Ratings Review Panel
Decision Notice

Date of Decision:
File number:

2019
STR/0052

PANEL MEMBERS:

APPLICANT:

REGULATORY AUTHORITY:

Department of Education, Queensland
Government.

Decision
The Ratings Review Panel (the Panel) decided to confirm the rating levels of:
 Standards 1.1, 1.2, 1.3, 2.1, 2.2, 3.1, 3.2, 4.1, 4.2, 5.1, 5.2, 6.1, 6.2, 7.1 and
7.2 as Meeting NQS
As a result, the Panel confirmed the rating levels for Quality Areas 1, 2, 3, 4, 5, 6 and
7 and the service’s overall rating as Meeting NQS.
The Panel noted that following first tier review, the service had been found to have
demonstrated Exceeding in the following themes, which remain confirmed:
 Standard 3.1 Theme 1
 Standard 7.1 Theme 3
 Standard 7.2 Theme 1
Additionally, the Panel decided the service demonstrated Exceeding in the following
themes:
 Standard 3.2 Theme 1
 Standard 4.2 Theme 1
 Standard 5.1 Theme 1

Issues under review
1.

The approved provider sought a review of all 15 Standards:

 Quality Area 1: Standard 1.1, 1.2 and 1.3
 Quality Area 2: Standard 2.1 and 2.2
 Quality Area 3: Standard 3.1 and 3.2
 Quality Area 4: Standard 4.1 and 4.2
 Quality Area 5: Standard 5.1 and 5.2
 Quality Area 6: Standard 6.1 and 6.2
 Quality Area 7: Standard 7.1 and 7.2.
2.

The provider applied for a review of the regulatory authority decision on the
grounds that the ‘regulatory authority failed to take into account or give
sufficient weight to special circumstances or facts existing at the time of the
rating assessment’.

3.

After assessment and rating, the overall service was rated as Meeting NQS:
 Quality Area 1: Meeting


Standard 1.1, 1.2 and 1.3 Meeting

 Quality Area 2: Meeting


Standard 2.1 and 2.2: Meeting

 Quality Area 3: Meeting


Standard 3.1 and 3.2: Meeting

 Quality Area 4: Meeting


Standard 4.1 and 4.2: Meeting

 Quality Area 5: Meeting


Standard 5.1 and 5.2: Meeting

 Quality Area 6: Meeting


Standard 6.1 and 6.2: Meeting

 Quality Area 7: Meeting


Standard 7.1 and 7.2: Meeting

4.

The provider applied for first tier review on the basis that it believed the
service had demonstrated all Exceeding themes in relation to all quality areas.

5.

The outcome of the first tier review is provided in the table below, which
highlights some Exceeding themes were determined to be present in the final
assessment and rating report and upheld in first tier review.
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Standard 4.2 Theme 1

No

No

Standard 4.2 Theme 2

No

No

Standard 4.2 Theme 3

No

No

Meeting

Meeting

Standard 5.1 Theme 1

No

No

Standard 5.1 Theme 2

No

No

Standard 5.1 Theme 3

No

No

Standard 5.2 Theme 1

No

No

Standard 5.2 Theme 2

No

No

Standard 5.2 Theme 3

No

No

Meeting

Meeting

Standard 6.1 Theme 1

No

No

Standard 6.1 Theme 2

No

No

Standard 6.1 Theme 3

No

No

Standard 6.2 Theme 1

No

No

Standard 6.2 Theme 2

No

No

Standard 6.2 Theme 3

No

No

Meeting

Meeting

Standard 7.1 Theme 1

No

No

Standard 7.1 Theme 2

No

No

Standard 7.1 Theme 3

Yes

Yes

Standard 7.2 Theme 1

Yes

Yes

Standard 7.2 Theme 2

No

No

Standard 7.2 Theme 3

No

No

QA 5

QA 6

QA 7

6.

After seeking a review of 15 Standards at first tier review, the regulatory
authority confirmed all rating levels as Meeting NQS.

Evidence before the panel
7.

The Panel considered all the evidence submitted by the provider and the
regulatory authority. This included:
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 the service’s quality improvement plan
 the application for second tier review and its attachments
 evidence provided by the provider prior to the assessment and rating visit
 the draft assessment and rating report
 the provider’s feedback to the draft report and its attachments
 the final assessment and rating report
 photos taken by the regulatory authority during the assessment and rating
visit
 the application for first tier review and its attachments
 the regulatory authority’s findings at first tier review
 the regulatory authority’s submission to second tier review
 the provider’s response to the regulatory authority’s submissions.
8.

The Panel was also provided with advice from ACECQA on the Quality Areas
under review.

The Law
Section 151 states ‘Following a review, the Ratings Review Panel may:

9.

 (a) confirm the rating levels determined by the Regulatory Authority; or
 (b) amend the rating levels.

The Facts
10.
approved places. The service is based in
11. The assessment and rating visit took place on
authorised officer.
12. The provider was sent the draft report on
sent to the provider on
2019.

is an OSHC service with
QLD.
2019 by one
2019. The final report was

13. The regulatory authority made a decision on first tier review on
2019
and sent its decision notice to the provider on
2019. The provider
applied for second tier review on
2019.
14. Given the large scale of the second tier review, and delays in being able to
access some supplementary information from the approved provider following
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application, the sixty day period in which to make a decision on the review was
extended under s151(3)(4) of the National Law.

General submissions from the provider at second tier
review
15. In addition to the statement in the second tier review application form, the
following is an excerpt from the cover letter the provider submitted in their
second tier review application:
 Based on the statements from First Tier Review, I believe some flawed
assumptions have been made about our work and key evidence excluded
from consideration. In addition the corrupted observational and interview data
collected by the Authorised Officer during the assessment and rating visits,
puts an incredible onus on the service to provide evidentiary documentation
and provide explicit linkage to exceeding themes via desk audit without being
able to speak to the information and justify why we consider our practices to
be exceeding the National Quality Standard. With this in mind I believe we
have not been afforded the right to a fair and equitable process, due to the
absence of available triangulated data collection to support decision making
and the outcome of the rating at met is not indicative of the quality of our
OSHC service. My hope is that the documentary evidence provided will be
given a fair weighting, when reviewing this request for Second Tier Review.
 The width and breadth of the scope of the information we have provided has
an impost on a small organisation so I am hopeful that this will not merely
considered a null and void rating and requiring a reaccreditation. Whilst I
welcome attestation of our work, my belief is this should have been flagged at
the Authorised Officer,
or at First Tier Review, once the corrupted data
was identified as a major gap as 2 of the 3 components of the triangulated
process were not available in the evidence collection.
 All evidence provided is part of our work at
OSHC, was
available for the A&R visit, and recounts for review days until
2019. The exception is the work that commenced prior, but in process
at the time of the visit, for e.g.
and
training. Staff are the OSHC include four teachers who work in the program,
with experience in both primary school and ECEC. Their work demonstrates
high levels of pedagogical rigor and intentionally in their programming and
practice. In addition, teachers have also worked in leadership positions in
primary schools and ECEC instilling their skills in the governance and
leadership of the service. For ease of writing all the staff including teachers
are referenced as educators, however it should be noted that Bachelor or
higher qualified teachers are involved in BS/AS and vacation care and are
responsible for leading the team.
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 The A&R reports from
and
are included and
highlighted where there is an exact match in the wording.
(NS)
and I did this to assist us and not trained reviewers to help us identify exceed
themes in practice and upon realising the exact wording in some sections
across both thought erroneously or not that use of key descriptors relevant to
both services was acceptable practice (see more in assumptions document).
16. As referred in the previous paragraph, the provider’s second tier review
application included the following submission, provided below:


Assumptions of concern that were used to unfairly invalidate the
weight of the evidence provided at first tier review

1. First Tier review determination
 The reviewer noted, as did as did the AO in the final assessment and rating
report, that statements provided for the Feedback to the Draft report were
directly copied from and Assessment and Rating Report for another service
operated by the Approved Provider.
 Please see attached analysis of both reports highlighted where comments
have been duplicated by both the AO who reviewed the separate services.
Please note this practice was criticised by the review by first tier review to
invalidate our response
Response from the AP:
 There are some phrases that were utilised as key indicators from the
exceeding rating report of our other service. That is correct some
overarching statements, which are reflective of our quality driven practices at
were utilised and site specific examples and information was
provided to support the statements.
 I acknowledge
is a different service type with different aged
children, however some of the key vision, values and pedagogies we use are
applicable across both services. Particularly as myself and
the
Educational Leader and Nominated Supervisor act in a leadership and
governance role at both services and share our vision and values for life-long
learners, child voice and agency, play based pedagogies, commitment to
inclusive praxis, commitment to engaging with stakeholders and community
networks, commitment to developing ourselves, our organisation and the
sector as professionals and engaging in research informed practice and
continuous improvement, and most importantly the belief that children we
want to confident and capable learners and responsible and contributing
citizens. There overarching enduring beliefs and values translate across all
services, regardless of service type and age of the children. It is when you
drill down to the programs and evidence that the differences in service type
and delivery are evident as this is reflective of the socio-cultural context
represented by the children and the community.
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 Through comparative reading of both of our Accreditation & Rating reports it
is evident the exact same wording and phrases exist in both reports, and that
statements have been directly copied even though as pointed out they are
different services and service types. Noting use of key phrases in both
reports, we believed this practice was acceptable and whilst we know the
NQF and A&R rating process well, we are not trained assessors who have
the scripts readily accessible to explain the practices that were directly
observed, but not captured in the draft Assessment & Rating report.
2. First Tier review determination
 In addition, evidence from the Approved Provider’s consultancy business
which could not be linked to practice or the Exceeding
theme for each of the Standards within the Quality Areas for
Outside School Hours Care has also not been considered as evidence for
this review.
Response from the AP:
 These

are all authored by leadership of
NS/EL both qualified teachers with extensive
experience over
years in both ECEC and primary sectors including
leadership and provide training and PD, facilitation of conferences not only to
staff but a large number of ECEC services, schools, allied
professionals and parent locally, nationally and internationally. The
are about the work we do at the service and/or organisational
leadership. Additionally, we work in the OSHC in a hand’s on capacity,
providing onsite ongoing mentoring and coaching for all educators and focus
on quality and continuous improvement. This is the same practice we use as
evidence when we engage professional development services, like
training. The key difference is that we
author the work, based on our work at the service and share it with all
educators embedding practice so believe this is valid evidence.

 The suite of
models and resources (evidenced
throughout this response), have been developed over many years are still
used and refined to reflect the particular focus of our organisational
development and growth, using stories, photos and vignettes of practice to
capture culture building, performance management, leadership, change
management, continuous improvement, unpacking frameworks and theory
into practical applications, programming cycles and documentation,
assessment, daily dilemmas, inclusive principles and practice, and play
pedagogies particularly with school aged children.
reference
theory and vignettes of our work with children and are used as tools for
engaging educators in a dialogue, increasing their awareness, improving their
practices and building on their commitment in a very practical way.
 It is erroneous to simply dismiss the validity of these
, as the
presentations reflect the breadth and depth of our work at the OSHC and

Page 8 of 127

demonstrate how we engage educators in ongoing critical dialogue and
professional training to embed quality driven practices, thereby growing a
highly engaged and capable professional workforce. It’s not merely 1 or 2
educators attending a one off conference and limited or minimal change. The
training we deliver also assists new staff to align with our philosophy and
service operations quickly, and ensures established practices continue with
minimal disruption caused by staff turnover.
 Educators within our services have provided feedback that engagement in
ongoing research and professional training keeps them fresh, engaged and is
a contributing factor to their retention within the organisation. This is because
they are continually afforded opportunities that both challenge and affirm their
professional practice.
 There are numerous iterations of the
, which can be provided as
evidence if required, are proof they are contextually adapted and examples
presented have been used at
and within the local community,
ECEC, primary schools &/or shared on a global forum. The
are
also made specific considering the audience children, parents, or
professionals and are used as a provocation to promote development of deep
knowledge and thinking about lifelong learning and pedagogical practices,
using professional dialogue, critical reflection and commitment to continuous
improvement.


The
consultancy work is all authored by myself
(AP)
and
(NS/EL). The
presentations are purposeful
provocations encouraging critical reflection and robust professional dialogue
to promote quality outcomes for children through interrogating practice and
continuous improvement. The presentations have relevance to a wide range
of audiences (including parents, our educators, the sector, academics and
allied partners); and contexts receiving global recognition (within our
services, ececs, schools); locally (
(
inclusion support services); nationally (
(
and internationally (
(
Our presentations reflect our action research initiatives sharing
them as exemplars for a variety of purposes; to inspire educators and
families on topics of interest to them; are related to professional development
goals informed by the QIP and individual educators during appraisal cycles;
or to address hot topics in response to the priorities and goals of our
community. The
banner is the vehicle through which
sector leadership is offered. The company name takes away any
assumptions that we are presenting to promote our services for marketisation
purposes, and we willingly share our work without financial gain.

 The
presentations we author disseminate academic research
and translate theory into actionable user friendly chunks to inspire quality
driven practices and aspirational thinking. By sharing our narratives and
passion for our work, we strive to empower and inspire educators and
families to continually grow and learn, challenging themselves to be agents of
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change. The suite of
we have developed, which have
numerous iterations depending on the audience, share our work as
practitioners in the both OSHC and ECEC services, our action research and
our thinking about things that matter to us, our children, educators and
community. Importantly, the
capture our stories, the story of the
OSHC community and are irrefutable evidence of the vision,
values, pedagogies and embedded throughout documentation and practice
and made visible through wall displays and daily dialogue. They are a
teaching tool for culture building, creating a shared vision and alignment, and
‘walking the talk’ where the thinking, aspirations and goals come to life and
form part of who we are, and our organisational socio-cultural identity.
3. First Tier review determination
 It is noted that while most of the evidence to the feedback of the draft report
was grouped into relevant quality areas, the documentation submitted with
each standard was not organised in a manner that demonstrates exceeding
practice against the exceeding themes. In addition, some of the evidence
provided had no relevance to the practice at
Outside School
Hours Care such as the photo including toddler aged children at group time
and a policy that referenced babies and toddlers and nappy changing, and
therefore was not considered for First Tier Review.
Response from the AP:
 I understand that the onus is on the Approved Provider to provide evidence
linked to the exceeding themes. Whilst we know the NQF well and our
performance is attested against these standards, we are not trained
reviewers. The organisation of documentation and making judgements re the
evidence in responding to the draft report was extremely difficult, simply
because of the wide scope of the work we wished to have reviewed, and the
large amount of evidence we have available.


I believe the information we provided demonstrates exceeding practice at our
service against the exceeding themes, as it exemplifies what make a
difference to children, families and educators in our community. Therefore,
the exceeding themes should be considered also in terms of the sociocultural relevance, and inferences drawn as they look very different in
different contexts. For example, employing educators with extra-curricular
skills such as sports and dance, may not be exceeding practice in a high
socio-economic demographic, whereas in a vulnerable community where
children have limited opportunity to have these experiences like ours, this
typifies exceeding practice. To ensure decisions are contextually and
culturally understood and the triangulation of data offer the evidence
collected by the Authorised Officer during the A&R review also needs to be
used to facilitate linkage of documentary evidence to the exceeding themes.
It is problematic for us to know what evidence to provide without being able to
talk to why we consider it exceeding, related to the 3 themes, and hope
reviewer can understand our intent merely by looking at the evidence, the
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triangulated processes assists in the linkage to the themes for decision
makers. It is hoped for 2nd tier review, we have become more skilled at
making the connexions to exceeding themes more explicit to assist with
decision making. However, organisation of the evidence against the
exceeding themes has been difficult as the whole picture has to be captured,
not just the value adds.
Response from the AP:
 Policies in std 5 and 2 were finalised and current, other policies were in our
review cycle and administration error as
policies were used as
foundational documents in the creation of
policies. These policies are still
within their first cycle of review. I acknowledge the incorrect words in the
policy and that the photo was in the incorrect evidentiary folder.
 We have a central administration and keep evidence for
and
as
exemplars to demonstrate our practice. The photo mentioned of the NS
working with children was put in the wrong folder. There are numerous
exemplars/photos of NS working directly with children at
on an
ongoing basis. These are a couple of instances of human error in collection
of data evidence, they are not evidence that other documents we provided
are not from
OSHC. As highlighted in the first tier response the
2 services are different service types with different aged children OSHC and
ECEC, it would be obvious if the evidence was from a service with prior to
school age children. With the weight of the documentary evidence that is
service specific to
OSHC, and the 2 services have a central
administration system, to disqualify critical interrogation of the evidence
provided seems unjustified. Additionally, the
are all part of the
suite of resources we use in training and mentoring the team. The
dated 2015, is its creation date and was not presented on a
single occasion and therefore old. In fact, we re-visit or create an iteration of
the
and use it for training on an ongoing basis. Rather than a
one off training module, the
are re-used overtime to revisit and
refine learning, dialogue and reflection to sustain embedding of the vision,
values and practices. The
are crucial to ensuring quality driven
practices are embedded and sustained, even throughout periods of change
and staff turnover.
4. First Tier review determination
 Inclusive practice acknowledging only the expertise of the Approved Provider,
but not evidenced from all educators
Response from the AP:
 Inclusive praxis is evident throughout all vestiges of service life from our
vision, though recruitment strategies, programs and practices. We are
recognised within our local and wider communities as being a service that
has proven ability through collaborative partnerships to foster belonging and
success by identifying barriers and utilizing strength based approaches.
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 Whilst I provided exemplars of my research through the university
program in inclusive education at
, this was to demonstrate my
developing expertise around the inclusion of each and every child from
diverse backgrounds and with diverse abilities as part of the leadership team.
the educational leader and NS has extensive experience in primary
schools up to principalship and shares her passion and extensive knowledge
from her professional and personal life for inclusion of children of all ages.
 All our educators engage have extensive training delivered by
and
myself via
and mentoring;
School which is a
school whose children attend during vacation care;
attendance at
conference which we hosted and all educators
at the OSHC attended. Our commitment to the inclusion of all children is
explicitly stated in the service vision, voiced throughout recruitment
processes and well known in the community. Educators who work within the
service have to be willing to demonstrate appreciation for working with
diverse children and skilled at relationship building, able to differentiate
practices and genuinely be willing to learn from the child, families, each other
and reflect on practices and strategies and challenge themselves to develop
flexible and adaptive understandings and skills.
 All educators understand inclusion is underpinned by collaborative
partnerships with children and families that position them as experts in their
own lives and promote agency and voice. Universal design for learning
address barriers in the environment and designing strategies to promote
meaningful engagement building on child and family strengths and priorities
and all contribute to UDL. Every educator working in the vacation care
program during the A&R review, works term time with up to 15 directly with
children from
diagnosed on the autism spectrum and
other conditions at our other service, and are experts working with diverse
children and promoting meaningful engagement and calm transitions to and
from school. They have developed both knowledge of both theory and
practice wisdom through this partnership with the school for OSHC provision,
during vacation care at
. As this is their daily work, it is not
credible to fail to acknowledge their ‘lived’ experience, knowledge, pedagogy
and practice by the claim that they are not able to articulate how they include
children in the program. All the educators, not just myself, are apt at
articulating their philosophy, vision, mental models, passion and can give
examples of their work in action.
 If required, as further evidence I am confident the parents of children who
have been successfully included in the program at
and
partnered to support inclusion would be willing to provide testimonials to
attest to educators inclusive praxis.
5. First Tier review determination
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 Missing evidence allowing for decision making involving triangulated data
collection based on observations, interviews and documentary evidence of
practice
Response from the AP:
 There is the concern that the missing or corrupted data has impacted on the
ability of the Authorised Officer &/or First Tier review panels to provide us
with a fair process of attestation against the standards. As the First Tier
review panel did not highlight the potential of invalidity of the A&R process
due to the missing data, we have gone to great lengths to provide an honest
recount of practice that were observed and verbal conversations and where
possible make explicit links. We believe the AO will attest to the validity of
the recounts scripted by each educators working on the days of the visit as
anecdotal evidence. A photo story of images from the 2 days, evident in
program documentation, has also been included to provide a visual capture
of the days to support decision making.
 We feel severely disadvantaged by the flaws in the process and whilst we
welcome the opportunity to seek higher levels of review are concerned that
this has not been a fair and equitable triangulated process due to missing
data. If a determination an exceeding rating based on the weight of our
evidence alone cannot be reached, this should have been flagged either by
the AO in the draft report or at First Tier review.
 Whilst the opportunity for Second Tier Review is highly valued, the impact on
our organisation which is very small, in terms of time and resourcing to
address AO gaps in data collection of information has to be acknowledged for
its impact, taking away from the important work of quality service. If decision
making is inhibited through the lost data, I request we are afforded the
opportunity to be interviewed again by phone, or in person to speak to our
work, or address any queries where linkage is unclear in the absence of
verbal conversations and observation of practice. We have endeavoured to
provide a width and breadth of exemplars to demonstrate the multiple and
complex ways we embed quality practices, through our vision and
philosophy, action research, critical reflection and engagement with local
community including sector leadership representing all the 7 standards.
Conclusions:
 In summary the key points of concern to be considered at 2nd tier review in
determining the rating for
OSHC


The acceptability of the use of key wording/phrases as descriptors of
practice under which service specific evidence sits. This brings into
question the validity of Authorised Officers also using this practice.



The validity of the
presentations in embedding quality
practices across the organisation and also demonstrating practice. Is it
therefore assumed any professional training a service undertakes should
Page 13 of 127

be deemed invalid, as it is well known that quality practices are driven
through upskilling the workforce through the development of
professionals.


It must be identified that some of the
are OSHC specific and
name
work. Others are at an organisation and governance
level and used for developing shared understandings of the team. They
are also used in sector leadership so have validity for a range of contexts
and service types.



Are 2 examples of human administration error from
enough to
discredit the weight of evidence provided as not the work of the OSHC,
but rather used from our exceeding rated ECEC service, for the purpose
of attaining exceeding at the OSHC?



Inclusive practices are acknowledged as expertise of the Approved
Provider myself, but not all educators can articulate their understanding of
these practices. The data on the large number of children with a diagnosis
and / or have experienced trauma who attend the program successfully,
and documentary evidence, is evidence that expertise in inclusion has to
be understood by all educators. Not just the knowledge of one person.



Data corrupted from the A&R visit and not reproduced. We believe we
have been disadvantaged when 2 elements of the triangulated review
process are missing from the data collection. This process is very difficult
as the missing data places unreasonable onus on the Approved Provider
to provide evidence and linkage of the exceeding themes through desk
audit alone, in the absence of data that was directly observed and shared
verbally with the AO for independent consideration and decision-making
re exceeding practice across all 7 standards.
To replace the missing data, the voices of every educator who worked on
those days and a visual photo story has been captured as a recount the
days of the review. To uphold the integrity of the information and for
transparency purposes, each person was given a photocopy of the
program on
&
and asked to give open and honest individual
anecdote of their experience within the program. Educators can attest
that the anecdotes they wrote were produced without management
interference or any review and are therefore an honest and true recounts
of their involvement in the program on the
&
2019 during A & R
process.

 I respectfully request deliberation of the discernment offered above, when
considering our Second Tier Review evidence, and that decision-making be
based on the demonstration of the validity of our work in seeking an
exceeding rating across all of the 7 Quality Area Standards and we not be
disadvantaged through a flawed review process.
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17. In relation to the above assumptions, the provider also submitted the following
documents in its second tier review application:
 A copy of the assessment and rating reports for both services owned by the
provider. The provider highlighted text, which was believed to be duplicated
across both reports.
 Educators’ recounts of the assessment and rating visit.
18. In relation to the approved provider’s claims about assessment and rating
evidence data being ‘missing’, ‘corrupted’ and ‘not reproduced’, this appeared
to relate to a document produced by the regulatory authority with learnings for
the authorised officer, which states that ‘the electronic file in
relating to
the Assessment and Rating of this service indicates that there was some sort
of error when downloading the evidence gathered during the visit in the
Assessment and Rating App and as a consequence there was no record of
evidence collected at the time of the visit.’
19. ACECQA sought clarity from the regulatory authority on this issue and was
advised that evidence was written straight into the assessment and rating
report following the visit and that a large amount of photos were taken to
assist with the evidence collection.
Panel considerations
20. The panel noted the issues raised above by the approved provider.
21. The panel considered that the detailed observations of the final assessment
and rating report, together with the evidence supplied by the provider, were
sufficient for the panel to inform its decision for the second tier review
application.
22. The panel acknowledged the significant efforts of the provider to collate
evidence for the first tier and second tier applications.
23. The panel reviewed all evidence supplied by the regulatory authority and
approved provider in determining the outcome of the second tier review
application. Judgements were made based on the clarity, strength and
applicability of the evidence.

Standard 1.1
24. Standard 1.1 (Program)
The educational program enhances each child’s learning and development.
25. The regulatory authority found the service to not be demonstrating exceeding
in themes 1, 2 or 3 for Standard 1.1.
26. Exceeding theme 1 is that:
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 Practice is embedded in service operations
27. Exceeding theme 2 is that:
 Practice is informed by critical reflection
28. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
29. Please refer to pages 107-109 of the Guide to the NQF for guidance relating
to Standard 1.1 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
30. Photo evidence was collected by the regulatory authority relating to Quality
Area 1.
Assessment and Rating Final Report
31. In relation to standard 1.1, the final report commented that:
 Approved Learning Framework
 Children displayed behaviours and engaged in activities consistent with
the outcomes described in the Framework for School Age Care - My
Time Our Place. Educators provided experiences which supported each
child's learning and promoted children's autonomy, resilience and
sense of agency. Children were supported to engage in behaviours
such as fairness, respect and collaboration with others. Documentation
evidenced linkages between the children's daily experiences and the
outcomes of the approved learning framework.


Children's sense of belonging in the service was evidenced in the
displays of children's artworks, photographs of children with their
families and construction models they have created. Children appeared
very comfortable in their spaces and had many opportunities to explore,
investigate and use their imaginations. Children were observed
expressing their ideas and engaging in relaxed, extended
conversations with educators and their peers.

 Child-centred
 Educators demonstrated that they identify children's individual strengths
and capabilities to make informed decisions about how to further
support children's learning. Educators engaged with children in a range
of experiences where children are active participants and decision
makers. Program documentation demonstrated that each child’s ideas
and capabilities were the focus for planned experiences. It was evident
through programming records sighted that the children's voice was
recorded and that this helped inform the planning.
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It was observed that the service provided a flexible curriculum that
supported children’s varying capabilities, learning styles and interests
and educators demonstrated that they knew each child's individual
learning style, temperament and interests.

 Program Learning Opportunities
 Children engaged in a range of play experiences throughout the
sessions such as art and craft, construction, role playing, music,
physical activity and cooking experiences.


Educators were observed collaborating with children regarding their
choice of activities. Resources were easily accessible and organised on
shelving or trolleys from which the children were able to self-select.
Older children had opportunities to take on leadership roles such as
supporting new children in the OSHC service using a buddy system,
and helping educators with activities. Children had access to the
outdoor environment and were offered the opportunity for
indoor/outdoor play.

32. In relation to Standard 1.1, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 1.1.
The approved provider submitted written responses and the following
materials including but not limited to; programming documentation,
evidence of
in practice, evidence of planning using the
and
presentation notes. The feedback provided is
acknowledged and demonstrates that the educational program
enhances each child’s learning and development. However, there is
insufficient information to demonstrate that the Exceeding themes for
this standard have been demonstrated.



It is noted that statements provided by the Approved Provider to justify
why this service is exceeding the standard included information
provided to the Approved Provider as part of a final report issued to
another early childhood service that is also operated by the Approved
Provider. (
Preschool, Kindergarten and Child Care
Centre).

First Tier Review
33. The first tier review panel’s findings and reasons for its decision related to all
standards (1.1, 1.2 and 1.3) under Quality Area 1.
34. The first tier review panel highlighted the following evidence from assessment
and rating in relation to Standards 1.1 – 1.3:


daily programs connected to the learning framework

Page 17 of 127



educators extended children’s interest in taking photos to that of a
‘roving reporter where a child takes photos on a camera and then they
are put on the digital frame



children’s extended interest in researching
led to children creating their own



discussions with children about such topics as aspirations, happy in my
own skin and yarning circle



children were offered a variety of activities and experiences such as
baking scones



children conducted their own reflection on the program dated



educators used strategies such as open-ended questioning,
speculating, explaining and engaged children in sustained shared
conversations to extend their thinking about Autumn



children accessed open ended resources such as a craft trolley
containing a variety of craft materials and opportunities to create
unstructured art and craft works



educators had discussions with each other during the day about
aspects of practice that changed or needed to change



parents are provided information about the program through a private
Facebook page.

which

and

 The first tier review panel also noted:


Other evidence provided at feedback to the draft report was considered
outdated or not relevant as no direct links could be made to the
Standards within this Quality Area.

35. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 The evidence noted above reflects meeting practice and meets the intent of
each of the Standards within Quality Area 1 ‘Educational program and
practice’ as noted in the Education and Care Services National Regulations
which states:


The educational program and practice is stimulating, engaging and
enhances children’s learning and development. In services for children
over preschool age the program nurtures the development of life skills
and complements children’s experiences, opportunities and
relationships at school, at home and in the community.

 It is important to be aware that for a service to be considered to be Exceeding
NQS they should be going ‘above and beyond’ Meeting NQS by
demonstrating practice in relation to the three Exceeding themes relevant to
the Standards.
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36. In relation to Standard 1.1 – 1.3, and exceeding theme 1, the first tier review
panel decision was that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 1
‘Educational program and practice’ is embedded in service operations.
 The evidence for this service has demonstrated that the educators are
responsive to children’s ideas and interests and provides resources for them
to be included in the program, supporting meeting practice as per the Guide
to the NQS.
 For a service to be rated as Exceeding under this theme, it would be
expected that evidence would show that educators demonstrate a deep
understanding of the requirements of the standards, concepts and the
elements and have a commitment to high quality practice at all times.
 The service has not demonstrated that high quality practice is embedded, or
consistently evident across the service’s operations and systems and
responsive to the everyday flow of events. High quality practice was not
demonstrated to be interwoven and visible through all aspects of the
program. It was not demonstrated to be ‘usual practice’ that reflects the
service philosophy, principles and priorities for each of the Standards within
Quality Area 1.
37. In relation to Standard 1.1 – 1.3, and exceeding theme 2, the first tier review
panel decision was that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 1
‘Educational program and practice’ is informed by critical reflection.
 The service has demonstrated that the educational program reflects the voice
of children and responds to their interest and offers choice, reflecting meeting
practice as per the Guide to the NQS.
 The service has not demonstrated that they continually think about, question,
analyse and re-evaluate practice to identify where further improvements
could be made for educators, children and families. Individually and as a
team, educators should ask why and how questions of themselves and each
other – why do we do that? How can we improve this practice? It is unclear
from the evidence how the practices at the service have been informed by
the critical reflection for each of the Standards.
38. In relation to Standard 1.1 – 1.3, and exceeding theme 3, the first tier review
panel decision was that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 1
‘Educational program and practice’ is shaped by meaningful engagement
with families and or community.
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 While the evidence provided demonstrated that families have some
engagement with the service in regards to the program by providing
resources for activities and engaging in the Facebook page, the evidence did
not demonstrate how the engagement with families and community reflected
the unique geographical, cultural and community context of the service.
 When practice is shaped by meaningful engagement with families and/or the
community, the engagement should provide opportunities for shared decision
making and problem solving. In the evidence provided the service was
unable to demonstrate that feedback that is actively sought from families or
the community is carefully considered and valued, and how it has shaped
practice for each of the Standards within Quality Area 1.

Approved Provider’s view
Feedback on Draft Report
39. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 1.1:
 The program is designed in conjunction with the educational leader to
consistently develop and implement a purposeful and responsive educational
program that reflects and builds on the knowledge, strengths, ideas, culture,
abilities and interests of each child. The service is participating in a research
project initiated by
which
involves educators partaking in various focus groups for data gathering
purposes. The project expands on learnings around, improving pedagogical
approaches. As a result of participating in the project, the service had
adopted the
for programming which works alongside the
principles, practice, and learning outcomes of the approved learning
framework (My Time, Our Place). Discussions with the team and information
in the service's Quality Improvement Plan (QIP) demonstrates how
educators worked collaboratively with the educational leader to develop a
deep understanding in relation to the
; the model was further shared
with all staff during a professional development opportunity, and shared with
children in everyday language so that it forms part of their ability to articulate
and design their own learning. Evidence was provided to the Authorised
Officer of programming using the
which demonstrates engagement
in collaborative learning topics with children using a co-constructive
approach. For example,
,
,
.
 Planning documentations supplied demonstrates how all educators
consistently capture the child's voice in observations and planning, and are
guided by children's knowledge and prior learning to further engage in
research, challenge information, promote engaged learning through play, and
link activities across curriculum areas.
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 All educators including the educational leader regularly reflect individually
and with each other on the educational program, the philosophical influences
on their curriculum decisions, and how their actions extend on children’s
learning. Evidence was provided on how educators consistently reflected on
how the developing knowledge, strengths, ideas, cultures, abilities and
interests of the children inform the program, and whether the environments
and resources prepared for the children are responsive to these evolving
capacities and curiosities of children to enhance children’s learning and
developmental outcomes.
 For example, the service has a robust approach to the inclusion of all
children, including children with high needs, which involves working in
partnership with families; liaising with children's therapists or specialists;
collaborating with children's school teachers and principals; adapting
teaching practices, routines and the physical environment; and accessing
professional development opportunities to build capacity around inclusion. All
children and families are well supported within the service's inclusive
environment and adaptations are made so all children can achieve success
and grow their identity. Any change to the service’s approach is reflected
upon by the entire team and implementation of changes is communicated to
the team effectively in writing and via discussion, with the involvement of the
educational leader to ensure that any changes are understood by all and
implemented appropriately.
 All educators consistently and meaningfully engage with children's families to
draw on the family's understanding of their child in order to develop a childcentred educational program. Educators approach families at arrival and
departure time and engage in meaningful conversations regarding their
child's participation in the program, their interests and their home life.
 Educators engage with families and the local community to support continuity
of learning and development across the children’s various learning
environments. For example, discussions with the nominated supervisor
evidenced how the service collaborated with local early childhood education
and care services and schools via the
Network to discuss the needs of the children and future planning based on
the results of the Australian Early Development Census (AEDC) data. AEDC
data identified ‘physical health and wellbeing’ and 'language and cognitive
skills' as vulnerable developmental domains for children in the community. In
response to the data identified, the service has introduced a program
encouraging children to be active and physical, and encouraging all children
to participate during yarning circle discussions. For example, the morning
session all children went to the oval and engaged in rigorous physical skill
development, games and play. Children were able choose a game they
wished to participate in and everyone was encouraged to have a go.
 Evidence of approaches to developing children’s language and cognitive
skills include whole group, small group and 1:1 interactions. During the visit
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all children were encouraged to participate in discussions which includes
seasons, cycles and changes, growth mindset, chicken and egg philosophy
discussion
40. As part of providing feedback on the draft report, the provider also noted the
following in relation to Standard 1.1:
 Notations below, outlined in the report by the AO, provides clear evidence
that the actions suggested in the Quality Improvement Plan notes are already
embedded in service philosophy, planning documentation and practice


educators promote children’s autonomy, resilience and sense of
agency



children engage in behaviours such as fairness, respect and
collaboration with others



children had many opportunities to explore, investigate and use their
imaginations



Children were observed engaging in relaxed, extended conversations
with educators and their peers



Educators identify children’s individual strengths and capabilities to
make informed decisions



Children are active participants and decision makers



Each child’s ideas and capabilities were the focus for planned
experiences



Children’s voice is recorded in programs and this helped to inform the
planning



A flexible curriculum supported children varying capabilities, learning
styles and interests



Educators demonstrate they knew each child’s learning style,
temperament and interests



Educators were observed collaborating with children regarding their
choice of activities



Older children had opportunities to take on leadership roles and helping
educators with the activities

Provider submissions at First Tier Review
41. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 1.1:
 The Service vision states;
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‘Play and leisure provide the basis for children’s optimum wellbeing, holistic
learning and is an integral part of children’s development. Through complex
play children are intrinsically motivated to question, seek, explore and
discover through hands-on learning. The underpinning
empowers
children to connect, create, contest and change.
We capture ‘
’ learning opportunities to provide hooks for
engagement and making meaningful connections. Intentional teaching and
adaptions serve to widen children’s world, encouraging exploration, practising
skills and developing deeper understandings.’
 Educational Leader (EL) collaborates with educators to unpack current
educational research, theories and provide supporting resources including
but not limited to
.
 Developed and adopted the
in research partnership initiated by
the model demonstrates the full planning cycle building on children’s
knowledge and prior learning to further engage in research, challenge
information, promote engaged learning through play, and link activities across
curriculum areas.


used in planning and demonstrates a collaborative planning
process for both educators and co-constructed learning which balances
intentional teaching with child voice

 The MTOP framework is unpacked with the children into child speak evident
in programming, discussions, and visible on the walls
 Children are encouraged to articulate and design their own learning pathways
 Children collaborate and co-construct their own learning and leisure
pathways with intentional teaching and child initiated experiences captured
 The program is flexible and incorporates intentional planning and designed
with children so all activities are authentic, rich and meaningful to children
 The program is shared with children and families using multi-modal means –
email tree,
, slideshows, newsletters, Facebook
posts, wall displays, face to face discussions
42. To support their submission relating to Standard 1.1, the provider included two
comments from a parent survey:
 My children never want to come home and enjoy being there more than
coming “home to watch a movie”.
 Educators are always happy to have a chat about what the child has
partaken in in the afternoons.
Second Tier Review
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43. The provider submitted evidence at second tier review to support their
submission relating to Standard 1.1 and exceeding themes 1, 2 and 3.
Panel considerations
44. In considering whether the service was demonstrating exceeding theme 1 in
relation to Standard 1.1, the panel agreed that there was some evidence to
indicate that educators, the educational leader, and co-ordinators
demonstrated a sound understanding of the requirements of the standard and
a commitment to high quality practice.
45. The panel could see evidence that educators collaborate and are engaged
with children in a range of experiences where children are active participants
and decision makers.
46. Based on the observations in the assessment and rating report, the panel
noted evidence that educators appear to be aware of, and do implement, an
educational program that incorporates the approved learning framework.
47. The panel did however note that documentation to support the second tier
review submission, coupled with evidence from assessment and rating and
first tier review, did not clearly demonstrate how all educators approach
curriculum decision-making and consistently make curriculum decisions to
ensure each child’s learning and development is maximised. The panel
considered that on balance, the service did not demonstrate exceeding theme
1 for Standard 1.1.
48. In considering whether the service was demonstrating exceeding theme 2 in
relation to Standard 1.1, the panel noted some evidence that practice is
informed by critical reflection such as the inclusion of, and reflection on, AEDC
results.
49. The panel cited evidence of critical reflection by the service’s leadership team,
but it was not clear to what extent this was occurring across the service by all
educators – both individually and with each other.
50. The panel agreed with the First Tier Review findings that the service has not
demonstrated that they continually think about, question, analyse and reevaluate practice to identify where further improvements could be made for
educators, children and families. Individually and as a team, educators should
ask why and how questions of themselves and each other – why do we do
that? How can we improve this practice? It is unclear from the evidence how
the practices at the service have been informed by the critical reflection for
each of the Standards.
51. In considering whether the service was demonstrating exceeding theme 3 in
relation to Standard 1.1, the panel found some examples of quality practice.
For example, responding to Aboriginal and Torres Strait Islander children’s
ways of knowing and being and seeking to support children with additional
needs, following meaningful engagement with families and community.
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52. The panel considered that although there was evidence of a commitment to
drawing on voices, priorities and strengths of children into the program, the
panel could not see how engagement with families and/or the community
shapes practice consistently across the service.
53. Based on the evidence, the panel was also unable to conclude that all
educators draw inspiration from the unique geographical, cultural and
community context of the service to enhance children’s learning and
development.
Panel decision
54. The panel considered that, on balance, the service was not demonstrating
exceeding themes 1, 2 or 3 in relation to Standard 1.1 and decided by
consensus to confirm the rating level for Standard 1.1 as Meeting NQS.

Standard 1.2
55. Standard 1.2 (Practice)
Educators facilitate and extend each child’s learning and development
56. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 1.2.
57. Exceeding theme 1 is that:
 Practice is embedded in service operations
58. Exceeding theme 2 is that:
 Practice is informed by critical reflection
59. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
60. Please refer to pages 120-122 of the Guide to the NQF for guidance relating
to Standard 1.2 and exceeding themes 1,2 and 3.
Regulatory Authority’s view
Assessment and Rating
61. Photo evidence was collected by the regulatory authority relating to Quality
Area 1.
Assessment and Rating Final Report
62. In relation to standard 1.2, the final report commented that:
 Intentional teaching
 Educators actively promoted children’s learning through challenging
experiences and interactions that fostered high level critical thinking
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skills. For example, the assessor observed a ‘yarning circle’ session
where educators engaged the children in discussions about the season
‘Autumn’. The educators used
to pose
questions to the children around 4 topics: Seasonal knowledge passed
on; Nature gives life and food; Food brings us together and Nurture
plants and animals. During the discussions educators used strategies
such as open ended questioning, speculating, explaining and engaged
the children in sustained shared conversations to extend the children’s
thinking and learning. These discussions led to the children creating a
farm. The children were able to choose areas within the
outdoor playground Page to create spaces that they felt represented
their interpretation of a farm. Educators were observed asking the
children questions like ‘Tell me about your space? Who is going to live
here? The educators were observed acknowledging the children’s
efforts.
 Responsive teaching and scaffolding
 The Authorised Officer sighted evidence of programming using the
where children engaged in a collaborative learning topic using a
co-constructive approach. For example, through observations of two
children's interest in
educator’s looked at what the
children knew about
by proposing ideas around the question
‘
This was followed on by an educator borrowing
some books from the library providing the opportunity for the children to
look and learn about the different shaped
that were used by
different civilisations. This then led to the children creating their own
and further extension by having discussions of what other types
of shields there are. It was evident in the documentation sighted that
educators captured the children’s voice in the observation and
planning, and were guided by children's knowledge and prior learning to
further engage in research, challenge information and promote
engaged learning through play.
 Child directed learning
 Interactions that educators had with children evidenced that they see
children as capable and competent and they provide praise when
children are making good choices or being role models for others.
Educators were observed facilitating children's choices by accessing
materials that the children requested, and assisting them, when
necessary in successfully completing a task.
 Educators arranged play experiences, routines and the physical
environment so that children had a range of opportunities to make
choices about what they would do and how they would do it. Open
ended resources such as a craft trolley containing a variety of craft
materials provided children with opportunities to create art and craft
works which were not structured and could be done as individuals or in
small groups. Routines were flexible and children were able to choose
where they wanted to play, relax or participate at any time.
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63. In relation to Standard 1.2, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


Consideration of feedback to the draft report from Approved Provider –
On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 1.2.
The approved provider submitted written responses and the following
materials including but not limited to; vision development
Complex play
photos of learning wall and community
engagement, and programming documentation. The feedback provided
is acknowledged and demonstrates that educators facilitate and extend
each child’s learning and development. However, there is insufficient
information to demonstrate that the Exceeding themes for this standard
have been demonstrated.



It is noted that statements provided by the Approved Provider to justify
why this service is exceeding the standard included information
provided to the Approved Provider as part of a final report issued to
another early childhood service that is also operated by the Approved
Provider. (
, Kindergarten and Child Care
Centre).

First Tier Review
64. The first tier review panel’s findings and reasons for its decision related to all
standards (1.1, 1.2 and 1.3) under Quality Area 1, which is detailed above
under Standard 1.1.
65. In summary, the first tier review panel concluded the following for themes 1, 2
and 3 within Standards 1.1 – 1.3:
 There is insufficient evidence to demonstrate that the practice for each of
the Standards within Quality Area 1 ‘Educational program and practice’ is
embedded in service operations, is informed by critical reflection and shaped
by meaningful engagement with families and/or community.
Approved Provider’s view
Feedback on Draft Report
66. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support their submission in relation to
Standard 1.2 :
 All educators and the educational leader are able to explain how their
educational practice connects to the service philosophy and supports the
service's broader vision for quality. Curriculum decision making is strongly
influenced by the service philosophy, which was underpinned by the
MYOP principles and practice. Educators are able to clearly articulate how
the philosophy supported and influenced the practices, the environment
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and the types of experiences that are available to the children to develop
self-help skills, independence, curiosity and confidence. For example,
educators emphasised the importance of the outdoor classroom and how
nature play is incorporated in children's everyday learnings; another
educator discussed how each child's agency was supported through
initiatives such as leadership opportunities, role modelling, and the use of
visual posters displayed on the learning wall. These practices were
observed and consistently align with the service philosophy and
demonstrate a strong commitment to the principles and practices of the
MTOP.
 All educators and the educational leader regularly reflect on how they draw
on theoretical and philosophical influences and how they have influenced
practice over time. For example, The service is involved in
to investigate Information Literacy pedagogical
approaches.
 All educators actively seek out the voices, perspectives and views of
children throughout the day, and draw on this input to facilitate and extend
children's learning and development. Program documentation, including
learning stories and educators' personal reflections consistently capture
the child's voice for ongoing extensions of learning. EGS
67. As part of providing feedback on the draft report, the provider also noted the
following in relation to Standard 1.2:
 Notations below, outlined in the report by the AO, provides clear evidence
that the actions suggested in the Quality Improvement Plan notes are
already embedded in service philosophy, planning documentation and
practice
 Educators actively promoted children’s learning through challenging
experiences and interactions that fostered high level critical thinking
skills
 Educators use strategies such as open ended questioning, speculating,
explaining and engaging the children in sustained shared conversation
to extend children thinking and learning
 AO cited evidence of program using the
where children
engaged in collaborative learning using a co-constructive approach
 Documentation cited captured children voice in observation and
planning and were guided by children’s knowledge and prior learning to
further engage in research, challenge information and promote
engaged learning through play
 Interactions evidence children as capable and competent and being
role models for others
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 Educator facilitating children’s choices and open-ended resources to
create art and craft works which were not structured
 Routines were flexible where children choose where they wanted to
play
Provider submissions at First Tier Review
68. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 1.2:
 The Service vision states;
‘Children become active agents in making choices and designing their own
learning pathways. We plan opportunities with children which builds
resilience and increases confidence through challenge and wobble.
Developing a ‘growth mindset’ helps us all to take risks and seek challenge
by redefining failure and mistakes as learning opportunities. Through
overcoming struggle we experience success and grow our confidence and
interdependence.’
 The program has explicit links to the service philosophy, which influences
curriculum decision making and educational practices
 The service has an inclusive praxis which also sits within our vision which
involves working with children, families and professionals including allied
health, school teachers, principals in reducing barriers, and adapting
strategies, the physical environment and accessing professional development
opportunities to build capacity around inclusion including mentoring from the
AP.
 Environment and resources are organised responsive to children’s evolving
capacities and interests so they build resilience and are highly agentic.
Children are encouraged to use their imagination through engaging in
complex play activities that are open-ended and age-appropriate.
 The program builds on children’s prior learning, knowledge, interests, culture
and is the foundation for children to engage in further research
 Children are challenged, engaged and have opportunities to participate in a
wide range of activities that scaffold their learning and leisure across
curriculum areas
 The service collaborates with local early childhood education and care
services and schools via the
local network
that uses areas of vulnerability identified in the Australian Early Development
Census Data (AEDC) data to identify vulnerabilities in the developmental
domains in the local community.
 Particular areas identified that have influenced the program include ‘physical
health and wellbeing’ and 'language and cognitive skills.’ The service has
introduced a program encouraging children to be active and physical, and
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74. Although the panel cited evidence of critical reflection by the service’s
leadership team, it was not clear to what extent this is occurring across the
service by all educators – both individually and with each other.
75. In considering whether the service was demonstrating exceeding theme 3 in
relation to Standard 1.2, the panel noted some evidence that the service’s
educational practice approach welcomes, respects and draws on the voices,
priorities and strengths of the children at the service. However, the panel was
unable to cite clear evidence that all educators consistently and meaningfully
engage with children’s families and/or the community.
Panel decision
76. The panel considered that, on balance, the service was not demonstrating
exceeding themes 1, 2 or 3 in relation to Standard 1.2 and decided by
consensus to confirm the rating level for Standard 1.2 as Meeting NQS.

Standard 1.3
77. Standard 1.3 (Assessment and planning)
Educators and co-ordinators take a planned and reflective approach to
implementing the program for each child.
78. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 1.3.
79. Exceeding theme 1 is that:
 Practice is embedded in service operations
80. Exceeding theme 2 is that:
 Practice is informed by critical reflection
81. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
82. Please refer to pages 135-137 of the Guide to the NQF for guidance relating
to Standard 1.3 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
83. Photo evidence was collected by the regulatory authority relating to Quality
Area 1.
Assessment and Rating Final Report
84. In relation to standard 1.3, the final report commented that:
 Assessment and planning cycle
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The Educational Leader demonstrated that the assessment and
planning cycle was an ongoing process used by educators to design a
program that enhanced and extended on each child’s learning and
development.



Educators were intentional in the strategies they used to plan leisurebased experiences to support children’s learning, development and
wellbeing. During the visit, educators were observed implementing the
educational program based on the documented program plan. Then
Educational Leader was able to demonstrate how children are able to
influence the program in response to their own strengths, ideas,
abilities and interests. Documentation sighted included planned
activities based on the interest of individuals and the group. Children’s
voices were documented in the development of the program and when
evaluating activities, demonstrating children’s contribution to the
ongoing planning cycle.
 Critical Reflection


Critical reflection occurred with the involvement of all educators and
children through children’s comments and conversations, photographs
and examples of children’s work, to assist their reflection on children’s
experiences, thinking and learning and inform all aspects of the
program. This was supported by documentation that was sighted by the
Authorised Officer. Educators were observed speaking to each other
during the day about aspects of practice that may have changed or
needed to change.
 Information for families


The educational program was displayed in an accessible location for
families to view and understand. Meaningful documentation about each
child’s participation and progress in the program was available and
accessible to families. Educators were observed having conversations
with families about their child and verbally sharing positive observations
with families. During the vacation care period families are able to
access information about their child’s day on a private Facebook page.

85. In relation to Standard 1.3, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


Consideration of feedback to the draft report from Approved Provider –
On the
2019, the Approved Provider submitted feedback to the
draft assessment and rating report for standard 1.3. The approved
provider submitted written responses and the following materials
including but not limited to; examples of collaborative planning,
presentations and programming documentation. The
feedback provided is acknowledged and demonstrates that educators
and co-ordinators take a planned reflective approach to implementing
the program for each child. However, there is insufficient information to
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 Educators reflect on the program documentation ensuring that a 'long-term'
plan, and 'weekly/daily' plan captures the children's voice, family input and
teacher initiated planning. Program documentation demonstrates that all
educators and the educational leader consistently engage with families to
invite family input and seek advice. Educators worked closely with families of
children with additional needs to ensure their complete inclusion in the service
and program. Discussions are captured in email and anecdotal notes and
within programming; calming experiences during indoor and outdoor play
were implemented which benefited all children. A chill out area is available to
children where children can relax after a busy day at school. The Approved
Provider explained different strategies developed in consultation with the child
and families to support their transition into the program, build on interests,
minimise barriers and build relationships and optimise success for all children.
For example, an
who was
was
given additional time to walk down to the OSHC and offered a quiet afternoon
tea prior to joining the whole group.
89. As part of providing feedback on the draft report, the provider also noted the
following in relation to Standard 1.3:
 Notations below, outlined in the report by the AO, provides clear evidence
that the actions suggested in the Quality Improvement Plan notes are
already embedded in service philosophy, planning documentation and
practice
 Educators design a program that enhanced and extended on each
child’s learning and development
 Educators were intentional in the strategies they used to plan leisure
based experiences to support children’s learning, development and
well-being
 The Educational Leader demonstrated how children were able to
influence the program in response to children’s ideas abilities and
interests
 Documentation cited was based on interests of individuals and the
group
 Children’s voices were documented in the development of the program,
evaluating activities and demonstrating children’s contribution to the
ongoing planning cycle
 Critical reflection occurred with the involvement of all educators and
children to assist their reflect and inform all aspects of the program
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 Educators were observed speaking to each other about aspects of
practice they have changed or needed to change
 Meaningful documentation about each child’s participation was
available and accessible to families
 Educators were observed having conversations with families about
their child
 Families are able to access information about their child’s day on a
private FaceBook page
 From QA7 – It was noted that children’s rights and their voices were
central to the service’s philosophy and there was evidence throughout
the service of children’s voices being captured and used in planning
Provider submissions at First Tier Review
90. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 1.3:
 Children’s learning and leisure activities, photo images as well as the
program, models and learning stories are shared on the learning wall in the
OSHC. Children and families are invited to reflect on the learning and make
contributions/comments about the learning
 Children have opportunities to share their work with others and give each
other feedback and suggestions
 Planning and reflection is a team effort both formal and informal to discuss
individual children and group dynamics, interests and learning preferences in
order to develop an educational program that enhances and extends
children’s learning
 Educators reflect on the program documentation ensuring that a 'long-term'
plan, and 'weekly/daily' plan captures the children's voice, family input and
teacher initiated planning.
 Strategies have developed in consultation with the child and families to
support their transition into the program, build on interests, minimise barriers
and build relationships and optimise success for all children. For example, an
who was
was given additional
time to walk down to the OSHC and offered a quiet afternoon tea prior to
joining the whole group (IEP)
Second Tier Review
91. The provider submitted evidence at second tier review to support their
submission relating to Standard 1.3 and exceeding themes 1, 2 and 3.
Panel considerations
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92. In considering whether the service was demonstrating exceeding theme 1, in
relation to Standard 1.3, the panel found strong evidence the service’s
leadership team can explain how their approach to assessment and rating
planning connects to the approved learning framework and enhances each
child’s learning and development, as well as the service philosophy.
93. However, the panel could not identify clear evidence that all educators are
able to explain their approach or consistently draw on their insights to make
changes to the design and implementation of the program.
94. In considering whether the service was demonstrating exceeding theme 2 in
relation to Standard 1.3, the panel noted there were no clear examples put
forward to demonstrate practice is consistently informed by critical reflection
by all educators, both individually and with each other. The panel also found
that although there were lots of descriptions of practice, there was no clear
evidence that critical reflection informs this practice.
95. In considering whether the service was demonstrating exceeding theme 3 in
relation to Standard 1.3, the panel could not identify clear examples that all
educators consistently seek out the voices of the community and family in their
assessment and planning.
96. While the panel noted the service had conducted a parent survey, it was not
clear how the findings of this survey were applied. The panel also agreed with
the observations of the first tier review panel that when practice is shaped by
meaningful engagement with families and/or the community, the engagement
should provide opportunities for shared decision making and problem solving,
and that the evidence provided did not clearly reflect this.
Panel decision
97. The panel considered that, on balance, the service was not demonstrating
exceeding theme 1, 2 or 3 and decided by consensus to confirm the rating
level for Standard 1.3 as Meeting NQS.

Standard 2.1
98. Standard 2.1 (Health)
Each child’s health and physical activity is supported and promoted.
99. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 2.1.
100. Exceeding theme 1 is that:
 Practice is embedded in service operations
101. Exceeding theme 2 is that:
 Practice is informed by critical reflection
102. Exceeding theme 3 is that:
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 Practice is shaped by meaningful engagement with families and/or the
community
103. Please refer to pages 157-159 of the Guide to the NQF for guidance relating
to Standard 2.1 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
104. Photo evidence was collected by the regulatory authority relating to Quality
Area 2.
Assessment and Rating Final Report
105. In relation to standard 2.1, the final report commented that:
 Wellbeing and comfort


Children were provided with and accessed comfortable spaces away
from the main activity areas for relaxation and quiet activity. A separate
room adjacent to the main activity room was provided to the children to
use as a homework zone, reading zone or general chill out zone.
Children were observed accessing this area throughout the assessment
period when they needed some downtime away from the more active
play.



The service had privacy arrangements to accommodate school age
children’s toileting and personal hygiene requirements.
 Health practices and procedures


Written policies and procedures for managing medical conditions and
administering medication were in place and guided the service’s
practice. Asthma and anaphylaxis action plans were implemented as
required. This information was shared during educator induction and an
ongoing manner as required. This practice ensured educators were
familiar with individual children’s health and medical needs. Medication
was stored in a locked cupboard and first aid kits were up to date.



The educators implemented appropriate hygiene practices in relation to
handwashing, toileting and cleaning of equipment. Educators actively
supported children to learn hygiene practices. During a cooking
experience an educator was observed asking a child to re-wash her
hands after she had touched her face. Children were reminded to wash
their hands prior to eating and after toileting. Hand washing posters
were displayed in the toilet areas.
 Healthy lifestyle
 Indoor and outdoor areas were organised in ways to promote safe
physical play and activity for children of different age groups and
capabilities. The service provided appropriate resources to support
children’s interest and participation in physical play. Children were
observed having frequent opportunities to engage in active play,
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showing enthusiasm for participating in physical play, initiating and
leading physical play activities with peers. Educators were observed
implementing physical games and activities planned and spontaneous,
as part of the program and encouraging each child’s participation.


As part of the vacation care menu, the service provided breakfast,
morning and afternoon tea. Children provided their own water bottles
and had access to water bubblers located in the outdoor eating area of
the service. Educators sat with children during meal times and provided
some discussion about the importance of healthy eating.

106. In relation to Standard 2.1, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


Consideration of feedback to the draft report from Approved Provider –
On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 2.1.
The approved provider submitted written responses and the following
materials including but not limited to; policies and procedures,
handwashing poster, evidence of
training, evidence of food
handlers training and menu sample. The feedback provided is
acknowledged and demonstrates that the service is meeting the
standard in relation to each child’s health and physical activity being
supported and promoted. However there is insufficient information to
demonstrate that the Exceeding themes for this standard have been
demonstrated.



It is noted that statements provided by the Approved Provider to justify
why this service is exceeding the standard included information
provided to the Approved Provider as part of a final report issued to
another early childhood service that is owned by the Approved
Provider. (
Preschool, Kindergarten and Child Care
Centre). Therefore the information provided was not an accurate
reflection of the individual service and their journey.

First Tier Review
107. The first tier review panel’s findings and reasons for its decision related to all
standards (2.1 and 2.2) under Quality Area 2.
108. The first tier review panel highlighted the following evidence from assessment
and rating in relation to Standards 2.1 – 2.2:


the service has policies and procedures to guide practice at the service
such as: handwashing, toilet supervision, healthy eating and food
handling, health, hygiene and infection control, sun protection,
maintenance of safe environment, administering medication and
managing medical conditions and supervision of children
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menus are planned following PANOSH guidelines



documentation that children and educators discussed Children’s Rights



that the service undertakes an audit of facilities and provided a list of
‘Site Risk Management Assessments’ and audit schedules relating to
health and safety and fire evacuation records



children had comfortable spaces away from the main activity areas for
relaxation and quiet activities and a separate room was provided to the
children to use as a homework zone, reading zone or general chill out
zone



written policies and procedures for managing medical conditions and
administering medication were in place and guided service practice



children were observed to have frequent opportunities to engage in
active play



children were supervised in all areas of the service



emergency and evacuation signs and procedures were clearly
displayed



mandatory staff training on the reporting of suspected harm to children
is offered.

 The first tier review panel also noted:


Other evidence provided at feedback to the draft report was considered
outdated or not relevant as no direct links could be made to the
Standards within this Quality Area.

109. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 The evidence noted above reflects meeting practice and meets the intent of
each of the Standards within Quality Area 2 – ‘Children’s health and safety’
as noted in the Education and Care Services National Regulations which
states:


Every child’s health and wellbeing is safeguarded and promoted.

 For a service to be considered to be Exceeding NQS, educators and the
educational leader should be going ‘above and beyond’ Meeting NQS by
demonstrating practice in relation to the three Exceeding themes relevant to
the Standards
110. In relation to Standard 2.1 and exceeding theme 1, the first tier review panel’s
decision was that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 2
‘Children’s health and safety’ is embedded in service operations.
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 The service had the required policies and procedures to guide practice in
relation to children’s health and safety at the service and ensured the children
had access to appropriate nutrition and physical activity, which is reflective of
meeting practice as per the Guide to the NQS.
 Across each of the Standards within Quality Area 2, the evidence provided
did not demonstrate how high quality practice is demonstrated consistently
and frequently across the service at all times or that educators’ approach to
practice displayed a shared sense of understanding and purpose.
 For a service to be rated as Exceeding NQS for this theme, it is expected that
all educators would be able to demonstrate they are consistently attuned to
and respond to children’s changing health and physical activity requirements
throughout the day, regardless of the staffing or situation on any given day.
111. In relation to Standard 2.1 and exceeding theme 2, the first tier review panel
decision was that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 2
‘Children’s health and safety’ is informed by critical reflection.
 Whilst the service sought input from
at the service, it
was not evident how the suggested changes following a review of the policies
and procedures relating to health and hygiene were incorporated into
practice.
 The service did not demonstrate that they sort different views by engaging in
reflective practice collectively with educators and families through robust
debate about issues or provocations and asking why and how questions. The
service did not demonstrate that they are responsive to issues, incidents,
complaints or feedback which challenges the practice at the service,
therefore demonstrating meeting practice as per the Guide to the NQS
112. In relation to Standard 2.1 and exceeding theme 3, the first tier review panel
decision was that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 2
‘Children’s health and safety’ is shaped by meaningful engagement with
families and or community.
 Although the service connected with a family following a discussion with a
child whose mother was of
background and supported the parent to
come into the service to prepare some meals in celebration of a
this did not demonstrate that meaningful engagement was occurring
or how this shaped practice that is tailored and responsive to the needs of the
children, families and community.
 The evidence did not demonstrate how educators look for opportunities to
build purposeful collaborations and partnerships that utilise and extend on the
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knowledge, capacity and expertise and resources within the families and
community and use these to strengthen practice at the service. In the
evidence provided the service was unable to demonstrate that feedback
actively sought from families or the community is carefully considered, valued
and shapes practice for the Standards within Quality Area 2.
Approved Provider’s view
Feedback on Draft Report
113. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 2.1:
 Safe and appropriate spaces, furniture, and resources are provided for rest
and relaxation. For example, a ‘chill out room’ with teepee and comfy
couches are available in the environment for children who needed time and
space away from peers. A reading area with soft seating was set up in the
indoor environment. Art activities and gardening experiences provided a
tranquil atmosphere.
 Children are offered opportunities for rest and relaxation after the busy
morning session. For example, during the visit children had an indoor singing
session with the Educational Leader playing the piano. This was followed by
children reclining on comfy cushions while relaxing piano music was play and
a visualisation slideshow was projected on the screen above the piano.
During this relation and educator massaged children head and necks to help
them to relax. Another educator model the relaxation with the children and
when a parent arrived an educator hoped up quietly to greet and welcome
the parent. Children who fell asleep during this session were given the
opportunity to have additional rest and slowly wake up.
 The educators implement appropriate hygiene practices in relation to hand
washing, toileting, food service and cleaning of surfaces and equipment.
Educators actively support children to learn hygiene practices; during hand
washing routines, educators used verbal prompts to guide children through
the steps of the hand washing process. Hand sanitisers were easily
accessible and located throughout the service, including in the outdoor
environment.
 The cleanliness of the service is maintained with a scheduled approach
including written procedures, schedules and checklists for regularly cleaning
all surfaces and a system for ensuring storerooms are kept neat and tidy with
no hazards. The service has written procedures and displays in relation to the
appropriate use of the different coloured cleaning cloths for cleaning surfaces
and art activities. Additionally, the overall cleanliness of the services if
facilitated by school contracted cleaner, carpet cleaning and pest control.
The service’s cleaning practices are regularly reviewed through a contracted
external cleaning company
who also provide training to Educators
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and Safety Data Sheets (SDS) to ensure that chemicals are fit for purpose
and used correctly and safely.
 Menus
 A healthy range of food is available and offered to children, including home
baking and designed based on children’s preferences. Children are given
choices and families are invited to share their home recipes and food from
different cultural backgrounds. For example, at yarning circle discussion
observed during the visit a child mentioned how her mum of
background was coming in the following week to prepare some meals in
celebration of
In addition, the Educational Leader was
observed making bread with the children and the Approved Provider
gardening and collecting produce and discussing pasture to plate healthy
eating and sustainability.
 Children have ready access to water and are regularly reminded to drink
water throughout the day. In addition to the bubblers a water stations with
spare cups is made available for children when accessing the oval and tennis
courts.
 Children were supported to develop coordinated movement through planned
experiences and active play. The service provides opportunities for dancing,
running, climbing, and throwing and kicking balls. Educators are involved and
demonstrate enjoyment in children's physical activity and share their talents
and expertise. This includes activities arranged by an educator who is a
.
 For example, during an outdoor play experience children were engaged in
team games and running activities. Educators celebrate each child's abilities
by praising each child’s individual effort to have a go, and offering physical
support when children indicated the need for assistance. For example, during
the running activity an educator ran with the slower children to encourage
them, each child received a high 5 from educators and peers and some
children were given special roles to support and encourage their engagement
in meaningful way. For example, a child who was struggling to keep up with
the running was given the role of photographer.
114. As part of providing feedback on the draft report, the provider also noted the
following in relation to the Quality Improvement Plan notes for Quality Area 2:
 Notations below, outlined in the report by the AO, provides clear evidence
that the actions suggested in the Quality Improvement Plan notes are
already embedded in service philosophy, planning documentation and
practice
 Children were observed having frequent opportunities to engage in
active play, showing enthusiasm for participating in physical play,
initiating and leading physical play activities with peers
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 Educators were observed encouraging each child’s participation
115. As part of providing feedback on the draft report, the provider also noted the
following in relation to the Quality Improvement Plan notes for Quality Area 2:
 The service facilitated the hosting of the
families in the
including

event for
on

 And additionally on physical development to address vulnerability
highlighted in the AEDC data.


discussions provide evidence of dialogue with children about
safety, children protection issues as well as the right of the child. These
rights are displayed on the community and were presented by children at
the
in the local community.

 Email evidence demonstrates Approved Provider and Nominated
Supervisor are actively engaged in supporting families in their parenting
role, and offering soft referral pathways to community support when there
is a safety concern.
 Information is also available on the parent wall. For example, contact
details for
medical, health and family support services and
contact liaison with
and
.
Provider submissions at First Tier Review
116. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 2.1:
 To promote children’s wellbeing and comfort safe and appropriate spaces,
furniture, and resources are provided for rest and relaxation. For example, a
‘chill out room’ with teepee and comfy couches are available in the
environment for children who needed time and space away from peers. A
reading area with soft seating was set up in the indoor environment. Art
activities and gardening experiences provided a tranquil atmosphere.
 The program includes opportunities to learn about healthy lifestyle choices
including active play, diet and well-being. For example, during the A&R the
Educational Leader played the piano, whilst a relaxing visualisation slideshow
was played on the big screen. During this relaxation and educator massaged
children’s upper body to help them to breathe deeply and relax.
 Educators share their skills, talents and hobbies with the children including
sports coaching, dancing teacher and gymnastics coach
 The service has a large natural playground, shady trees and fort. It is also
adjacent to the nearby oval and school adventure playgrounds, and nearby
tennis and basketball courts where children engage in active sport and
physical activity on a regular basis
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 Policy cycle covers regular review of policies by educators, families and
invited expert advisors – e.g. parent
 The service has a site-specific risk mitigation strategy which has been shared
with the community and school leadership
 Children are actively involved in planning and setting out physical activities.
 The service has scheduled systems for cleaning and ensuring the premises
is well maintained including communication strategy and reporting to the
school
 Regular audits both internal and external identify any gaps which are followed
up by further training or review of systems
 Well-developed and embedded systems that are known to staff and
consistently implemented. If unsure educators know how to access
information through the policy documentation, from management and
reporting up any issues or concerns re children’s health and safety
 Incident data is recorded and used for analysis of any trends or potential
issues and strategies put in place to minimise potential risk to children.
 External cleaning provider
audits use of products and provides on
the job, as well as online training for educators
 Communication strategy for reporting any serious incidences, potential
hazard to the Principal of the school, stakeholders and Department of
Education.
 Menus are designed using the PANOSH healthy eating guidelines to ensure
nutritious food choices are available for including a fruit and vege platter and
home baking and menus designed based on children’s preferences. Children
are often involved in helping to prepare the afternoon snack learning about
the food pyramid as well as food preparation hygiene practices
 Children and families are invited to share their home recipes and food from
different cultural backgrounds. For example, at yarning circle discussion
observed during the visit a child mentioned how her mum of
background was coming in the following week to prepare some meals in
celebration of
. In addition, the Educational Leader was
observed making bread with the children and the Approved Provider
gardening and collecting produce and discussing pasture to plate healthy
eating and sustainability.
117. To support their submission relating to Standard 2.1, the provider included
three comments from a parent survey:
 Great food! Great ideas and my son is always wanting to come home and
cook!
 The banana bread is super yummy
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 I have expressed my concerns about the children partially my child playing
with the large logs for their cubby/bases out the back. I am concerned about
the large logs falling and causing injury. When I approached a staff member
about my concern they replied in a professional and open way.

Second Tier Review
118. The provider submitted evidence at second tier review to support their
submission relating to Standard 2.1 and exceeding themes 1, 2 and 3.
Panel considerations
119. In considering whether the service was demonstrating exceeding theme 1 in
relation to Standard 2.1, the panel noted some evidence of good practice, for
example the areas for rest and relaxation and inclusion of AEDC information
guiding the offerings of physical activity.
120. While the panel noted the required policies and procedures to guide practice
in relation to children’s health and safety appeared to align with established
best practice, the panel was unable to identify clear evidence that all
educators provide explicit opportunities for learning about health and
wellbeing, or respond confidently to daily events that impact on children’s
health and activity needs.
121. In considering whether the service was demonstrating exceeding theme 2 in
relation to Standard 2.1, The panel noted some reflections on opportunities to
enhance the health outcomes of some children, however the panel was
unable to identify clear evidence that supporting and promoting children’s
health and activity needs and outcomes reflects robust debate, discussion,
and opportunities for input by all educators.
122. In considering whether the service was demonstrating exceeding theme 3 in
relation to Standard 2.1, the panel could not identify clear evidence aligning
with any of the indicators of exceeding practice in the Guide to the NQS. The
panel agreed with conclusions made at first tier review that although some
connections with families were made, the evidence did not demonstrate how
educators look for opportunities to build purposeful collaborations and
partnerships that utilise and extend on the knowledge, capacity and expertise
and resources within the families and community and use these to strengthen
practice at the service.
Panel decision
123. The panel considered that, on balance, the service was not demonstrating
exceeding theme 1, 2 or 3 in relation to Standard 2.1 and decided by
consensus to confirm the rating level for Standard 2.1 as Meeting NQS.

Standard 2.2
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124. Standard 2.2 (Safety)
Each child is protected.
125. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 2.2.
126. Exceeding theme 1 is that:
 Practice is embedded in service operations
127. Exceeding theme 2 is that:
 Practice is informed by critical reflection
128. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
129. Please refer to pages 172-174 of the Guide to the NQF for guidance relating
to Standard 2.2 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
130. Photo evidence was collected by the regulatory authority relating to Quality
Area 2.
Assessment and Rating Final Report
131. In relation to standard 2.2, the final report commented that:
 Supervision
 Children were supervised in all areas of the service, by being in sight
and/or hearing of an educator at all times. Educators adjusted their
levels of supervision depending on their area of the service and the
skills, age mix, dynamics and size of the group they were supervising.


Evidence was sighted that demonstrated that the service implements
daily safety checks and monitors the maintenance of the buildings,
equipment and the general environment. Educators were observed
talking with several children about appropriate play in the indoor area of
the service.
 Incident emergency management


Emergency and evacuation signs and procedures were clearly
displayed throughout the service, at the appropriate points and in the
correct orientation. All staff had ready access to an operating telephone
with emergency telephone numbers displayed.



Fire and evacuation drills and lock down procedures were rehearsed,
documented and evaluated as per legislative requirements. An
inspection of emergency equipment demonstrated that they had been
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tested by a recognised authority.
 Child protection
 The service had documented policies and procedures on the reporting
of suspected harm to children. Mandatory staff training is offered as
part of the orientation process to ensure all educators have a basic
knowledge and understanding of the procedure for identifying,
monitoring and reporting allegations of child abuse and neglect. The
service maintained a record of any visitors who accessed the service.
132. In relation to Standard 2.2, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


Consideration of feedback to the draft report from Approved Provider –
On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 2.2.
The approved provider submitted written responses and the following
materials including but not limited to; policies and procedures, evidence
of training in child protection, community event flyers, sample of fire and
evacuation drill/lockdown records, risk management assessments,
audit schedules, maintenance schedules, safety checklists, and
analysis of incidents and programming documentation. The feedback
provided is acknowledged and demonstrates that the service is meeting
the standard in relation to each child being protected. However there is
insufficient information to demonstrate that the Exceeding themes for
this standard have been demonstrated.



It is noted that statements provided by the Approved Provider to justify
why this service is exceeding the standard included information
provided to the Approved Provider as part of a final report issued to
another early childhood service that is also operated by the Approved
Provider. (
Preschool, Kindergarten and Child Care
Centre).

First Tier Review
133. The first tier review panel’s findings and reasons for its decision related to all
standards (2.1 and 2.2) under Quality Area 2, which is detailed above under
Standard 2.1.
134. In summary, the first tier review panel concluded the following for themes 1, 2
and 3 within Standards 2.1 and 2.2:


There is insufficient evidence to demonstrate that the practice for
each of the Standards within Quality Area 2 ‘Children’s health and
safety’ is embedded in service operations, is informed by critical
reflection and shaped by meaningful engagement with families and/or
community.

Approved Provider’s view
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Feedback on Draft Report
135. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 2.2:
 Children are supervised in all areas of the service, by being in sight and/or
hearing of an educator at all times in indoor and outdoor areas. Educators
exchange information about supervision with colleagues to ensure that when
they move from a specific area, adequate supervision for the group of
children in the area is maintained. Supervisory practices, maintenance of a
safe environment and suitability of the program is critically analysed through
audits of incident reports that is used to identify trends, hazards and potential
risks and make program and environmental adaptations. An environmental
risk mitigation is completed for the service to assist in identifying and
minimising potential risk to children’s health and safety. This is reviewed
alongside incident data and reported on a regular basis to the school
principal as part of the school / service communication strategy. The
Approved Provider is aware of the obligations NL01 for mandatory reporting
of a serious incident to the Department of Education.
 Children are reminded to put their hats on at all times in the outdoor areas
and spare hats are available. The service implements appropriate sun safety
measures; sunscreen is supplied for children and staff. Children were
supported to apply sunscreen before transitioning to the outdoor
environment. Large undercover areas and trees provide additional shade
during the day aligned with the service's sun protection policy. Parents are
provided information about sun safe practices.
 Emergency evacuation plans were displayed prominently throughout the
premises and emergency telephone numbers are displayed near telephones
at the service. The service ensures that service staff are informed about and
understand the service's emergency procedures and plan; new staff are
informed about these procedures during the induction period. The service
maintains records of emergency drills, including evaluations of the drill and
any actions required and performs evacuation and lock down drills once
every two months.
 All staff have undertaken child protection training and mandatory reporting
requirements and information is provided to them to support their
understanding and response to suspected child protection issues to ensuring
children's safety at all times.
 Information gained from professional development has been shared with
families though families through multi-modal means – family email tree,
leaflets/posters on the parent wall and 1:1 discussions with Approved
Provider and Nominated Supervisor Information in the service's QIP indicated
that the service has raised awareness of child protection issues with families
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by providing resources and handouts in relation to children at risk of abuse or
neglect.
 In addition, the service offers placement for children for short term
emergency care before and after school and vacation care and accesses
emergency funding. This actively supports parents in their parenting role
when they are experiencing crisis or trauma.
Provider submissions at First Tier Review
136. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 2.2:
 An environmental risk mitigation is completed for the service to assist in
identifying and minimising potential risk to children’s health and safety.
 The playground has large undercover areas, shaded sandpit and fort and
large shady trees provide ample shade during the day. Children are reminded
to wear hat and sun cream and mosquito repellent is supplied and applied
with parent permission
 Supervisory practices, maintenance of a safe environment and suitability of
the program is critically analysed through audits of incident reports that is
used to identify trends, hazards and potential risks and make program and
environmental adaptations.
 Incident data is reported on a regular basis to the school principal as part of
the school / service communication strategy.
 The Approved Provider is aware of the obligations C01and I01 for reporting a
serious incident &/or complaint where a child’s health, well-being or safety is
alleged/or has been compromised
 All staff have undertaken child protection training and mandatory reporting
requirements and information is provided to them to support their
understanding and response to suspected child protection issues to ensuring
children's safety at all times.
 Information provided for families in multi-model means - leaflets, parent wall,
on email tree and 1:1 discussions with AP and NS on sensitive topics
 The program includes discussions with children on building protective factors
(recorded in
) on respect, personal safety, survival, healthy lifestyle
choices
 The service offers placement for children for short term emergency care and
accesses emergency subsidy funding. This supports parents in their
parenting role when they are experiencing crisis or trauma.
Second Tier Review
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137. The provider submitted evidence at second tier review to support their
submission relating to Standard 2.2 and exceeding themes 1, 2 and 3.
Panel considerations
138. In considering whether the service was demonstrating exceeding theme 1 in
relation to Standard 2.2, the panel noted evidence of quality practices in the
final assessment and rating report including observations of educators
adjusting their supervision as required to supervise children effectively at all
times.
139. While the panel acknowledged some risk management planning was
completed for the service, it was considered to be standard risk-management
practice aimed at maintaining a safe environment. The panel did not identify
clear evidence of ongoing risk assessment built into day to day service
operations, nor how the service’s approach to supporting children’s safety,
links with the approved learning framework, the service’s educational program
and service philosophy.
140. In considering whether the service was demonstrating exceeding theme 2, the
panel noted the service undertakes some level of reflection in relation to
safety-related incidents and children with challenging behaviours. However,
from the evidence submitted, the panel was unable to cite clear examples of
reviews/audits resulting in changes when opportunities to further enhance
children’s outcomes are identified.
141. Without evidence of discussion of changes to the service’s practice and voices
from all educators in the reflective process, the panel was unable to determine
that all educators were undertaking systematic and regular reflection.
142. In considering whether the service was demonstrating exceeding theme 3, the
panel noted some evidence of the service raising awareness of issues
impacting on child safety with families, including child protection issues.
143. However, from the evidence submitted, the panel was unable to identify how
this information led to changes in practice, nor how the service’s approach to
managing risk and supporting child safety is informed by meaningful and
ongoing partnerships, for example with emergency services.
144. The panel, in considering the provider’s feedback on the draft assessment and
rating report and first tier review submission, was unable to identify any clear
examples of exceeding practice across themes 1, 2 or 3.
Panel decision
145. The panel considered that, on balance, the service was not demonstrating
exceeding themes 1, 2 or 3 in relation to Standard 2.2 and decided by
consensus to confirm the rating level for Standard 2.2 as Meeting NQS.

Standard 3.1
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146. Standard 3.1 (Design)
The design of the facilities is appropriate for the operation of a service.
147. The regulatory authority found the service to be exceeding in theme 1 and not
be demonstrating exceeding in themes 2 or 3 for Standard 3.1.
148. Exceeding theme 2 is that:
 Practice is informed by critical reflection
149. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
150. Please refer to pages 186-187 of the Guide to the NQF for guidance relating
to Standard 3.1 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
151. Photo evidence was collected by the regulatory authority relating to Quality
Area 3.
Assessment and Rating Final Report
152. In relation to standard 3.1, the final report commented that:
 Fit for purpose


The Authorised Officer observed that the service had been designed to
support children to access different areas, move freely between indoor
and outdoor areas, with a design that supported effective supervision.
The physical spaces provided opportunities to be involved in quiet or
active learning situations, solitary play experiences, or routines with
small and large groups. Appropriate areas and resources were
available for children to rest and relax.



Indoor and outdoor areas were accessible, welcoming and reflected the
diversity of the families. The areas accessed by the service were
appropriately sized and equipped, and had convenient access between
indoor and outdoor spaces including toilet and hand washing facilities.
The service had an appropriate area for food preparation and storage,
a balance of natural and artificial lighting and adequate ventilation and
fresh air.
 Upkeep
 Premises, furniture and equipment were safe, clean and well
maintained. Educators regularly cleaned areas used by children to
ensure a safe environment and any maintenance issues identified by
the service were reported to the school maintenance team to be fixed.


The service had documented procedures, correspondence and
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schedules relating to the maintenance and safety checks and the
cleaning of buildings, premises, furniture and equipment. Evidence
demonstrating educators regularly conducted safety checks, monitored
the maintenance of buildings and equipment and performed general
daily cleaning tasks was sighted.
153. In relation to theme 1 of Standard 3.1, the final report included the following
response to feedback provided by the Approved Provider on the draft report:


Consideration of feedback to the draft report from Approved Provider –
On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 3.1.
The approved provider provided written statements and the following
materials including but not limited to; photos of the indoor and outdoor
play environments. The feedback provided is acknowledged and
demonstrates that the design of the facilities is appropriate for the
operation of a service and contributes to a flexible and stimulating
environment at an exceeding level for this theme.

154. In relation to theme 2 and 3 of Standard 3.1, the final report included the
following response to feedback provided by the Approved Provider on the draft
report:


On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 3.1.
The approved provider provided written statements and the following
materials including but not limited to; photos of the indoor and outdoor
play environments. The feedback provided is acknowledged and
demonstrates that the design of the facilities is appropriate for the
operation of a service.

First Tier Review
155. In relation to Standard 3.1 and exceeding theme 1, 2 and 3, the first tier review
panel highlighted the following evidence from assessment and rating:


the service had documented procedures, correspondence and
schedules relating to the maintenance and safety checks and the
cleaning of buildings, premises, furniture and equipment;



the service has a Sustainability Management Plan and provided
documentary evidence of children exploring the natural environment,
engaging in a discussion about a lizard and its behaviour and photos of
children in the outdoor environment;



the service has well-designed indoor and outdoor spaces that are
flexible, welcoming and accessible to support children to access
different areas and move freely between indoor and outdoor areas;
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there was an appropriate area for food preparation and storage and a
balance of natural and artificial light;



learning environments included a range of materials and equipment
with appropriate levels of challenge;



built and natural environments provided access to opportunities for play
and leisure activities in which the school age children could experience
fun, enjoyment, challenge and success;



equipment and resources were provided on shelves and tables.

 The first tier review panel also noted:


Other evidence provided at feedback to the draft report was considered
outdated or not relevant as no direct links could be made to the
Standards of this Quality Area.

156. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 The evidence noted above reflects meeting practice and meets the intent of
each of the Standards within Quality Area 3 – ‘Physical environment’ as
noted in the Education and Care Services National Regulations which states:


The physical environment is safe, suitable and provides a rich and
diverse range of experiences which promote children’s learning and
development.

 For a service to be considered to be Exceeding NQS they should be going
‘above and beyond’ Meeting NQS by demonstrating practice in relation to the
three Exceeding themes relevant to the Standards.
157. In relation to Standard 3.1 and theme 1, the first tier review panel decision was
the service is demonstrating this Exceeding theme.
158. In relation to Standard 3.1 and theme 2, the first tier review panel decision was
that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 3
‘Physical environment’ is informed by critical reflection.
 The service provided photographic evidence to demonstrate the richness of
the outdoor environment and examples of how the children are engaging in
that environment, however the service did not demonstrate that the educators
and the educational leader are attuned to changes to the physical
environment throughout the day and confidently adjust practice and the
environment as needed to ensure the continued safety, participation and
inclusion of all children.
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 The evidence provided by the Approved Provider in relation to this theme has
not demonstrated that the service’s approach to design and maintenance of
the physical environment is informed by a process of critical reflection and
how this has influenced educators’ practice in creating an inclusive, safe
physical environment that strengthens children’s learning and development
outcomes and enhances participation in the program.
159. In relation to Standard 3.1 and theme 3, the first tier review panel decision was
that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 3
‘Physical environment’ is shaped by meaningful engagement with families
and or community.
 While the service provided some evidence of engagement with local
Aboriginal and Torres Strait Islander community, including documentation of
the Queensland Education Department’s EATSIPS program, the service was
unable to demonstrate how this engagement impacted on practice or that the
engagement provided opportunities for shared decision making and problem
solving.
 The service did not demonstrate the opportunities for collaboration with
families or community partners that have been built into the service’s
approach to designing, enhancing and making changes to the physical
environment.
Approved Provider’s view
Feedback on Draft Report
160. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 3.1:
 The service has well-designed indoor and outdoor spaces that are flexible,
welcoming and accessible, and reflect the diversity within the local and
broader communities. Reflected on the community wall. The service is used
through the week by community groups with
and
using the environment. Professional networking and training
meetings are hosted at the service.
 Sliding glass doors link the indoor environment to the outdoor playgrounds
and facilitate convenient and integrated access between all of the indoor and
outdoor areas, as well as providing high louvres for good ventilation and air
flow.
 There is convenient access to toilets, and hand washing facilities. The
environments are well lit and maximise natural lighting.
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 Tall mature trees including Melaleuca paperbarks which have local
Indigenous significance are scattered throughout the gardens. A gumtree
which was cut down in the grounds was used to provide logs for the ‘yarning
circle’ and the
.’ The yarning circle has significance for your
Indigenous families and is viewed by our Indigenous advisor
as a place of renewal.
 There is a bonski composting bin, which provides opportunities to promote
children's learning, development, and respect for the natural environment.
 Facilities at the service were designed and adapted to support access by
every child. For example, there was adequate space in both the indoor and
outdoor environments for children to work, play and interact in small and
large groups. In some areas, a table was set up with two chairs to promote
paired peer engagement. There is smaller and larger furniture as well as low
tables with cushions to sit on. The chill out room and additional classroom
can be accessed by children for quiet or specialised activities, such as
dancing or gymnastics or completing homework.
 A maintenance register is available in the school for staff members to log
maintenance jobs required, and there is regular communication with the
school principal.
 The physical environment, premises, furniture and equipment are safe, clean
and well maintained. Educators are responsible for the ongoing daily cleaning
and completed daily cleaning checklists for all areas. External school
cleaners completed a thorough clean of the service weekly. Documentation
of procedures, and schedules relating to maintenance and safety checks and
the cleaning of buildings, premises, furniture and equipment that are
consistent with the educator practices and regularly audited and training
provides evidence of this requirement.
 The service’s approach to design and maintenance of the physical
environment reflects robust debate, discussion and opportunities for input by
children, families and educators and is informed by critical reflection and
feedback mechanisms. For example,
discussions, parent
contributions noted in the program documentation, and community
suggestion box.
 The indoor and outdoor learning spaces were well thought-out, flexible and
adapted to respond to individual children’s age, preferences and ideas.
 Documentation provides evidence of educators critically reflecting on the
physical environment with children and how consideration of how it
significantly impacts on children’s learning, engagement and sense of
belonging. Educators, the educational leader and approved provider regularly
reflect, individually and together, on the design of the physical environment,
and consider opportunities to make changes to strengthen inclusion and
participation, and to enhance children’s safety, learning and development
outcomes. Program documentation provides evidence of how educators
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consistently engage in collaborative and intentional planning of the physical
environment though discussions and reflections on how to adapt the physical
environment. For example, through the introduction of a ‘chill out room’ and
separate space for homework or older children to play.
First Tier Review
161. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 3.1:
 Sole propriety of the site with large secure storage areas for resources and
equipment. Community use of the building is welcomed by the AP at times
when not is use for the OHSC Service.
 The service has well-designed indoor and outdoor spaces that are flexible,
welcoming and accessible, and reflect the diversity within the local and
broader communities. Displayed on the service community wall.
 The classrooms are light and airy which a large natural playground for active
and quiet play.
 The design of the physical environment reflects robust debate, discussion
and opportunities for input by children, families and educators and is
informed by critical reflection and feedback mechanisms. For example,
discussions, parent contributions noted in the program documentation,
and community suggestion box.
 Program documentation provides evidence of how educators consistently
engage in collaborative and intentional planning of the physical environment
though discussions and reflections on how to adapt the physical environment.
For example, designing the ‘chill out room’ and separate space for homework
or older children to play. Children building their own huts and bases using
logs and natural materials
 The service has plenty of mature trees including melaleuca paperbarks and
cotton tree of local Aboriginal significance.
 A gumtree which was cut down in the grounds was used to provide logs for
the ‘yarning circle’ and the ‘
The yarning circle has significance
for your Indigenous families and is viewed by our Indigenous advisor
as a place of renewal.
 The service is used through the week by community groups with
and
using the environment.
 The service has an additional classroom where children can engage in quiet
play or specialised activities like music, singing, dancing and gymnastics.
There is a chill out room where children can unwind and relax.
 Agreement with the school for use of school facilities including sports shed,
performing arts centre, library, tennis courts, playgrounds and sports oval.
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Panel decision
171. The panel considered that, on balance, the service was not demonstrating
exceeding themes 2 and 3. The panel therefore decided by consensus to
confirm the rating level for Standard 3.1 as Meeting NQS.

Standard 3.2
172. Standard 3.2 (Use)
The service environment is inclusive, promotes competence and supports
exploration and play-based learning.
173. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 3.2.
174. Exceeding theme 1 is that:
 Practice is embedded in service operations
175. Exceeding theme 2 is that:
 Practice is informed by critical reflection
176. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
177. Please refer to pages 200-201 of the Guide to the NQF for guidance relating
to Standard 3.2 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
178. Photo evidence was collected by the regulatory authority relating to Quality
Area 3.
Assessment and Rating Final Report
179. In relation to standard 3.2, the final report commented that:
 Inclusive environment


The educators planned learning environments that included a range of
materials and equipment with appropriate levels of challenge. The
educators set up the environments to manage the balance of active and
quieter spaces for play, and responded to the individual requirements of
all children throughout the day. Built and natural environments provided
access to opportunities for play and leisure activities in which the
school age children could experience fun, enjoyment, challenge and
success.



Educators set up the indoor and outdoor environments to promote
small and large group interaction and meaningful play and leisure. The
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spaces were set up in a way that was inviting for children. Equipment
and resources were provided on shelves and tables. Children were
observed initiating their own experiences using equipment and
resources that they could access independently.
 Resources support play-based learning
 Resources, materials and equipment encouraged children to explore,
discover and experiment. Resources reflected the breadth of age
groups and interests of children that shared the environment.
Resources were accessible to children so that they could choose and
be responsible for their actions. Strategies were in place to provide
appropriate levels of challenge to children whilst ensuring that younger
children were safe. The Authorised Officer sighted documentation and
learning programs that demonstrate links between the arrangement and
choice of resources, materials and equipment and learning outcomes
for children.
 Environmentally responsible


Children were observed participating in environmentally sustainable
practices that support their engagement with and respect for the natural
environment and build a sense of responsibility for caring for the
environment. Spaces were organised to promote the development of
life skills, such as waste reduction and recycling, and children were
observed being actively engaged in these experiences. Children had
access to garden areas and plants which were located in the outdoor
areas of the service. Program documentation evidenced children’s
involvement in planting and caring for the plants. During the visit the
assessor observed the approved provider and two children engaged in
a garden activity where they were picking vegetables and watering the
garden with bokashi compost juice.



A 'sustainability management plan' was in place which demonstrated
the service's commitment to being environmentally sustainable. The
document outlined actions and strategies such as switching off lights
and electrical devices when not in use; using trees and shrubs to create
shade; educating children in the need to 'reduce, reuse and recycle';
establishing a composting system; and supervising children's hand
washing to ensure water wastage is limited. During the visit, the
assessor observed educator’s practices which aligned with the service's
sustainability management plan.

180. In relation to Standard 3.2, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 3.2.
The approved provider provided written statements and the following
materials including but not limited to; programming documentation,
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examples of art work, service sustainability plan, photos of spaces for
play and leisure. The feedback provided is acknowledged and
demonstrates that the service environment is inclusive, promotes
competence and supports exploration and play-based learning.
However there is insufficient information to demonstrate that the
Exceeding themes for this standard have been demonstrated.
First Tier Review
181. In relation to Standard 3.2 and exceeding theme 1, the first tier review panel
decided that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 3
‘Physical environment’ is embedded in service operations.
 The evidence has not demonstrated that all educators are able to explain
how the design of the physical environment, including the selection of
furniture, equipment and resources, promotes each child’s full engagement
with the program. The service has not demonstrated how their practice is
flexible, thoughtful, and intentional in how they design the environment with
particular purposes in mind.
 The evidence has not demonstrated how educators consistently contribute to
a flexible and stimulating environment that enhances each child’s
development and learning.
 Evidence for the Standards within QA3 demonstrates examples of children’s
engagement in the large natural environment in the school grounds and
discussion and research about animals found at the service such as lizards
and curlews, reflecting meeting practice as per the Guide to the NQS.
182. In relation to Standard 3.2 and exceeding theme 2, the first tier review panel
decided that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 3
‘Physical environment’ is informed by critical reflection.
 The service provided photographic evidence to demonstrate the richness of
the outdoor environment and examples of how the children are engaging in
that environment, however the service did not demonstrate that the educators
and the educational leader are attuned to changes to the physical
environment throughout the day and confidently adjust practice and the
environment as needed to ensure the continued safety, participation and
inclusion of all children.
 The evidence provided by the Approved Provider in relation to this theme has
not demonstrated that the service’s approach to design and maintenance of
the physical environment is informed by a process of critical reflection and
how this has influenced educators’ practice in creating an inclusive, safe
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physical environment that strengthens children’s learning and development
outcomes and enhances participation in the program.
183. In relation to Standard 3.2 and exceeding theme 3, the first tier review panel
decided that:
 Upon review of all relevant information, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 3
‘Physical environment’ is shaped by meaningful engagement with families
and or community.
 While the service provided some evidence of engagement with local
Aboriginal and Torres Strait Islander community, including documentation of
the Queensland Education Department’s EATSIPS program, the service was
unable to demonstrate how this engagement impacted on practice or that the
engagement provided opportunities for shared decision making and problem
solving.
 The service did not demonstrate the opportunities for collaboration with
families or community partners that have been built into the service’s
approach to designing, enhancing and making changes to the physical
environment.
Approved Provider’s view
Feedback on Draft Report
184. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 3.2:
 Environments throughout the service are welcoming, home-like and inviting
for children and families. For example, the strengths and interests of the
children are reflected in the environment through the use images, photo
frame display, and displays children’s of artwork and creations. Photos of the
children and educators are displayed throughout the environment. Rooms
are furnished with safe shelving and storage areas from which children could
access equipment and resources that were age and capability appropriate.
For example, construction resources are available at a level where children
could access them autonomously.
 The service has an inclusion policy and educators worked with families to
support their child to participate and feel included. Individual Education Plans
(IEP) and Strategic Inclusion Plans (SIP) were sighted where considerations
such as removing barriers, a child's background information, learning
preferences, triggers for behaviours, good behaviour recognition, and
positive strategies to support behaviour and engagement were considered.
Sufficient time and resources are provided for children to initiate and become
actively involved in experiences.
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 Art and craft activities allow the children to select their own materials as part
of their drawing, painting and / or creation.
 Educators use appropriate tools, technologies and media to enhance
children's learning. Part of the
incorporates the use of IT for research,
relaxation and as a provocation for discussion.
 Educators practices align with the service's sustainability management plan.
During the visit children participated in environmentally sustainable practices
that support their engagement with and respect for the natural environment
and build a sense of responsibility for caring for the environment. For
example, children place their fruit scraps into a large bowl and are supported
by an educator to place the scraps into the compost bin; the educator
explained to the children how the scraps break down and produce liquid
fertiliser for the vegetable garden. Children are involved in planting and
caring for the plants and vegetable garden; collecting insects; and using
natural materials such as sticks, leaves, and gumnuts in their play and the
creation of huts. The vacation care program provided opportunities for
children to build their own farm which encouraged role play and forming
friendship.
 Opportunities for responsibility and caring for the environment are also
provided for children, for example, helping to raking and tending the gardens.
Photos, displays,
discussions and learning stories demonstrate how
the children were actively encouraged to 'reuse' and 're-purpose' materials in
an effort to reduce waste. For example, natural materials are used to create
artwork, woodwork with bush tools and build huts. Children conduct research
and observe video tutorials to learn about the world around us and care of
the environment. For example, ‘the wolves’ and ‘the last frontier.’
 We have a whole-of-service approach to the use of space and resources that
is inclusive, purposeful, creative, and flexible, and enhances learning and
development outcomes for all children. There is sufficient space in both the
indoor and outdoor environments and thoughtful arrangement of the play
spaces allows children to access different areas independently, move
between spaces, and to explore, experiment and interact in small and large
groups. Learning and interest areas have been created aesthetically to
encourage the children to explore these environments and feel a sense of
comfort like a ‘home away from home.’ The parent community noted and
valued the environment though the parent survey provided to the AO as
evidence and feedback on practice.
 Distinct learning or interest areas such as construction area, games and
cards, Lego table, science table literacy and numeracy areas, technology
stations, sensory walls, construction zones, and a ‘café’ dramatic play area
which contained a range of equipment and dress up clothes, sensory toys,
reading and writing resources, and fine-motor tools were some of the areas
that assisted children to function autonomously. Sufficient time and resources
are provided for children to initiate and become actively involved in
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experiences. Art and craft activities allow the children to select their own
materials as part of their drawing, painting and or creation. Professional
works of art including Indigenous artwork and statues are used with the
children as a stimulus for their creations. For example, Australia by
.
’ and
by
displayed alongside children’s artwork. During
the program oil painting and statues of chickens and roosters were used as a
stimulus for children’s creations with paint and clay.
 The service's approach to organising inclusive, play-based learning
environments and to supporting environmental responsibility reflects robust
debate, discussion, and opportunities for input by all educators, and is
informed by critical reflection.
 Staff at the service reflect continuously on inclusion, and how the service's
environment could better ensure inclusion of all children and families. The
indoor and outdoor environment have quiet areas for children to have some
downtime to prevent over sensory stimulation and to support their well-being.
Educators discuss and plan for changes to the environment and resources to
ensure that all children are able to participate in the program in ways that are
meaningful to them and where they can experience success and environment
with a sense of belonging.
 The staff supported the flexible use of play spaces and informally reflect on
safety issues when the need arises. For example, use of the bush tool and
assigned responsibilities and roles.
 Additionally, children can access the 2nd classroom or chill out room for quiet
play based on reflection of the child's need to self-regulate away from peers;
an educator maintains some distance from the child but regularly returned to
the space to speak to the child calmly and gauge readiness to join the group.
185. As part of providing feedback on the draft report, the provider also noted the
following in relation to the Quality Improvement Plan notes for Quality Area 3:
 Notations below, outlined in the report by the AO, provides clear evidence
that the actions suggested in the Quality Improvement Plan notes are
already embedded in service philosophy, planning documentation and
practice
 The service has been designed to support children to access different
areas, move freely between indoor and outdoor areas with a design
that supports effective supervision in across spaces.
 Educators plan a range of materials and equipment with appropriate
level of challenge
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 Natural environments provide opportunities for plan and leisure
activities in which the school aged children could experience fun,
enjoyment, challenge and success
 Spaces were set up in a way that was inviting for children
 Children were observed initiating their own experiences using
equipment and resources they could access independently
 Resources reflected the breath of age groups and interests of children
that shared the environment
 The AO cited documentation in learning programs that demonstrate
links between the arrangement and choice of resources, materials and
equipment and learning outcomes for children
 Children were observed participating in environmentally sustainable
practices that support their engagement with and respect for the natural
environment
186. As part of providing feedback on the draft report, the provider also noted the
following in relation to the Quality Improvement Plan notes for Quality Area 3:
 The environment has been set up in collaboration with parents – for
example contributions of ideas, materials and resources noted in planning
documentation and development of the yarning circle


discussions provide examples of brainstorming ideas with the
children and critical reflection – this leads into planning decisions and
environmental changes

 Interdependence between people, plant, animals land, events and
opportunities – program provides evidence of international awareness –
there are numerous examples including the wolves, tree planting day,
organisation – Indigescapes, excursion previous vacation care period to
and
to explore conservation
of bushland and beach areas.
First Tier Review
187. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 3.2:
 The environment is aesthetically pleasing, welcoming and inviting and has
been designed in collaboration with children and families and changes
have been made based on suggestions &/or family donations
 The parent survey demonstrates parent satisfaction with the physical
environment of the OSHC

Page 64 of 127

 Professional works of art including Indigenous artwork is used as a
stimulus for children’s creations.
 Critical reflection, brainstorming and suggestion box encourages children
their preferences, interests, ideas and introducing them to new
opportunities.
 The philosophy of the service captures the intent to provide natural play
spaces for children and a ‘home away from home’ comfort level for each
and every child
 Design of indoor and outdoor environments incorporates consideration of
cultural diversity of our families – gathering space and yarning circle,
cultural artefacts, items from home
 Shelving and storage areas allow children to self-select and access
resources that are age and capability appropriate and can be used
creatively in multiple ways
 The service organises the environment through an inclusive, play-based
learning lens and encourages environmental responsibility through robust
debate, discussion, and opportunities for input by all educators, and is
informed by critical reflection
 Educators use play spaces in flexible ways and informally reflect on safety
issues when the need arises. For example, use of bush tools and assigned
responsibilities and roles. Reducing number of children playing in one area
by offering alternatives.
 Educators use appropriate tools, technologies and media to enhance
children's learning.
 The service has a sustainability plan which outlines sustainable practices
and engages children in learning about their world around them,
environmental issues, vegetable gardening, composting and recycling.
 Reduce, reuse and recycle is part of the programming and everyday
practices – where items are repurposed and natural materials used to build
huts, artwork, woodwork with bush tools
 The service philosophy places a high value on sustainable learning and
responsibility for caring for the land and each other through a nature play
program. Aboriginal and Torres Strait Islander perspectives around country
and custodianship of the natural environment are embedded in the
environmental design, philosophy, program and practices.
 The service vision states –


“There is a strong sense of ownership and responsibility for ‘Our Place.’
We value ‘kids being kids,’ roaming in a garden setting where children
create their own fun and use their imagination. Children learn first-hand
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about sustainability practices; native planting and growing vegetables.
Children can relax from the busyness of life and enjoy the smells and
sound of nature.
 The service actively engages with partners raising awareness about
conservation and eco-systems on a local, national and international level.
For example visits and professional developments from
,
,
Second Tier Review
188. The provider submitted evidence at second tier review to support their
submission relating to Standard 3.2 and exceeding themes 1, 2 and 3.
Panel considerations
189. In considering whether the service was demonstrating exceeding theme 1 for
Standard 3.2, the panel noted evidence of children actively engaged in childdirected learning experiences that demonstrated environmental awareness
and/or responsibility.
190. The panel noted clear evidence, notably in recorded observations of the
authorised officer, demonstrating the service is committed to caring for the
natural environment, and that the service’s approach to creating inclusive
learning environments, engaging in sustainable practice and supporting
environmental responsibility reflected the service’s philosophy. In addition, the
panel considered that on balance, the service environment appeared to be
inclusive, promote competence and actively support exploration and playbased learning.
191. In considering whether the service was demonstrating exceeding theme 2 for
Standard 3.2, the panel noted photographic evidence that demonstrated the
richness of the outdoor environment and examples of children engaged in the
environment.
192. The panel also noted some written evidence including an example of moving
the room around based on the needs of the day, however the panel did not
identify how these examples were informed by critical reflection, and could not
identify clear evidence demonstrating that all educators engage in robust
debate and discussion to inform the service’s approach to organising
inclusive, play-based learning environments and to supporting environmental
sustainability.
193. Similarly, the panel could not see evidence of how all educators understood
changes to the environment.
194. In considering whether the service was demonstrating exceeding theme 3 for
Standard 3.2, the panel acknowledged there were good examples of quality
practice being led by the service leadership, for example the engagement of
the local Aboriginal and Torres Strait Islander community and the Queensland
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Department of Education and Training. However, the panel was unable to
identify clear and consistent evidence demonstrating that the service’s use
and organisation of spaces and resources were shaped by, and reflected, the
unique context of the service.
Panel decision
195. The panel considered that, on balance, exceeding theme 1 was demonstrated
and exceeding themes 2 and 3 were not demonstrated. The panel therefore
decided by consensus to confirm the rating level for Standard 3.2 as Meeting
NQS.

Standard 4.1
196. Standard 4.1 (Staffing arrangements)
Staffing arrangements enhance children's learning and development.
197. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 4.1.
198. Exceeding theme 1 is that:
 Practice is embedded in service operations
199. Exceeding theme 2 is that:
 Practice is informed by critical reflection
200. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
201. Please refer to pages 213-214 of the Guide to the NQF for guidance relating
to Standard 4.1 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
202. Photo evidence was collected by the regulatory authority relating to Quality
Area 4.
Assessment and Rating Final Report
203. In relation to standard 4.1, the final report commented that:
 Organisation of educators


Educators were organised in such manner throughout the day that
children’s learning and development was supported and ensured that
educator-to-child ratios were maintained. The service provided noncontact time to enable educators to undertake tasks such as
programming, administrative duties, professional development, food
preparations and meetings. Staffing arrangements were managed to
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promote the participation of all children ensuring they were either
indoors or outdoors to support children’s play.


The number and ratio of educators rostered facilitated effective
communication with families at arrival and departure times. The
Authorised Officer observed a relaxed and happy atmosphere when
families arrived at the service; educators, the approved provider and
the nominated supervisor were observed greeting parents and
engaging in conversations about their child's requirements for the day,
or how the child's day was at the service.
 Continuity of staff


The service had strategies to ensure that a regular pool of relief
educators were available to provide continuity for children. The service
is able to access relief staff from a separate early childhood education
centre which is also operated by the approved provider ensuring that all
staff are familiar with the service philosophy, policies and procedures.



The service provides incentives to enhance the retention and continuity
of educators. This includes attracting staff with high level qualifications
including teachers, offering above award wages for expertise; financial
acknowledgement for higher duties; providing flexibility and a familyfriendly environment to enable a work-life balance; paid team retreats;
and paid end of year celebrations.

204. In relation to Standard 4.1, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


Consideration of feedback to the draft report from Approved Provider –
On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 4.1.
The approved provider submitted written responses and the following
materials including but not limited to; 2019 staff credentials, staff roster,
newsletters, organisational chart, strategic inclusion plan, evidence of
professional development training and professional development plan
and staff meeting minutes. The feedback provided is acknowledged
and demonstrates that management, educators and staff are
collaborative, respectful and ethical. However, there is insufficient
information to demonstrate that the Exceeding themes for this standard
have been demonstrated.



It is noted that statements provided by the Approved Provider to justify
why this service is exceeding the standard included information
provided to the Approved Provider as part of a final report issued to
another early childhood service that is also operated by the Approved
Provider.
Preschool, Kindergarten and Child Care
Centre).

First Tier Review
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205. In relation to Standard 4.1 and exceeding theme 1, 2 and 3, the first tier review
panel highlighted the following evidence from assessment and rating:


the service has sufficient educators to support each child’s learning



the service provided opportunities that promoted a cycle of inquiry that
collaboratively affirmed, challenged, supported and provided
opportunities for staff members to learn from each other and share new
information



weekly
sessions, regular meetings with the Approved Provider
and liaising with local schools were forums for all educators to meet,
learn from each other, share information, examine practice, review
outcomes and develop team skills



positive working relationships were evident within the service and
educators shared their knowledge, discussed and reflected on the
needs of particular children



educators used clear communication and supported each other during
activities, routines and when supervising children



educators followed the Code of Ethics from Early Childhood Australia



educator’s practices within the service were professional



the management team at the service worked closely together to ensure
the delivery of the program

 The first tier review panel also noted:


Other evidence provided at feedback to the draft report was considered
outdated, or not relevant to this quality area such as the Strategic
Inclusion Plan. Much of the evidence provided had no direct link to the
Standards of this Quality Area.

206. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 The evidence noted above reflects meeting practice and meets the intent of
each of the Standards within Quality Area 4 – ‘Staffing arrangements’ as
noted in the Education and Care Services National Regulations which states:


Staffing arrangements create a safe and predictable environment for
children and support warm, respectful relationships. Qualified and
experience educators encourage children’s active engagement in the
learning program. Positive relationships among educators and staff
members contribute to an environment where children feel emotionally
safe, secure and happy.
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 For a service to be considered to be Exceeding NQS they should be going
‘above and beyond’ Meeting NQS by demonstrating practice in relation to the
three Exceeding themes relevant to the Standards.
207. In relation to Standard 4.1 and exceeding theme 1, the first tier review panel
decided that:
 Upon review of the information, there is insufficient evidence to demonstrate
that practice for each of the Standards within Quality Area 4 - ‘Management,
educators and staff are collaborative, respectful and ethical’ is embedded in
service operations.
 Whilst the Approved Provider submitted a list of staff, this evidence did not
demonstrate how educators were organised across the service for before
school age care, after school age care or during vacation care.
 When practice is embedded, at all times, purposeful consideration is given to
how educators are placed to ensure familiarity and continuity of educators for
children. The service did not demonstrate that an underlying consistency in
intent and approach to practice across the service helped to create a sense
of continuity, predictability, and security for each child.
208. In relation to Standard 4.1 and exceeding theme 2, the first tier review panel
decided that:
 Upon review of the information, there is insufficient evidence to demonstrate
that practice for each of the Standards within Quality Area 4 - ‘Staffing
arrangements’ is informed by critical reflection.
 Whilst the service provided copies of power point presentations used for staff
induction and another titled
to demonstrate exceeding for this
Quality Area, there was no evidence provided to demonstrate why these
power points were developed or how they was informed by critical reflection.
 The service has not demonstrated that there is a culture within the service of
ongoing critical reflection and self-assessment where the service educators
and management actively consider, question, analyse and re-evaluate, plan
and make decisions that supports continuous improvement and improved
outcomes for children, families and educators.
 It is evident the service has sufficient and professional staffing available at all
times enabling educators to deliver the program and to respond to children’s
learning and development. This practice demonstrates meeting practice as
per the Guide to the NQS.
209. In relation to Standard 4.1 and exceeding theme 3, the first tier review panel
decided that:
 Upon review of the information, there is insufficient evidence to
demonstrate that practice for each of the Standards within Quality Area 4 -
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‘Staffing arrangements’ is shaped by meaningful engagement with families
and or the community.
 While the reviewer acknowledges that the Approved Provider has additional
training and expertise in recognising and working positively to address
diversity and to promote a culture of inclusiveness, there is no evidence that
the educators at the service have been on the same journey of meaningful
engagement and learning together and how this has informed practice.
 The service was unable to demonstrate that the engagement with families
and/or community provided opportunities for shared decision making and
problem solving. The service was unable to demonstrate feedback actively
sought from families and the community is carefully considered, valued and
shaped practice for the Standards within Quality Area 4.
Approved Provider’s view
Feedback on Draft Report
210. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 4.1:
 During discussions with the Authorised Officer information was discussed
about staffing arrangements. Documentation was provided to demonstrate
purposeful consideration is given to the organisation of educators to ensure
familiarity and continuity for children and high quality learning and care
environment. The service recognises the importance of higher educator to
child ratios and additional educators are employed to support the inclusion of
all children.
 With additional educators employed, routine cleaning duties and additional
support to the social environment ensures quality interactions and
engagement with the children are maintained at all times. The organisation
and continuity of educators enhances children's wellbeing, learning and
development; all educators, including relief educators, are aware of relevant
information relating to all children and families attending the service.
 The service's approach to the organisation and continuity of educators is
informed by the qualifications, strengths, priorities and professional
development goals for educators. The approved provider and nominated
supervisor complete a needs analysis for any new positions or roles to be
undertaken within the service, and staff are recruited with qualifications and
qualities that align with the service's philosophy, including specialised skills
and experience. For example, the approved provider is a registered Early
Childhood teacher with experience in early childhood, primary and leadership
is currently completing a
. The nominated
supervisor is a registered teacher who has many years of experience across
the early childhood sector and schooling system, up to principalship and
additionally has a qualification in Human Resources; this was evident in how
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leadership transpired across staffing arrangements and overall staff
development and high level inclusive practice. The lead teacher is a fully
registered teacher with OSHC and primary experience and all relief staff
members who are children’s services qualified or working towards relevant
qualifications.
 Provisions are in place to ensure that educators receive non-contact time to
undertake tasks such as meeting with families, professionals, and networking
with relevant organisations. For example, educators have opportunities to
attend networking meetings with
each term to
collaborate with professionals and families within the local community; staff
were provided with release time to be able to participate in focus groups
which contributed towards the
conducted by
and attend ‘
’ professional development training, as
well as attend conferences and in-house training.
 Opportunities for collaboration with family and community partners are built
into the service's approach to organisation and continuity of educators. For
example, the service was able to access relief staff from a separate early
childhood service, which is also operated by the approved provider; this
ensures staff are familiar with the service's philosophy, policies and
procedures and are able to work alongside to support and upskill new
employees.
Provider submissions at First Tier Review
211. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 4.1:
 The service employs highly qualified teachers and educators with areas of
specialisation and interests to offer to the program that provide children with
experiences to develop skills through extracurricular opportunities. For
example, dance teacher, gymnastics coach, sporting codes, performing arts
– including music, singing and performance. Providing extracurricular
activities is captured in the service delivery agreement with the school.
 Purposeful consideration is given to the organisation of educators to provide
familiarity and continuity. Consistent staffing arrangements are possible as
the service shares educators / teachers across sites who have worked
together for many years, work well in collaborative way and share a similar
vision.
 Additional pool of regular educators from separate ECEC service ensures
quality interactions and engagement which ensures children’s wellbeing,
learning and development is enhanced at all times
 Higher educator to child ratio with additional educators employed to support
to the social environment ensures quality interactions and engagement with
children is maintained at all times and assists with the inclusion of all children
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 Families with children with high needs are invited to a meeting to share their
child’s strengths, cultural preferences, triggers for behaviours, and strategies
used at home and to establish reciprocal and equitable partnerships with
children and families. The social model for inclusion assists in identifying
barriers and providing reasonable adjustments
 IEP’s are written up with the child and family advice to assist in getting to
know the child well and design proactive strategies for inclusion. Strategies
are in place to help children co-regulate using the ‘zones of regulation’ and
use strength based approaches

Second Tier Review
212. The provider submitted evidence at second tier review to support their
submission relating to Standard 4.1 and exceeding themes 1, 2 and 3.
Panel considerations
213. In considering whether the service was demonstrating exceeding theme 1 in
relation to Standard 4.1, the panel cited some examples in the assessment
and rating report of consideration given to the organisation of educators to
ensure familiarity and continuity for children, including access to relief staff
from a separate early childhood education centre which is operated by the
approved provider ensuring that all staff are familiar with the service,
philosophy, policies and procedures.
214. Although the panel could see evidence that the service’s leadership decisions
around staffing were purposeful and they could explain how these decisions
were made to provide a high quality learning and care environment, the panel
was unable to refer to evidence that decisions around educator organisation
and continuity are understood by all educators across the service, nor how all
educators implement effective processes to support that organisation and
continuity.
215. In considering whether the service was demonstrating exceeding theme 2 in
relation to Standard 4.1, the panel identified evidence that the service’s
leadership organised staff around their strengths and priorities and that
reflection was occurring to enhance children’s wellbeing, for example in the
context of a strategic inclusion plan for a child. However, the panel was unable
to see consistent evidence that the service team reflects together on possible
changes to the organisation of educators or improvement in staff continuity,
including through reflection on past incidents.
216. The panel agreed with the first tier review finding that the service has not
demonstrated that there is a culture within the service of ongoing critical
reflection and self-assessment where the service educators and management
actively consider, question, analyse and re-evaluate, plan and make decisions
that supports continuous improvement and improved outcomes for children,
families and educators.
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217. In considering whether the service was demonstrating exceeding theme 3 in
relation to Standard 4.1, the panel similarly acknowledged the service
leadership’s significant experience and expertise in recognising and working
positively to address diversity and to promote a culture of inclusiveness.
However, from the available evidence, the panel could not determine how all
educators at the service have been on the same learning journey and how
they are involved in consistently shaping practice.
218. While opportunities for collaboration appeared to be evident in the example of
a strategic inclusion plan, the panel was unable to refer to examples of
educators being organised in a way that draws on the voices of children and
families, in particular, family input on ways to support familiarity and continuity
of their child’s learning and development at the service. From the available
evidence, the panel could not determine how the service’s collaboration with
families was shaping practice around staffing arrangements to enhance
children’s learning and development.
Panel decision
219. The panel considered that, on balance, the service was not demonstrating
exceeding theme 1, 2 or 3. The panel therefore decided by consensus to
confirm the rating level for Standard 4.1 as Meeting NQS.

Standard 4.2
220. Standard 4.2 (Professionalism)
Management, educators and staff are collaborative, respectful and ethical.
221. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 4.2.
222. Exceeding theme 1 is that:
 Practice is embedded in service operations
223. Exceeding theme 2 is that:
 Practice is informed by critical reflection
224. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
225. Please refer to pages 222-223 of the Guide to the NQF for guidance relating
to Standard 4.2 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
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226. Photo evidence was collected by the regulatory authority relating to Quality
Area 4.
Assessment and Rating Final Report
227. In relation to standard 4.2, the final report commented that:
 Professional collaboration


The service provided opportunities that promoted a cycle of inquiry that
collaboratively affirmed, challenged, supported, and provided
opportunities for staff members to learn from each other and share new
information. Weekly
sessions, regular meetings with the
approved provider, ongoing appraisal cycle, networking through the
Network, annual retreats,
informal daily conversations, and liaising with local schools were all
forums for all educators to meet, learn from each other, share
information, examine practice, review outcomes and develop team
skills.



Positive working relationships were evident within the service and
educators shared their knowledge, discussed and reflected on the
needs of particular children. Interactions and communication between
all staff displayed mutual respect, equity and recognition. Educators
used clear communication and supported each other during activities,
routines and when supervising children.
 Professional standards


Educators, children and parents were observed communicating with
each other in a respectful manner and in cheerful and friendly tones
creating a positive atmosphere throughout the service. Interactions and
communication between all staff displayed mutual respect, equity and
recognition. Educators used clear communication and supported each
other during activities, routines and when supervising children.
Educators shared tasks and responsibilities, such as cleaning and
supervising children and offered assistance to each other throughout
the day.



Educators followed the Code of Conduct and Code of Ethics from Early
Childhood Australia and had access to all relevant guiding documents
including the National Quality Standard, the Education and Care
Services National Regulations and National Law and the Approved
Learning Frameworks. These documents were supported by the
service’s policies and procedures, staff handbook and position
descriptions. Educators’ practices within the service were professional
and aligned with the requirements of the National Quality Framework.
The management team at the service worked closely together to
ensure the delivery of the program and practices throughout the service
aligned with current recognised approaches and met the requirements
of the National Quality Framework.
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228. In relation to Standard 4.2, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


Consideration of feedback to the draft report from Approved Provider –
On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 4.2.
The approved provider submitted written responses and the following
materials including but not limited to; programming documentation,
educator reflections, and evidence of QIP review by an educator. The
feedback provided is acknowledged and demonstrates that
management, educators and staff are collaborative, respectful and
ethical. However, there is insufficient information to demonstrate that
the Exceeding themes for this standard have been demonstrated.



It is noted that statements provided by the Approved Provider to justify
why this service is exceeding the standard included information
provided to the Approved Provider as part of a final report issued to
another early childhood service that is also operated by the Approved
Provider.
Preschool, Kindergarten and Child Care
Centre).

First Tier Review
229. The first tier review panel’s findings and reasons for its decision related to all
standards (4.1 and 4.2) under Quality Area 4, which is detailed under
Standard 4.1 above.
230. In summary, the first tier review panel concluded the following for themes 1, 2
and 3 within Standards 4.1 – 4.2:
 There is insufficient evidence to demonstrate that the practice for each of
the Standards within Quality Area 4 ‘Management, educators and staff are
collaborative, respectful and ethical’ is embedded in service operations, is
informed by critical reflection and shaped by meaningful engagement with
families and/or community.
Approved Provider’s view
Feedback on Draft Report
231. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 4.2:
 Professional practice at the service aligned with the ECA Code of Ethics and
the service's values. The Code of Ethics provides educators with professional
expectations and is evident in the development of the service philosophy.
 All members of the service team consistently demonstrate a high level of
collaboration, affirming, challenging, supporting and learning from each other.
Educators demonstrate an extensive knowledge of all children. All educators
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have a willingness to share information or to ask for assistance from others
and acknowledge the strengths and skills of others. These included; creating
inviting, and engaging provocations and homely environments for play based
learning and leisure, collaborative planning, leading activity groups, sharing
skills and expertise with the children.
 All interactions between educators and others in the service community are
respectful and promote a positive atmosphere within the service. The
recruitment process is shaped by the expertise of the approved provider and
nominated supervisor to ensure that quality staff with specialised skills,
experiences and abilities are recruited with a wide range of qualifications.
The service promotes a welcoming environment for educators from diverse
backgrounds, and a culture of inclusivity and valuing diversity strengthens
staff practice and performance.
 Educators use critical reflection to question their personal biases towards
topics such as cultural and family backgrounds, children with a diagnosis,
offering flexible routines and indoor/outdoor programming. Educators
respectfully challenge each other’s beliefs and ideas and seek to collaborate
to honour each other’s philosophies and expertise, and primarily consider the
needs of the children.
 The service team reflects together on the role and application of professional
ethics and standards across the service. For example, staff have unpacked
the ECA Code of Ethics to ensure all members of the team have clear
expectations in terms of conduct and performance.
 The service facilitates professional learning opportunities for families and the
wider community. For example, the approved provider and nominated
supervisor hosted the
conference in 2018 where
guest speakers such as
, and the
Department of Education were invited to advocate for children, families and
 Educators build relationships with families and members of the community
that include the exchange of ideas and best practice. Families enrolling their
child with high needs are invited to an initial meeting to share information
such as the child's strengths, cultural needs, triggers for behaviours and
strategies used at home.
 Children and families are further consulted in the development of Individual
Education Plans (IEP) to ensure actions and strategies align with the
preferences and needs of the child and the family.
232. As part of providing feedback on the draft report, the provider also noted the
following in relation to the Quality Improvement Plan notes for Quality Area 4:
 Notations below, outlined in the report by the AO, provides clear evidence
that the actions suggested in the Quality Improvement Plan notes are already
embedded in service philosophy, planning documentation and practice
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 Educators are informed about their professional obligations on orientation
and in ongoing professional mentorship, discussions, meetings and through
the performance appraisal system. These include but not limited to;
professional standards for teachers, as well as unpacking the code of
conduct and code of ethics to ensure educators have clear expectations in
terms of conduct and performance
 All members of the team demonstrate high levels of collaborating,
challenging, affirming, supporting and learning from each other. They are
encouraged to share their special skills, interests and knowledge with the
children
 Uphold the belief that members of the team take on roles to contribute to the
work of others and make others look good by growing capacity, sharing
information, asking for assistance, building on people’s strengths and
acknowledging the work of others
 Educators respectfully use provocations to encourage creative thinking,
critical reflection and challenge each other’s ideas and seek to collaborate to
honour each other’s philosophy and expertise
 When every member is the best they can be the team is the best it can be
and functions with synergy like a well-oiled machine – welcome diversity of
educators through a culture of inclusivity and where everyone is supported to
be the best they can be and add value
 The recruitment process is shaped by the expertise of the AP and NS and
build on a needs analysis to staff have qualities that align with the service
philosophy including offering specialised skills, experience and abilities
 As the service is involved in action research educators with a desire to
enhance their own skills and knowledge and make meaningful contributions
to the lives of children and their families are recruited and remain within the
service for many years as they feel both challenged and affirmed
 The service has an embedded culture of inclusivity and values the diversity of
our educators and strengthens staff practice and performance
 Provisions are in place to ensure that educators receive non-contact time to
undertake collaborative meetings with families and professionals
 The AP and NS offer leadership and training for all educators building a
shared knowledge as well as engaging external consultants for ongoing
building of knowledge and mentorship for example
and ‘
’ training.

’

 The AP and NS offer sector leadership and professional training opportunities
for families and the professional community including ECEC, schools and
children’s services including but not limited to; neighbourhood network, local,
national and international presentations and hosting local conferences
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242. The panel considered that, on balance, the service demonstrated exceeding
theme 1 but did not demonstrate exceeding theme 2 or 3 and decided by
consensus to confirm the rating level for Standard 4.2 as Meeting NQS.

Standard 5.1
243. Standard 5.1 (Relationships between educators and children)
Respectful and equitable relationships are maintained with each child.
244. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 5.1.
245. Exceeding theme 1 is that:
 Practice is embedded in service operations
246. Exceeding theme 2 is that:
 Practice is informed by critical reflection
247. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
248. Please refer to pages 236-237 of the Guide to the NQF for guidance relating
to Standard 5.1 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
249. Please note, no photos were collected by the regulatory authority relating to
Quality Area 5.
Assessment and Rating Final Report
250. In relation to standard 5.1, the final report commented that:
 Positive educator to child interactions
 Educators demonstrated that they knew each child well and had
established mutually supportive relationships with each child. Educators
participated in children's play and used the cues to guide their level and
type of involvement. The Authorised Officer sighted secure, respectful
and reciprocal relationships in this school age service, with children
supported to develop their independence, leadership and social skills.
Educators were observed responding openly, positively and respectfully
to children's comments, questions and requests for assistance.
Educators were observed engaged in sustained conversations with
children about their individual interests, whether this be during yarning
circle sessions, building with construction sets, painting, playing cricket
or informal conversations during meal times.
 Dignity and rights of the child
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Educators were observed using positive language, gestures, facial
expressions and tone of voice when redirecting or discussing children’s
behaviour with them. Educators guided all children's behaviour in ways
that encouraged children to reflect on and consider the impact of their
behaviour. An educator was observed quietly speaking with several
children about the rules of inside play. The children, themselves
decided to play outdoors and the educator thanked them for their
choices. School age children were observed to have independence and
increased autonomy in recognition of their growing maturity and ability
to take responsibility for their behaviour.

251. In relation to Standard 5.1, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


Consideration of feedback to the draft report from Approved Provider –
On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 4.2.
The approved provider submitted written responses and the following
materials including but not limited to; programming documentation,
educator reflections, and evidence of QIP review by an educator. The
feedback provided is acknowledged and demonstrates that
management, educators and staff are collaborative, respectful and
ethical. However, there is insufficient information to demonstrate that
the Exceeding themes for this standard have been demonstrated.



It is noted that statements provided by the Approved Provider to justify
why this service is exceeding the standard included information
provided to the Approved Provider as part of a final report issued to
another early childhood service that is also operated by the Approved
Provider. (
Preschool, Kindergarten and Child Care
Centre).

First Tier Review.
252. In relation to Standard 5.1 and exceeding theme 1, 2 and 3, the first tier review
panel highlighted the following evidence from assessment and rating:


children were engaged in collaborative play and games;



information about each child was gathered from families to support
educators to build relationships with the children;



the service has a Guiding and Supporting Behaviour policy;



educators knew each child well and had established mutually
supportive relationships with each child;



educators were observed responding openly, positively and respectfully
to children’s comments, questions and requests for assistance;



educators were observed engaged in sustained conversations with
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children about their individual interests;


educators were observed using positive language, gestures, facial
expressions and tone of voice when redirecting or discussing children’s
behaviour with them;



children have independence and increased autonomy in recognition of
their growing maturity and ability to take responsibility for the behaviour.

 The first tier review panel also noted:


Other evidence provided at feedback to the draft report was considered
outdated or not relevant as no direct links could be made to the
Standards of this Quality Area.

253. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 The evidence noted above reflects meeting practice and meets the intent of
each of the Standards within Quality Area 5 – ‘Relationships with children’, as
noted in the Education and Care Services National Regulations which states:


Relationships that are responsive, respectful and promote children’s
sense of security and belonging free them to explore the environment
and engage in learning.

 For a service to be considered to be Exceeding NQS they should be going
‘above and beyond’ Meeting NQS by demonstrating practice in relation to the
three Exceeding themes relevant to the Standards.
254. In relation to Standard 5.1 and exceeding theme 1, the first tier review panel
decided that:
 Upon review of information, there is insufficient evidence to demonstrate that
the practice for each of the Standards within Quality Area 5 ‘Relationships
with children’ is embedded in service operations.
 The evidence considered demonstrates that educators knew each child well,
engaged in respectful and reciprocal relationships with the children and
supported positive guidance encouraging children to consider the impact of
their behaviour on others.
 The service did not demonstrate that high quality practice was embedded in
service operations in that educators and the educational leader had a deep
understanding of the requirements of the standard, concepts and the
component elements, and a commitment to high quality practice at all times.
 The available evidence did not demonstrate that all educators are able to
explain how their support of children to build and maintain sensitive and
responsive relationships is guided by an understanding of and commitment to
creating high quality social environments that enable children to collaborate,
learn from and help each other.
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255. In relation to Standard 5.1 and exceeding theme 2, the first tier review panel
decided that:
 Upon review of information, there is insufficient evidence to demonstrate that
the practice for each of the Standards within Quality Area 5 ‘Relationships
with children’ is informed by critical reflection.
 Whilst the Approved Provider submitted evidence of behaviour guidance
notes for two individual children and a copy of the behaviour guidance policy,
this does not demonstrate that practice at the service is shaped by critical
reflection.
 No evidence was submitted to demonstrate that the service team reflect
together to engage in robust debate in which personal, professional and
organisational values that influence relationships between educators and
children are identified and discussed.
 The service did not provide evidence and explanation of practice to
demonstrate that all educators systematically reflect on their interactions with
children across the service and on opportunities to further enhance children’s
lifelong learning and sense of belonging within the service and the child’s
world.
256. In relation to Standard 5.1 and exceeding theme 3, the first tier review panel
decided that:
 Upon review of information, there is insufficient evidence to demonstrate that
the practice for each of the Standards within Quality Area 5 ‘Relationships
with children’ is shaped by meaningful engagement with families and or
community.
 The evidence has not demonstrated the service’s approach to building and
maintaining respectful and equitable relationships with each child reflects the
unique geographical, cultural and community context of the service; and
welcomes, reflects and draws on the voices, priorities and strengths of the
children and families at the service.
 The service was unable to demonstrate that the engagement with families
and/or community provided opportunities for shared decision making and
problem solving or how feedback actively sought from families and the
community is carefully considered, valued and shaped practice for the
Standards within Quality Area 5.
Approved Provider’s view
Feedback on Draft Report
257. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 5.1:
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 The service promotes positive educator to child interactions that are
responsive and build trusting relationships which engaged and supported all
children to feel secure, confident and included. Educators maintain eye
contact and speak in warm tones, displaying respect for children, by
engaging in sustained conversations with children.
 Educators seize opportunities to connect and respond to children's play as
well as introducing new ideas to discuss and engage children in sustained
shared serve and return conversations. Educators interact with children and
families with enthusiasm and respect when interacting.


Families from diverse backgrounds provide resources for the program to
celebrate different cultures and backgrounds. Displays and artefacts are
available throughout the service acknowledging children's cultural
backgrounds and engagement of the service with our local and global
networks and communities.

 Educators use a range of strategies to ensure that the dignity of each child is
maintained regardless of culture, ability or background. Educator strategies
are patient, gentle, calm and reassuring when dealing with children's
behaviours. Educators talk to children about the importance of empathy,
treating others equally and celebrating differences. The service's approach
to maintaining equitable relationships with each child, including educating
children about tolerance and acceptance of one another is valued by
educators. Children accept each other and do not look at other children
differently or react to the behaviour of others, rather they participate in play
next to the child and are accepting peers and supportive role models.
 The service's approach to relationships between educators and children
reflects robust debate, discussion, and opportunities for input by all educators
and is informed by critical reflection and past incidents. Educators reflections
include comments on times of their day that have felt challenging.
Challenging behaviours of children are noted in child profile notes, however,
educators view this as an opportunity to reflect on the social model including
their own practices or changing routines to assist children rather than
focusing on the child's behaviour and trying to fix it. For example, ideas and
strategies to assist all children in coming and joining yarning circle and
strategies put into place for a child who avoids this group so he can sit
alongside, is offered alternative options, or supported to join by taking on a
role of photographer, scribe or offered a fiddle toy.
 Barriers identified include struggling to cope with ‘busyness’ and transition to
and from school, leaving a bad day at school behind and having a fresh start.
 The service's approach to building and maintaining respectful and equitable
relationships with each child is strengthened by meaningful relationships with
families and the community; this further contributes to a culture of
inclusiveness and sense of belonging for children and families at the service.
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For example, parent questionnaires and surveys assisted educators to
develop unique, reciprocal relationships with each child.
Provider submissions at First Tier Review
258. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 5.1:
 Educators and teachers know children well and have formed secure trusting
relationships with children some over many years from Early Childhood
centre which also runs an OSHC program and previous involvement with
School.
 Children feel supported, secure, confident and included through building a
culture of respect and engaging in sustained serve and return conversations
with children and valuing their unique ideas/contributions and educating
children about tolerance and acceptance. “All one under the sun” discussions
 The vision of the service states - “This is our place, this is what we do here, I
am a valued part of our
community.”
 Educators work with children to build on their interests as hooks for
engagement and challenge children including catching seize the moment
learning opportunities to connect and respond to children’s play and
discussing new ideas
 Trusting relationships build from consistent caregivers who are responsive to
children by listening to children’s ideas and concerns and helping them to
seek solutions.
 Relationships with children are respectful and equitable and educators value
the diversity and uniqueness of each and every child including those with a
disability, and culturally diverse children by acknowledging their human right
to be included on the same basis as peers (Convention on Rights of Persons
with a Disability, Anti-Discrimination Act
 Challenging behaviours of children are noted in child profile notes, which is
used to reflect on the social model including their own practices or changing
routines to assist children rather than focusing on the child's behaviour and
trying to fix it. For example, ideas and strategies to assist all children in
coming and joining yarning circle and strategies put into place for a child who
avoids this group so he can sit alongside, is offered alternative options, or
supported to join by taking on a role, scribe or offered a fiddle toy.
 The key to minimising behaviour and conflict is having appropriate available
resources and engaging activities where children’s focus in on learning and
playing together.
 Barriers can include the social model, and struggling to cope with a busy
environment after a school day. Helping children into the OSHC by
welcoming them at the gate and having a quick chat
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 Children have helped to establish expectations and behaviour is managed
proactively rather than reactively.
 In consultation with families, children are assisted to identify their emotions
and utilise self-regulation strategies that work for them to help set them up for
successful interactions and relationship building with peers and educators
 Children experience cultural diversity and unity through learning about and
supporting our local and global networks and communities (on community
wall)
259. To support their submission relating to Standard 5.1, the provider included two
comments from a parent survey:
 The staff know and understand the needs of my child.
 The staff is always helpful, easy to approach and greats me with a smile on
arrival.
Second Tier Review
260. The provider submitted evidence at second tier review to support their
submission relating to Standard 5.1 and exceeding themes 1, 2 and 3.
Panel considerations
261. In considering whether the service was demonstrating theme 1 with respect to
Standard 5.1, the panel considered the evidence provided, including the
assessment and rating report and first tier review evidence and findings, and
concluded that interactions between educators and children across the service
support each child to feel secure, confident, and included, and the interactions
maintain each child’s dignity and rights.
262. The panel also noted evidence demonstrated that educators knew each other
well, engaged in respectful and reciprocal relationships with the children and
supported positive guidance encouraging children to consider the impact of
their behaviour on others.
263. The panel noted the service leadership’s understanding of all of these matters
was observed, but there was limited evidence that all educators are able to
explain how their relationships with children are guided by an understanding of
and commitment to building trusting relationships.
264. However, the panel agreed there was clear evidence that the positive
interactions occurring between all educators and children was embedded and
therefore concluded each educator’s practice reflects a deep commitment to
building and maintaining respectful and equitable relationships with each child.
265. On balance, the panel considered this evidence to align with the indicators of
practice for exceeding theme 1.
266. In considering whether the service was demonstrating theme 2 with respect to
Standard 5.1, it was unclear to the panel, from the available evidence, how the
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service team reflect together to engage in robust debate in which personal,
professional and organisational values influence relationships between
educators and children.
267. Reflections also appeared to relate to relationships with individual children but
the panel could not clearly identify systematic reflection on interactions with
children across the service and on opportunities to further enhance children’s
lifelong learning and sense of belonging.
268. In considering whether the service was demonstrating theme 3 with respect to
Standard 5.1, the panel considered the service’s approach to building and
maintaining respectful relationships with children. The panel concurred with
the first tier review findings that the evidence has not demonstrated the
service’s approach to building and maintaining respectful and equitable
relationships with each child reflects the unique geographical, cultural and
community context of the service. The service was unable to demonstrate that
the engagement with families and/or community provided opportunities for
shared decision making and problem solving or how feedback actively sought
from families and the community is carefully considered, valued and shaped
practice.

Panel decision
269. The panel found that, on balance, exceeding theme 1 was demonstrated, and
themes 2 and 3 were not demonstrated. The panel therefore by consensus
decided to confirm the rating level of Standard 5.1 as Meeting NQS.

Standard 5.2
270. Standard 5.2 (Relationships between children)
Each child is supported to build and maintain sensitive and responsive
relationships.
271. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 5.2.
272. Exceeding theme 1 is that:
 Practice is embedded in service operations
273. Exceeding theme 2 is that:
 Practice is informed by critical reflection
274. Exceeding theme 3 is that:
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 Practice is shaped by meaningful engagement with families and/or the
community
275. Please refer to pages 246-247 of the Guide to the NQF for guidance relating
to Standard 5.2 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
276. Please note, no photos were collected by the regulatory authority relating to
Quality Area 5.
Assessment and Rating Final Report
277. In relation to standard 5.2, the final report commented that:
 Collaborative learning


Children were observed engaging in enjoyable interactions with their
peers, contributing to shared play experiences, and responding
positively to ideas and suggestions from others. Children developed
friendships as part of a small group. The Authorised Officer observed a
child approaching an educator and a small group of children as they
were playing building a farm play space; the educator acknowledged
the child and invited her to join in the play experience. The educator
was heard using encouraging words to build each child's confidence as
they each took turns at contributing to the play space.



The program and routines included regular opportunities for children to
engage in social play and collaborative experiences. During the visit,
children were observed engaging in group art and craft activities; music
sessions; construction; dramatic play; physical games and nature play.
 Self-regulation


Opportunities were provided for all children to learn through social play
and collaborative experiences with the support of educators to maintain
positive relationships. The environment was set up to encourage
children to work together or on their own. Educators were observed
encouraging positive behaviour in children, and supported them to
understand the expectations for their behaviour and the consequences
of inappropriate behaviours.



Educators guided all children’s behaviour in ways that are focused on
supporting children to develop skills to self-regulate, encouraging
children to reflect on and consider the impact of their behaviour.
Educators were observed pre-empting potential conflicts or challenging
behaviours by monitoring children’s play and supporting interactions.

278. In relation to Standard 5.2, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:

Page 89 of 127



On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 5.2.
The approved provider submitted written responses and the following
materials including but not limited to; programming documentation,
policy and procedure, visual cues used for children, Individual
education programs and learning stories. The feedback provided is
acknowledged and demonstrates that each child is supported to build
and maintain sensitive and responsive relationships. However, there is
insufficient information to demonstrate that the Exceeding themes for
this standard have been demonstrated.



It is noted that statements provided by the Approved Provider to justify
why this service is exceeding the standard included information
provided to the Approved Provider as part of a final report issued to
another early childhood service that is also operated by the Approved
Provider. (
Preschool, Kindergarten and Child Care
Centre).

First Tier Review –
279. The first tier review panel’s findings and reasons for its decision related to all
standards (5.1 and 5.2) under Quality Area 5 which is detailed above under
Standard 5.1.
280. In summary, the first tier review panel concluded the following for themes 1, 2
and 3 within Standards 5.1 – 5.2:
 There is insufficient evidence to demonstrate that the practice for each of
the Standards within Quality Area 5 ‘Relationships with children’ is embedded
in service operations, is informed by critical reflection and shaped by
meaningful engagement with families and/or community.
Approved Provider’s view
Feedback on Draft Report
281. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 5.2:
 All educators create supportive environments that enable children to
collaborate, learn from and help each other. Educators implement planned
and spontaneous discussions about belonging, emotions, feelings and issues
of inclusion and exclusion, fair and unfair behaviour, bias and prejudice. For
example, discussions recorded in planning and the
on ‘all one under
the sun’ and creating the
vision.
 All educators have a consistent approach to behaviour guidance to ensure
that each child is supported at all times to regulate their own behaviour,
respond appropriately to the behaviour of others, and communicate
effectively to resolve conflict. The key to minimising behaviour and conflict is
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having appropriate available resources and engaging activities where
children’s focus in on learning and playing together. The service has a robust
positive management policy to assist children in having their needs met,
redirecting behaviour and developing self-regulation skills. However it is
important to note, during the visit, there were no significant behaviours from
children. This is due to the high levels of engagement of children in the
program, as well as established relationships and a sense of belonging.
Predictable routines which have a balance of active and quiet play, where
children are have a sense of ownership and challenge are supported by
consistent educators. This is a vital requisite to meaningful engagement and
the minimisation of disruptive behaviours.
 Educators consistently and thoughtfully reflect on the learning that is taking
place and use these reflections to implement changes or include
provocations into the environment that encourage children to work together.
This is reflected in both documentation and through observations of children’s
collaborative play.
 Educators’ hand-written notes and children's observations demonstrate how
educators critically reflect on providing the best emotional support for children
displaying undesired behaviours. Specific children’s needs are documented
and family input is used to inform practice, such as the use of visual cues;
and models such as the ‘
’ and
’ posters displayed
on the learning wall engage children, families and educators in this the
reflective process. This process informed future planning and shared
strategies to be implemented within the service, school and/or home.
 Processes are in place to ensure educators have the skills and expertise
necessary to support the inclusion of children with additional needs.
Educators are supported by the expertise of the approved provider and
nominated supervisor whose passion for inclusion is evident, and imparted
their knowledge via modelling, coaching, and reciprocal learning with the
team. Educators at the service are assisted by
Inclusion Support Agency
for inclusion strategies and funding for an additional educator in the
environment; evidence of a Strategic Inclusion Plan (SIP) demonstrates the
service's commitment to creating a culture of inclusiveness.
 The service consistently seek feedback and input from families regarding all
areas impacting service provision, including families' cultural practices and
home lives. All educators tailor their approaches to supporting children to
build and maintain sensitive and responsive relationships in response to input
from families and the community. For example, 'zones of regulation' helps
children be more aware of their feelings and emotions; IEP are formulated
with children and families and provide evidence of how the service works
closely with a child and family to develop a strength-based approach to
supporting the child at the service.
282. As part of providing feedback on the draft report, the provider also noted the
following in relation to the Quality Improvement Plan notes for Quality Area 5:
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 Notations below, outlined in the report by the AO, provides clear evidence
that the actions suggested in the Quality Improvement Plan notes are already
embedded in service philosophy, planning documentation and practice


The Authorised Officer sighted secure, respectful and reciprocal
relationships in this school age service, with children supported to
develop their independence, leadership and social skills. Educators
were observed responding openly, positively and respectfully to
children's comments, questions and requests for assistance. Educators
were observed engaged in sustained conversations with children about
their individual interests, whether this be during yarning circle sessions,
building with construction sets, painting, playing cricket or informal
conversations during meal times.



School age children were observed to have independence and
increased autonomy in recognition of their growing maturity and ability
to take responsibility for their behaviour.



The program and routines included regular opportunities for children to
engage in social play and collaborative experiences.



Opportunities were provided for all children to learn through social play
and collaborative experiences with the support of educators to maintain
positive relationships. The environment was set up to encourage
children to work together or on their own.

Provider submissions at First Tier Review
283. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to in relation to Standard 5.2:
 Relationships with all children and between children helps to build their
identity, confidence and sense of belonging to the
family
 Vision Statement –


“This is our place, this is what we do here, I am a valued part of our
community.”

 Children’s cultural heritage, prior experiences, family background and
celebrations are valued as part of the
family
 Children have opportunities to assume leadership roles – special interest
clubs, big buddy and children have developed the autonomy to negotiate,
solve problems, make their needs knows and understand their roles and
responsibilities. If you cause harm using restorative principles to help put it
right
 Educators implement planned and spontaneous discussions about belonging,
emotions, feelings and issues of inclusion and exclusion, fair and unfair
behaviour, bias and prejudice.

Page 92 of 127

 For example, discussions recorded in planning and the
under the sun’ and creating the
vision.

on ‘all one

 Critical reflection with the chid, families and educators is used to provide the
appropriate emotional support for children displaying undesired behaviours
and to look below the surface at the functions of the behaviour
 Expertise of NS and AP have a passion for inclusion and share their
knowledge, skills through mentoring, modelling and coaching and reciprocal
sharing with the team
Second Tier Review
284. The provider submitted evidence at second tier review to support their
submission relating to Standard 5.2 and exceeding themes 1, 2 and 3.
Panel considerations
285. In determining whether the service demonstrated theme 1 with respect to
Standard 5.2, the panel could identify the quality of interactions between the
children through the evidence collected during the assessment and rating visit.
286. The panel also noted evidence of a behaviour guidance plan, however could
not identify evidence to demonstrate a consistent approach to behaviour
guidance to ensure each child is supported at all times.
287. From the available evidence, the panel could not identify examples that
demonstrated all educators could explain the way in which they build and
maintain sensitive and responsive relationships with children. It also was not
clear how they worked to ensure these relationships consistently aligned with
the approved learning framework or service philosophy.
288. In determining whether the service demonstrated theme 2 with respect to
Standard 5.2, the panel cited behaviour guidance notes however, in the
panel’s view there was little additional evidence provided to demonstrate how
critical reflection informs practice.
289. The panel identified evidence that staff appraisals are conducted, however
opportunities for group reflection or for individuals to reflect on themselves
were not clearly evident.
290. In determining whether the service demonstrated exceeding theme 3 with
respect to Standard 5.2, the panel noted feedback provided by parents
following a survey at the service.
291. The panel noted there is evidence the service communicates to families and
community members, however based on the evidence, it was not clear how
this information is collected, followed up and used in planning and informing
practice. The panel saw this as an opportunity for the service to build on in
other quality areas.
Panel decision
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292. The panel found that, on balance, exceeding theme 1, 2 and 3 were not
demonstrated. The panel by consensus therefore decided to confirm the rating
level of Standard 5.2 as Meeting NQS.

Standard 6.1
293. Standard 6.1 (Collaborative partnerships with families and communities)
Respectful relationships with families are developed and maintained and families
are supported in their parenting role.
294. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 6.1.
295. Exceeding theme 1 is that:
 Practice is embedded in service operations
296. Exceeding theme 2 is that:
 Practice is informed by critical reflection
297. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
298. Please refer to pages 262-264 of the Guide to the NQF for guidance relating
to Standard 6.1 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
299. Photo evidence was collected by the regulatory authority relating to Quality
Area 6.
Assessment and Rating Final Report
300. In relation to standard 6.1, the final report commented that:
 Engagement with service
 The enrolment and orientation process was effective and based on
active communication, consultation and collaboration with the families.
Families received an enrolment pack that included a clear and
informative parent handbook and detailed enrolment form. Enrolment
information including medical information, religious, dietary and cultural
requirements was used by the service to support continuity of care for
children. The service promoted open communication with families via
daily conversations, telephone, social media and email. Opportunities
were provided for families to talk with service staff and management
about their participation in the service and any issues or concerns.


Prospective families were encouraged to visit and become familiar with
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the service while the service was operating to assist with the settling in
of new children. Meetings were held with families to discuss individual
care requirements with all information regarding the service, the
program, delivery hours and the contact details for making enquiries,
raising concerns or complaints was provided to the families in the
Parent Handbook.
 Parents views are respected
 A culture of open, respectful communication was observed. Friendly
conversations were observed between families, the approved provider,
Nominated Supervisor and the educators. Families had been provided
with opportunities to contribute to decision-making at the service
through various forms such as verbal feedback; email; Facebook; in
writing via the suggestion box or through an annual survey. The Quality
Improvement Plan (QIP) was provided to families in hard copy form that
was located in the parent sign in\out area.


Families were encouraged to identify cultural and religious
requirements through the enrolment process. Information was
exchanged between families and educators at arrival and departure
times; this included the interactions they had with the children, what
activities the children enjoyed and their successes during the day.
 Families are supported
 The service provided current information to families about the service’s
operations and the services’ philosophy, policies and procedures in
service documentation, displays and in areas of the service regularly
accessed by families. Families were provided with current information
about community services and resources and families were sensitively
supported to access local community services that may be relevant to
them.


The Authorised Officer sighted newsletters, emails, communication
books and observed staff interacting with families on arrival time as
methods of communication with families.

301. In relation to Standard 6.1, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 6.1.
The approved provider provided written statements and the following
materials including but not limited to; newsletters, photograph of parent
information area, photograph of family relationship wall, photograph of
community wall, programming documentation, evidence of Facebook
posts, and information provided to parents. The feedback provided is
acknowledged and demonstrates that respectful relationships with
families are developed and maintained and families are supported in
their parenting role. However, there is insufficient information to
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demonstrate that the Exceeding themes for this standard have been
demonstrated.


It is noted that statements provided by the Approved Provider to justify
why this service is exceeding the standard included information
provided to the Approved Provider as part of a final report issued to
another early childhood service that is also operated by the Approved
Provider. (
Preschool, Kindergarten and Child Care
Centre).

First Tier Review.
302. In relation to Standard 6.1 and exceeding theme 1, 2 and 3, the first tier review
panel highlighted the following evidence from assessment and rating:


the service maintains communication with families about happenings
during the program such as a discussion with children following a visit
from a family who introduced the children to
food;



a variety of current information was made available to parents
regarding community services which support parenting and family wellbeing;



the service engages in building contacts in the community for example
through
Network Meetings;



the service has developed a Strategic Inclusion Support plan and
undertaken a Service Inclusion Capacity – self assessment;



the service has developed a Reconciliation Action Plan (RAP) and
Reconciliation statement to affirm the service’s commitment to
relationships with Aboriginal and Torres Strait Islander children,
families, community groups and networks;



the service has an effective enrolment and orientation process during
which opportunities were provided for families to talk with the service
staff and management about their participation in the service or any
issues or concerns;



families have been provided with opportunities to contribute to decisionmaking and were observed interacting with the educators during arrival
and departure from the service;



displays at the service provided families with information such as the
philosophy and policies and procedures and information about
community resources to support families.

 The first tier review panel also noted:


For much of the evidence provided at feedback to the draft report, the
reviewer could not establish how it connected to the practice of the
educators at the service and a document titled Our Philosophy was
different to the philosophy noted in the service QIP. Some evidence
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was considered outdated or not relevant such as a complete list of the
contact details of each child and their family at the service. For some
evidence provided, no direct links could be made to the Standards of
this Quality Area.
303. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 The evidence noted above reflects meeting practice and meets the intent of
the each of Standards within Quality Area 6 – ‘Collaborative partnerships with
families and communities’ as noted in the Education and Care Services
National Regulations which states:


Collaborative relationships with families are fundamental to achieve
quality outcomes for children. Community partnerships that focus on
active communication, consultation and collaboration also contribute to
children’s learning and wellbeing.

 For a service to be considered to be Exceeding NQS they should be going
‘above and beyond’ Meeting NQS by demonstrating practice in relation to the
three Exceeding themes relevant to the Standards.
304. In relation to Standard 6.1 and exceeding theme 1, the first tier review panel
decided that:
 Upon review of information, there is insufficient evidence to demonstrate that
the practice for each of the Standards within Quality Area 6 ‘Collaborative
partnerships with families and communities’ is embedded in service
operations.
 Whilst the Approved Provider submitted examples of how the service
engages with families for example by providing information about bullying
and various power point presentations (although without any context of how
these were offered to the parents) and copies of
Meeting Minutes, this evidence does not demonstrate a collaborative
partnership with families and the community is embedded in service
operations.
 The service did not demonstrate how educators and the educational leader
consistently support families to participate in the service, make meaningful
contributions to service decisions, and share in decision making about their
child’s learning and wellbeing.
 The evidence provided did not demonstrate that the approach to building
collaborative partnerships with the community displays a strong commitment
to the principles and practices of the approved learning framework and aligns
with the educational program, the service’s statement of philosophy and the
orientation process.
305. In relation to Standard 6.1 and exceeding theme 2, the first tier review panel
decided that:
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 Upon review of information, there is insufficient evidence to demonstrate that
the practice for each of the Standards within Quality Area 6 ‘Collaborative
partnerships with families and communities’ is informed by critical reflection.
 Whilst the service supported the inclusion of children who require specific
additional support to participate in the program by engaging the
Inclusion
Support Services and also provided additional support to a child who was
having difficulty transitioning to a new building, there was no evidence to
demonstrate that the service engaged in critical reflection to inform their
practice.
 The service did not demonstrate that there is a culture within the service of
ongoing critical reflection and self-assessment where the service educators
and management actively consider, question, analyse and re-evaluate, plan
and make decisions that supports continuous improvement and improved
outcomes for children, families and educators.
306. In relation to Standard 6.1 and exceeding theme 3, the first tier review panel
decided that:
 Upon review of information, there is insufficient evidence to demonstrate that
the practice for each of the Standards within Quality Area 6 ‘Collaborative
partnerships with families and communities’ is shaped by meaningful
engagement with families and or community.
 The Approved Provider in the feedback to the draft report provided evidence
of emails that have been sent to the families and a family’s contribution to the
program such as offering to bring in a curry plant, however this does not
demonstrate practice is shaped by meaningful engagement with families or
community.
 The service did not demonstrate that educators and the educational leader
consistently tailor their approaches to communicating with and engaging with
each family in recognition of individual families’ circumstances and ways of
connection, or seek out families’ views on their preferred means of
communication and participation from enrolment.
 The service did not demonstrate that they seek out and build new community
partnerships in response to the perspectives, priorities and strengths of the
children and families at the service or that feedback actively sought from
families and the community is carefully considered, valued and shaped
practice for the Standards within Quality Area 6.
Approved Provider’s view
Feedback on Draft Report
307. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 6.1:
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 The service identifies the individual education and care requirements of each
child and their family upon enrolment. Upon enrolment, families are invited to
have a discussion with the OSHC coordinator to identify information such as
the child's educational needs and health requirements. The communication
strategy with the school ensure there is ongoing 2 way reporting and sharing
of information when children are experiencing any struggles.
 Provisions are made to support families during enrolment. Newly enrolled
children and families are encouraged to visit the service and look around and
explain the transition routine to and from school. This assists in building
familiarity, relationships and expectations. Educators introduce a new child to
children currently enrolled and encourage children to form friendships across
different year level. Often children are teamed up with a buddy which
supports entry and build responsibility.
 Families received a comprehensive family handbook which emphasised the
importance of building a partnership, including an invitation to daily
consultations with educators, share information and preferences for their
child, and review the service's QIP and policies and procedures on a ongoing
cycle.
 Families are given opportunities to provide feedback, make suggestions, and
contribute to curriculum decision making and children's learning. For
example, the service's Facebook page provided a platform for families to
comment on educators' observations and planned experiences, and provide
suggestions for individual learning preferences. Planning documentation also
demonstrates family input and contributions to the program.
 Daily conversations with families occur at arrival and departure times.
Information exchanged included educators' interactions with the children,
what activities the children enjoyed, their successes during the day and
relaying messages to and from the school.
 The service supports families in their parenting role. The service provided
community resources for families including brochures on child health,
nutrition, early years development, and posters school events. Leaflets are
presented in languages of families in the community and links for Australian
Indigenous families to community groups and services. For example,
community health services.
 In the presence of a language barrier, the service can access cultural support
workers, or other family members to assist in communications with families.
Families cultural background, celebrations, ways of being and artefacts are
valued as part of the holistic program offered to children which is universal to
include local and global families around the world. This is represented on the
community wall with initiatives in with
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 Families are regarded as an important partner in the education and care of
the children and parents are invited to make comment or make suggestions
about the service's operations.
 For example, families are involved in the service's vision development via a
questionnaire; the program documentation demonstrates how families
contributed their preferences and ideas around children's learning,
experiences, skills and attitudes. A regular cycle for inviting feedback and
sharing information is facilitated through face-to-face meetings, survey
monkey, interviews, celebratory community events such as
and processes in place for policy and QIP review through a
variety of feedback mechanisms. These include: being invitational, face to
face interviews with children and families, survey monkey, email tree
information, seeking out family members expertise as advisors. For example,
a
regularly reviews and provides feedback
on policies related to children’s health and wellbeing to ensure policy
information is current and the correct procedures.
 Educators regularly reflect on their educational practice approach to
developing relationships with families and supporting them in their parenting
role. Educators participate in the reflection process which was discussed at
staff meetings, as well as incidentally throughout the day. Documentation is
maintained within staff meeting minutes and reflection diaries. The service
views parents as educators of their children and their knowledge and views
are respected. Educators consistently approach families, discussing their
children with them and gaining knowledge about how they can provide
support. Within programming and at staff meetings, educators reflect on
strategies to continue to develop trusting reciprocal relationships, with
consistency of routines and valuing families' cultural practices being
significant ways of building families trust in the service staff.
 The service builds and maintains community partnerships that support and
promote parenting and family wellbeing and proactively and respectfully
engages with families to support their parenting and family wellbeing
circumstances and priorities. For example, the service regularly liaises with
local networks in an effort to find relevant supports and soft referral pathways
for families; this includes the
. Relevant professional development opportunities were
hosted by the service and made available to families and the wider
community. Educators' observations and private conversations with families
identified a need for shared professional development around supporting
children's social and emotional development; this resulted in the service
liaising with a local social worker and psychologist in hosting a
' training day for educators and families.

Provider submissions at First Tier Review
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308. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 6.1:
 This is a particular strength of the service and authentic reciprocal
relationships have been established over many years has been embedded
for many years. Children are involved in support of charities and community
minded practices.
 The service vision states; “
OSHC is a special place where
children, families and educators have a strong sense of belonging to our
community.
is a safe haven, where all people feel connected
and supported to be the best they can be.
is a place to build
trusting relationships with responsible adults and friends.’ “All people both big
and small RESPECT each other.
 Service involves, school and local community in:


The service views parents as educators of their children and their
knowledge and views are respected.



The Service has a regular cycle for inviting feedback and sharing
information on vision development, sharing feedback for critical
reflection and self-improvement



Family cultural background, celebrations and child rearing practices
are valued and incorporated into the program



Australian Indigenous families are invited to share their culture and
perspectives and advise on the program and design of the
environment for example ‘the yarning circle’



Displaying Indigenous artwork created by a local Indigenous artist and
inviting families to share items of cultural significance, celebrations,
past-times



Ongoing professional mentoring with Australian Indigenous advisor
using the
’ framework to embed
Aboriginal and Torres Strait Islander perspectives and build community
links



Build family trust in the service and offering comfort – “home away
from home”



2-way sharing of advice and supporting families and service in their
retrospective roles and preferences for their child’s learning and
development

 Families are informed on mechanisms to address concerns and grievances
are viewed as opportunities for improvement and community minded
partnerships to seek solutions and mutual understanding. Families are
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 The service has hosted professional development opportunities tailored for
professionals and families through participation in
workshops and conferences.
 The service leads the local
schools and local early years services

Network in partnership with local

 The service worked with the school to establish and support the ‘
’
309. To support their submission relating to Standard 6.1, the provider included
information on what parents value for their child/ren and comments from a
parent survey:


is always happy to help when needed!

 Only had one concern which was addressed very quickly and I was very
impressed with the follow up.
Second Tier Review
310. The provider submitted evidence at second tier review to support their
submission relating to Standard 6.1 and exceeding themes 1, 2 and 3.
Panel considerations
311. In determining whether the service was demonstrating theme 1 with respect to
Standard 6.1, the panel noted consistent examples of practice of the service
engaging collaboratively and respectfully with families, regularly providing
information to families and recognising their expertise, values and leading role
in their children’s wellbeing and development.
312. The panel noted a parent survey was undertaken however could not see how
this led to meaningful contributions to service decisions, nor how parents
share in decision making about their child’s learning and wellbeing.
313. The panel noted evidence that the demographic profile of the service
highlighted numerous children requiring support to manage challenging
behaviours. The panel noted the service’s distribution of an email to all
families explaining the service’s approach to behaviour management.
However it was the panel’s view that this was a missed opportunity to tailor
and engage with individual children and families, which would strengthen
evidence of exceeding practice.
314. The panel acknowledged evidence indicating the service leadership’s
approach to building respectful and supportive relationships with families
demonstrates a strong commitment to the principles and practices of the
approved learning framework, and aligns with the educational program, the
service’s statement of philosophy, and the enrolment and orientation process,
however evidence this is occurring across the service with all educators was
not identified.
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315. In considering whether the service was demonstrating theme 2 with respect to
Standard 6.1, the panel was unable to cite evidence of how the service’s
approach to supporting relationships with families had been informed by
critical reflection, including through robust debate, discussion and
opportunities for input by all educators. The panel did however acknowledge
examples demonstrating the service’s leadership engages in critical reflection.
316. In considering whether the service was demonstrating theme 3 with respect to
Standard 6.1, the panel noted some evidence the service is building a sense
of belonging for Aboriginal and Torres Strait Islander families, however the
panel could not see strong evidence that the service’s approach to
relationships with families reflects the unique geographical, cultural and
community context of the service.
Panel decision
317. The panel considered that, on balance, the service was not demonstrating
exceeding theme 1, 2 or 3 in relation to Standard 6.1 and decided by
consensus to confirm the rating level of Standard 6.1 as Meeting NQS.

Standard 6.2
318. Standard 6.2 (Collaborative partnerships)
Collaborative partnerships enhance children’s inclusion, learning and wellbeing.
319. The regulatory authority found the service to not be demonstrating exceeding
themes 1, 2 or 3 for Standard 6.2.
320. Exceeding theme 1 is that:
 Practice is embedded in service operations
321. Exceeding theme 2 is that:
 Practice is informed by critical reflection
322. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
323. Please refer to pages 275-276 of the Guide to the NQF for guidance relating
to Standard 6.2 and exceeding themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and Rating
324. Photo evidence was collected by the regulatory authority relating to Quality
Area 6.
Assessment and Rating Final Report
325. In relation to standard 6.2, the final report commented that:
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 Transitions


The Authorised Officer observed children transitioning positively within
the service, for example, when transitioning between routines and
experiences, or moving from one group to another or from one setting
to another.



Discussions with the approved provider identified that when the OSHC
service moved from its previous location within the school grounds to its
present location a child that is on the spectrum experienced difficulty
transitioning to the new location and kept going to the old OSHC
building each day. The approved provider explained that initially she
would walk with the child to the old OSHC building and spend some
time there and they would then walk back to the new OSHC building.
After a period of time the approved provider explained that one day
whilst at the old OSHC building she said to the child ‘I see that you like
it here, what is it you like? The child replied ‘I like gardening’. The
approved provider explained that she then decided that she would bring
some of the plants across from the old OSHC building to the new
OSHC building and encouraged the child to become involved in
watering the plants. The approved provider explained that this transition
process took about two months to complete but then became the child’s
routine each day on arrival to the service.
 Access and participation


Plans were developed to support the inclusion of children who required
specific health, cultural or developmental support. At enrolment, staff
discussed the child's needs with the family and any additional needs
were noted. Information about children who required cultural support
was shared with educators and if required, children. The service had
processes in place to manage children's cultural needs, such as dietary
requirements.



All children demonstrated a sense of belonging and comfort in the
service environment, demonstrating confidence and trust in educators.
Educators have accessed support and/or participated in professional
development to build the skills and knowledge necessary to support the
inclusion of children with specific health, cultural or developmental
requirements
 Community Engagement
 The service encourages community mindedness through engagement
in the local and global community celebrations and festivals and
learning to give back and extend a hand of kindness to those in need.
For example, Families are encouraged to bring in used containers as
part of the cash for containers refund scheme. All money raised from
the collection goes to the
a
charity that the service supports as well as donate items such as
clothes, blankets and non-perishable food to a local charity called
.
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The service raises awareness of Aboriginal and Torres Strait Islander
and/or other local communities in various ways. For example, by
embedding Indigenous ways of being in the program through initiatives
such as a daily yarning circle, storytelling, artwork and using resources
such as the
to inform program planning that are authentic
and honour the wisdoms of the first people of Australia; and informing
families of community events such as the
Festival. The
assessor sighted a reconciliation statement displayed on the window of
the service identifying the service’s commitment to sustainable
reconciliation between Indigenous families and Non-Indigenous
Australian people.

326. In relation to Standard 6.2, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
all three exceeding themes:


On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 6.2.
The approved provider provided written statements and the following
materials including but not limited to; inclusion support self-assessment,
observations of individual children, Individual education program, staff
meeting minutes and reflections on RAP process, community and
resource information and photos. The feedback provided is
acknowledged and demonstrates that collaborative partnerships
enhance children’s learning and wellbeing. However, there is
insufficient information to demonstrate that the Exceeding themes for
this standard have been demonstrated.



It is noted that statements provided by the Approved Provider to justify
why this service is exceeding the standard included information
provided to the Approved Provider as part of a final report issued to
another early childhood service that is also operated by the Approved
Provider. (
Preschool, Kindergarten and Child Care
Centre).

First Tier Review.
327. The first tier review panel’s findings and reasons for its decision related to all
standards (6.1 and 6.2) under Quality Area 6 which is detailed above under
Standard 6.1.
328. In summary, the first tier review panel concluded the following for themes 1, 2
and 3 within Standards 6.1 – 6.2:
 There is insufficient evidence to demonstrate that the practice for each of
the Standards within Quality Area 6 ‘Collaborative partnerships with families
and communities’ is embedded in service operations, is informed by critical
reflection and shaped by meaningful engagement with families and/or
community.
Approved Provider’s view
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Feedback on Draft Report
329. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 6.2:
 During arrival time, children and families are welcomed and they
independently store their bags and belongings on hooks in the undercover
area before moving to indoor / outdoor play space; children and families are
familiar and confident with arrival and departure routines.
 Educators support families and children as they transitioned from home to the
service each morning. The service actively sought out partnerships the
schools and P&C committee to facilitate children's positive transition to formal
schooling. For example, children from the OSHC participated in a prize giving
award ceremony in the
 Children have a strong sense of belonging and comfort in the service
environment and trust and confidence in the educators. Children help to
design, participate and engage in sophisticated play experiences that are
aligned with the MTOP.
 When a child has a diagnosed medical condition, families are required to
provide an authorised medical management plan. A risk assessment is also
completed in consultation with families to ensure educators are able to
respond appropriately to the child’s needs.
 The service was inclusive of all families and children. A 'Centre Statement on
Inclusion' was in place and provided guidelines to ensuring inclusiveness,
including responsibilities outlined in the Disability Discrimination Act 1992 and
Disability Standards for Education 2005.
 The service builds connections between the service and the community.
Educators undertook a number of excursions with the children into the local
community such as
. The service was also visited by
to support children's environmental education such as learning
about the native animals and plants.
 The service raises awareness of Aboriginal and Torres Strait Islander and/or
other local communities in various ways. The approved provider has
and
works alongside children, educators and families to build authentic
relationships with families who identify as Indigenous or Torres Strait Islander
heritage. Families are invited to offer advice and perspectives to help build
our understanding of their cultural ways of being to inform the program,
interactions styles and setting up the environment.
 For example, by embedding Indigenous ways of being in the daily program
through initiatives such as yarning circle, storytelling, and artwork; using
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resources such as the
to inform program planning that are
authentic and honour the ways of the first nations people of Australia; and
informing families of community events such as the
Festival.
The service has developed a Reconciliation Action Plan (RAP) through the
Narragunnawali Platform and Reconciliation Action Statement.
 Children’s participation in local and global community is display on the
which includes children and educators participating in the
centre for women and families to assist in economic empowerment to
breaking the cycle of abuse.
 Educators and the educational leader consistently facilitate inclusion and
support assistance to ensure that barriers are identified and the educational
program enables each child to fully participate. The service had a SIP which
is reviewed regularly with collaboration from specialists. The service is
currently working with
Inclusion Support Agency, specialists and families
of children with additional needs to help guide the children's inclusion. The
service is also working closely with families, teachers, and school principal to
ensure that consistent practice is occurring between home, school and the
service. Developmental goals for children are decided by the team of
educators after discussion with the child, family and specialists; these are
documented in IEP's, reviewed periodically and changed as
reasonable accommodations and strategies for inclusion in consultation with
child and family, and implement program, planning and environmental
adaptations to minimise sensory overstimulation and support children to
release energy; for example by incorporating quiet and busy zones, familiar
caregivers, predictable routines and transitions, and visual cues and routines.
Areas are developed within the environment for children to withdraw to if
required in order to support them emotionally and socially. For example, the
‘chill out’ room, building huts under trees, and spare classroom for quiet
activities or homework, offering comfy couches, cuddly toys, weighted dogs,
blankets and cushions.
 The service demonstrates a commitment to building and sustaining reciprocal
relationships with community groups, including mutually beneficial
partnerships that give back to the community. For example, the service has
hosted professional development opportunities and leads the local
neighbourhood network in partnership with local schools and local early years
services. This is aimed at developing cross sector shared thinking; this is
made available to families and the wider community through participation in
and workshops and conferences.
 The service engages in various initiatives in raising awareness of Aboriginal
and Torres Strait Islander perspectives; for example, partnering with
to promote environmental and Indigenous perspectives, use of
as consistent reference and reflection in program planning,
displaying Indigenous artwork created by a local Indigenous artist and
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interpreting its meaning to the children and families, and educators attending
a cultural inclusion workshop led by a storyteller from the
country. Professional mentoring is being provided by Indigenous advisor
using the
’ framework to embed
Aboriginal and Torres Strait Islander perspectives and build community links.
 The service, in partnership with the local school,
’ to advocate for the early years and provides social
connection for children and families in the local area; the playgroup is fully
funded by the service and accessible to all families via a gold coin donation.
330. As part of providing feedback on the draft report, the provider also noted the
following in relation to the Quality Improvement Plan notes for Quality Area 6:
 Notations below, outlined in the report by the AO, provides clear evidence
that the actions suggested in the Quality Improvement Plan notes are already
embedded in service philosophy, planning documentation and practice


Families had been provided with opportunities to contribute to
decision-making at the service through various forms such as verbal
feedback; email; Facebook; in writing via the suggestion box or
through an annual survey. The Quality Improvement Plan (QIP) was
provided to families in hard copy form that was located in the parent
sign in\out areaThe service promoted open communication with
families via daily conversations, telephone, social media and email.
Opportunities were provided for families to talk with service staff and
management about their participation in the service and any issues or
concerns



Families were provided with current information about community
services and resources



Families were sensitively supported to access local community
services that may be relevant to them



The Authorised Officer sighted newsletters, emails, communication
books and observed staff interacting with families on arrival time as
methods of communication with families



For example, by embedding Indigenous ways of being in the program
through initiatives such as a daily yarning circle, storytelling, artwork
and using resources such as the
to inform program
planning that are authentic and honour the wisdoms of the first people
of Australia; and informing families of community events such as the
Festival

First Tier Review
331. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 6.2:
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Panel considerations
333. In determining whether the service was demonstrating theme 1 with respect to
Standard 6.2, the panel noted some examples of practice of the service
engaging collaboratively and respectfully with families.
334. However, the panel found that on balance the service did not demonstrate that
‘collaborative partnerships with families and communities’ are embedded in
service operations and therefore did not indicate that exceeding theme 1 for
this standard was demonstrated.
335. In determining whether the service was demonstrating theme 2 with respect to
Standard 6.2, the panel noted evidence the authorised officer observed
children transitioning positively within the service.
336. The service’s leadership were shown to understand how ongoing community
engagement influences the design and delivery of the educational program
and supports children’s learning, wellbeing, and participation in the program
for every child. However the evidence did not show how this practice informed
by critical reflection extended to all educators across the service.
337. In determining whether the service was demonstrating theme 3 with respect to
Standard 6.2, the panel noted many examples of relationships with the
community and families. It was clear to the panel the service is highly
community minded and that these relationships were chosen based on the
context of the service.
338. However, the evidence did not demonstrate these relationships were at the
level expected of an Exceeding service whereby community partnerships
clearly contribute to a culture of inclusiveness and sense of belonging at the
service.
Panel decision
339. The panel considered that, on balance, the service was not demonstrating
exceeding themes 1, 2 or 3 in relation to Standard 6.2. The panel therefore
decided by consensus to confirm the rating level of Standard 6.2 as Meeting
NQS.

Standard 7.1
340. Standard 7.1 (Governance)
Governance supports the operation of a quality service.
341. The regulatory authority found the service to be exceeding in theme 3 and not
be demonstrating exceeding in themes 1 and 2 for Standard 7.1.
342. Exceeding theme 1 is that:
 Practice is embedded in service operations
343. Exceeding theme 2 is that:
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 Practice is informed by critical reflection
344. Please refer to pages 295-297 of the Guide to the NQF for guidance relating
to Standard 7.1 and exceeding themes 1 and 2.
Regulatory Authority’s view
Assessment and Rating
345. Photo evidence was collected by the regulatory authority relating to Quality
Area 7.
Assessment and Rating Final Report
346. In relation to standard 7.1, the final report commented that:
 Service philosophy and purpose


The service’s statement of philosophy was displayed in the service and
made available to families and educators. Documentation related to the
review of the service philosophy was sighted. The services' philosophy
is included in the induction process for all staff members and in the
enrolment process for families.



Observed practice and planning aligned with the service philosophy. It
was evident that the service philosophy guided educators’ pedagogy,
planning and practice when delivering the educational program. The
values stated in the service philosophy were reflected in the
environment, policies and procedures.
 Management systems


The service stored confidential records in a locked filing cabinet in the
administration area. Processes were in place to archive all required
records to ensure that they are retained for the required length of time.
The Authorised Officer observed that the service had effective
administrative and records management systems and implemented
documented policies and procedures to meet legislative requirements.



The approved provider, provided support to the service to ensure that
the Nominated Supervisor was able to operate the service in
compliance with the National Law, the National Regulations and the
National Quality Standard. This included; supporting the service to
ensure policies and procedures are regularly reviewed with input from
stakeholders and to ensure that they are compliant with legislative
requirements. The service was aware of the requirements of notifying
the regulatory authority of any relevant changes, serious incidents or
complaints.
 Roles and responsibilities
 The service has induction processes for all educators and staff,
including relief educators. Responsibilities and expectations are
communicated to all staff via; Service Code of Conduct, position
description, service’s statement of philosophy and other information
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provided to staff upon induction. All new employees are provided with a
detailed role description outlining their responsibilities and obligations
whilst employed at the service.
347. In relation to Standard 7.1, the final report included the following response to
feedback provided by the Approved Provider on the draft report in relation to
exceeding themes one and two:


On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 7.1.
The approved provider submitted written responses and the following
materials including but not limited to; parent survey, staff input into
service vision, parent input into service vision, children’s input into
service vision, service QIP precis,
entries, and role
descriptions. The feedback provided is acknowledged and
demonstrates that governance supports the operation of a quality
service. However, there is insufficient information to demonstrate that
the Exceeding themes for this standard have been demonstrated.

First Tier Review
348. In relation to Standard 7.1 – 7.2 and exceeding theme 1, 2 and 3, the first tier
review panel highlighted the following evidence from assessment and rating:


the service has a statement of philosophy



children engage in self-assessment process through a document titled
2019



staff have documented role descriptions and a documented induction
process



staff undertake an annual performance self-review in which they identify
experience and areas of development and goals and opportunities to
discuss with management



the service philosophy guides the observed practice of the educators’
planning when delivering the educational program and emphasises the
service commitment to embracing diversity



policies and procedures were regularly reviewed with input from
stakeholders and to ensure they are compliant with legislative
requirements



the educational leader provides support and mentoring to educators in
regards to the educational program and practice



the educational leader uses conversations and staff meetings as an
opportunity to focus on reflective practice within the service



staff engage in regular professional development through in house
training facilitated by the nominated supervisor or guest speakers.

 The first tier review panel also noted:
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Other evidence provided at feedback to the draft report was considered
outdated or not relevant as no direct links could be made to the
Standards of this Quality Area.



In addition, records of the contact details of each child and their family
which were provided by the Approved Provider at feedback to the draft
report including each family’s address and phone contact details and
also emergency phone contact details. This level of personal
information should not be shared in this way.

349. The first tier review panel summarised the evidence submitted by the
approved provider as per the following:
 The evidence noted above reflects meeting practice and meets the intent of
each of the Standards within Quality Area 7 – ‘Governance and Leadership’
as noted in the Education and Care Services National Regulations which
states:


Effective leadership contributes to sustained quality relationships and
environments that facilitate children’s learning and development.

 For a service to be considered to be Exceeding NQS they should be going
‘above and beyond’ Meeting NQS by demonstrating practice in relation to the
three Exceeding themes relevant to the Standards.
350. In relation to Standard 7.1, the first tier review panel agreed with the final
assessment and rating outcome of exceeding themes 1 and 2 not being
demonstrated, and exceeding theme 3 being demonstrated.
351. In relation to Standards 7.1 – 7.2 and theme 1, the first tier review panel
decision was that:
 Upon review of information, there is insufficient evidence to demonstrate that
the practice for each of the Standards within Quality Area 7 ‘Governance and
leadership’ is embedded in service operations.
 Whilst the service has stated they have undergone a review of policies and
procedures as part of quality improvement for this service, some of the
policies provided at feedback to the draft report although titled as though they
belong to
on some occasions referred to
or
practices at
. For example, in the Sun Protection Procedure:
Conclusion states Procedures listed above will ensure Rose Rainbow
provides a safe and healthy environment for all person’s at the centre and in
Hand Washing Procedure the document refers to: Staff need to wash hands
(or use gel) after toileting and nappy changing. These examples do not
demonstrate that the Approved Provider has a focus on high quality practice
that is embedded in this service’s operations in relation to effective leadership
and governance of the service.
352. In relation to Standards 7.1 – 7.2 and theme 2, the first tier review panel
decision was that:
Page 114 of 127

 Upon review of information from the service's final report, and the Approved
Provider's submission to the first tier review, there is insufficient evidence to
demonstrate that the practice for each of the Standards within Quality Area 7
– ‘Governance and leadership’ is informed by critical reflection.
 Whilst the service provided evidence to demonstrate that they engaged in
evaluation and self-review such as staff, children and parents being involved
in vision development as part of a process of continuous improvement, they
have not demonstrated the feedback provided was respectfully considered
and any change as a result of feedback occurred or was clearly
communicated to all stakeholders.
 The service has not demonstrated that they continually think about, question,
analyse and re-evaluate practice to identify where further improvements
could be made for educators, children and families. Individually and as a
team, educators should ask why and how questions of themselves and each
other – why do we do that? How can we improve our practice? This process
of critical reflection drives continuous quality improvement and considers
whether practices meet the rights and best interests of each child.
353. In relation to Standards 7.1 – 7.2 and theme 3, the first tier review panel
decision was that:
 Upon review of information, there is insufficient evidence to demonstrate that
the practice for each of the Standards within Quality Area 7 – ‘Governance
and leadership’ is shaped by meaningful engagement with families and or
community.
 Whilst the service has demonstrated they have a philosophy and policies and
procedures that guide practice, effective managements systems are in place
including a process for evaluating each educator’s performance and an
educational leader, the evidence provided does not demonstrate how
governance at the service reflects the unique community context of the
service.
 The evidence did not demonstrate high quality practice that thoughtfully
reflects the voices, strengths and perspectives of the service families and
community that was sought and collected through engagement with families
and the community, was carefully considered, valued and shaped practice for
the Standards within Quality Area 7.

Approved Provider’s view
Feedback on Draft Report
354. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 7.1:

Page 115 of 127

 The service's statement of philosophy emphasises the importance of
embracing diversity and reciprocal relationships; observations and learning
stories provide evidence that educators' practice and program planning is in
line with the service's statement of philosophy.
 The service philosophy underpins the direction and defined the values and
practices as a service. For example, children’s rights and their voices are
central to the service’s philosophy and there is evident throughout the service
of children’s voices being captured and used in planning. When the children
visited the
they shared their rights written in their
own words with the community.
 The service has an effective complaints and grievance management system,
which uses a variety of internal and external mechanisms for raising
concerns and offering feedback. There is a suggestion box, parents have
direct access to the email of the approved provider and through face to face
interviews. The service has a strong culture of continuous improvement and
any issues raised are viewed as an opportunity for growth and to ensure the
service is more responsive to the needs and preferences of the community.
 Service policies are well-documented, maintained and accessible to staff
members and families. Policies and procedures are reviewed regularly and
families were encouraged to provide policy feedback at any time via email,
surveys and questionnaires. Formal invitations for policy reviews were sent
via email and hard copies were made available at the service. Parents with
particular expertise are invited to share knowledge and offer feedback and
suggestions which informs the policy review. (See
feedback on
policy).
 The service has a comprehensive induction process for new and relief
educators. The educator is provided with extensive information about the
centre and their role including useful policies and the Code of Ethics. A
formal induction entails showing the new staff member procedures within the
centre including safety procedures, and a 'digging deeper' PowerPoint
presentation which promotes the professionalism of working in the sector.
Educators are buddied with a permanent staff member and the induction
process was a shared responsibility between the educators at the service
and management in helping to build the team.
 The management team work alongside and regularly communicate with all
educators in a positive manner so that they are fully aware of their
responsibilities and the expectations of them. Guidance and mentoring is
offered in a professional and respectful manner through the performance
management system.
 The statement of philosophy has been developed in collaboratively with all
stakeholders and underpins service operations. Educators use the service
philosophy in conjunction with MTOP framework to plan and program. The
philosophy states service priorities and this informs the approaches to
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learning and pedagogy, the type of activities that are planned and the way
they are planned. For example, educators believe that children learn best
when they are encouraged to share ideas, make choices and design their
own learning pathways. The indoor and outdoor environments are arranged
in a way that facilitates this with open ended materials to allow for creativity
and fluid grouping which encourages collaboration and choice. The
philosophy and vision are consistently reflected in planning documentation
and disseminated to the community through the service's Facebook page,
newsletters, and displays at the service.
 All educators critically reflect with children on the statement of philosophy and
the service's vision to ensure that it aligned with the service's purpose,
priorities and approach to practice. This is documented in
discussions and planning documentation.
 The reflective practice occurs on an ongoing basis at
sessions,
through the cyclic performance appraisal process, during staff retreats, during
professional development opportunities as a group, and individually during
reviews of the philosophy. The service's philosophy is included in key
documents and embedded in daily practice. For example, the philosophy
states;


‘We strive to pursue quality and continuous improvement through theory
and research, worldwide networks, examining best practice and
influencing the sector. The strengths, knowledge and abilities of staff are
valued by collaboratively sharing information and seeking innovative
pathways to contribute to the centre direction. Our Teachers/Educators
support and mentor each other to enhance ongoing professional growth
and develop leadership capacity. Through reflection and examining our
own assumptions about our practice, we make decisions to ensure each
and every child experiences belonging, being and becoming.’

 The service is involved in action research projects and uses the knowledge
gained improve systems and practices to further enhance children's learning.
 All staff, including the approved provider and nominated supervisor,
consistently liaise with other early childhood education and care
professionals such as school teachers, principal, university professors, to
lead, develop, and implement a holistic and child-centered educational
program.
 The service's approach to reviewing their statement of philosophy ensures it
fits with changes to management and staffing. The statement of philosophy is
reviewed annually; families are invited to review the philosophy via
questionnaires and email notification. Educators are given a separate
questionnaire to review the philosophy.
 Children are involved in 2-way conversations to contribute their ideas during
group discussions; children's thoughts and opinions are reflected in the
vision. The inclusive process assists in the prioritising ideas and values which
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form the overarching statement of philosophy and service operations on a
daily basis.
Provider submissions at First Tier Review
355. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 7.1:
 Established governance relationships include leadership and operational
roles and responsibilities. There is a separation between providing a strong
leadership component with operational management role. This model
includes distributed leadership as well as advisors with expertise
 Educators and children critically reflect on the service's vision to ensure that it
aligned with the service's purpose, priorities and approach to practice,
Documented in
discussions.
 Children’s thoughts and words are incorporated in the vision statement and
displayed in speech bubbles on wall displays
 A formal induction entails showing the new staff member procedures within
the centre including safety procedures, and a
presentation promoting professionalism of working in the sector.
 There is a rigorous performance system embedded which differentiates
between attestation and appraisal to ensure there is professional growth
along with the need to provide feedback and judgements on competency
against professional standards
 The performance appraisal system is a collaborative 2-way process which
further promotes accountability, professionalism and high-quality
performance at the service. This leads to feels of empowerment and
validates the strengths and areas for growth of educators
 Strong HR processes are also evident in all areas of the services operations,
with Nominated Supervisor expertise and seeking advice from external
providers
 Collaborative goal setting and action plans are all aligned with the vision and
QIP and regular quality improvement self-review and stakeholder review is
embedded in these processes
 Team reflection processes use

tools to focus thinking including

 The service has a culture of continuous improvement and any issues raised
are viewed as an opportunity for growth and to ensure the service is more
responsive to the needs and preferences of the community
 Service policies are well-documented, maintained and accessible to staff
members and families and are reviewed regularly by educators and families
via email, surveys and questionnaires. Parents with particular expertise are
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invited to share knowledge and offer feedback and suggestions which
informs the policy review. (
Second Tier Review
356. The provider submitted evidence at second tier review to support their
submission relating to Standard 7.1 and exceeding themes 1, 2 and 3.
Panel considerations
357. The panel noted the service was found to be demonstrating exceeding theme
3 in the assessment and rating report and upheld at first tier review in relation
to Standard 7.1.
358. In determining whether the service was demonstrating theme 1, the panel
noted evidence that persons with leadership and management responsibility at
the service demonstrated an understanding of the requirements of the
standard and a commitment to high quality practice at all times.
359. The panel also acknowledged the provider’s feedback on the draft report
provided strong evidence that the service’s philosophy underpins service
operations.
360. The panel could see evidence the service’s leadership understand the
service’s governance arrangements and administrative systems, however,
based on the evidence, the panel could not see evidence all educators are
able to discuss and demonstrate how their daily practice is underpinned by the
service’s statement of philosophy and how they are involved in reviewing the
statement regularly.
361. Similarly, the panel could not identify evidence educators are able to discuss
and demonstrate how the service’s management systems support proactive
risk management and drive continuous improvement.
362. In determining whether the service was demonstrating theme 2, the panel was
also unable to identify evidence of changing and shaping practice as a result
of critical, reflective practice in relation to Standard 7.1.
363. The panel considered there to be an absence of clear evidence that changes
to service practice to drive continuous quality improvement are a result of
critical reflective practice involving all educators across the service.
Panel decision
364. The panel considered that, on balance, the service was not demonstrating
exceeding themes 1 and 2 in relation to Standard 7.1. The panel therefore
decided by consensus to confirm the rating level for Standard 7.1 as Meeting
NQS.

Standard 7.2
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365. Standard 7.2 (Leadership)
Effective leadership builds and promotes a positive organisational culture and
professional learning community.
366. The regulatory authority found the service to be demonstrating exceeding for
themes 1, and not be demonstrating exceeding themes 2 or 3 for Standard
7.2.
367. Exceeding theme 2 is that:
 Practice is informed by critical reflection
368. Exceeding theme 3 is that:
 Practice is shaped by meaningful engagement with families and/or the
community
369. Please refer to pages 310-312 of the Guide to the NQF for guidance relating
to Standard 7.2 and exceeding themes 2 and 3.
Regulatory Authority’s view
Assessment and Rating
370. Photo evidence was collected by the regulatory authority relating to Quality
Area 7.
Assessment and Rating Final Report
371. In relation to standard 7.2, the final report commented that:
 Continuous improvement
 The service's statement of philosophy emphasised the importance of
embracing diversity and reciprocal relationships; observations and
learning stories sighted evidenced that educators' practice and program
planning was in line with the service's statement of philosophy.


The service philosophy underpinned the direction and defined the
values and practices as a service. For example, it was noted that
children’s rights aand their voices were central to the service’s
philosophy and there was evidence throughout the service of children’s
voice being captured and used in planning
 Educational leadership
 The service had designated an educational leader and this person
provided support and mentoring to educators in regards to educational
program and practice. The educational leader also assisted educators
to identify areas for ongoing learning and professional development to
enhance their practice. The educational leader explained that she had
been working with the educators around understanding the learning
framework and practices and the national quality standards. Verbal
conversations and staff meetings were used as an opportunity to focus
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on reflective practice within the service
 Development of professionals
 Performance processes identified strengths and areas for development.
The annual performance review provided an opportunity for educators
to conduct a self-review of their position, practice and experiences and
areas of development that are clear with goals and opportunities to
discuss with management.


Discussions and documented evidence sighted demonstrated that staff
at the service participated in regular professional development and
learning opportunities. The assessor sighted evidence to demonstrate
that regular in house training was facilitated by the nominated
supervisor, the approved provider and guest speakers, and is
underpinned by current research and thinking in early childhood
development and education.

372. In relation to Standard 7.2, theme 2 and 3, the final report included the
following response to feedback provided by the Approved Provider on the draft
report:


Consideration of feedback to the draft report from Approved Provider –
On the
2019, the Approved Provider submitted general
feedback to the draft assessment and rating report for standard 7.2.
The approved provider submitted written responses and the following
materials including but not limited to; educational leader room
observation notes, staff meeting minutes and educator development
and performance goals.



The feedback provided is acknowledged and demonstrates that
effective leadership builds and promotes a positive organisational
culture and professional learning community. However, there is
insufficient information to demonstrate that the Exceeding themes for
this standard have been demonstrated.

First Tier Review.
373. The first tier review panel’s findings and reasons for its decision related to all
standards (7.1 and 7.2) under Quality Area 7 which is detailed above under
Standard 7.1.
374. In relation to Standard 7.2, the first tier review panel agreed with the final
assessment and rating outcome of exceeding theme 1 being demonstrated,
and themes 2 and 3 not being demonstrated.
375. In summary, the first tier review panel concluded the following for themes 2
and 3 within Standard 7.2:
 There is insufficient evidence to demonstrate that the practice for each of
the Standards within Quality Area 7 ‘Governance and leadership’ is
embedded in service operations, is informed by critical reflection and shaped
by meaningful engagement with families and/or community.
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Approved Provider’s view
Feedback on Draft Report
376. As part of providing feedback on the draft report, the provider submitted the
following, along with evidence to support the submission in relation to
Standard 7.2:
 The service's QIP is regularly updated and accessible for families to view and
current goals and strategies for quality improvement. A QIP precis had been
developed specifically for families who were time-poor and facilitates a userfriendly way of sharing key points; a hard copy is made available at the
service and also emailed to all families.
 The service uses several strategies to ensure that information and data is
collected to inform the process of planning and continuous improvement.
Educators and families are provided with opportunities to provide feedback to
the QIP, philosophy, and policies and procedures. The service has developed
a'
' questionnaire for staff and families to provide feedback
and contribute to the service's overall vision; information gained from all
stakeholders is used to make quality improvement decisions.
 The service has an educational leader who provides guidance on educators'
pedagogy and professional practice.
 Documented provides evidence that demonstrates how the educational
leader is proactive in leading the team and provides mentoring and guidance.
This includes accessing and sharing current research about curriculum;
inspiring and guiding educators in their reflective practice; evaluating
educators’ performance with a focus on continuous performance
improvement; planning professional development needs and sharing
information with families and the community about the educational program.
 Leadership is tailored and targeted to reflect individuals’ strengths and areas
for growth. For example, an ‘educational practice' template is used to
document observations of an educator's teaching and learning practice;
educators are provided with opportunities to critically reflect on the document
provided and as a collaborative process with the educational leader, develop
and implement the program.
 Staff at the service participate in regular professional learning and
development opportunities. Some examples included training around child
protection, social and emotional wellbeing, and workplace healthy and safety.
 All members of the service team actively participate in the service’s ongoing
self-assessment and quality improvement process, and how this process
drives continuous improvement in service quality and enhances outcomes for
children and families. All members of the team are involved in the service's
performance evaluation process consistently supports their learning and
development goals and growth as professionals, including how a tailored
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professional development plan provides a focus for continuous performance
improvement. Educators are supported by the nominated supervisor and
approved provider through the end of year appraisal process to reflect on
practice and identify 'focus areas to further develop'; areas identified informed
the professional development plan which are linked to the service's QIP and
inform the self-assessment and quality improvement process. The
performance appraisal and the quality improvement process is an interwoven
process and a cyclic model and is consistently used with all members of the
team.
 All members of the team are involved in the professional development plan
developed after systematically reflecting, individually and as a team, on
service performance in relation to the NQS, focus areas identified in the QIP,
and goals for teaching and learning to ensure the service is meeting its own
and the regulatory system's expectations for high quality and continuous
improvement. Opportunities such as weekly
sessions, annual staff
retreats, and regular professional development with the team facilitate the
reflection process; evidence sighted such as the use of a '
model, anecdotal notes of conversations, demonstrate the respectful
consideration of all members of the service team.
 The educational leader takes on an active mentoring role, in collaboration
with educators, to develop individual professional development plans that
build an understanding of the influence of theories and believes and support
educators to stay abreast of current policies, practice and thinking. For
example, ‘
‘
‘
have been used to promote staff awareness
around performance management, daily dilemmas, dealing with conflict,
alignment with the service culture, creating a culture of feedback, a mindset
of self and organisational improvement. Learnings gained from the
presentation was used to inform changes in performance management
practices which shifted the culture of the team towards more meaningful and
respectful engagement with management; for example, performance
appraisals became a collaborative two-way process which further promotes
accountability, professionalism and high quality performance at the service.
 The service actively seeks input from families and considers the most
convenient communication mechanism for families to provide that feedback.
 Families are supported to participate meaningfully in the service’s quality
improvement process, including the development and review of the QIP.
 The service builds and maintains community partnerships that strengthen the
professional learning community.
 The service has established collaborative relationships with multiple schools
in the community, including the sharing of programs and successful
strategies to support educators’ professional knowledge and continuous
learning.
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377. As part of providing feedback on the draft report, the provider also noted the
following in relation to the Quality Improvement Plan notes for Quality Area 7:
 Notations below, outlined in the report by the AO, provides clear evidence
that the actions suggested in the Quality Improvement Plan notes are already
embedded in service philosophy, planning documentation and practice


The approved provider, provided support to the service to ensure that the
Nominated Supervisor was able to operate the service in compliance with
the National Law, the National Regulations and the National Quality
Standard. This included; supporting the service to ensure policies and
procedures are regularly reviewed with input from stakeholders and to
ensure that they are compliant with legislative requirements.



The annual performance review provided an opportunity for educators to
conduct a self-review of their position, practice and experiences and
areas of development that are clear with goals and opportunities to
discuss with management.

 From QA 4 – re empowerment of educators


The service provided opportunities that promoted a cycle of inquiry that
collaboratively affirmed, challenged, supported, and provided
opportunities for staff members to learn from each other and share new
information. Weekly
sessions, regular meetings with the approved
provider, ongoing appraisal cycle, networking through the
Network, annual retreats, informal daily
conversations, and liaising with local schools were all forums for all
educators to meet, learn from each other, share information, examine
practice, review outcomes and develop team skills.

Provider submissions at First Tier Review
378. As part of first tier review, the provider submitted the following to the first tier
review panel in relation to Standard 7.2:
 The service's QIP is regularly updated and accessible for families to view and
current goals and strategies for quality improvement.
 A QIP precis had been developed specifically for families who were time-poor
and facilitates a user-friendly way of sharing key points; a hard copy is made
available at the service and also emailed to all families.
 The service has a
' questionnaire for inviting educator
and family feedback to contribute to the service's overall vision;
 Information gained from all stakeholders is used to make quality improvement
decisions.
 Program planning is aligned with the services statement of philosophy with
children’s rights and their voice being a core focus. For example, engaging in
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where children shared their rights written in their
own words with the community


model is utilised to provide understanding around leveraging for
change management and vision development

 The educational leader builds understanding of the influence of theories and
supports educators to stay abreast of current policies, practice and thinking.
For e.g. ‘
presentation to promote educator
awareness around performance management, daily dilemmas, alignment
with the service culture, creating a culture of feedback and a mindset of self
and organisational improvement
 The educational leader accesses and shares current research about
curriculum; inspiring and guiding educators in their reflective practice;
evaluating educators’ performance with a focus on continuous performance
improvement; planning professional development needs and sharing
information with families and the community about the educational program.
 An ‘educational practice' template is used to document observations of an
educator's teaching and learning practice; educators are provided with
opportunities to critically reflect using a collaborative process with the
educational leader, to develop and implement the program.
 The Approved Provider has engaged in recent knowledge building and
research with
and uses this learning to embed current research into
practice with a

 There are consistent opportunities for teachers and educators at all levels to
contribute and influence the curriculum, along with children which evolves
and is responsive to the everchanging interests, needs and priorities of the
children and the community in which they live
 A tailored professional development plan provides a focus for continuous
performance improvement ensures numerous training opportunities are
authored by the Approved Provider and Nominated Supervisor to meet staff
needs, promote professional growth and provide for reflection and critical
discussion
 Educators are supported by the nominated supervisor and approved provider
through the end of year appraisal process to reflect on practice and identify
'focus areas to further develop’ this is linked to the service's QIP and inform
the self-assessment and quality improvement process.
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 The performance appraisal and the quality improvement process is an
interwoven process and a cyclic model and is consistently used with all
members of the team.
 The work of the service is identified for using both best practice and next
practice models and has shared the work both locally, nationally and
internationally at conferences with educators in the sector
 The service is engaged in action research projects and uses the knowledge
gained to further enhance children’s learning
 The service collaborates with multiple schools in the community including the
sharing of programs and strategies to support professional knowledge
building and continuous learning. This includes leading the local
Network initiative, supporting educators and families through
the
, hosting conferences, leading professional
workshops and conference presentations to develop shared understanding of
holistic and child centred approaches
 The Service Vision states;


‘We strive to pursue quality and continuous improvement through
theory and research, worldwide networks, examining best practice and
influencing the sector. The strengths, knowledge and abilities of staff
are valued by collaboratively sharing information and seeking
innovative pathways to contribute to the centre direction. Our
Teachers/Educators support and mentor each other to enhance
ongoing professional growth and develop leadership capacity. Through
reflection and examining our own assumptions about our practice, we
make decisions to ensure each and every child experiences belonging,
being and becoming and families are supported in their parenting role.’

Second Tier Review
379. The provider submitted evidence at second tier review to support their
submission relating to Standard 7.2 and exceeding themes 1, 2 and 3.
Panel considerations
380. The panel noted the service was found to be demonstrating exceeding theme
1 in the assessment and rating report and upheld at first tier review in relation
to Standard 7.2.
381. In considering whether the service was demonstrating exceeding theme 2 with
respect to Standard 7.2, the panel, based on the available evidence, could not
find evidence the service’s approach to leadership reflects robust debate,
discussion and opportunities for input by all educators, and is informed by
critical reflection and past incidents.
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382. The panel did however acknowledge the strengths of the leadership team in
driving quality improvement processes to enhance outcomes for the service
team, children and families.
383. In considering whether the service was demonstrating exceeding theme 3 with
respect to Standard 7.2, the panel noted families were given some
opportunities to contribute and have input into the Quality Improvement Plan,
however the active participation of families in shaping practice was not clear.
384. The panel agreed the first tier review findings that the evidence did not
demonstrate high quality practice that thoughtfully reflects the voices,
strengths and perspectives of the service families and community that was
sought and collected through engagement with families and the community,
was carefully considered, valued and shaped practice.
Panel decision
385. The panel considered that, on balance, the service was not demonstrating
exceeding theme 2 or 3. The panel therefore decided by consensus to confirm
the rating level for Standard 7.2 as Meeting NQS.
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