also shared during a family information sharing night
held at the service.

-

Discussion between educators is daily… focus team meetings are held
weekly… all seven educators are rostered on at the service on the same day
every week, this is when focus meetings take place … there are two focus
teams and the educational leader attends both focus team meetings…thus
ensuring everyone is included in reflective practice and everyone is given a
voice.

-

In response to the suggestion from the authorised officer the service
‘encourage educators to critically reflect on their interactions with children’ the
service responded:

-

Exceeding-using innovative ways to use self reflection and grow knowledge
and understanding.

-

During one of our whole team professional development days we completed
a
training on Acknowledgement and Celebration..
challenging us to reflect on the language we use, the ways we communicate
with children and how this affects educators interactions with children. We
continually stopped the video to discuss and reflect on our practice. The
discussions during whole team professional development are always very
lively and provocative… being able to stop the video at relevant times to
engage in discussion strengthens the impact and outcomes of the training
session. The Nominated Supervisor has previously lectured to university
students in the early years degree and draws on this experience to challenge
and grow educator knowledge and thinking.

-

As part of reflective practice, educators use a self reflective tool to assess
their interactions with children. The nominated supervisor then meets with
each educator to discuss the outcomes from the reflection. Educators then
use this to reflect and write personal goals.

-

Exceeding- family feedbacks sought and is positive - children are valued for
who they are.
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-

Family Survey -Feedback on the QIP for QA 5.




’s growth over the past year is due to teachers nurturing

anxiety

Absolutely fulfilled, .. gets so much love and support, we are so
lucky.
are wonderful at this



This is what we love most about
interest in the children



Educators take the time to get to know each child and find ways to
challenge them, celebrate them and build their confidence and skills
through play



. loves

- the genuine care and

teachers



There has been ZERO days when
to



Definitely a place where

…. has said

doesn’t want to go

feels secured and loved

-

In response to the suggestion from the authorised officer the service –
Suggestion-implement child initiated projects, the service responded

-

Exceeding-acting spontaneously on children’s ideas...empowering them to be
in charge of their learning.

-

Children have worked on projects such as the vegetable patch… we helped
children to research when to plant different seedlings, we took children to the
hardware store to buy the seedlings, they planted out the gardens, they made
signs for what was planted, they worked together to make a scarecrow for the
garden, they watered the gardens, and gathered the food grown in the
gardens. This was a very long and involved project and the hardware store
got involved with helping the children to select and purchase the plants, one
of our families contributed pots and tomato plants and the children took
ownership and were eager to try the produce form the gardens.

-

It has continued on to this year- a family suggested getting in contact with
and using her name to help the process! So we called
and they’re excited about having a partnership with us! They are donating
worms and will come down in Spring and talk with the children and donate
seedlings to plant with them. They have also said they can donate mulch for
our gardens. Just another connection to family/community!

-

A request in our parent survey was for a worm farm, so we registered for the
local council Workshop on composting . With the kitchen monitor to attend
the workshop and be given a worm farm to use at the service. This will be
used to support our vegetable gardens.
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-

The pirate project went on for weeks… and involved children, families and
the community. Feedback from one parent regarding the pirate project…
“You took my child’s dream and brought it to life.”

-

In response to the suggestion from the authorised officer the service –
Promote the dignity and rights of every child, the service responded

-

Exceeding- children are given a voice and their needs are catered for so that
they have a sense of belonging

-

Children are surveyed in relation to the quality standards and are able to give
feedback on decisions that affect them. Educators act respectfully and
thoughtfully on the ideas of children. This has resulted in increased
engagement in the community such as going on bike rides to the cycle way
and exploring the forest and soccer fields. This is welcomed by families.

-

Last year we had a child at the service who used
to move around.
We noticed that
was finding it a bit difficult to navigate a section of the
outdoor area and so we employed a tradesman to come in and build a timber
pathway. This enabled
ability to access all areas of our centre,
strengthening
rights and promoting
dignity.

187. The provider also included “An example of a current roster” as evidence to
support their feedback on the draft report.
Provider submissions at First Tier Review
188. The provider submitted the following at first tier review:
-

We continuously reflect on how our interactions challenge the way we
support children. We were finding that one particular group were challenging
the team in their peer interactions. Three educators attended the raising
children who shine conference, engaging in discussion during and after the
conference and on return to the service shared the information with all
educators.

-

We then had focus team meetings to ensure modifications to the program
were put in place, through weekly team meetings we gauged the
effectiveness of our strategies. Families were informed of educators
professional development and input was sought with regard to how families
felt educators could support them to engage new strategies with their child.
The information was also shared during a family information sharing night
held at the service.

-

Discussion between educators is daily… focus team meetings are held
weekly… all seven educators are rostered on at the service on the same day
every week, this is when focus meetings take place … there are two focus
teams and the educational leader attends both focus team meetings…thus
ensuring everyone is included in reflective practice and everyone is given a
voice.
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-

During one of our whole team professional development days we completed
a
training on Acknowledgement and Celebration..
challenging us to reflect on the language we use and the ways we
communicate with children and how this affects educators interactions with
children. Educators were given questions for reflection prior to the day.

-

We continually stopped the video to discuss and reflect on our practice. The
discussions during whole team professional development are always very
lively and provocative… being able to stop the video at relevant times to
engage in discussion strengthens the impact and outcomes of the training
session. The Nominated Supervisor has previously lectured to university
students in the early years degree and draws on this experience to challenge
and grow educator knowledge and thinking.

-

As part of reflective practice, educators use a self reflective tool to assess
their interactions with children. The nominated supervisor then meets with
each educator to discuss the outcomes from the reflection. Educators then
use this to reflect and write personal goals.

-

A request in our parent survey was for a worm farm, so we registered for the
local council Workshop on composting. With the kitchen monitor to attend
the workshop and be given a worm farm to use at the service. This will be
used to support our vegetable gardens.

-

Children are surveyed in relation to the quality standards and are able to give
feedback on decisions that affect them. Educators act respectfully and
thoughtfully on the ideas of children. This has resulted in increased
engagement in the community such as going on bike rides to the cycle way
and exploring the forest and soccer fields. This is welcomed by families.

-

Engaging with children and their families and extended families with days
such as visits during grandparents and special older friends week, family
BBQs, family discos, family movie night, family end of year night, families
welcomed to share talents and skills all promote pride and ownership and
build connections and confidence.

-

Additional evidence on critical reflection with regard to QA5 is supplied
through notes on professional development – addressed in Appendices.

Second Tier Review
189. The provider made the following submission in relation to Standard 5.1 and
exceeding theme 2 at second tier review:
-

The panel’s view is not supported by our service. Again it does not take into
account the individual service and we believe they have made a value
judgement in trying to quantify and not look and quality in relation to our
attention to critical reflection. They have down played the impact that the
professional development training on interactions had in relation to outcomes
for children. The critical reflection with regard to interactions is ongoing as
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educators use it as a tool for reminding each other and then engaging in
reflective discussions as to how using alternative communication could have
impacted on the child’s learning. This has seen continued growth in the
relationships between children and educators as children develop trust that
an educator will listen to and support them … using “I understand” has had a
big impact on trust building.
-

The AO has failed to capture the genuine bonds that exist between children
and educators and supported in family feedback. We critically reflect how we
can maintain and strengthen these relationships and this has increased
through connecting with the whole family through family functions held at the
service, through consistent, long term staff and development of respectful
and trusting relationships.

-

When we had issues with behaviour we had three educators attend the
. A PowerPoint presentation was developed by
these educators and delivered to the team at one of our whole team
professional development days. We were able to engage in the most
meaningful critical reflection as we stopped the presentation on many
occasions and discussed how it relates to individual children and how we
could look at developing strategies in our program to support individual
children. Again it didn’t stop there. We continually reflected on the PD and
how it was impacting on relationships. We discussed with individual families
strategies that we were working on with their children so that we could build
consistency and support for each family. This was and still is, continually
reflected on in weekly focus team meetings.

-

We have weekly focus team meetings, whole team discussions and whole
team professional development days where we reflect on every child at the
service to ensure that their access, rights and dignity are maintained.
Examples… modification to the outdoor area for a child who
,
an educator speaking
with all children at the morning tea table so
that the child who only speaks
at home (English is
first language)
can feel connected to his mother’s language, educators engaging with
families to learn simple songs in their family language.

-

Having focus teams to work with a group of children brings multiple
perspectives to programming and observation. It encourages educators to
look at how other educators see a child and then reflect on how different
perspectives, schemas, personalities, family values, interests etc. impact on
the child. The result is very deep and reflective understanding of each child,
leading to responsive and meaningful interactions.

190. The provider made the following submission in relation to Standard 5.1 and
exceeding theme 3 at second tier review:
-

The panel’s view that there is not adequate evidence to demonstrate
engagement with families and the community to build and maintain respectful
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and equitable relationships with each child is a value judgement that has
been made and is not the view of the staff and families at our service.
-

Our services approach to building and maintaining respectful and equitable
relationships with each child contributes to a culture of inclusiveness and
sense of belonging for children and families at the centre. This is evident in
the feedback we receive from the families that are involved at our centre.

-

Our centres approach to building and maintaining respectful and equitable
relationships with each child seeks, values and considers families input to
inform our.. Interactions with Children policy… and our program and
practice. As a team we value each families input in how we can best support
each child at the centre to develop ongoing relationships with all educators.
This is done through having an open-door policy and families having open
communication with educators during drop off and pick up, enrolment forms,
insight sheets, emails, ongoing contributions to children’s treasure books by
educators and families, newsletters and parent information nights. This is
aligned with our centre philosophy, which is updated in consultation with
educators and families. We also have a locked suggestion box for anyone
who prefers to remain anonymous.

-

Educators engage with families to discuss behaviour guidance and formulate
an approach that is based on critical reflection, research and professional
development and is indicative of the abilities of the child and the beliefs of the
families and this is regularly reviewed in collaboration with families and if
needed, followed up with community referrals. This is also included in family
information nights.

-

Families are asked through surveys to share their interests and strengths
which can then be drawn upon to guide quality improvement practices and
develop and enhance the educational program. We have a strong knowledge
of our families and their values and encourage them to feel part or our
learning community by contributing to it in many ways. This has included
parents and grandparents reading to children, cooking with children,
engaging with children in gardening and joining us on excursions, several
parents doing some handyman jobs whilst the children watched. This
ensures children, families and educators engage in shared learning and build
and maintain respectful and equitable relationships.

-

We have collaborated with children, families and community to raise money
for different causes such as Genes for Jeans and SIDS. This has also
included
which supports families and charities who have children
facing life threatening illnesses. The children have made cakes, craft items
and painted pictures to sell in their own shop. We have gone out riding our
bikes, alongside the
, to raise awareness in the community.
Through this initiative the children have grown awareness of others and we
have open conversations that help develop respect and understanding for
children facing difficult circumstances. The children are always very excited
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to ride alongside the
.

and to see the

logo on the

-

We have a stuffed
called
that was given to us by a student
nearly 10 years ago. (We have replaced it twice during this time) The children
take
home and document, in our
book, what they get up too.
Children are always eager to find out about
adventures, which
children share with each other and get very excited when it is their turn for a
visit. This has had a very positive impact on supporting children to feel
connected and confident. Each time
returns from his adventures the
children revisit the stories in the
book, continuing a shared
connection.
is well known in our
community, as well as by
past
.

-

We have a “
” which has a photo of every child who has ever
been at the centre. Former children return to the service and sit and look at
the photos, finding themselves and other children who they go to school with
or who are in their year. This has been particularly useful in supporting the
siblings of children who are new to the area as we help them to find children
who they will meet at their new school and they then use this as common
ground in growing social networks.

-

Families who have left the service return, on many occasions, due to the
meaningful relationships that have been developed with each child and their
family and the promotion of an open door policy.

Panel considerations
191. In considering whether the service was demonstrating theme 2 with respect to
Standard 5.1, the panel considered the evidence provided of educators
completing critical reflection as a group, the service’s reflective guide for a
staff professional development day, conference participation by service staff
and children’s survey results.
192. However, the panel was unable to refer to clear evidence of how the service’s
approach to relationships between educators and children was informed by
critical reflection.
193. The panel considered the service’s policy relating to social interaction was
informed by current recognised guidance.
194. It was unclear to the panel, from the available evidence, how discussions led
to decisions with respect to the service’s approach to relationships between
educators and children. The intentionality of reflections was not clear to the
panel from the evidence.
195. Reflections also appeared to constitute observations rather than being
purposeful in the consideration of theoretical perspectives, and the panel
could not clearly identify systematic reflection on interactions with children
across the service and on opportunities to further enhance children’s lifelong
learning and sense of belonging.
69
The best start in life

children to resolve differences through communication, manage their own
behaviour and respond appropriately to others.
-

Additional evidence and information have been considered for exceeding
theme 2 - Practice is informed by critical reflection, Theme 3 - Practice is
shaped by meaningful engagement with families and/or community and the
rating remains unchanged.

First Tier Review
205. In relation to Standard 5.2 and exceeding theme 2, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that children collaborate, learn from and help each other
through planned and spontaneous experiences, activities and routines.
Educators support the children to resolve differences through communication,
manage their own behaviour and respond appropriately to others. Additional
evidence and information have been considered for exceeding theme 2 Practice is informed by critical reflection, Theme 3- Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


The educators reflected on a 'Managing behaviour' article with a
decision to allow children join or leave the group if they want too.

206. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

We continuously reflect on how our interactions challenge the way we support
children. We were finding that one particular group were challenging the team
in their peer interactions. Three educators attended the Raising Children Who
Shine conference, engaging in discussion during and after the conference and
on return to the service shared the information with all educators. We then had
focus team meetings to ensure modifications to the program were put in place,
through weekly team meetings we gauged the effectiveness of our strategies.

207. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel notes that the
authorised officer has included in their evidence, one example of how critical
reflection informed practice related to this Standard. Claims by the approved
provider describe discussions and modifications to the program following
educators attending a conference, although there is no description or evidence
as to what these modifications included. It is the panel’s view that the available
evidence is not sufficient to clearly demonstrate how critical reflection informs
the services practice and approach to supporting children to build and maintain
sensitive and responsive relationships and that critical reflection for this
Standard is regular and ongoing.
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-

The panel has concluded that there was insufficient evidence to determine that
Theme 2 should be amended to Yes to support an overall higher rating for
Standard 5.2.

208. In relation to Standard 5.1 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that children collaborate, learn from and help each other
through planned and spontaneous experiences, activities and routines.
Educators support the children to resolve differences through communication,
manage their own behaviour and respond appropriately to others. Additional
evidence and information have been considered for exceeding theme 2 Practice is informed by critical reflection, Theme 3- Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged.

209. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

Families were informed of educators’ professional development and input
was sought with regard to how families felt educators could support them to
engage new strategies with their child. The information was also shared
during a family information sharing night held at the service.

-

Promoting the rights of every child to have a sense of belonging and
connection to the community and build supportive and responsive
relationships shone through examples provided such as Sorry Day and
excursions.

-

Engaging with children and their families and extended families with days
such as visits during grandparents and special older friends week, family
BBQs, family discos, family movie night, family end of year night, families
welcomed to share talents and skills all promote pride and ownership and
build connections and confidence.

210. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel notes that the
evidence supplied by the approved provider demonstrates that the service
has strong links with families and the community. It is the panel’s view
however, that the evidence is not sufficient to support the theme for this
Standard to show that meaningful engagement with families and/or
community informs and guides practices in relation to supporting each child
to build and maintain sensitive and responsive relationships.

-

The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to Yes to support an overall higher rating
for Standard 5.2.
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Approved Provider’s view
Feedback on Draft Report
211. The provider submitted the following as part of their feedback on the draft
report:
-

Discussion between educators is daily… focus team meetings are held
weekly… all
educators are rostered on at the service on the same day
every week, this is when focus meetings take place … there are two focus
teams and the educational leader attends both focus team meetings…thus
ensuring everyone is included in reflective practice and everyone is given a
voice.

-

During one of our whole team professional development days we completed
a Louise Porter DVD training on Acknowledgement and Celebration..
challenging us to reflect on the language we use, the ways we communicate
with children and how this affects educators interactions with children. We
continually stopped the video to discuss and reflect on our practice. The
discussions during whole team professional development are always very
lively and provocative… being able to stop the video at relevant times to
engage in discussion strengthens the impact and outcomes of the training
session. The Nominated Supervisor has previously lectured to university
students in the early years degree and draws on this experience to challenge
and grow educator knowledge and thinking.

-

As part of reflective practice, educators use a self reflective tool to assess
their interactions with children. The nominated supervisor then meets with
each educator to discuss the outcomes from the reflection. Educators then
use this to reflect and write personal goals.

-

exceeding- family feedbacks sought and is positive - children are valued for
who they are.

-

Family Survey -Feedback on the QIP for QA 5.




.’s growth over the past year is due to teachers nurturing

anxiety

Absolutely fulfilled, .. gets so much love and support, we are so
lucky.
are wonderful at this



This is what we love most about
interest in the children



Educators take the time to get to know each child and find ways to
challenge them, celebrate them and build their confidence and skills
through play



…. loves

- the genuine care and

teachers
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There has been ZERO days when
to



Definitely a place where

…. has said

doesn’t want to go

feels secured and loved

-

It has continued on to this year- a family suggested getting in contact with
and using her name to help the process! So we called
and they’re excited about having a partnership with us! They are donating
worms and will come down in Spring and talk with the children and donate
seedlings to plant with them. They have also said they can donate mulch for
our gardens. Just another connection to family/community!

-

A request in our parent survey was for a worm farm, so we registered for the
local council Workshop on composting . With the kitchen monitor to attend
the workshop and be given a worm farm to use at the service. This will be
used to support our vegetable gardens.

-

The pirate project went on for weeks… and involved children, families and
the community. Feedback from one parent regarding the pirate project…
“You took my child’s dream and brought it to life.”

-

Children are surveyed in relation to the quality standards and are able to give
feedback on decisions that affect them. Educators act respectfully and
thoughtfully on the ideas of children. This has resulted in increased
engagement in the community such as going on bike rides to the cycle way
and exploring the forest and soccer fields. This is welcomed by families.

-

Last year we had a child at the service who used a walker to move around.
We noticed that he was finding it a bit difficult to navigate a section of the
outdoor area and so we employed a tradesman to come in and build a timber
pathway. This enabled his ability to access all areas of our centre,
strengthening his rights and promoting his dignity.

212. The provider also included “An example of a current roster” as evidence to
support their feedback on the draft report.
Provider submissions at First Tier Review
213. The provider submitted the following at first tier review:
-

We then had focus team meetings to ensure modifications to the program
were put in place, through weekly team meetings we gauged the
effectiveness of our strategies. Families were informed of educators
professional development and input was sought with regard to how families
felt educators could support them to engage new strategies with their child.
The information was also shared during a family information sharing night
held at the service.

-

Discussion between educators is daily… focus team meetings are held
weekly… all seven educators are rostered on at the service on the same day
every week, this is when focus meetings take place … there are two focus
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teams and the educational leader attends both focus team meetings…thus
ensuring everyone is included in reflective practice and everyone is given a
voice.
-

During one of our whole team professional development days we completed
a Louise Porter DVD training on Acknowledgement and Celebration..
challenging us to reflect on the language we use and the ways we
communicate with children and how this affects educators interactions with
children. Educators were given questions for reflection prior to the day.

-

We continually stopped the video to discuss and reflect on our practice. The
discussions during whole team professional development are always very
lively and provocative… being able to stop the video at relevant times to
engage in discussion strengthens the impact and outcomes of the training
session. The Nominated Supervisor has previously lectured to university
students in the early years degree and draws on this experience to challenge
and grow educator knowledge and thinking.

-

As part of reflective practice, educators use a self reflective tool to assess
their interactions with children. The nominated supervisor then meets with
each educator to discuss the outcomes from the reflection. Educators then
use this to reflect and write personal goals.

-

Children are surveyed in relation to the quality standards and are able to give
feedback on decisions that affect them. Educators act respectfully and
thoughtfully on the ideas of children. This has resulted in increased
engagement in the community such as going on bike rides to the cycle way
and exploring the forest and soccer fields. This is welcomed by families.

-

Engaging with children and their families and extended families with days
such as visits during grandparents and special older friends week, family
BBQs, family discos, family movie night, family end of year night, families
welcomed to share talents and skills all promote pride and ownership and
build connections and confidence.

-

Additional evidence on critical reflection with regard to QA5 is supplied
through notes on professional development – addressed in Appendices.

Second Tier Review
214. The provider made the following submission in relation to Standard 5.2 and
exceeding theme 2 at second tier review:
-

The panel’s view states that there was not enough evidence to support this
theme. Again this was due to the time constraints discussed in being able to
provide feedback as well as the lack of evidence gathered by the AO.

-

To further build on the evidence of the conference outcomes for children, we
discussed the impact of personalities and how this impacted on interactions
and relationships between individual children. Example …Two boys in
particular (both nearly 5 yrs) have big meltdowns when things don’t go as
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planned, one is their innate personality, he loves attention, is loud and
volatile. The other child is an only child living in a fast paced adult world
where the parents have openly said that they can’t wait for him to be 18. We
have been helping both children through educators understanding that these
children immediately revert to their primitive brain (no reasoning is possible)
and need time to calm down before we can address the situation. We have
been working on their breathing, teaching them to use long slow breaths to
calm themselves. Sitting alongside to support each child as they regain
control. Using gentle touch such as what Maggie Dent refers to as the tickle
spot, has helped in calming children who are experiencing big emotions. We
have had discussions with their families and they are using these techniques
as well. We have reflected that we need to continually check in with families
in how we can support them in their parenting role with the underlying
knowledge that it takes a village to raise a child. This is an ongoing challenge
but we have reflected in our focus meetings that both the children are gaining
control and starting to self- regulate.
-

We have increased shared responsibilities so that more children are involved
in monitoring routines, thus increasing collaborative learning and support of
each other. Children monitor the water station to ensure the jugs are filled,
the used cup bin is emptied and the cups replenished. Children set up
mattresses for relaxation. Children engage in reflection of the outdoor space
so that things like our large planks don’t cause hazards. They engage in
teamwork to move the planks and create safe spaces. As a team the
educators reflect on which children need more support to engage in these
tasks and then use groups times as a focus for the children to discuss what
rules need to be implemented so that shared responsibility is developed and
maintained.

-

Through critical reflection we discuss how we can adapt or modify the
practices to improve implementation them in line with the Early Years
Learning Framework – to ensure we promote -Belonging, being, becoming.
This includes experiences such as Sorry Day, NAIDOC week, engagement
with the local school, supporting growing friendships including making sure
we introduce families to each other at family nights or on arrival or departure
at the service, so that growing friendships are nurtured and understood. We
promote inclusion of all children by promoting and implementing strategies
such as inviting adults with Down syndrome and intellectual disability to be
involved in the program. Thus supporting a shared understanding of
acceptance and inclusion. When problems arise such as teasing or bullying,
we address this through experiences like storytelling, role playing and
children setting rules. When a new child enrols into the service we ask
families to complete insight sheets so that educators can use this to inform
discussions on how to support the child’s inclusion and friendship building,
creating experiences that link the child to the interests that they share with
other children.
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215. The provider made the following submission in relation to Standard 5.2 and
exceeding theme 3 at second tier review:
-

Again we do not support the panel’s view. In one statement they state that
the service has strong links to family and community, but then they contradict
themselves by saying that the service doesn’t have meaningful connection to
family and community. This just does not make sense, how can a service
have strong links but then not have meaningful connection. You can only
develop these strong links when you engage in meaningful connections.

-

Engaging the community in collaborative learning such as Sorry Day, our
excursions… soccer fields, pirate day, fruit shop and a myriad of others as
mentioned clearly demonstrates those strong connections… children are at
the forefront.. connecting to community, building resilience and self-regulation
as they learn new skills out in the community. The children at our service
have grown in confidence through going out into the community. Any
behaviour issues diminish, children engage in communication with each other
and the community. We discuss respect … most notably when we visit
landmarks such as the dreaming poles. We discuss cooperation and
collaboration with each other to ensure safety is maintained. This is real life
preparation and learning and very meaningful for each child in their
connection to the community.

-

Our lead up to Pirate Day ensured children worked together respectfully to
plan the day. Together they designed the information note, they planned
dressing up, they engaged with the community. On the day they worked as a
team to discover clues around the community, they engaged with the
shopkeepers, they learned from and helped each other.

-

We strongly believe that connection to community takes place when
attending Professional Development. Through attending PD we are able to
seek advice to guide and inform our practice to ensure that we support each
child to build and maintain positive relationships. Example The three
speakers at the
, especially around
the themes of self-regulation and relationships. We regularly seek advice
from
through emails and conversations, to inform our practice.
We had two educators attend the ECA conference and they both shared with
all educators the work of
and self-regulation.

-

Through our open door orientation process for new children and their
families, educators spend time engaging with the child and the family to
share information and build relationships, before new children start at the
service. During this time families ask questions and engage in lengthy
conversations about their child to assist educators to build relationships with
both the child and the family. This helps to build mutual trust and families
share information that helps support children into their transition into our
service. Families feel and are welcomed to attend the service at any time.
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Panel considerations
216. In determining whether the service demonstrated theme 2 with respect to
Standard 5.2, the panel considered evidence of the service’s staff professional
development day where staff reflected and shared information across the
service. It was, however, unclear to the panel how the service’s reflections and
initiatives to share information translated to changes in the way the service
supports children to build and maintain sensitive and responsive relationships.
217. The panel could see the quality of the interactions between the children
through the evidence collected by the regulatory authority during assessment
and rating, but evidence of robust debate, discussion and opportunities for
input by all educators was not clear.
218. The panel noted evidence of educators reflecting on a behaviour management
article. However, in the panel’s view there was little additional evidence of
critical reflection provided.
219. In determining whether the service demonstrated exceeding theme 3 with
respect to Standard 5.2, the panel considered that there was some evidence
of the reflection of children’s voices at the service.
220. In the panel’s view there was evidence of the service being welcoming of the
voices of the children, as demonstrated in the evidence collected by the
regulatory authority in the assessment and rating report. For example, the
educators were described supporting children to work with one another to
build and maintain responsive relationships
221. The panel noted evidence of the service hosting parent information nights and
the service’s policy which referred to the importance of reflecting the voices of
children and families. However, the panel could not identify clear evidence
about how all educators draw on their knowledge of each family’s strengths
and priorities to support children to build and maintain sensitive and
responsive relationships.
Panel decision
222. The panel found that, on balance, theme 2 and theme 3 were not
demonstrated. The panel by consensus therefore decided to confirm the rating
level of Standard 5.2 as Meeting NQS.

Standard 6.1
223. Standard 6.1 (Supportive relationships with families)
Respectful relationships with families are developed and maintained and families
are supported in their parenting role.
224. The regulatory authority found the service to be demonstrating exceeding
theme 1 and 3, but not exceeding theme 2.
225. Exceeding theme 2 is that:
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Practice is informed by critical reflection.
226. Please refer to page 262-63 of the Guide to the NQF for guidance about
exceeding theme 2 in relation to Standard 6.1.
Regulatory Authority’s view
Assessment and Rating Final Report
227. In relation to Standard 6.1, the final report commented that:
-

The enrolment process is flexible and families are supported through the
orientation process which is a positive start to developing respectful and
supportive relationships. Educators acknowledge the cultures, values and
beliefs of the families and there is information about community resources
and support for families which are provided in a variety of formats. Additional
evidence and information have been considered for exceeding theme 2 Practice is informed by critical reflection, Theme 3- Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged.

First Tier Review
228. In relation to Standard 6.1 and exceeding theme 2, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that the enrolment process is flexible and families are
supported through the orientation process which is a positive start to
developing respectful and supportive relationships. Educators acknowledge
the cultures, values and beliefs of the families and there is information about
community resources and support for families which are provided in a variety
of formats. Additional evidence and information have been considered for
exceeding theme 2 - Practice is informed by critical reflection, Theme 3Practice is shaped by meaningful engagement with families and/or
community and the rating remains unchanged. Evidence also includes:


The service has reflected on the methods of sharing information and
families gave feedback that they prefer newsletters and emails rather
than moving to a social media app.

229. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
The approved provider claims:
-

The Educational Leader provides information to fellow educators to provoke
thinking on settling children into the service.

-

Focus teams discuss how individual children are settling in and make plans in
consultation with the family to aid the process, drawing on their knowledge
based on research.
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-

At the end of the night (Family BBQ) when families leave, staff remain at the
centre and discuss the outcomes of the night. We reflect on each family as to
whether they need further support in making connections, we discuss how we
can put strategies in place to support this. For some families we connect
them to the local playgroup, for some families we refer them to sporting
groups … we have had feedback over the years from families that in
attending the BBQ it was the first time that they had met anyone in the
community…and friendships have been formed. It is also an opportunity to
have conversations with families that share stories of what happens outside
our centre.

230. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel notes that the
authorised officer has recorded evidence that demonstrates some reflection
by educators in regards to how information is shared with families. The panel
also acknowledges that claims by the approved provider show some
reflection regarding ways individual families are supported to build
connections in their community. It is the panel’s view however, that the
available evidence is not sufficient to demonstrate that critical reflection in
relation to this Standard is regular and ongoing and guides and informs
practice, including the service’s approach to supporting families participation
and engagement with the service.

-

The panel has concluded that there was insufficient evidence to determine
that theme 2 should be amended to Yes to support an overall higher rating
for Standard 6.1.

Approved Provider’s view
Feedback on Draft Report
231. As part of providing feedback on the draft report, the provider submitted the
following:
-

Due to above ratio of educators as well as the availability each day of the
nominated supervisor, any requests from families to engage in any form of
discussion are responded to immediately… this ensures that educators and
families can work through any issues in a timely and relevant manner. This
has a very positive impact on both families and educators as it sorts issues,
provides feedback to families when it is most important to them, helps to
support families in their parenting, creates opportunities to share information
and therefore has a positive flow onto the child. Families have really come to
value how responsive we are to their requests.

-

New families who will be starting their children the next year, are invited to
drop in for a play at anytime, often families will be out for a walk and will just
call in. This is welcomed and supported by educators.
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-

On enrolment families are given information on how they can provide
feedback to our service. There is a suggestions box for those who want to
remain anonymous.

-

Educators will make calls to families as soon as a child has settled at the
service. This is meaningful to the family as often a parent is on their way to
work and it can help to relieve anxiety for the parents. This will often be the
case a few minutes after the parent has left the centre. Focus teams discuss
how individual children are settling in and make plans in consultation with the
family to aid the process, drawing on their knowledge based on research.

-

We use the
BBQ as an opportunity to ensure all families know at
least one other family. Throughout the evening, staff gauge interactions
between families and will step in to introduce families. Families who are new
to the area often don’t know anyone and so we ensure that they are given
support and are able to make connections with other families. At the end of
the night when families leave, staff remain at the centre and discuss the
outcomes of the night. We reflect on each family as to whether they need
further support in making connections, we discuss how we can put strategies
in place to support this. For some families, we connect them to the local
playgroup, for some families we refer them to sporting groups … we have
had feedback over the years from families that in attending the BBQ it was
the first time that they had met anyone in the community…and friendships
have been formed. It is also an opportunity to have conversations with
families that share stories of what happens outside our centre. We ask for
family feedback both written and verbal after the BBQ and use this as a tool
for future planning.

-

Again the recommendations are for continuing [referencing optional QIP
notes included in the draft report]. Continuing is defined as not ending…
ongoing. This would indicate that these practices are already occurring at our
service.

Provider submission at First Tier Review
232. The provider re-submitted feedback on the draft report, with some additional
commentary, along with evidence to support these submissions:
-

Due to above ratio of educators as well as the availability each day of the
nominated supervisor, any requests from families to engage in any form of
discussion are responded to immediately… this ensures that educators and
families can work through any issues in a timely and relevant manner. This
has a very positive impact on both families and educators as it sorts issues,
provides feedback to families when it is most important to them, helps to
support families in their parenting, creates opportunities to share information
and therefore has a positive flow onto the child. Families have really come to
value how responsive we are to their requests.

-

Family information sharing nights have included transition to school, with a
powerpoint presentation used to guide discussion.
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-

New families who will be starting their children the next year, are invited to
drop in for a play at any time, often families will be out for a walk and will just
call in. this is welcomed and supported by educators.

-

The Educational Leader provides information to fellow educators to provoke
thinking on settling children into the service.

-

On enrolment families are given information on how they can provide
feedback to our service. There is a suggestions box for those who want to
remain anonymous.

-

Educators will make calls to families as soon as a child has settled at the
service. This is meaningful to the family as often a parent is on their way to
work and it can help to relieve anxiety for the parents. This will often be the
case a few minutes after the parent has left the centre. Focus teams discuss
how individual children are settling in and make plans in consultation with the
family to aid the process, drawing on their knowledge based on research.

-

We use the BBQ as an opportunity to ensure all families know at least one
other family. Throughout the evening Staff gauge interactions between
families and will step in to introduce families. Families who are new to the
area often don’t know anyone and so we ensure that they are given support
and are able to make connections with other families. At the end of the night
when families leave, staff remain at the centre and discuss the outcomes of
the night. We reflect on each family as to whether they need further support
in making connections, we discuss how we can put strategies in place to
support this. For some families we connect them to the local playgroup, for
some families we refer them to sporting groups … we have had feedback
over the years from families that in attending the BBQ it was the first time that
they had met anyone in the community…and friendships have been formed.
It is also an opportunity to have conversations with families that share stories
of what happens outside our centre. We ask for family feedback both written
and verbal after the BBQ and use this as a tool for future planning.

-

Again the recommendations are for continuing [referencing optional QIP
notes included in the draft report]. Continuing is defined as not ending…
ongoing. This would indicate that these practices are already occurring at our
service.

Second Tier Review
233. The provider made the following submission in relation to Standard 6.1 and
exceeding theme 2 at second tier review:
-

The panel’s view that there is insufficient evidence is marred by the failure of
the AO to capture the parent’s views on how they are supported in their
parenting roles. This is a result of the insufficient time available to gather this
evidence. Our open door policy to supporting our parents in their parenting
role is welcomed. Every conversation regarding issues to support individual
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parents is discussed by our team. Depending on the issue this may be done
daily, at our staff meetings or at a whole team professional development day.
-

When families were having issues with behaviour, 3 educators attended the
raising children who shine conference. On return to the service the educators
developed a PowerPoint presentation for the whole team and another to be
used at a parent information night. The parent night involved educators and
families critically reflecting together on how interactions, foods, dispositions,
temperaments etc. can affect behaviour. During the whole team meeting we
critically reflected on individual children and how we could raise issues with
individual families to support them. This included having discussions on how
we could approach the use of technology, in particular ipads. This resulted in
helping a family whose child was having trouble getting to sleep at night. It
was discovered that the child was using the iPad at bed time. As the
conference we attended included the impact of technology, we were able to
discuss with the family how the light emitted from the screen was impacting
on the child. The family acted on our advice and support and it had positive
outcomes for the child and their family.

-

As a team we reflected on the difficulties that some families faced in
accessing speech therapy for their child. As a team we had been focusing on
several children who were causing concern, discussions with the families
helped us to decide to provide speech assessments at the service through
engaging a speech pathologist, at no cost to the families. We were then able
to provide feedback to the family and work on strategies to support the child
and the family. We reflected on how we could use this new information to
inform our practice, resulting in resourcing speech therapy exercises to use
with small groups of children and also sourcing information on modelling and
language use.

-

Our open door policy to supporting parents, means that issues are dealt with
promptly. As a team we are always reflecting on this aspect of our service
and how we can ensure we are receptive and supportive of families.

-

We have used the network group discussions to seek advice on community
supports. This has included discussions on different ways individual
organisations have supported children in particular areas. E.g. when seeking
advice on diagnostic services we discussed autism and the impact on the
child and the family and how to approach individual families about early
intervention. This has helped maintain respect and support for families in
their challenging parenting role.

Panel considerations
234. The panel noted that the service’s strong relationship with families was clear
from the available evidence provided. The panel noted strong evidence of
exceeding themes 1 and 3 in the submissions provided, but not exceeding
theme two in relation to this Standard.
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235. In particular, the panel was unable to cite evidence of how the service’s
approach to supporting relationships with families had been informed by
critical reflection, including through robust debate, discussion and
opportunities for input by all educators.
Panel decision
236. The panel considered that, on balance, the service was not demonstrating
exceeding theme 2 in relation to Standard 6.1 and decided by consensus to
confirm the rating level of Standard 6.1 as Meeting NQS.

Standard 6.2
237. Standard 6.2 (Collaborative partnerships)
Collaborative partnerships enhance children’s inclusion, learning and wellbeing.
238. The regulatory authority found the service to be demonstrating exceeding
theme 1, but not exceeding themes 2 and 3.
239. Exceeding theme 2 is that:
Practice is informed by critical reflection.
240. Exceeding theme 3 is:
Practice is shaped by meaningful engagement with families and/or community.
241. Please refer to pages 275-277 of the Guide to the NQF for guidance relating
to Standard 6.2 and exceeding themes 2 and 3.
Regulatory Authority’s view
Assessment and Rating Final Report
242. In relation to Standard 6.2, the final report commented that:
-

The service has developed positive relationships within the local community,
along with using the local community and support services to assist the
needs of families. Educators work with children, families and other
professionals to ensure successful transitions between settings. Children's
access and inclusion in the service is supported through effective
partnerships with health professionals and families.

-

Additional evidence and information have been considered for exceeding
theme 2 - Practice is informed by critical reflection, Theme 3- Practice is
shaped by meaningful engagement with families and/or community and the
rating remains unchanged

First Tier Review
243. In relation to Standard 6.2 and exceeding theme 2, the first tier review panel
highlighted the following evidence from assessment and rating:
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-

The officer noted that the service has developed positive relationships within
the local community, along with using the local community and support
services to assist the needs of families. Educators work with children, families
and other professionals to ensure successful transitions between settings.
Children's access and inclusion in the service is supported through effective
partnerships with health professionals and families. Additional evidence and
information have been considered for exceeding theme 2 - Practice is
informed by critical reflection, Theme 3 - Practice is shaped by meaningful
engagement with families and/or community and the rating remains
unchanged.

244. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

Our Educational Leader attended the Aboriginal Early Childhood Conference
and created notes that she shared at a staff meeting and put up on the
Educator thinking wall.

245. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel notes that the
information provided by the approved provider in the feedback form reflects
that practice regarding collaborative partnerships is embedded in service
operations which is consistent with the ‘yes’ received for theme 1 for this
Standard. It is the panel’s view however, that limited evidence was provided
to demonstrate that the service’s practice and approach to collaborate
partnerships is informed by critical reflection.

-

The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to Yes to support an overall higher rating
for Standard 6.2.

246. In relation to Standard 6.2 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that the service has developed positive relationships within
the local community, along with using the local community and support
services to assist the needs of families. Educators work with children, families
and other professionals to ensure successful transitions between settings.
Children's access and inclusion in the service is supported through effective
partnerships with health professionals and families. Additional evidence and
information have been considered for exceeding theme 2 - Practice is
informed by critical reflection, Theme 3 - Practice is shaped by meaningful
engagement with families and/or community and the rating remains
unchanged. Evidence also includes:


The nominated supervisor explained that she would meet with a family
to discuss concerns and gained permission to contact
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Inclusion Support 'Include me'. The family would be invited to attend
the observation visit and strategies would be developed together.


Educators implement activities shared by a family and their speech
therapist for an individual child.

247. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

We have travelled to schools outside the area to assist families with children
with additional needs. Going to the proposed school with the family,
supporting them in asking questions, helping to prepare for the transition, and
following up ensuring the families are clear about all information provided,
making follow up phone calls as required and ensuring the families concerns
are addressed.

-

For many years we have taken part in the annual Sorry Day ceremony. We
have been invited to give feedback and suggestions for future planning and
we engage in robust discussions at the local community AECG meetings as
to the future direction for local schools in not only the Sorry Day program but
also NAIDOC week. This has seen us be invited to the local school to engage
in their NAIDOC week celebrations.

-

We have strong involvement with community in our excursions and
interactions with community members inviting their participation in our
excursions and using them as a valuable resource for learning.

-

We have formed a relationship with the local bus company that does the
school run. The bus driver comes to the centre to meet all the children. He
takes us on the school bus route, allowing the children to get on and off the
bus at different stops. This is done throughout the year, thus allowing
relationships with the children prior to them staring school. This partnership
supports children in their transition to school and connection to community.

-

We have involved children and families in growing understanding and
empathy for different causes in the community.

248. The first tier review panel’s decision was that:
-

The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel notes that the
feedback supplied by the approved provider shows that practice regarding
collaborative partnerships is embedded in service operations which is
consistent with the ‘yes’ received for theme 1 for this Standard. It is the
panel’s view however, that the evidence is not sufficient in demonstrating that
practice relating to collaborate partnerships involves and is shaped by shared
decision-making and problem solving with families and/or the community.

-

The panel has concluded that there was insufficient evidence to determine
that Theme 3 should be amended to Yes to support an overall higher rating
for Standard 6.2.
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Approved Provider’s view
Feedback on Draft Report
249. As part of providing feedback on the draft report, the provider submitted the
following:
-

We have travelled to schools outside the area to assist families with children
with additional needs. Going to the proposed school with the family,
supporting them in asking questions, helping to prepare for the transition, and
following up ensuring the families are clear about all information provided,
making follow up phone calls as required and ensuring the families concerns
are addressed.

-

Travelling to team meetings to ensure schools are fully informed of the needs
of individual children in consultation with the family.

-

For many years, we have taken part in the annual sorry day ceremony. When
we first saw the call for local schools to be involved we put in an expression
of interest for our children to say the acknowledgment of country. This was
rejected and we were told that our children were too young and wouldn’t be
able to do it… as strong advocates for how strong and capable young
children are we went along anyway, this involved catching the train to the
ceremony. Once there we again asked the organisers to be involved and
again were rejected. We approached one of the councillors and put forward
our request and he was in favour of our participation and reluctantly the
organisers added us to the program.

-

After we had spoken the acknowledgement on stage in front of many
aboriginal elders and members of the aboriginal community, we were given
high praise by the aboriginal community, the organiser sought me out and
said that she had so many comments from aboriginal elders stating that it
had been the highlight and that she had had her eyes opened as to what
young children can do. We are now sent an invitation each year to be
involved, which we readily accept. Several families also join us on the day.
We have been invited to give feedback and suggestions for future planning
and we engage in robust discussions at the local community AECG meetings
as to the future direction for local schools in not only the Sorry day program
but also NAIDOC week. This has seen us be invited to the local school to
engage in their NAIDOC week celebrations.

-

As previously discussed in QA 1, we have strong involvement with
community in our excursions and interactions with community members
inviting their participation in our excursions and using them as a valuable
resource for learning.

-

We have formed a relationship with the local bus company that does the
school run. The bus driver comes to the centre to meet all the children. He
takes us on the school bus route, allowing the children to get on and off the
bus at different stops. This is done throughout the year, thus allowing
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relationships with the children prior to them staring school. This partnership
supports children in their transition to school and connection to community.
-

We have worked with families who are involved in the local surf club, with
several parents teaching the children surf safety and engaging the children in
surf lifesaving games at the beach.

-

Again the recommendations are for continuing [referencing optional QIP
notes included in the draft report]. Continuing is defined as not ending…
ongoing. This would indicate that these practices are already occurring at our
service.

250. The provider re-submitted feedback on the draft report, with some additional
commentary, along with evidence to support these submissions.
-

We have travelled to schools outside the area to assist families with children
with additional needs. Going to the proposed school with the family,
supporting them in asking questions, helping to prepare for the transition, and
following up ensuring the families are clear about all information provided,
making follow up phone calls as required and ensuring the families concerns
are addressed.

-

Travelling to team meetings to ensure schools are fully informed of the needs
of individual children in consultation with the family.

-

For many years we have taken part in the annual sorry day ceremony. When
we first saw the call for local schools to be involved we put in an expression
of interest for our children to say the acknowledgment of country. This was
rejected and we were told that our children were too young and wouldn’t be
able to do it… as strong advocates for how strong and capable young
children are we went along anyway, this involved catching the train to the
ceremony. Once there we again asked the organisers to be involved and
again were rejected. We approached one of the councillors and put forward
our request and he was in favour of our participation and reluctantly the
organisers added us to the program.

-

After we had spoken the acknowledgement on stage in front of many
aboriginal elders and members of the aboriginal community, we were given
high praise by the aboriginal community, the organiser sought me out and
said that she had so many comments from aboriginal elders stating that it
had been the highlight and that she had had her eyes opened as to what
young children can do . We are now sent an invitation each year to be
involved, which we readily accept. Several families also join us on the day.
We have been invited to give feedback and suggestions for future planning
and we engage in robust discussions at the local community AECG meetings
as to the future direction for local schools in not only the Sorry day program
but also NAIDOC week. This has seen us be invited to the local school to
engage in their NAIDOC week celebrations.
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-

Educators also take part in community events such as the
remembrance Ceremony.

-

Our Educational Leader attended the Aboriginal Early Childhood Conference
and created notes that she shared at a staff meeting and put up on the
Educator thinking wall.

-

As previously discussed in QA 1, we have strong involvement with
community in our excursions and interactions with community members
inviting their participation in our excursions and using them as a valuable
resource for learning.

-

We have formed a relationship with the local bus company that does the
school run. The bus driver comes to the centre to meet all the children. He
takes us on the school bus route, allowing the children to get on and off the
bus at different stops. This is done throughout the year, thus allowing
relationships with the children prior to them staring school. This partnership
supports children in their transition to school and connection to community.

-

We have worked with families who are involved in the local surf club, with
several parents teaching the children surf safety and engaging the children in
surf lifesaving games at the beach.

-

We have involved children and families in growing understanding and
empathy for different causes in the community.

-

This saw us awarded the Australian College of Educators award for
Outstanding Achievement in Education.

-

Again the recommendations are for continuing [referencing optional QIP
notes included in the draft report]. Continuing is defined as not ending…
ongoing. This would indicate that these practices are already occurring at our
service.

Second Tier Review
251. The provider made the following submission in relation to Standard 6.2 and
exceeding theme 2 at second tier review:
-

Again the panel have not been able to critically reflect on the practices in this
element, due to a lack of evidence gathered by the AO and the
circumstances and restraints placed on the NS in providing feedback as
outlined in additional information. Although we strongly believe that
information supplied in 6.2.1 has provided information that also relates to
critical reflection.

-

Collaboration takes place with relevant community services such as Include
me and are used as a basis to critically reflect on how inclusion of children
with additional needs can best be supported in the program. This has
resulted in additional support funding and collaboration with families in
completing assessments and referrals. The
is the chairperson for
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with the family and has helped them personally. Some educators found it
very difficult to approach the family and so we reflected on
advice
and then supported each other in our practices. We used deep and ongoing
critical reflection to ensure the continued support needed by the family was
afforded to them.
-

The NS attending AECG meetings has ensured that there has been
engagement in critical reflection to enhance children’s inclusion, learning and
wellbeing. Being able to engage in discussions and listen to stories from
members of the aboriginal community as well as the local schools has
ensured that the children at our service are continually growing knowledge
and connecting to the land. It has also provided opportunities for the children
to engage in critically reflecting on their learning and understanding. It has
also afforded the opportunity to provide a voice for early childhood.

-

As previously stated engaging in critical reflection to go outside the gate is
paramount to addressing the risks and benefits. Supporting children’s
transition to school includes going to the school and either walking to the
school or using the school bus. This has also ensured that we build
collaborative partnerships with the school to support children’s transition and
enhance children’s inclusion, learning and well-being. Risk assessments
carried out allow successful partnerships to develop within the community
and sharing these with families builds trust that we have made informed
decisions that support their children. The attention to critical reflection in
going outside the gate has allowed our service to build relationships and
engage with the community.

252. The provider made the following submission in relation to Standard 6.2 and
exceeding theme 3 at second tier review:
-

We strongly disagree with the panel’s view that that practices do not relate to
collaborative partnerships with families and community. We again reiterate
that practices must be service appropriate if they are to be meaningful to all
stakeholders.

-

Examples… completing risk assessments for visiting the nursing home had to
be carried out in consultation with the nursing home. We couldn’t just turn up,
we needed to work in partnership to create a program for the visits. This
included discussions around what resources we could use for shared
experiences between young and old. This saw our service taking books,
puzzles, small blocks etc. and leaving them at the nursing home. The
children now engage with the residents in reading, doing puzzles, building
etc. We also discussed what music could be shared and how we could create
meaning and enjoyment for everyone involved. We discussed bringing food
to the home and the home also discussed what foods they could provide in
regard to the needs of individual children. We also check with the nursing
home regarding any health issues before a visit and there have been times
where we have had children with health issues or the nursing home has gone
into lockdown and we have rescheduled the visit.
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-

When visiting the
, we consulted with the canteen at the
centre so that we could supply safe and nutritionally balanced food for the
children. We also visited the centre to complete a risk/benefit assessment
and engaged in discussions around the experiences provided by the centre.

-

Consultation with the Chinese restaurant ensures that any food allergies are
addressed on each visit. This has resulted in some additives being removed
in the cooking process.

-

When we went to the
we worked with the members of the
to complete a risk assessment to ensure safe use for all children, of their
facilities. We also discussed what experiences could be carried out with
the children to promote understanding and knowledge growth.

-

When we were wishing to catch the train, we wanted to ensure inclusion of all
children and so we sourced a pram for a child who used a walking frame so
that he could board and alight the train safely. We then put systems in place
to ensure we had someone meet the train, on arrival at the station, with his
walking frame, so that he could maintain his dignity. (It was his preferred
method of movement). This was done in consultation with family and his
support worker.

-

There is always discussion between educators and families around the needs
of individual children and this ensures that trust is built with families, resulting
in an embrace of excursions carried out by the service.

-

Our partnership with the
ensures the owner is welcoming of our
visits.
discusses individual fruits and vegetables with the children and
ensures that the visits are full of fun and learning.

-

When holding an inservice at the centre, attended by educators from two
other services, we discussed our regular outings and took the educators to
show them where we go to the beach and the route we take. We had further
discussions with the director of one of the centres who were very hesitant to
go outside the gate. The NS worked with the director to start visits to the local
school. This then led the director to explore a bush program (they have a
great bush environment right near their service) which is now embraced by
the educators and families at the service. The Directors comment to the
… you just inspired me.

-

Our story of connection to the community Sorry Day shows how we have built
a collaborative partnership that enhances the learning and well-being of all
involved.

Panel considerations
253. The panel noted the service’s efforts and critically reflective approach in
seeking out new connections within their local community, for example, their
persistence in being involved in, and contributing to, events raising awareness
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of Aboriginal and Torres Strait Islander peoples’ history and cultures, such as
Sorry Day and NAIDOC week.
254. The panel commented on the purposeful manner in which the service
approached this work, noting the service leader’s ongoing collaboration with
the local Aboriginal Education Consultative Group (AECG) as key to
establishing and maintaining these partnerships, and to contributing to future
participation in these events.
255. The panel also noted the service’s community partnerships with local inclusion
and/or early intervention services, and how these collaborations supported
staff reflections around inclusion, including the inclusion of children with
additional needs and their families. This included examples demonstrating
how the service supports families in their transition to school.
256. The panel highlighted several examples of practice being shaped by
meaningful engagement with families and communities. This included their
involvement in Sorry Day and NAIDOC week celebrations (e.g. the visit to the
local dreaming poles), visits to the local aged care facility and the local fruit
shop, and collaborations with the local primary school to support transition to
school.
257. The panel again noted the Sorry Day excursion as an outcome of meaningful
engagement with the local AECG, and evidence of ongoing, meaningful
collaboration with communities.
258. The panel noted evidence of children’s access and inclusion being supported
by community partnerships, and promoting a sense of belonging for children
and families. Examples included the service’s relationship with the local bus
company, a partnership that has supported children’s transition to school.
259. The panel also commented on the service’s considerations for a child who
used a walking frame to aid mobility, as part of train trip, to ensure the child’s
full participation while also maintaining their dignity. The panel highlighted the
service’s initiative in engaging a speech pathologist to work alongside staff to
support children’s speech and language development, noting that the service
had been contemplating employing a speech pathologist.
Panel decision
260. The panel considered that, on balance, the service was demonstrating
exceeding themes 2 and 3 in relation to Standard 6.2. The panel therefore
decided by consensus to amend the rating level for Standard 6.2 from Meeting
NQS to Exceeding NQS.

Standard 7.1
261. Standard 7.1 (Governance)
Governance supports the operation of a quality service.
262. The regulatory authority found the service to be demonstrating exceeding
theme 1, but not exceeding themes 2 and 3.
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263. Exceeding theme 2 is that:
Practice is informed by critical reflection.
264. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or community.
265. Please refer to pages 296-297 of the Guide to the NQF for guidance relating
to Standard 7.1 and exceeding themes 2 and 3.
Regulatory Authority’s view
Assessment and Rating Final Report
266. In relation to Standard 7.1, the final report commented that:
-

The service's statement of philosophy guides practice, interactions and the
program. The service promotes a positive working atmosphere and
established governance procedures support the management of the service.
Educators have an understanding of their roles and responsibilities to support
the operation of a quality service.

-

Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged.

First Tier Review
267. In relation to Standard 7.1 and exceeding theme 2, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that the service's statement of philosophy guides practice,
interactions and the program. The service promotes a positive working
atmosphere and established governance procedures support the
management of the service. Educators have an understanding of their roles
and responsibilities to support the effective operation of a quality service.
Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


Educators review policies at staff meetings and contribute to changes
in the policy.



The philosophy is reviewed every two years where the staff 'pull it
apart' and reflect on what it means to them, the children and families.
The philosophy is based on the Early Years Learning Framework,
nature-based practices and theorist Vygotsky.
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At the last philosophy review in 2017 the educators reflected that it
was too long, lacked meaning and needed to be more relevant to
current practices and families, with simple terminology.



New educators provide verbal feedback on the induction process.



Complaints are addressed by the nominated supervisor who follows
the complaints procedure. All complaints are documented and
investigated to reach a resolution. The outcome of a complaint is then
discussed at a staff meeting and used to identify areas for
improvement.

268. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 Nominated Supervisor has completed
leadership
training. This resulted in a change of practices in conducting staff appraisals.
Thinking about how shared communication can be used to empower
educators, to challenge their thinking. It also caused the Nominated Supervisor
to take a different approach to challenging situations, through thinking about
the personality of each staff member and being an active listener.
 Educators are all given hard copies as well as emails of all policies that are
due for review. A timeframe is in place for educators to pull apart the policy
and make suggestions or updates. Educators are able to do this during
individual reflective practice. Policies changes and modifications are then
collated for further comment, before being discussed at staff meetings and
then re-read and signed off by all educators.
269. The first tier review panel’s decision was that:
 The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel acknowledges that
the available evidence demonstrates some good practice for this Standard. It
is the panels view however, that the officers evidence and additional
information supplied by the approved provider is limited to demonstrate that
the service’s practice and approach to governance arrangements is informed
by regular and ongoing critical reflection, including supporting educators to
identify and reflect on and any opportunities to strengthen governance and
management systems and implementing any changes as necessary.
 The panel has concluded that there was insufficient evidence to determine
that theme 2 should be amended to Yes to support an overall higher rating
for Standard 7.1.
270. In relation to Standard 7.1 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
 The officer noted that the service's statement of philosophy guides practice,
interactions and the program. The service promotes a positive working
atmosphere and established governance procedures support the
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management of the service. Educators have an understanding of their roles
and responsibilities to support the effective operation of a quality service.
Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


Parents have contributed feedback to the development of policies,
such as the relaxation policy with a parent stating she is happy with
what is in the policy.



Information about the governance and management of the service is in
the centre handbook and discussed with families during the enrolment
process.

271. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 Family exit surveys show families giving us ratings that include 10+++, and
comments saying… I wish I could give you more.
 There is constant communication with all families to ensure they are included
in all correspondence.
 Individual families are treated with respect and are supported to be engaged
at the service. Families’ individual circumstances are taken into consideration
and given support. A Friday was kept open at the service for a mum who is
.
. Another family were impacted by the
.
 Families are informed about which policy is being reviewed and feedback is
sought through email and policy display before the updated policy is reviewed
at staff meetings.
272. The first tier review panel’s decision was that:
 The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel acknowledges that
the approved provider has demonstrated that families are supported at the
service and that some opportunities exist for families to provide feedback on
service policies. It is the panel’s view however, that the available evidence
does not adequately show how practice regarding the governance of the
service, including roles and responsibilities, management systems and the
service philosophy, reflect and are influenced by active involvement and
shared decision making with families and/or the community.
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 The panel has concluded that there was insufficient evidence to determine
that theme 3 should be amended to Yes to support an overall higher rating
for Standard 7.1
Approved Provider’s view
Feedback on Draft Report
273. As part of providing feedback on the draft report, the provider submitted the
following:
-

Assessor comment at time of assessment… “You are so organised that
anyone could come in and take over at anytime.” A comprehensive
procedures and forms file (over 120 forms and procedures are contained in
the file) links to all aspects of service delivery and is readily accessible to all
educators at all times. Family exit surveys show families giving us ratings that
include 10+++, and comments saying… I wish I could give you more.

-

The nominated supervisor is at the service every day and is always available
to respond to children, families, the community and all educators… each day
there are
educators at the service… this does not include the
nominated supervisor who is a university trained ECT. Families really value
this accessibility.

-

Nominated Supervisor has completed
training. This resulted in a change of practices in conducting staff appraisals.
Thinking about how shared communication can be used to empower
educators, to challenge their thinking. It also caused the Nominated
Supervisor to take a different approach to challenging situations, through
thinking about the personality of each staff member and being an active
listener. The training was a topic we discussed at my director’s network
meeting and this saw directors do further research on
.

-

Policy review has also been done in consultation with relevant authorities e.g.
An officer from NSW Fire and Rescue reviewed and signed off on our
emergency policy, ensuring our practices are inline with recommendations for
effective management and implementation.

-

Educators review policies at staff meetings and contribute to changes in the
policy. Reflective practice takes place for all educators with regard to policy
review.

 This does not only take place at staff meetings. Educators are all given hard
copies as well as emails of all policies that are due for review. A timeframe is
in place for educators to pull apart the policy and make suggestions or
updates. Educators are able to do this during individual reflective practice.
Policies changes and modifications are then collated for further comment,
before being discussed at staff meetings and then re-read and signed off by
all educators. Families are informed about which policy is being reviewed and
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feedback is sought through email and policy display before the updated
policy is reviewed at staff meetings.
 At whole staff professional development days we have completed annual risk
assessments and audits of our service. These have been done by educators
in pairs and as a whole team and have included areas such as:


Supervision



Sustainability (Source: Cool Australia)



Workplace health and safety (Source: Safework NSW)



Whole of service risk assessment(Source: Kidsafe).

 The nominated supervisor says that family QIP input is hard to get but they
keep trying by regularly asking families questions via emails, noticeboard and
in surveys of what they want from the service.
 Educators look at the QIP in staff meetings and at professional development
days, where they discuss the strengths and look for areas to improve which is
then added to the QIP.
 Our Quality improvement plan includes the voices of children and families. An
area that we are working on for quality improvement is from a suggestion
made by a family through the QIP family survey. The QIP is on display for
families and updates show how we are progressing with their suggestions, as
well as asking for any further input from families towards the quality
improvement goal.
 Family feedback to requests for input into the QIP includes statements such
as:


“This is the best centre I have ever had my children in and I have been
to a lot of centres.”



“We really had high expectations for your centre, but you have
exceeded all those expectations.”



“I really don’t know how you could get any better.”

 Educators are given QIP questions for each Quality Area. They complete this
individually, so that they are able to assess our service against the standards
and elements. Responses are then collated and used a source of information
to inform the QIP. This is done one Quality Area at a time and is a way of
ensuring that all educators are engaging in thinking about each Quality Area
and how we are working on continuous improvement.
Provider submissions at First Tier Review
274. The provider re-submitted the submissions from first tier review, with some
additional commentary, along with evidence to support these submissions.
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-

Assessor comment at time of assessment…”You are so organised that
anyone could come in and take over at anytime.” A comprehensive
procedures and forms file (over 120 forms and procedures are contained in
the file) links to all aspects of service delivery and is readily accessible to all
educators at all times. Family exit surveys show families giving us ratings that
include 10+++, and comments saying… I wish I could give you more.

-

Feedback from one staff member after receiving the report was that she
wished there was some way she could express to the assessor just how
supportive and amazing a boss the Nominated Supervisor is.

-

There is constant communication with all families to ensure they are included
in all correspondence.
 The nominated supervisor is at the service every day and is always
available to respond to children, families, the community and all
educators… each day there are at
educators at the service… this
does not include the nominated supervisor who is a university trained ECT.
Families really value this accessibility. Individual families are treated with
respect and are supported to be engaged at the service. Families
individual circumstances are taken into consideration and given support. A
Friday was kept open at the service for

-

Our service follows the recommended policy review cycle of peak bodies
such as Community Early Learning Australia. We also follow the cancer
council recommendations for policy review. Policies such as Child Protection
are reviewed in line with our annual child protection audit.

-

The philosophy was last reviewed in
2017, but has more recently
been added to our agenda at staff meetings to ensure it is relevant and
embedded in our service. Sections of the philosophy are displayed
throughout the centre as reminders to all staff and families what we value in
our centre. This serves as reminders and visual prompts on our practice. It
also enables visitors to our service to gain knowledge of our philosophy.

-

Policy review has also been done in consultation with relevant authorities e.g.
An officer from NSW Fire and Rescue reviewed and signed off on our
emergency policy, ensuring our practices are in line with recommendations
for effective management and implementation.

-

Educators review policies at staff meetings and contribute to changes in the
policy. Reflective practice takes place for all educators with regard to policy
review.

 This does not only take place at staff meetings. Educators are all given hard
copies as well as emails of all policies that are due for review. A timeframe is
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in place for educators to pull apart the policy and make suggestions or
updates. Educators are able to do this during individual reflective practice.
Policies changes and modifications are then collated for further comment,
before being discussed at staff meetings and then re read and signed off by
all educators. Families are informed about which policy is being reviewed and
feedback is sought through email and policy display before the updated
policy is reviewed at staff meetings
 At whole staff professional development days we have completed annual risk
assessments and audits of our service. These have been done by educators
in pairs and as a whole team and have included areas such as


Supervision



Sustainability (Source: Cool Australia)



Workplace health and safety (Source: Safework NSW)



Whole of service risk assessment (Source: Kidsafe)

 We use these to guide and inform changes needed to policy, procedures and
practice.
 Educators sign off on the updated policy to say that they have read the
reviewed policy after it has been adopted.
 The word “continuing” [referencing optional QIP notes included in the draft
report] indicates that this is happening and is reflective of meaningful
engagement with families and reflective practice.
 Our Quality improvement plan includes the voices of children and families. An
area that we are working on for quality improvement is from a suggestion
made by a family through the QIP family survey. The QIP is on display for
families and updates show how we are progressing with their suggestions, as
well as asking for any further input from families towards the quality
improvement goal.
 Family feedback to requests for input into the QIP includes statements such
as:
“This is the best centre I have ever had my children in and I have been to
a lot of centres”
“We really had high expectations for your centre, but you have exceeded
all those expectations”
“I really don’t know how you could get any better”
 Educators are given QIP questions for each Quality Area. They complete this
individually, so that they are able to assess our service against the standards
and elements. Responses are then collated and used a source of information
to inform the QIP . This is done one Quality area at a time and is a way of
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ensuring that all educators are engaging in thinking about each Quality area
and how we are working on continuous improvement
 When the nominated supervisor has been absent from the service.. other
educators were able to make a serious incident report. They followed the
procedure through the written procedure in the procedures file.
Second Tier Review
275. The provider made the following submission in relation to Standard 7.1 and
exceeding theme 2 at second tier review:
 The Panel’s view is not supported by our service. Every 6 months the
Nominated Supervisor reads through the entire Early Childhood Education
and Care Regulations and the National Law documents to ensure they are
being followed by the service. The NS engages with her Network of fellow
directors to discuss these documents and any changes that need to be
made. Any modifications that need to be made are then discussed at a whole
team staff meeting and if needed, result in changes to policy, procedures and
practice.
 We are a small service owned and operated by a University trained Early
Childhood teacher. All service policies have been developed from scratch in
relation to the service, families and community. They are not developed
offsite and modified. They are grass roots, relevant and meaningful and
therefore support the operation of a quality service.
 The WH and S officer is given weekly time off the floor to ensure that all
potential risks are managed. Whole staff meetings designate time for the WH
and S officer to make a report and discussion takes place and any issues are
followed up in consultation with the NS. Checks are in place for assessing
safety issues Example… safety check schedule of Softfall, this was
discussed with members of our Network and researched through Kid Safe.
The AO thought it was every 10 years but we were able to tell her that the Kid
Safe recommendation is every 4 years.
 The NS attended the Early Childhood Education Information and
Consultation Session, ECA - Conversations Evening with Gabrielle Sinclair
and Rhonda Livingstone and the Key Legislative changes to the childcare
package information and discussion session. Information from these sessions
was then discussed at whole team staff meetings.
 The Philosophy links to all aspects of service delivery and the Educators
embed this in their practice through weekly focus team discussions. Example
our Philosophy states, “We believe in providing opportunities for children to
develop their knowledge of the local community and the wider world.” Team
meetings include discussing feedback from families, such as one family
saying that their child was devastated that they missed out on going to the
Chinese Restaurant as they were sick last time and so the Educators
reflected on when this should happen and which group should be involved,
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and then carried through. Several families wanted their children to ride their
bikes down to the cycleway as they had seen previous
out riding
their bikes. We reflected on this and updated our risk/benefit assessments
and ensured that it happened.
276. The provider made the following submission in relation to Standard 7.1 and
exceeding theme 3 at second tier review:
-

The educators and families again disagree with the Panel’s view for this
theme. Families are informed of all educators at the start of the year through
the newsletter which outlines all staff roles and responsibilities, as well as
outlining other aspects of the program such as the environment,
communication, routines etc. The newsletter is emailed to all families as well
as being placed on the whiteboard at the entrance to the centre. All staff have
written personal philosophies which are on display at the centre. All staff are
introduced to all family members at our
BBQ and more in depth
discussions with regard to educators and their roles takes place at family
information nights.

-

The NS is available each day at the service to engage in discussions with
individual families with regards to all aspects of the service. This is supported
in feedback emails from families. These regular discussions ensure that all
issues are dealt with as they occur, leading to trust and the building of strong
and supportive relationships.

-

We strongly believe we have evidenced through this document, how our
service Philosophy of “we believe in being visible and valuing relationships
within the community” and is a result of meaningful connection with family
and community.

-

The noticeboard displays health issues for families. Signs promote safe entry
and exit for everyone at the service.

-

Families complete risk minimisation plans for any health issues and this is
done in consultation with the NS resulting in medical packs being made up
for each child as required. Comprehensive policies are in place to support all
aspects of health and safety and are developed in consultation with families
all families are given an information book on enrolment which contains
segments of policy. A comprehensive file of complete policies is available in
the family area and families are shown this file at orientation and made aware
that they can access it at any time. All families are forwarded updated
policies and further comment is sought.

277. The provider also submitted that:
-

The director engages in critical reflection with other directors on all aspects of
leadership and program delivery. I spoke with the AO about being involved in
a network of other directors.
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Panel considerations
278. The panel noted that the service philosophy is reviewed every two years, and
that there was some evidence of staff reflection on the philosophy.
279. The panel considered that while reviews of policy and procedures were
evident, it was unclear whether such reviews were responsive to feedback
identified through the service’s risk management and quality improvement
systems.
280. The panel considered there was minimal evidence of all members of the
service team being enabled to provide feedback on opportunities to strengthen
governance and administrative systems.
281. The panel noted there are processes in place for parents to provide feedback
on policies. The panel referred to the service’s difficulty in engaging families
with the Quality Improvement Plan (QIP) process, citing some of their attempts
to drive engagement, such as breaking up the QIP document and displaying
this around the service.
282. The panel considered there to be an absence of clear evidence of
opportunities for families to contribute to regular reviews and provide feedback
on governance arrangements, including decision-making and feedback
processes.
Panel decision
283. The panel considered that, on balance, the service was not demonstrating
exceeding themes 2 and 3 in relation to Standard 7.1. The panel therefore
decided by consensus to confirm the rating level for Standard 7.1 as Meeting
NQS.

Standard 7.2
284. Standard 7.2 (Leadership)
Effective leadership builds and promotes a positive organisational culture and
professional learning community.
285. The regulatory authority found the service to be demonstrating exceeding
theme 1, but not exceeding themes 2 and 3.
286. Exceeding theme 2 is that:
 Practice is informed by critical reflection.
287. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or
community.
288. Please refer to pages 311-312 of the Guide to the NQF for guidance relating
to Standard 7.2 and exceeding themes 2 and 3.
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Regulatory Authority’s view
Assessment and Rating Final Report
289. In relation to standard 7.2, the final report commented that:
 The approved provider and educators update the quality improvement plan,
identify new goals based on collaboration and with some family input. The
educational leader supports educators to implement the cycle of planning and
the educational program. A system of performance review ensures
professional development for educators.
 Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
meaningful engagement with families and/or community and the rating
remains unchanged.
First Tier Review
290. In relation to Standard 7.2 and exceeding theme 2, the first tier review panel
highlighted the following evidence from assessment and rating:
-

The officer noted that the approved provider and educators update the quality
improvement plan, identify new goals based on collaboration and with some
family input. The educational leader supports educators to implement the
cycle of planning and the educational program. A system of performance
review ensures professional development for educators. Additional evidence
and information have been considered for exceeding theme 1 - Practice is
embedded in service operations, Theme 2 - Practice is informed by critical
reflection and Theme 3 - Practice is shaped by meaningful engagement with
families and/or community and the rating remains unchanged. Evidence also
includes:


Educators look at the QIP in staff meetings and at professional
development days, where they discuss the strengths and look for
areas to improve which is then added to the QIP.



The educational leader facilitates discussions within staff meetings,
focus team meetings and has given educators resources to promote
thinking.



Staff appraisals are done annually by the educators conducting their
own self-assessment that includes their personal philosophy,
professional goals, strategies for obtaining goals and reflection notes.

291. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 Educators are given QIP questions for each Quality Area. They complete this
individually, so that they are able to assess our service against the standards
and elements. Responses are then collated and used a source of information
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to inform the QIP. This is done one Quality Area at a time and is a way of
ensuring that all educators are engaging in thinking about each Quality Area
and how we are working on continuous improvement.
 The professional development log includes comments and links to each of
the seven Quality Areas and involves all educators at the service. It is linked
to educator self-reflection and personal goal setting.
 One topic of concern discussed was how some educators used praise in
communicating with children and this resulted in including Louise porters
acknowledgement and celebration video in whole team training (as discussed
in QA 5). This resulted in educators prompting each other and having
discussions on how they could have communicated differently in individual
interactions with children.
 The Educational Leaders thinking wall is another way that educators critically
reflect on and grow their knowledge.
 The Educational Leader has also developed an educators Facebook page
where educators can post articles to provoke thinking, share ideas, pose
questions that challenge educators to self-reflect as well as being another
means for all staff members to encourage and support each other. There are
links to videos and articles that reflect current thinking. Educators write
responses to further challenging thinking.
292. The first tier review panel’s decision was that:
 The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. It is the panel’s view that the
available evidence is limited to demonstrate that the service’s practice and
approach to leadership is regularly informed by critical reflection, including
how opportunities for improvements to the services continuous improvement
processes, educational leadership and the development of the team are
identified and implemented.
 The panel has concluded that there was insufficient evidence to determine
that Theme 2 should be amended to Yes to support an overall higher rating
for Standard 7.2.
293. In relation to Standard 7.2 and exceeding theme 3, the first tier review panel
highlighted the following evidence from assessment and rating:
 The officer noted that the approved provider and educators update the
Quality Improvement Plan, identify new goals based on collaboration and
with some family input. The educational leader supports educators to
implement the cycle of planning and the educational program. A system of
performance review ensures professional development for educators.
Additional evidence and information have been considered for exceeding
theme 1 - Practice is embedded in service operations, Theme 2 - Practice is
informed by critical reflection and Theme 3 - Practice is shaped by
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meaningful engagement with families and/or community and the rating
remains unchanged. Evidence also includes:


The nominated supervisor says that family QIP input is hard to get but
they keep trying by regularly asking families questions via emails,
noticeboard and in surveys of what they want from the service.



The QIP is available to families in the playroom via a 'QIP tree' with a
display of the Quality Areas of how the service meets the NQS and for
families to comment on, for example, 'each child is supported to
access the indoor and outdoor environments', 'we offer loose parts,
group times and risky play'.



The educational leader has developed personal goals of improving
collaboration with families, educators and the community, embedding
the philosophy and to continue with professional development.



The educational leader networks with other educational leaders via
Facebook group and established professional groups.

294. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
-

Our Quality Improvement Plan includes the voices of children and families.
An area that we are working on for quality improvement is from a suggestion
made by a family through the QIP family survey. The QIP is on display for
families and updates show how we are progressing with their suggestions, as
well as asking for any further input from families towards the quality
improvement goal.

-

Family feedback to requests for input into the QIP includes statements such
as:
“This is the best centre I have ever had my children in and I have been
to a lot of centres”
“We really had high expectations for your centre, but you have
exceeded all those expectations”
“I really don’t know how you could get any better”.

 Engaging in the
program with the
university has enabled our service to engage in professional learning
opportunities offered by the university as well as being involved in
professional conversations with regard to the implementation of the program
and future possibilities for growth of the program. It has also enabled
opportunities for engagement in research projects.
 The service takes part in research, projects and surveys with Universities and
other organisations to further grow knowledge, engage in discussion and
share ideas and information. This supports continuity of learning and embeds
relationships with outside organisations.

106
The best start in life

295. The first tier review panel’s decision was that:
 The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The evidence demonstrates
that families are invited to provide feedback on the quality improvement plan
and that some professional relationships have been developed which has
impacted on the service. It is the panel’s view however, that the available
evidence does not sufficiently show that leadership practices reflect the
priorities and input from children and families, including how families are
supported to understand the role of the educational leader in relation to their
child, and to provide feedback on the service’s quality improvement
processes.
 The panel has concluded that there was insufficient evidence to determine
that exceeding theme 3 should be amended to Yes to support an overall
higher rating for Standard 7.2.
Approved Provider’s view
Feedback on Draft Report
296. As part of providing feedback on the draft report, the provider submitted the
following:
-

The word “continuing” [referencing optional QIP notes included in the draft
report] indicates that this is happening and is reflective of meaningful
engagement with families and reflective practice.

-

Our Quality improvement plan includes the voices of children and families. An
area that we are working on for quality improvement is from a suggestion
made by a family through the QIP family survey. The QIP is on display for
families and updates show how we are progressing with their suggestions, as
well as asking for any further input from families towards the quality
improvement goal.

-

Family feedback to requests for input into the QIP includes statements such
as:
“This is the best centre I have ever had my children in and I have been
to a lot of centres.”
“We really had high expectations for your centre, but you have
exceeded all those expectations.”
“I really don’t know how you could get any better.”

-

Educators are given QIP questions for each Quality Area. They complete this
individually, so that they are able to assess our service against the standards
and elements. Responses are then collated and used a source of information
to inform the QIP. This is done one Quality Area at a time and is a way of
ensuring that all educators are engaging in thinking about each Quality Area
and how we are working on continuous improvement.
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-

Professional learning and development is embedded in the service and the
professional learning is followed through to families inviting them to be
involved in professional conversations and opportunities for learning.

-

The professional development log includes comments and links to each of
the seven quality areas and involves all educators at the service. It is linked
to educator self reflection and personal goal setting. Professional
development is regular, relevant to educator’s personal goals, relevant to
children and families at the service and comes in many and varied forms.

-

The Educational Leader and Nominated Supervisor work collaboratively to
ensure all educators are supported in their personal goals and engage in
regular meetings to ensure all educators are supported in their professional
learning.

-

One topic of concern discussed was how some educators used praise in
communicating with children and this resulted in including
acknowledgement and celebration video in whole team training (as discussed
in QA 5). This resulted in educators prompting each other and having
discussions on how they could have communicated differently in individual
interactions with children.

-

The Educational Leader’s thinking wall is another way that educators critically
reflect on and grow their knowledge. Additional rostered time off the floor
supports the Educational Leader in her role.

-

Engaging in the
with the
university has enabled our service to engage in professional learning
opportunities offered by the university as well as being involved in
professional conversations with regard to the implementation of the program
and future possibilities for growth of the program. It has also enabled
opportunities for engagement in research projects.

-

The Educational Leader has also developed an educators
where educators can post articles to provoke thinking, share ideas, pose
questions that challenge educators to self reflect as well as being another
means for all staff members to encourage and support each other. Educators
write responses to further challenging thinking.

297. The provider also submitted the following evidence as part of feedback on the
draft report:
-

“More snippers of what is posted on

-

“Snippers of what is posted on our

Provider submission at First Tier Review
298. The provider re-submitted the submissions from the draft report, with some
additional commentary, along with evidence to support these submissions.
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-

The word “continuing” [referencing optional QIP notes included in the draft
report] indicates that this is happening and is reflective of meaningful
engagement with families and reflective practice.

-

Our Quality Improvement Plan includes the voices of children and families.
An area that we are working on for quality improvement is from a suggestion
made by a family through the QIP family survey. The QIP is on display for
families and updates show how we are progressing with their suggestions, as
well as asking for any further input from families towards the quality
improvement goal.

-

Family feedback to requests for input into the QIP includes statements such
as:
“This is the best centre I have ever had my children in and I have been
to a lot of centres”
“We really had high expectations for your centre, but you have
exceeded all those expectations”
“I really don’t know how you could get any better”

-

Educators are given QIP questions for each Quality Area. They complete this
individually, so that they are able to assess our service against the standards
and elements. Responses are then collated and used a source of information
to inform the QIP. This is done one Quality area at a time and is a way of
ensuring that all educators are engaging in thinking about each Quality area
and how we are working on continuous improvement.

-

Professional learning and development is embedded in the service and the
professional learning is followed through to families inviting them to be
involved in professional conversations and opportunities for learning.

-

The professional development log includes comments and links to each of
the seven quality areas and involves all educators at the service. It is linked
to educator self reflection and personal goal setting. Professional
development is regular, relevant to educators personal goals, relevant to
children and families at the service and comes in many and varied forms.

-

The Educational Leader and Nominated supervisor work collaboratively to
ensure all educators are supported in their personal goals and engage in
regular meetings to ensure all educators are supported in their professional
learning.

-

One topic of concern discussed was how some educators used praise in
communicating with children and this resulted in including Louise porters
acknowledgement and celebration video in whole team training (as discussed
in QA 5). This resulted in educators prompting each other and having
discussions on how they could have communicated differently in individual
interactions with children.
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-

The Educational Leaders thinking wall is another way that educators critically
reflect on and grow their knowledge. Additional rostered time off the floor
supports the educational leader in her role. This also provides opportunity to
source professional readings which are shared with other Educators.

-

Engaging in the
with the
university has enabled our service to engage in professional learning
opportunities offered by the university as well as being involved in
professional conversations with regard to the implementation of the program
and future possibilities for growth of the program. It has also enabled
opportunities for engagement in research projects.

-

The Educational Leader has also developed an educators Facebook page
where educators can post articles to provoke thinking, share ideas, pose
questions that challenge educators to self reflect as well as being another
means for all staff members to encourage and support each other. There are
links to videos and articles that reflect current thinking. Educators write
responses to further challenging thinking. It also provides another means for
communication between educators.

-

The Service takes part in research, projects and surveys with Universities
and other organisations to further grow knowledge, engage in discussion and
share ideas and information. This supports continuity of learning and embeds
relationships with outside organisations.

-

All 3 Early Childhood Teachers are have registered with Teacher
Accreditation

Second Tier Review
299. The provider made the following submission in relation to Standard 7.2 and
exceeding theme 2 at second tier review:
-

Our regular staff meetings always include the Educational Leaders report.
The EL gives updates on any issues that may arise in all aspects of the
program as well as supporting discussion on individual children and educator
updates.

-

The EL and NS meet regularly to discuss any issues that arise and highlight
any concerns in the services program and practice. This resulted in
Educators doing further Professional Development such as attending the
Raising Children who Shine Conference, and all educators completing
Teaching Young Children to Manage Emotions in ECE and Care Settings as
a team. This was used to inform thinking and then implementation discussed
by all team members during weekly focus team meetings.

-

The planning cycle flow chart has been developed through all educators
analysing the systems we have in place and then creating a document that
clearly outlines our holistic approach to the program, procedures and
practice.
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-

The QIP is included in the agenda for every staff meeting.

-

Whole team Professional Development Days are management initiated and
they ensure that the whole team spends 4 days throughout the year engaged
in deep reflective practice. The Agenda for the day includes sharing of
Professional Development, PowerPoints, videos , etc. and are service
appropriate as we can stop them at any time and reflect, as a team, and
discuss any child, procedure or practice and how we are implementing these
approaches or how we can improve our practice. The NS and Educational
Leader put the program for Professional Development Days together as a
response to educator and program identified needs. These days are
undertaken in addition to outside professional development. It should be
noted that this is also in addition to the weekly focus team sessions where
every educator attends the service…7 educators rostered on the same day
every week.

-

The final part of the Professional Development day sees all educators go out
together for a meal. The cost is covered by the management and this has
resulted in strong bonds being formed and this, in turn, enhances the quality
of the service. The management also pays for dinner for all staff members
after every staff meeting, again focusing on strengthening educator bonds.

-

Every educator completes a self- reflective tool and then meets with the NS
to discuss the outcomes and how the educator can be supported to grow
knowledge and reach their set goals. The NS then creates a professional
development training plan for all educators. The Educational Leader also
follows up these goals by sourcing articles and professional readings for all
educators. All Educators are able to give the NS feedback on how the NL has
completed her own self-reflective tool during a meeting between individual
staff members and the NS. The NS also engages in discussion with the
members of the network group when engaging in self-assessment.

-

The NS not only engages in critical reflection with educators at
, but also engages in conversations with the University lecturers
regarding the Early Years Degree and the course content in regards to how
the course prepares the students to work in Early Childhood settings. This
has been done informally as well as through the NS taking part in the
research project on exploring employer’s perspectives of early childhood
programs.

-

The service takes part in University research such the
research project, transition to school research, path ABC on the
impact of preschool activity.

300. The provider made the following submission in relation to Standard 7.2 and
exceeding theme 3 at second tier review:
-

Both the staff and families at
strongly disagree with the Panel’s
view that the families are not supported to understand the role of the
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Educational Leader. Our Programming Policy, which is available to all
stakeholders, outlines the Role of the Educational Leader. The Educational
Leader is introduced to families through the newsletter at the start of the year,
at the
BBQ, and when new families begin at the service throughout
the year. The Educational Leader speaks to every family 1:1 to discuss the
program and her role and how she can support the family. In fact the
Educational Leader was engaging in this at the time of the AO visit but the
AO failed to document or observe this happening. The Educational Leader
attends the family information night to support families and help them to
understand her role. The Educational Leader is given additional time off the
floor to undertake her role.
-

Families are informed through newsletters and informal discussions about the
professional development that Educators have undertaken. This professional
development is then shared with families at parent information nights.
Families are also forwarded emails or flyers of professional development that
can support them in their parenting role, this has resulted in some families
attending professional development alongside educators.

-

is committed to quality improvement and really values the input
of our families. In writing this document, for the second tier review, we have
included feedback from families in relation to all seven quality areas. When
seeking this feedback we discussed as a team, how we could use this
feedback as a tool to analyse if families believe we connect with them and
then to explore how we can further develop our meaningful connections to
family and community.

301. The provider also submitted that:
-

The director engages in critical reflection with other directors on all aspects of
leadership and program delivery. I spoke with the AO about being involved in
a network of other directors.

Panel considerations
302. In considering whether the service was demonstrating exceeding theme 2 with
respect to Standard 7.2, the panel noted professional development was
evident through various strategies for individuals and the service team. Staff
have an individual professional development plan and appear to regularly
reflect on goals for teaching and learning.
303. The panel noted the service keeps a professional development
implementation log for all staff, which records the educators involved and has
links to quality areas. The panel also noted evidence about how leadership
appeared to be informed by current recognised guidance, with reflections
undertaken by the educational leader informed by leading theorists and
discussed with other educators.
304. The panel also considered evidence about how the service reflects on team
development relatively frequently. The totality of evidence regarding planning

112
The best start in life

and professional development indicated to the panel that the service promotes
a reflective organisational culture whereby all members of the service team
regularly reflect on their own learning and professional development goals.
305. In considering whether the service was demonstrating exceeding theme 3 with
respect to Standard 7.2, the panel noted evidence about how the service
develops personal goals to improve collaboration with families and community,
and practices to embed the service’s philosophy in professional development.
The panel also noted how the Quality Improvement Plan is made available to
families.
306. The panel considered there was an absence of clear evidence to identify that
meaningful engagement with families and/or the community with respect to the
service’s leadership was occurring; and if so, how such meaningful
engagement is shaping the service’s leadership to build and promote a
positive organisational culture and professional learning community.
Panel decision
307. The panel considered that, on balance, the service was demonstrating
exceeding theme 2 but not exceeding theme 3. The panel therefore decided
by consensus to confirm the rating level for Standard 7.2 as Meeting NQS.
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