into account or give sufficient weight to special circumstances or facts existing
at the time of the rating assessment.
2.

After the initial assessment and rating, the overall rating for the service was
Meeting NQS. Ratings specific to each Standard and Element were as follows:




Quality Area 1: Meeting NQS
 Standard 1.1: Meeting NQS
o Element 1.1.1: Met
o Element 1.1.2: Met
o Element 1.1.3: Met
 Not demonstrating Exceeding themes 1, 2 & 3


Standard 1.2: Meeting NQS.
o Element 1.2.1: Met
o Element 1.2.2: Met
o Element 1.2.3: Met
 Demonstrating Exceeding theme 1
 Not demonstrating Exceeding themes 2 and 3



Standard 1.3: Meeting NQS.
o Element 1.3.1: Met
o Element 1.3.2: Met
o Element 1.3.3: Met
 Demonstrating Exceeding theme 1
 Not demonstrating Exceeding themes 2 & 3

Quality Area 2: Meeting NQS
 Standard 2.1: Meeting NQS
o Element 2.1.1: Met
o Element 2.1.2: Met
o Element 2.1.3: Met
 Not demonstrating Exceeding themes 1, 2 & 3




Standard 2.2: Meeting NQS
o Element 2.2.1: Met
o Element 2.2.2: Met
o Element 2.2.3: Met
 Not demonstrating Exceeding themes 1, 2 & 3

Quality Area 3: Meeting NQS
 Standard 3.1:Meeting NQS
o Element 3.1.1: Met
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o Element 3.1.2: Met
 Not demonstrating Exceeding themes 1, 2 & 3




Quality Area 4: Meeting NQS
 Standard 4.1: Meeting NQS
o Element 4.1.1: Met
o Element 4.1.2: Met
 Not demonstrating Exceeding themes 1, 2 & 3




Standard 4.2: Meeting NQS
o Element 4.2.1: Met
o Element 4.2.2: Met
 Demonstrating Exceeding theme 1
 Not demonstrating Exceeding themes 2 & 3

Quality Area 5: Meeting NQS
 Standard 5.1: Meeting NQS
o Element 5.1.1: Met
o Element 5.1.2: Met
 Demonstrating Exceeding theme 1
 Not demonstrating Exceeding themes 2 & 3




Standard 3.2: Exceeding NQS
o Element 3.2.1: Met
o Element 3.2.2: Met
o Element 3.2.3: Met
 Demonstrating Exceeding themes 1, 2 & 3

Standard 5.2: Meeting NQS
o Element 5.2.1: Met
o Element 5.2.2: Met
 Not demonstrating Exceeding Themes 1, 2 & 3

Quality Area 6: Meeting NQS
 Standard 6.1: Meeting NQS
o Element 6.1.1: Met
o Element 6.1.2: Met
o Element 6.1.3: Met
 Demonstrating Exceeding Themes 1 & 3
 Not demonstrating Exceeding Theme 2


Standard 6.2: Meeting NQS
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o Element 6.2.1: Met
o Element 6.2.2: Met
 Demonstrating Exceeding theme 1
 Not demonstrating Exceeding themes 2 & 3


Quality Area 7: Meeting NQS
 Standard 7.1: Meeting NQS
o Element 7.1.1: Met
o Element 7.1.2: Met
o Element 7.1.3: Met
 Demonstrating Exceeding theme 1
 Not demonstrating Exceeding themes 2 and 3


3.

Standard 7.2: Meeting NQS
o Element 7.2.1: Met
o Element 7.2.2: Met
o Element 7.2.3: Met
 Demonstrating Exceeding theme 1
 Not demonstrating Exceeding themes 2 and 3

The provider applied for first tier review on the basis that it believed the
service had met the criteria of Exceeding in relation to the following Quality
Areas:
 Quality Area 1: Meeting NQS
 Standard 1.1: Meeting NQS: Exceeding themes 1, 2 & 3
 Standard 1.2: Meeting NQS: Exceeding themes 2 & 3
 Standard 1.3: Meeting NQS: Exceeding themes 2 & 3


Quality Area 3: Meeting NQS
 Standard 3.1: Meeting: Exceeding themes 1, 2 & 3



Quality Area 5: Meeting NQS
 Standard 5.1: Exceeding themes 2 & 3
 Standard 5.2: Exceeding themes 1, 2 & 3



Quality Area 6: Meeting NQS
 Standard 6.1: Exceeding theme 2
 Standard 6.2: Exceeding themes 2 & 3



Quality Area 7: Meeting NQS
 Standard 7.1: Exceeding themes 2 & 3
 Standard 7.2: Exceeding themes 2 & 3
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Quality Area 4 was not part of the review and remained at Meeting
NQS.
Quality Area 5 remained at Meeting NQS.
Quality Area 6 was amended to Exceeding NQS.
Quality Area 7 remained at Meeting NQS.

Evidence before the panel
6.

The Panel considered all the evidence submitted by the provider and the
regulatory authority. This included:
 the application for second tier review and its attachments
 the assessment and rating instruments and the final assessment and rating
report
 the service’s feedback to the draft report
 the application for first tier review and its attachments
 the regulatory authority’s findings at first tier review
 the regulatory authority’s submission to second tier review
 the provider’s response to the regulatory authority’s submissions.

7.

The Panel was also provided with advice from ACECQA on the Quality Areas
under review.

The Law
8.

Section 151 states ‘Following a review, the Ratings Review Panel may:
(a) confirm the rating levels determined by the Regulatory Authority; or
(b) amend the rating levels.’

Service context
9.

is a centre based long day care program with
approved places. The service is located in
in

10. The service’s last assessment and rating was in
overall rating was Exceeding NQS.

The service’s

The facts
11. The assessment and rating visit took place on
authorised officer.
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by

Practice is shaped by meaningful engagement with families and/or the
community
Regulatory Authority’s view
Assessment and rating
21. Evidence submitted by the regulatory authority in relation to Standard 1.1 was
documented on page of the Assessment Evidence Summary.
22. With specific reference to the service’s Quality Improvement Plan (QIP), the
following notes were documented:
 Families are encouraged to contribute to their child's learning through viewing
the daily diary, their individual portfolio and educational program through
 The option of including progressive lunches was discussed with the staff and
families, it was unanimously decided not to implement this as the current
system is enjoyed as a time of sharing conversations over a meal with the
whole group.
23. Evidence of practice specific to Standard 1.1 was documented on pages
of the Assessment Evidence Summary and includes the following:
 A dramatic play camping area and cooking experience is provided after a
child shared stories about a camping holiday and roasting marshmallow.
 Information about each child, their family and culture is displayed around the
room with photographs and written text.
 An acknowledgement of country is displayed indoors and outdoors. Aboriginal
and Torres Strait islander flags are displayed.
 A'
room family tree' includes the children's names with photographs of
their family.
 A parent provided feedback about
daughter enjoying her dancing class.
The educator noted this on the program and made suggestions to provide
opportunities for the child to discuss her dancing class experience and
provide opportunities for dancing to music of her choice.
 A child asked, "How do I get to 100?" The educator provided counting
experiences to support the child's enquiry and learning.
 The daily routine is displayed.
 An Early Years Learning Framework poster is displayed.
 On arrival the children find their name card and place it on a board titled 'Who
is here today?'
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 An educator says, "Okay guys, let's scrape our bowls when we have finished
eating and then come and sit on the mat with me to sing the songs we've
been practising."
 The educator noted that a child was repeatedly discussing
regular trips to
the zoo. She talked to
about these experiences, together they planned
experiences within the program including, zoo animals in the block area,
animal information books and animal art and craft experiences.
 A child has a new baby sister. Baby dolls, baths, bottles and dress up clothes
were provided to support this life experience.
 A hairdressing dramatic play area was provided to follow up on a child's
interest from her first experience at the hairdressers.
 Children's birthday charts are displayed.
 The educators and children participate in sign language group time using a
flip chart with images.
 The educator begins an acknowledgement of country and encourages the
children to join in with simple actions. "Shall we say thank you to our
traditional land owners, thank you to the sun, thank you to the land, thank you
to the sky and thank you to the ocean?"
 Grounded in truth posters' as part of Reconciliation Australia are displayed.
 The children participate in using a felt board and felt apples. They place the
apples on and off the tree, count them together and discuss who has the most
or the least apples.
 The word 'family' is displayed in languages from around the world with
pictures of the families and words from their home language.
 During hand washing before morning tea a child quickly splashes
hand
under the tap. The educator asks
to have another try using soap. She
sings a nursery rhyme with
as they wash their hands together and dry
them.
 A small group of children stop their play to have morning tea. They leave the
area and return to the construction play afterwards.
24. In the draft Rating Outcome Summary, Standard 1.1 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard state:
 Educators deliver an educational program catered to children's interests while
providing opportunities for children to develop their skills. Routines are
structured in ways that allow children to determine and acknowledge their
capacity to make choices and decisions. Curriculum decision making is
guided by the principles, practices and learning outcomes of the approved
learning framework.
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25. In the Assessment and Rating Feedback Form with RA comments specific to
Standard 1.1 it was noted that, ‘Evidence was already considered when
developing your draft summaries. No Change of Rating.’
26. In the final Rating Outcome Summary, Standard 1.1 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
the required level for a rating of Exceeding NQS. The analysis notes as
detailed above were reiterated. An additional statement read:
 Feedback for Standard 1.1 was considered and rating remains
unchanged.
First tier review
27. In the First Tier Review Decision Notice, the panel considered all the evidence
collected as part of the assessment and rating and all information submitted
by the approved provider. This included the following:
 Application for review and its attachments
 Service’s Quality Improvement Plan
 Service context form
 Draft Assessment and Rating decision documents
 Final Assessment and Rating decision documents
 Provider feedback on the draft report.
28. General feedback provided by the regulatory authority following the first tier
review was included in the Feedback for Region document and is provided
below:
The officer has recorded some good evidence in this report. Although a
number of individual themes were changed as part of the review process, only
one quality area was changed to Exceeding.
The evidence submitted as part of the review was the same evidence that had
been provided by the service at draft feedback stage, at which point, no
changes were made by the officer. The officer is encouraged to include
internal notes when reviewing future draft feedback to support why decisions
were made by the officer.
The panel noted that in a few areas, the officer’s analysis notes included
wording from the exceeding guidance in the Guide to the NQS for particular
themes, however these themes were marked as ‘no’. This, along with other
available evidence, supported the panel’s decision to amend the rating to
‘yes.’ Examples of this included; Standard 1.3, Theme 2, Standard 5.2, Theme
1 and 2, Standard 6.2, Theme 2 and 3 and Standard 7.2, Theme 2.
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29. In their First Tier Review Application the provider sought a review of the rating
for Standard 1.1 in relation to Exceeding themes 1, 2 and 3.
30. In the First Tier Review Decision Notice, on reviewing the evidence specific to
Standard 1.1, the panel concluded that there was sufficient evidence to
determine that Exceeding themes 1 and 2 should be amended to Yes, but not
Exceeding theme 3.
31. With regard to Exceeding theme 3, the panel considered evidence of practice
from assessment and rating as described previously.
32. The panel also considered feedback submitted by the provider in the
Assessment and Rating Feedback Form.
33. This evidence is set out below as
specific examples, with reference to
the supporting documentation provided:
Example
 Engaging families and community is a key part of our program and one that
we are renowned for within the community. We invite family input weekly and
follow through on this by incorporating in program. Evidence –
–
child expressed interest in the families’ cultural food, educators invited the dad
in to be involved in a cooking experience, he discussed his job as an owner of
a
restaurant and showed how they make and serve with the
children’s help. This information was shared through the daily learning journal.
Please note we have folders full of examples like this for you to access and
warmly invite you in to view.
Example
 Our educators extend on experiences to incorporate cultural and community
interest into the program which reflect the children’s families and community
backgrounds. The evidence shows where a child has shared with the group a
rhyming book from home and the educator has followed up with another
rhyming book but this time about indigenous culture which reflects that child’s
cultural background and the child was invited to participate in the story telling.
Example
 We have a huge number of families that participate in the day to day activities
of the service and this has become a distinctive part of the
program which has strengthened over time. We believe this
cultural growth has developed from the information shared in daily journals.
Parents see that extended family input is welcomed regardless of skill,
language or ability. We have included one piece of evidence of a child who
enjoys sharing yoga with mother at home, sharing with the class which was a
flow on from normal practice within the service. Many more examples are
available or please see our
page for additional evidence.
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34. The panel’s response to the provider evidence specific to Exceeding theme 3
and Standard 1.1 is detailed on page of the First Tier Review Decision
Notice. It states:
The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel acknowledges that
the available evidence demonstrates some good practice for this Standard
including regular opportunities for families to be involved in the program and
educators providing experiences that promote the connection between the
child’s home and the service. It is the panel’s view however, that the evidence
does not sufficiently demonstrate that practice in regards to curriculum
decision making consistently reflects families priorities and understanding of
their child’s knowledge, strengths, culture and learning and that the
development of the educational program includes shared decision-making
and problem solving with families at an exceeding level.
35. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 3 should be amended to Yes to support an
overall higher rating for Standard 1.1.
Approved Provider’s view
Assessment and rating
36. In commenting on the draft assessment and rating report, the provider
submitted a
page Assessment and Rating Feedback Form, along with
more than
pieces of evidence for five Quality Areas. This included
Quality Area 1.
37. The provider also submitted an email sent to the regulatory authority, which
stated:
 Please find attached our response to recent A&R draft via attached ‘Feedback
Form’. We have a file of evidence which is listed in column ‘What evidence
have you provided?’ which references file evidence name e.g. ‘QA1.1 ExTh
1.1´ that relates to each Quality Area we would like changed and this can be
viewed via this [
link]. In most instances we have only provided
example as evidence so as not to over load you however, we would be more
than happy to provide more examples if you would like.
 We would like to thank you for all the work that goes into the Assessment and
Rating Process. As we said to [the authorised officer] on the day of our visit,
we find this process incredibly satisfying and usually validating.
 In this instance however, we feel that the hard work our educators do and the
professionalism our leadership team display was not seen.
 [The authorised officer] was warm and friendly, immediately putting our team
at ease on the days of assessment and rating which was deeply appreciated
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however, due to the limited time
spent with us at the service and the
current way in which the AO collect information, we feel
was not able to
gather the information in the time she had to support our view that
is an Exceeding service. With hours spent on the first day and
hours min on the second day this was a long way short of the
hour
days we were expecting.
 It is also our opinion that [the authorised officer] came into the service with the
assumption that it is ‘very difficult’ to be awarded an Exceeding rating under
the current system and we feel she did not provide us the opportunity to show
her the amazing relationships our children have with each other and our team
of highly skilled educators or evidence to support our view that we are an
‘Exceeding’ service within her time constraints.
 We hope that you will take the time to read this submission and see the
attached files of evidence which clearly show we are working at an Exceeding
level. Should you have any difficulty accessing the
files we would be
happy to you the hard copy files this afternoon or at a time suitable to you.
 Should you have any questions or concerns please don’t hesitate to contact
me.
38. Feedback and supporting evidence specific to Standard 1.1 and Exceeding
theme 3 as documented in Assessment and Rating Feedback Form has been
described previously in the First Tier Decision Notice.
First tier review
39. In their First Tier Review Application, the provider made the following general
comments:
Thank you for your time to consider our First Tier review of the recent
assessment and rating at our service. We strongly believe in the A&R process
and have continued to strive toward Excellence over the years since our last
assessment with the same management team in place educating ourselves
and our team extensively over this period. We feel passionately that we have
met the criteria of ‘Exceeding’ and have been let down by an AO who does not
have the same faith in the system we do and ask that you consider this appeal
under the following grounds.
We disagree with a rating based on the evidence described in the final report.
The evidence described in the final report does not reflect the extent of work
we have put in or the exceeding themes which we believe we overwhelmingly
meet. Points that were incorrect in the draft were not changed in the final
report despite being highlighted. Declined our suggestion to accept our open
social media page as evidence for many quality areas and engagement with
staff, families and communities When we submitted response to draft we were
disappointed that the evidence supplied was not looked at Despite our
submitting over
pieces of evidence, the AO did not see on
visit, not one
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single element/exceeding theme was altered, leading us to believe the
evidence was not genuinely considered.
We believe the authorised officer(s) did not take into account all of the relevant
evidence available at the time. Our AO made frequent comments to us
indicating “exceeding was no longer possible for services to get and we should
adjust expectations”. This included during initial contact over the phone to
director before the AO had read our QIP and known we are a
place service
running at full capacity. It is our concern that
came for the visit with
preconceived ideas and with little interest in gathering enough evidence for an
exceeding rating. We discussed that we had done the work and felt we DID
meet that and if she needed more evidence we could provide that. The AO
often would tell us she had “enough information” leading us to believe she had
gathered the adequate evidence for the exceeding rating her indicated we
were striving for. When we offered our critical reflections from management,
leaders and educators, AO declined our offer to read educators critical
reflection journals (both individual journals and whole room reflection journals)
which we believe greatly affected our opportunity to show exceeding theme 2
across all quality areas.
We believe the service was not given adequate opportunity to demonstrate
how it meets an element or standard. Assessor spent only hrs and
hrs
on
two day visit. This was significantly less time than the days we were
promised and our peers in the industry are receiving. Our AO did not observe
long in the classrooms, therefore was unable to see the genuine relationships
with and between educators and children as well as educators, management
and families at an exceeding level. Despite her original conversation with
Director, indicating she would stay for as long as required we felt she was
keen to leave as she had made the assessment she thought we should have.
AO did not look at programming on
except when Room leaders from
each room showed examples of where theorists are used to support
curriculum decision making and thus greatly affected our opportunity to
demonstrate our Quality Area 1 at an exceeding level.
Should you require further information or evidence we are more than happy to
satisfy any questions you may have.
We look forward to learning the outcome of this first tier assessment in due
course.
40. In support of their application, the provider resubmitted three pieces of
evidence specific to Standard 1.1 and Exceeding theme 3, noted previously.
Second tier review
41. In their Second Tier Review Application, the provider sought a review of
Standard 1.1 with regard to Exceeding theme 3, seeking to have the rating
amended from Not Demonstrating to Demonstrating.
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42. In support of their application, the provider supplied
submissions, with
supporting evidence attached. This can be found on page eight of their
application and is included below:
43. With regard to Submission

, the provider stated:

After the educators met with child
mother at recent parent teacher
meeting, she had voiced concerns in relation to child ' being non-verbal.
Educators then made the suggestion that they could explore different means
of communication styles. Mum then advised that she had been using
AUSLAN and signing with
at home to support
with communicating
needs throughout the day. She asked educators if they could replicate this
into the program and sent them some of the basic words and expressions that
they had been using at home. Child
is
and mum signs to
in
, however she has asked that educators to use English to
further supplement and support
language development. Educators have
since made changes to the curriculum decision making through the use of
both verbal communication and AUSLAN throughout the day as another
means of communicating with ALL of the children. This has enhanced
interactions with the child and educators and has strengthened verbal
development and cognitive skills for all children.
How does this support Exceeding Theme 3?
 Families’ priorities and concerns were addressed and curriculum
decisions were then implemented on a permanent basis.
 Educators developed a greater understanding of child
strength,
culture and development through communication with the family.
 Educational program included shared decision making with families.
44. Evidence supplied by the provider in support of this submission included email
correspondence between educators and families.
45. With regard to Submission

, the provider stated:

When a new child starts within the service parents are asked to fill out a family
profile outlining their child's interests, strengths, goals for the year and
anything in relation to their identity and culture. Child
parents were able to
set some goals for
to support
with the development of English as well
as some of
favourite games and how educators could support
with
transition. Child
is
and is a bilingual speaker. After the educators
read
family profile they approached mum to ask her for some lyrics of
favourite nursery rhymes. Subsequently mum emailed these through and the
educators developed a narrative style nursery rhyme book which was
inclusive of and all the children within the room. Educators also documented
and sent videos and observations of
singing in
as well as playing
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some of her favourite games that had been included within the educational
program.
How has this supported Exceeding Theme 3?
 Curriculum decisions and experiences that were extended on were
reflective of the goals that
family had outlined within the family
profile.
 Parents were included in the development of the educational program
through communicating with
educators more about culture and
overall sense of identity.
 The information gained from the family supported the educators in
evaluating their practices


felt valued,
culture and identity were upheld and
strengths
were acknowledged to
family through documenting these
experiences.

46. Evidence supplied by the provider in support of this submission included
email between educators and parents, copy of the family profile, learning story
and video recording.
47. With regard to Submission

, the provider stated:

A concern was raised by a parent who was reluctant for
child to
participate in mindfulness practices within our program. As a direct result of
this we were able to reflect as a team and make changes that prioritised the
parent’s wishes and supported their input into our curriculum decision making.
How does this support Exceeding Theme 3?
 Empowered parents to have an active role in decision making in
relation to the program and practices.
 Inclusive of families’ priorities and understanding of outcomes for their
child.
 Educators used critical reflection and formed and ongoing solution
because of this.
48. Evidence supplied by the provider in support of this submission included
email, critical reflection and observation highlighting a parent concern.
Panel considerations
49. In considering whether the service demonstrated Exceeding theme 3 for
Standard 1.1, the Panel noted that examples submitted as evidence did
somewhat demonstrate meaningful engagement with families and did include
some examples of the service seeking feedback from families.
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50. Examples noted by the Panel included the inclusion of Auslan in the program,
sourcing nursery rhymes in a child’s home language, and an educator’s
reflections about a parent’s feedback regarding their child’s engagement in a
mindfulness program.
51. The Panel commented that while these examples showed meaningful
engagement with families, they were more closely aligned with 6.1.2, although
it was noted that evidence submitted may relate to practice across Standards.
52. The Panel remarked that much of the evidence provided was specific to one
or two rooms, rather than being reflective of what was occurring across the
whole service. The Panel considered that on balance and with reference to the
evidence provided, it was unclear if this practice was being consistently
applied by all educators across the whole service.
53. The Panel also noted that much of the evidence provided was educator led
rather than being shaped by the outcomes of family engagement, and on the
evidence submitted, relied largely on documentation and email
communication.
54. The Panel added that the evidence did not demonstrate meaningful
engagement with the broader community.
Panel decision
55. The Panel by consensus decided to confirm the rating for Standard 1.1 as
Meeting NQS.

Standard 1.2
56. Standard 1.2 is that:
Educators facilitate and extend each child’s learning and development.
57. The regulatory authority found the service to be demonstrating Exceeding
themes 1 and 3, but not Exceeding theme 2.
58. Exceeding theme 2 is that:
Practice is informed by critical reflection.
Regulatory Authority’s view
Assessment and rating
59. Evidence submitted by the regulatory authority in relation to Standard 1.2 was
documented on pages
of the Assessment Evidence Summary.
60. With specific reference to the service’s QIP, the following notes were
documented:
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 The program documentation includes a section for '
'.
Children are able to contribute to the set up and experiences both in the
indoor and outdoor environment.
 The children asked why there was an unused garden space in the preschool
playground. The educators responded to this enquiry positively and together
decided they would design and develop an Indigenous inspired garden.
61. Evidence of practice specific to Standard 1.2 includes the following:
 A child showed an interest in 'dangerous animals' from a set of animal cards
he enjoyed playing with. This was followed up and extended on during group
time discussions whist referring to information books and the internet.
 The educator approaches a group of toddlers, "I've got some blocks here, let's
practice building our tall towers. Do you want to see how high we can make
them?" Together the educator and children build, the educator comments on
the tallest and shortest towers as she counts the blocks slowly out loud.
 A child sits next to the basket of egg shakers and reaches to hold one. The
educator observes this and spontaneously gathers a small group together,
she offers each child an egg shaker. "What shall we sing with our eggs?" A
child responds with a "ba" sound. "Baa, baa, black sheep?" She asks. The
educator sings the nursery rhyme, the children make sounds joining in and
shaking their egg shakers.
 The educator provides teaching experiences about compost, what it is, how
it's made and what it does for the garden.
 The educator shows a group of children a plastic cup each with their name on
for a bean planting activity. "Whose name is this?" The children say their
name when they say it. They listen to the educator and follow the steps of
how to plant the beans.
 An educator advises, "We are currently focusing on providing many
opportunities for the children to practice their fine motor skills. I made some
geo boards from cut off wooden pieces for the children to stretch elastic
bands around the wooden knobs. They love this and it’s great for their muscle
development."
 During group time the educator reads '
At each page she asks the
children the name of the animal and the sound the animal makes.
 The children create dot painting images using sticks and earth colours.
Aboriginal artistic prints are provided for inspiration. The educator discusses
the Aboriginal dot painting technique with the children.
 A'
room job and responsibility list' is displayed. The children take turns
to complete leadership jobs off the list. For example, setting up lunch with the
educator, informing the children when it's time to pack away.
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 The educator scribes what the children say during the yarning circle time. The
educator asks open ended questions, for example, "Have you been fishing
before, where did you go and who did you go with?" The children's voices are
documented and used to inform the program.
 Based on the interest in the class pet,
the
'
visited the service and provided an entertaining and educational show. The
educators followed this up with information books about reptiles and art and
craft experiences.
 "Each week we focus on a teaching the children a letter of the alphabet, we
focus mainly on phonics and encouraging the children to practice the letter
sound."
 An infant crawls across the floor to low open shelving,
plays with the toys
finds.

pulls himself up and

 A child brought in
story, he had been repeatedly
talking about it and asked the educator to read it to the group. The educator
followed this up by making a giant sized
with the children using craft
materials.
 The children have been involved in learning about Aboriginal people in the
community, including 'Eddie Mabo' the land rights advocate and 'Cathy
freeman' the Olympic athlete.
 The children choose to play in the indoor or outdoor play areas throughout the
day.
 The children are playing together pretending to be making each other better
by using vegetables as medicine from the home corner. The educator asks,
"Would you like me to get you the doctor’s kit? You can't be making your
patients better without your bag of medicines can you?"
 As a child plays with the coloured blocks the educator labels the colour of
each block during play.
 The children assist in making and packing away their own beds and in putting
their socks on and off before and after rest time.
 The children assist to set up the outdoor program with their own ideas and
suggestions.
 The children access fresh water, sunscreen and tissues at self-help stations
provided.
 A child asked, "Is a baby elephant called a cub?" The educator suggested
they find out together using the internet. Further baby animal learning
experiences were incorporated into the program.
 A group of children rearrange the home corner play area in a way they want it
to be adding resources from other areas.
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 Progressive meals are provided to the children at morning and afternoon tea.
They decide when they stop their play to eat.
62. In the draft Rating Outcome Summary, Standard 1.2 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page ) state:
 Children's ideas and their interests are responded to by educators as a basis
for further learning and exploration. Educators engage with children by
listening, showing interest and asking open ended questions to encourage
thinking and conversation. Children's agency is promoted with opportunities to
make decisions about their daily routine.
63. In the final Rating Outcome Summary, Standard 1.2 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
the required level for a rating of Exceeding NQS. The analysis notes (see
page 6) as detailed above were reiterated. An additional statement read:
 Feedback for Standard 1.2 was considered and rating remains unchanged.
First tier review
64. In their First Tier Review Application, the provider sought a review of the rating
for Standard 1.2 in relation to Exceeding themes 2 and 3.
65. On reviewing the evidence, as stated in the First Tier Review Decision Notice,
the panel concluded that there was sufficient evidence to determine that
Exceeding theme 3 should be amended to Yes, but not Exceeding theme 2.
66. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating as documented previously.
67. The panel also considered feedback submitted by the provider in the
Assessment and Rating Feedback Form.
68. This evidence is set out below as
supporting documentation provided:

specific examples, with reference to the

Example
 The
room discussed during room meeting about the possibility of
changing the way they do developmental summaries to be more in line with
school readiness skills, this was followed up during whole staff meeting where
robust discussion took place where we discussed whether we should make
this change to all
rooms or just for school leavers. It was decided it
would just be school leavers and the educational leader would re write the
template. This discussion highlighted other rooms were having issues with
developmental summaries. Evidence s; critical reflection by
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room leader as to how
summaries.

can best support

team to write developmental

Example
 As part of the educational leader’s weekly prompt questions our entire team
has reflected on how we promote personal strength in our rooms. Evidence Critical reflections included from entire preschool team where they have
critically reflected on how they promote, how this has evolved over time and
the changes individually each educator has developed a deeper respect for
each other and how they get the most out of their program.
Example
 During a staff meeting discussion educators were requested to start thinking
about forming their own teaching philosophy. It was explained to staff how to
develop their own philosophy and how this differs from a service philosophy
and was supported by handouts for educators to refer to when developing
their own philosophy. The process involved staff critically reflecting their own
belief in line with theoretical influences and how it aligns with theorists and
was used to support their personal philosophy. Evidence ;
hand out received; educational leaders email to team
own philosophy as
example; staff critically reflection and philosophies based on theorists.
Example
 Article reflection prepared by our indigenous leader with regards to
acknowledging the traditional owners of the land. Educators have critically
reflected on the article then gone onto critically reflect on the implementation
of acknowledgement of country. Evidence acknowledgement of country we
developed with children; article as prompt; educator’s critical reflections.
NOTE: acknowledgment of country occurs across all room every
69. The panel’s response to the provider evidence specific to Standard 1.2 and
Exceeding theme 2 is detailed on page
of the First Tier Review Decision
Notice. It states:
The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel notes that there is
some evidence of educators considering influences on their practice in
relation to this Standard when developing their personal philosophies. It is the
panel’s view however, that the available evidence is limited in its relevance to
this particular Standard to demonstrate that educators engage in regular and
ongoing reflection about how they facilitate and extend children’s learning and
development through intentional teaching, scaffolding and child directed
learning and that ways to improve and strengthen practice in this area are
identified and implemented.
70. The panel concluded that there was insufficient evidence to determine that
Exceeding theme 2 should be amended to Yes to support an overall higher
rating for Standard 1.2.
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Approved Provider’s view
Assessment and rating
71. In commenting on the draft assessment and rating report, the provider
submitted a
page Assessment and Rating Feedback Form, along with
more than
pieces of evidence for five Quality Areas. This included
Quality Area 1.
72. Feedback and supporting evidence specific to Standard 1.2 and Exceeding
theme 2 as documented in the Assessment and Rating Feedback Form, has
been described previously in the First Tier Decision Notice.
First tier review
73. In support of their application, the provider resubmitted
pieces of
evidence specific to Standard 1.2 and Exceeding theme 2, noted previously.
Second tier review
74. In their Second Tier Review Application, the provider sought a review of
Standard 1.2 with regard to Exceeding theme 2, seeking to have the theme
amended from Not Demonstrating to Demonstrating.
75. In support of their application, the provider supplied three submissions, with
evidence attached. This can be found on page
of their application and is
included below:
76. With regard to Submission

, the provider stated:

This evidence is a critical reflection that was developed by an educator who
was reflecting on if there was enough child directed art within their educational
program. The educator then wanted to reflect on this further through
observing the children to see how they responded to these creative
experiences. The outcome was that the educator could see more of the value
surrounding child directed art however, thought it was still important within
their own practice and educational program to include both educator directed
and child directed art. Going forward the educational program was enhanced
through including equal opportunities for both art forms.
How it supports Exceeding theme 2?


Educators are reflecting on child directed learning within educational
programs and reflected on changes they could them implement within
their own practices.



Educators are reflecting on ways they can continue to scaffold children’s
learning so children are meeting developmental outcomes.

77. Evidence supplied by the provider in support of this submission included
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critical reflection, follow up critical reflection, examples of artwork collected
and documented.
78. With regard to Submission

, the provider stated:

Evidence is a critical reflection that an educator wrote in relation to a parent’s
decision to hold a child back from school. The critical reflection outlines how
educators are looking at the intentional teaching program and practices so
that children are given clear expectations that outline some children may not
be transitioning to school. The educators discuss how they can alter learning
experiences so they are inclusive of children who may not be attending school
in the new year.
How it supports Exceeding Theme 2?
 Educators used critical reflections to look at how they can improve
program and practices
 Supports intentional teaching and reflection on learning experiences
 Working in collaboration with families as to how they can have input into
educational program.
79. Evidence supplied by the provider in support of this submission included
critical reflection, mid-year developmental summary with parent’s goal setting.
80. With regard to Submission

, the provider stated:

This critical reflection was written by an educator in relation to professional
development course she attended surrounding 'leading the educational
program and documentation' The educator outlines a scenario in which she
reflected on where she used intentional teaching and scaffolding techniques
in different ways so she could get better individual learning outcomes for
different children who were involved in the experience. The outcome of this
reflection was that the educator was able to better understand children's
strengths as well as looking at areas of development for each individual child.
How it supports Theme 2?
 Intentional teaching was used to structure different learning approaches
for children
 Using scaffolding to recognise and respond to barriers so the children
achieved educational success.
 Educators using critical reflections as a way to identify and reflect on their
own practice.
81. Evidence supplied by the provider in support of this submission included
critical reflections.
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Panel considerations
82. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 1.2, the Panel noted that the examples provided represented a small
number of individual educators, rather than demonstrating critical reflection
occurring across the whole service.
83. The Panel commented that the reflections submitted as evidence didn’t clearly
demonstrate robust debate or discussion, and appeared to be limited to
individual reflections rather than any reflection undertaken as a team.
84. The Panel also noted that the examples provided didn’t clearly demonstrate a
level of deep and critical reflection that incorporated different theoretical
perspectives or made links to philosophical influences.
85. The Panel remarked on comments in the service’s QIP that critical reflections
about the program were based on educators’ views only and questioned what
other perspectives were sought as part of the process.
86. The Panel noted the reflections of the educational leader after attending a
professional development session, but was unable to determine whether all
educators engaged in reflection after all professional development sessions,
and how this shaped ongoing practice.
Panel decision
87. The Panel by consensus decided to confirm the rating for Standard 1.2 as
Meeting NQS.

Standard 3.1
88. Standard 3.1 is that:
The design of the facilities is appropriate for the operation of a service.
89. Exceeding theme 1 is that:
Practice is embedded in service operations.
90. Exceeding theme 2 is that:
Practice is informed by critical reflection.
91. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the
community.
Regulatory Authority’s view
Assessment and rating
92. Evidence submitted by the regulatory authority in relation to Standard 3.1 was
documented on pages
of the Assessment Evidence Summary.
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93. With specific reference to the service’s QIP, the following notes were
documented:
 The service comprises of

spacious playrooms fit for their purpose.

 A quarterly physical environment WHS audit is completed by a an educator
who is a trained WHS representative.
94. Evidence of practice specific to Standard 3.1 included the following:


appropriately sized outdoor play areas are provided with shaded areas
for protection from the sun.

 During morning tea the educator wears gloves and cleans the table and high
chairs after the children finish eating.
 Contracted cleaners attend the service
cleaning duties daily in between.

per week, the staff complete

 Daily indoor cleaning schedules are ticked off by staff as the tasks are
completed.
 The service has a balance of natural and artificial lighting, adequate
ventilation and fresh air.
 Appropriate areas for food preparation and storage are provided.
 Space is provided for administrative functions, private conversations and
consultation with families. A separate staff room is provided for educator
breaks and programming
 Documented procedures and schedules are completed for daily and quarterly
maintenance and safety checks.
95. In the draft Rating Outcome Summary, Standard 3.1 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page ) state:
 The arrangement of the physical environments allows children space to work,
play and interact together. The service supports children to learn through play
by providing sufficient resources, materials and equipment in both indoor and
outdoor spaces. The service's physical environment is safe and has effective
systems to ensure the premises, furniture and equipment are well maintained.
96. In the final Rating Outcome Summary, Standard 3.1 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
the required level for a rating of Exceeding NQS. The analysis notes (see
page ) as detailed above were repeated. An additional statement read:
 Feedback for Standard 3.1 was considered and rating remains unchanged.
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103. In relation to Exceeding theme 2, the panel considered the evidence collected
at assessment and rating as described previously.
104. The panel also considered feedback submitted by the provider in the
Assessment and Rating Feedback Form. This evidence is set out below as
specific examples, with reference to the supporting documentation
provided:
Example
 Educators critically reflect on how they ensure inclusion for all children within
the physical environment.
room share a playground with the
room and during the afternoon free-flow indoor outdoor environment, planned
experiences for the
group is often requested involvement from the
This is challenging for educators as they need to focus on providing
planned experiences for their children to link to the portfolios and program.
Through critical reflection, the educator identified that being inclusive of all
children needed to be a priority and would discuss with the
educators about planning a craft/table activity for their children outside so they
had the opportunity to engage in a similar experience to the
children.
Evidence Example
 Educators are acutely aware of the needs of the children and know when to
adjust the environment to accommodate this. Program reflection identifies the
educators’ knowledge of providing calm play spaces and when to allow for
more active play whilst always ensuring it is interest play.
Example
 Educator critically reflects on an article about theorist, Montessori who
perceived the environment as the child’s third teacher. The critical reflection
considers how her own philosophy is aligned with Montessori. She notes the
importance of being aware of the play environment and how not to overload it
with too many resources as she feels it is limiting the children’s creativity.
Through observation and critical reflection,
is finding that less, more
thought out, resources have led to a deeper level of creativity and
contentment amongst children.
completes her critical reflection by
planning to implement a quiet space for children (this was later achieved
through the introduction of the
in all rooms). Evidence Example
 All staff meetings include an update from the WHS officer with feedback on
the issues or changes to the design and minuted to ensure all staff are aware
and can contribute feedback and ensure they follow required action.
Feedback on physical environment audits including safety, supervision, health
and hygiene, sustainability and interactions audit are also discussed during
staff meetings. Evidence -
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105. The panel’s response to the provider evidence specific to Standard 3.1 and
Exceeding theme 2 is detailed on page
of the First Tier Review Decision
Notice as follows:
The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel acknowledges that
the available evidence portrays some individual reflections by educators
regarding a shared outdoor space, ensuring calm spaces for children and a
theoretical influence on practice. It is the panels view however, that the
evidence is not sufficient to demonstrate that practice in relation to the design
and upkeep of the physical environment reflects robust discussion and
opportunities for input by all educators, including consideration of ways to
enhance children’s safety and support full participation and learning outcomes.
106. The panel concluded that there was insufficient evidence to determine that
Exceeding theme 2 should be amended to Yes.
107. In relation to Exceeding theme 3, the panel considered the evidence collected
at assessment and rating as described previously.
108. The panel also considered feedback submitted by the provider in the
Assessment and Rating Feedback Form. This evidence is set out below as
specific examples, with reference to the supporting documentation
provided:
Example
 All programs, both indoor and outdoor include a space for “children’s voices”
where suggestions for environment set up/resources are documented.
Children feel empowered in the knowledge that they are contributing to their
environment as they are aware of the process of where this is written on the
program, displayed in the room and then actioned within the play space.
EvidenceExample
 During a yarning circle experience, the children began with the
acknowledgement of country and discussed the theme for upcoming
reconciliation week. They discussed the meaning behind the “truth tree”
including seeds of empathy, solidarity and love. Collectively, the group
decided to create their own truth tree in a craft experience that late followed.
The environment has been created in a way that facilitates a dedicated space
for a yarning circle (or place of gathering) located beside our indigenous
inspired garden and teaches the children the traditions of the original
custodians of our land. EvidenceExample
 The service actively seeks feedback and suggestions from families with
regard to the physical environment. A physical environment survey was
emailed to all families, feedback collated and an action plan was put in place.
The survey specifically invited feedback on the types of components within
Page 28 of 53

our playgrounds, that was important (or not) to families and provided a clear
guide to the priorities of the families for their children. Feedback is discussed
at the staff meeting and future planning is guided by this outcome.
109. The panel’s response to the provider evidence specific to Standard 3.1 and
Exceeding theme 3 is detailed on page
of the First Tier Review Decision
Notice as follows:
The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel notes that the
evidence demonstrates some efforts by the service to gain feedback and input
from families in relation to the outdoor environment through a family survey. It
is the panels view however, that although some detailed suggestions were
received from families, it is not clear how this information has influenced
practice or any changes made as a result of this feedback. The approved
provider states that an action plan was put in place and feedback discussed at
the staff meeting with future planning guided by this outcome, although no
evidence of this has been provided. It is also the panel’s view that the
evidence is limited to demonstrate regular opportunities for collaboration and
shared decision making with families and/or the community in regards to
designing and making changes to indoor and outdoor spaces at the service.
110. The panel concluded that there was insufficient evidence to determine that
Exceeding theme 3 should be amended to Yes.
Approved Provider’s view
Assessment and rating
111. In commenting on the draft assessment and rating report, the provider
submitted a
page Assessment and Rating Feedback Form, along with
more than
pieces of evidence for five Quality Areas. This included
Quality Area 3.
112. Feedback specific to Standard 3.1 and Exceeding themes 1, 2 and 3 as
documented in Assessment and Rating Feedback Form has been described
previously in the First Tier Decision Notice.
First tier review
113. In support of their application, the provider resubmitted
pieces of
evidence specific to Standard 3.1 and Exceeding theme 1,
pieces of
evidence specific to Standard 3.1 and Exceeding theme 2, and
pieces of
evidence specific to Standard 3.1 and Exceeding theme 3, as noted
previously.
Second tier review
114. The provider did not submit any additional or new evidence for Exceeding
themes 1, 2 or 3 specific to Standard 3.1.
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Panel considerations
115. In considering whether the service demonstrated Exceeding theme 1 for
Standard 3.1, the Panel considered there was a lack of clear evidence to
warrant this.
116. It was noted that the service had not initially sought to have Standard 3.1
reviewed at second tier review, and made this request after submitting their
second tier review application.
117. The Panel commented that while there were examples of having practices in
place, there was no evidence of how this was consistently applied or
embedded in the everyday operations of the service.
118. The Panel noted, for example, that much of the evidence specific to this
Standard and Exceeding theme, such as the outdoor program reflections, was
specific to one or two rooms, rather than showcasing examples of practice to
demonstrate what all educators were doing across all rooms.
119. The Panel commented on the staff meeting minutes, which included reminders
about outdoor checklists, lock down procedures and supervision, noting this
would be expected practice of a service rated Meeting NQS.
120. In considering whether the service demonstrated Exceeding theme 2 for
Standard 3.1, the Panel cited examples of reflection documented at
assessment and rating. This included an investigation of Indigenous plants
native to the area, a reduction in the use of the clothes dryer to be more
environmentally responsible, and walk to school day. The Panel also noted an
example of educators changing their practice by encouraging children to
access resources from the shelves.
121. The Panel noted the outdoor reflections included in an outdoor program plan
showed evidence of educator’s reflections about the inclusion of all children,
but didn’t elaborate on how they went about this. The Panel also remarked
that this evidence related more to Standard 3.2 and did not demonstrate clear
evidence in relation to Standard 3.1.
122. The Panel remarked that, in their view, while there was evidence of individual
educator’s reflecting, there was no strong evidence to demonstrate critical
reflection was occurring across all rooms.
123. The Panel also noted that the examples provided did not demonstrate
opportunities for input by all staff, or of staff engaging in robust discussion and
debate.
124. The Panel commented on
example of room leaders reflecting together,
but were unable to see evidence of critical reflection that involved the whole
team.
125. The Panel remarked that an educator’s reflection referencing Montessori
principles was the strongest piece of evidence submitted, but added that there
was no evidence of educators reflecting together.
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126. In considering whether the service demonstrated Exceeding theme 3 for
Standard 3.1, the Panel cited examples of reflection documented at
assessment and rating that provided some evidence of the service drawing on
the voices and priorities of children and families.
127. Examples noted by the Panel included children and families deciding on plants
for the service, regular excursions to the local café to collect used coffee
grounds for the compost bin, and a parent who works at a local zoo working
with the service around conservation.
128. The Panel commented that while these are examples of collaboration and
shared decision-making, there are limited examples specific to the design of
the physical space.
129. The Panel also noted the example of the introduction of yarning circles and
Acknowledgement of Country, as documented in an outdoor program
reflection. They commented that while this reflects the unique cultural context
of the service, they questioned if this evidence was more specific to the use of
the physical environment (Standard 3.2), rather than its design (Standard 3.1).
130. The Panel noted the survey sent to families on the physical environment as an
example of the service capturing the voices and perspectives of families. They
added, however, that there was no evidence of staff reflections and/or
discussions of the findings, or how this shaped practice.
Panel decision
131. The Panel by consensus decided to confirm the rating for Standard 3.1 as
Meeting NQS.

Standard 5.1
132. Standard 5.1 is that:
Respectful and equitable relationships are maintained with each child.
133. Exceeding theme 2 is that:
Practice is informed by critical reflection.
134. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the
community.
Regulatory Authority’s view
Assessment and rating
135. Evidence submitted by the regulatory authority in relation to Standard 5.1 was
documented on page
of the Assessment Evidence Summary.
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136. With specific reference to the service’s QIP, the following notes were
documented:
 Educators engage the children in learning about child protection from the
child's perspective. This involves learning about their rights and to always feel
safe. Age appropriate resources are provided to support children in
developing an awareness of keeping safe, such as the no underpants rule
book.
 Experiences are planned around our educators getting to know the children
and gaining knowledge of the individual child’s strengths and interests to
promote meaningful relationships.
137. Evidence of practice specific to Standard 5.1 was documented on pages
of the Assessment Evidence Summary and includes the following:
 The educator counts five small pieces of muffin into the child's bowl, "1, 2, 3,
4, 5." The child laughs and smiles in response.
 The infants and educators sit together in a small group using their fingers and
hands during singing. A child claps and smiles. The educator comments,
"Yay! Good clapping."
 A child cruises around the furniture then falls to the floor, she watches another
child with musical instruments and crawls across towards them. The educator
shows enthusiasm and responds positively to the child who made her way
across the room to the basket of instruments.
 The educator tells the children, "Let’s get the rice out!" The children play with
coloured rice and funnels using their hands and fingers to feel the rice grains.
The educator sits with the children and plays with the rice also as she asks
open ended questions about how it feels.
 The United Nations Conventions of the Rights of the Child poster is displayed.


children are interacting in the home corner area, the educator sits
alongside the children. The children take
bowls of food,
participates in
their play smiling and commenting on the food they give her. "Thank you,
these noodles are yummy."

 An infant is having tummy time on the carpet, the educator sits close to
smiling and watching. The educator acknowledges
achievement and
praises
 The service has installed privacy screens in the bathrooms to divide the toilet
cubicles enabling private toileting with adult supervision not affected.
 Hi (child), can we go and do your nappy now?" The educator smiles at the
infant then picks her up to change her nappy.
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 A variety of diverse resources are provided to celebrate different cultures and
backgrounds. For example, Aboriginal dream time stories.
 A child picks up some bells from the basket of instruments. The educator
responds by also picking up some bells and shaking them with the infant
whilst singing a nursery rhyme.
 The educator responds in comforting tones and holds the crying baby to
soothe
138. In the draft Rating Outcome Summary, Standard 5.1.was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page ) state:
 Each educator demonstrates a deep commitment to building and maintaining
respectful and equitable relationships with each child in the service. Educators
are gentle, calm, patient and reassuring even when children strongly express
distress, frustration or anger. Educators acknowledge children's efforts and
achievements and support children to experience success.
139. In the final Rating Outcome Summary, Standard 5.1 was rated as Meeting
NQS. Exceeding theme 1 was found to be demonstrated at the required level
for a rating of Exceeding NQS, and Exceeding themes 2 and 3 were found to
be not demonstrated. The analysis notes (see page ) as detailed above
were reiterated. An additional statement read:
 Feedback for Standard 5.1 was considered and rating remains unchanged.
First tier review
140. In their First Tier Review Application, the provider sought a review of the rating
for Standard 5.1 in relation to Exceeding themes 2 and 3.
141. In relation to Exceeding theme 2, the panel considered evidence from
assessment and rating as noted previously.
142. The panel also considered feedback submitted by the provider in the
Assessment and Rating Feedback Form.
143. This evidence is set out below as
specific examples, with reference to
the supporting documentation provided:
Example
 During our staff meeting we had a robust discussion about respectful
relationships with children and advocating and acting in the best interest of
children we related it to the UN rights of the child and code of ethics and
reflected on the content and discussed what this should like. During these
discussions staff were required to critically reflect on their own practices and
specific relationships they had with children in their room. Follow up was
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more than
Quality Area 5.

pieces of evidence for five Quality Areas. This included

151. Feedback specific to Standard 5.1 and Exceeding themes 2 and 3 as
documented in Assessment and Rating Feedback Form has been described
previously in the First Tier Decision Notice.
152. An additional piece of evidence specific to Standard 5.1 and Exceeding theme
2 was submitted by the provider at assessment and rating but omitted in the
Assessment and Rating Feedback Form.
153. Explanatory notes regarding this evidence were submitted by the provider as
additional summary points at second tier review and state:
This evidence demonstrates how the service team reflect together to
challenge stereotypes and biases in promoting and maintaining a culture of
inclusiveness. The evidence shows our ongoing approach to critically
reflecting on our inclusive practices. From here, we identify areas to be
discussed and reflected on, in detail with the service team during staff
meetings. Our inclusion audits are conducted every
First tier review
154. In support of their application, the provider resubmitted
pieces of evidence
specific to Standard 5.1 and Exceeding theme 2 and
pieces of evidence
specific to Standard 5.1 and Exceeding theme 3, as noted previously.
Second tier review
155. In their Second Tier Review Application, the provider sought a review of
Standard 5.1 with regard to Exceeding themes 2 and 3, seeking to have the
themes amended from Not Demonstrating to Demonstrating.
156. In relation to Exceeding theme 2, the provider made
pieces of evidence. This can be found on page
and is included below.

submission, with
of their application

157. With regard to this submission, the provider stated:
Attached are reflections and examples of reflective practice. Staff are guided
through critical reflection process in staff meetings, discussions are held to
reflect on their practices uses reflective diaries that are overseen by the
educational leader, and guided by the National Quality standards. We have
also used the NQS self-review processes to build and further develop our
critical reflective practices.
How it supports Theme 2?
 We have ongoing critical reflection on our practices and approach to
relationships with children based on our commitment to '
attachment and security theory which forms the basis for very
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management plan and observation represented one educator’s observations
of one child.
162. The Panel noted that other evidence provided, for example the inclusive audit
and the interaction audit, were primarily checklists. They remarked that these
examples didn’t show evidence of any debate and discussion that might have
eventuated following the audits, or how this may have led to a change in
practice.
163. The Panel commented on the list of training courses attended by staff. They
noted that while this demonstrates staff have attended training relevant to this
Standard, there was no additional commentary about how this influenced
practice, or of educators engaging in critical reflection having attended this
training.
164. The Panel commented on the service’s commitment to the Circle of Security,
as reflected in the evidence provided and the QIP. They noted the timeline set
in the QIP was
and it was unclear if any of the documented
steps had been actioned and what critical reflections had occurred by all staff
in relation to this focus.
165. The Panel noted the use of reflective questions to examine relationships with
individual children as part of a staff meeting discussion. They noted that while
some educator’s reflections were submitted as evidence, it was unclear how
this has shaped the service’s approach to relationships between educators
and children.
166. In considering whether the service demonstrated Exceeding theme 3 for
Standard 5.1, the Panel noted a number of examples of engagement with
families and community, for example, excursions to a local café, the service’s
relationship with
School, the
wishing tree, and the visit
from the community
167. The Panel also commented on examples cited in other Standards that were
relevant to this Standard and Exceeding theme, for example, children’s
involvement in the selection of native plants, the parent from a local
educating the service about conservation, and the parent practicing yoga with
the children.
168. It was noted that while these examples would contribute to creating a sense of
belonging, it was unclear how this has informed the service’s approach to
building and maintaining respectful and equitable relationships with each child.
169. The Panel commented on the evidence submitted specific to supporting two
children to transition to the service, drawing on the Circle of Security
approach. The Panel questioned whether email communication was evidence
of meaningful engagement with families or was reflective of how relationships
were maintained with all children.
170. The Panel also remarked on examples of parent feedback using
They also noted that some of the feedback from families did not relate
to this Standard, nor did it demonstrate how this has informed how the service
Page 38 of 53

 A child who has a love of singing songs from her
culture shared these
songs with her peers and taught them how to count to ten.
 A child is digging in the dirt patch using the large diggers. Another child
watches, the child says, "You can help me." The educator finds more large
diggers and trucks for the children to use. They talk about what they are doing
whilst using the diggers.
 An educator advises, "Come out of the cubby house now please, that is very
dangerous to climb up on that furniture."
 An educator says, "Friends can we please pass the talking stick, not throw it,
thank you."
 The educators have provided various sensory experiences as an ongoing
project for the children to learn together in parallel play.
 A few children displayed knowledge and an interest in various types of
dinosaurs. The educator provided opportunities for the children tor research
more dinosaur facts on the internet. The children brought in different
dinosaurs and information books from home. The children suggestion an idea
to hide the dinosaurs outside and make a map for the other children to find
them.
 A poster, The five L's of learning' shows images of the children - listening,
looking, lips together, hands in your lap. At group time the educator asks the
children about the five L's as she refers to the poster.
 The children work together setting up a dramatic play building site, they hand
out the outfits to each other and discuss who is doing what. One child takes
on a leadership role directing the 'builders' to different jobs during their play.
 The children work together to make a giant tower from pegs. They help each
other and make suggestions throughout the construction process.
 The children are working together to dig to the bottom of the sandpit. They
take turns when one child gets tired and talk about what treasure that they will
find when they get to the bottom.
 Three children work together on completing the map of Australia floor puzzle.
They appear to be finding it challenging. One child says they can't do it,
another child tells them they need to look at the picture on the box.
 A poster illustrates 'The
classroom promise' with a list of the children's
voices about how they feel they should behave in the classroom. For example
'We will respect our toys and look after them.'
177. In the draft Rating Outcome Summary, Standard 5.2 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page ) state:
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Educators demonstrate self-awareness of the theoretical perspectives that
influence their interactions with children and show that they are committed to
continuous improvement. All educators confidently and effectively facilitate
cooperative and collaborative learning opportunities, in appropriate group
sizes, to ensure that every child is consistently supported to collaborate, learn
from and help others.
178. In the final Rating Outcome Summary, Standard 5.2 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
the required level for a rating of Exceeding NQS. The analysis notes (see
page ) as detailed above were reiterated. An additional statement read:
 Feedback for Standard 5.2 was considered and rating remains unchanged.
First tier review
179. In their First Tier Review Application, the provider sought a review of the rating
for Standard 5.2 in relation to Exceeding themes 1, 2 and 3.
180. In the First Tier Review Decision Notice, on reviewing the evidence specific to
Standard 5.2, the panel concluded that there was sufficient evidence to
determine that Exceeding themes 1 and 2 should be amended to Yes, but not
Exceeding theme 3.
181. With regard to Standard 5.2 and Exceeding theme 3, the panel considered
evidence of practice from assessment and rating as described previously.
182. The panel also considered feedback originally submitted by the provider in the
Assessment and Rating Feedback Form.
183. This evidence is set out below as
documentation noted.

specific examples, with supporting

Example
 Educator critical reflections are made in all areas including the area of
relationships. This critical reflection addresses her management of a parents
concern of her child being bullied and her reflection on this interaction and
whether or not her response is valid for this instance ensuring that she looks
at it from the parent’s perspective as well as her own. Evidence Example
 Educator has critically reflected on the difficulty we have as educators to
have our opinions and advice heard by parents especially when they get
conflicting advice from other support services. She saw that she needs to put
aside her own opinions and prepare the child for school as best she can.
Evidence -
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Example
 Our Reconciliation Action Plan along with other initiatives shows a clear
progression towards reconciliation as in line with our philosophy. Our
Commitment to Reconciliation - We recognise and value the culture, histories
and rights of Aboriginal and Torres Strait Islander peoples. We are
committed to working towards national reconciliation by integrating aspects
of culture throughout the year in a respectful and meaningful way, reflective
in our reconciliation action plan.
Example
 We commissioned an Aboriginal artist and elder to create and aboriginal
mural. We worked collaboratively with her to include children’s voices and
incorporate their input into the design. Evidence observation; list of the
children’s voice; photos of the end result.
184. The panel’s response to the provider evidence specific to Standard 5.2 and
Exceeding theme 3 is detailed on page
of the First Tier Review Decision
Notice, as follows:
The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel considers that the
available evidence demonstrates some good practice for this Standard,
including collaboration with children regarding appropriate behaviours in the
classroom. It is the panel’s view however, that the evidence is not sufficient to
support the theme for this Standard to show that meaningful engagement and
shared decision making with families and/or community informs and guides
practices in relation to supporting each child to build and maintain sensitive
and responsive relationships.
185. The panel concluded that there was insufficient evidence to determine that
Exceeding theme 3 should be amended to Yes to support an overall higher
rating for Standard 5.2.
Approved Provider’s view
Assessment and rating
186. In commenting on the draft assessment and rating report, the provider
submitted a
page Assessment and Rating Feedback Form, along with
more than
pieces of evidence for five Quality Areas. This included
Quality Area 5.
187. Feedback specific to Standard 5.2 and Exceeding theme 3 as documented in
Assessment and Rating Feedback Form has been described previously in the
First Tier Decision Notice.
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Second tier review
195. In their Second Tier Review Application, the provider sought a review of
Standard 5.2, with regard to Exceeding theme 3, seeking to have the theme
amended from Not Demonstrating to Demonstrating.
196. The provider made
submissions with
pieces of supporting evidence.
This can be found on page nine of their application and is included below.
197. With regard to Submission

, the provider stated:

The attached documentation is information that was provided to our families in
relation to the social skills program we run called PALS. It informs our families of
what we will be doing within our programs and also guides them to how they can
extend on this program outside of the early childhood environment. The program
is implemented to support children with learning positive ways in which they can
build relationships with each other and also guides them to how they can extend
on this program outside of the early childhood education setting. The program is
implemented to support children with learning positive ways in which they can
build relationships with each other and also gives them constructive ways to
solve problems that arise in social situations
How it supports Exceeding Theme 3?
 Informs parents with resources that can support children to build
responsive and respectful relationships.
 Parents are invited to give verbal feedback
198. One piece of evidence was provided in support of this submission. It included
communication with families re PALS social skills program, family newsletter
and parent information regarding aspects of the PALS social skills program.
199. With regard to Submission

, the provider stated:

Attached is a day book and newsletter that document
visits we had with in
the service.
visits were from people within our community with disabilities.
The visits and documentation highlight that as a service we value inclusion for all
and are committed to creating a culture of inclusiveness and belonging. We have
continued an ongoing relationship with these members of our community and
have continued to fundraise for
where
attends and the
We share this information with our families through day
books, emails, fundraising displays, social media and newsletters
How it meets Exceeding Theme 3?
 Promotes a culture of inclusiveness and belonging.
 Reflects the community context of the service
 Sustained ongoing relationships with past families and broader community
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 Demonstrating to children that we value inclusion.
200.

piece of evidence was provided in support of this submission. It included
samples of newsletters, day books and social media posts.

Panel considerations
201. In considering whether the service demonstrated Exceeding theme 3 for
Standard 5.2, the Panel noted it was unclear on the evidence provided how it
had informed their approach to supporting children to build and maintain
sensitive and responsive relationships with each other.
202. The Panel commented on the service’s Reconciliation Action Plan (RAP),
noting that while it demonstrated the service’s commitment to reconciliation
the level of family and/or community involvement in developing it was unclear,
nor was there evidence of the impact on practice, including its impact specific
to this Standard.
203. The Panel noted that, in their view, some of the evidence provided was more
reflective of other Exceeding themes and in some instances other Standards.
204. The Panel noted, for example, that one educator’s reflections of an interaction
with a parent was more reflective of Exceeding theme 2. They also noted that
this reflection didn’t articulate how this interaction had informed or changed
practice.
205. The Panel noted an educator’s reflections of a conversation with a Speech
Pathologist as another example which was more pertinent to Exceeding
Theme 2. They also added that this piece of evidence did not clearly
demonstrate how this conversation had informed their approach to supporting
children to build and maintain relationships.
206. The Panel remarked on the commissioning of an Aboriginal artist to design
and paint a mural. They noted that while this might contribute to creating a
sense of belonging for Indigenous children enrolled in the service, it was more
reflective of Quality Area 1.
207. The Panel commented on a piece of documentation of children’s engagement
in team games such as tug-of-war and relay baton races. They noted that
while these examples demonstrated children interacting with each other, it
was unclear how this practice was shaped by meaningful engagement with
families.
208. The Panel remarked on the service’s communication with families specific to
their PALS social skills program, noting that the evidence submitted was
primarily information sharing with families through newsletters and information
sheets. They noted that this evidence could have been strengthened by
demonstrating how they actively engaged with families in relation to this
program.
209. The Panel commented on documentation on children interacting and helping
each other as evidence of relationships between children, although it was
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unclear how this practice was shaped by meaningful engagement with
families.
210. The Panel cited examples of community visits as being reflective of a
commitment to inclusion and connections with families and community. They
questioned if this was sufficient in clearly demonstrating how practice is
shaped by meaningful engagement with families and communities.
211. The Panel questioned the submission of the service’s visitor register as
evidence. It was noted that this evidence was provided to demonstrate the
limited time the authorised officer spent in the service at the assessment and
rating visit. It was the service’s view that this demonstrated limited
opportunities to observe relationships between children.
Panel decision
212. The Panel by consensus decided to confirm the rating for Standard 5.2 as
Meeting NQS.

Standard 7.1
213. Standard 7.1 is that:
Governance supports the operations of a quality service.
214. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the
community.
Regulatory Authority’s view
Assessment and rating
215. Evidence submitted by the regulatory authority in relation to Standard 7.1 was
documented on page
of the Assessment Evidence Summary.
216. With specific reference to the service’s QIP, the following notes were
documented:
 The philosophy is displayed and provided to all new families and staff.
 The Grievance and Complaint policy is available to families and the
community on the parent noticeboard.
217. Evidence of practice specific to Standard 7.1 included the following:
 A student and volunteer handbook is provided in addition to a full staff
handbook for permanent staff.
 The children's records and staff files are stored confidentially in a locked filing
cabinet.
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 The philosophy is included in the induction process for all staff and in the
enrolment process for families.
 The values stated in the philosophy are reflected in the service's environment,
policies and procedures. For example, high levels of family involvement and
strong relationships developed.
 The nominated supervisor uses an excel spread sheet to indicate when staff
need to update working with children checks, first aid, including CPR, and the
date of their last child protection training.
 The staff display their own professional philosophy. It is presented on leaves
hanging on a tree.
 Regular audits of the service operations are completed by the coordinator to
ensure compliance with the National Law, the National Regulations and the
National Quality Standard.
 The services philosophy was used to set directions and build commitment in
recognising an indigenous commitment within the staff and families at the
service.
 The nominated supervisor is aware of the reasons and time frames required
to report certain circumstances and information to the Regulatory Authority.
 Professional development training has been provided to all staff to ensure the
philosophy guides planning and practice when delivering the program and
underpins the daily practice of the educators.
 The service policies are reviewed monthly, approximately
month in collaboration with families.
 The philosophy is reviewed
involved.

policies per

. Families, staff and children are all

 Educators complete a policy review survey to check they have read
mandatory policies and are therefore able to support decision making within
the service operations.
 A daily duties list is provided to trainee staff and frequent conversations to
discuss expectations and attitudes.
 The service has an effective management team that consists of a nonteaching director, a coordinator, a quality assurance coordinator an
educational leader and the actively involved approved provider.
 All human resource matters are managed off site by the approved provider in
liaison with the management team.
 A thorough induction process is provided to staff. A checklist is used to ensure
all mandatory aspects are completed prior to staff working with children.

Page 47 of 53

 All staff complete an induction questionnaire and have a follow up
conversation with the nominated supervisor to ensure all aspects of their role
and responsibilities are clear and ask any questions.
 All staff are provided with a job description based on their qualification level
and their role.
218. In the draft Rating Outcome Summary, Standard 7.1 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page ) state:
Governance and administrative systems are in place to ensure the effective
management of the service and that records and information is maintained in
accordance with legislative requirements. Processes are in place to ensure
complaints are addressed and investigated fairly and promptly. The service
philosophy, policies and procedures are available, reviewed regularly and
used to guide staff practice.
219. In the final Rating Outcome Summary, Standard 7.1 was rated as Meeting
NQS. Exceeding theme 1 was found to be demonstrated at the required level
for a rating of Exceeding NQS, but not Exceeding themes 2 and 3. The
analysis notes (see page 30) as detailed above were reiterated. An additional
statement read:
 Feedback for Standard 7.1 was considered and rating remains unchanged.
First tier review
220. In their First Tier Review Application, the provider sought a review of the rating
for Standard 7.1 in relation to Exceeding themes 2 and 3.
221. In the First Tier Review Decision Notice, on reviewing the evidence specific to
Standard 7.1, the panel concluded that there was sufficient evidence to
determine that Exceeding theme 2 should be amended to Yes, but not
Exceeding theme 3.
222. With regard to Exceeding theme 3, the panel considered evidence of practice
from assessment and rating as described previously.
223. The panel also considered evidence submitted by the provider in the
Assessment and Rating Feedback Form.
224. This evidence is set out below as
supporting documentation provided:

specific examples with reference to the

Example
 Philosophy draft was emailed out to parents for review. A parent responded,
requesting we include a focus on inclusion which the educators and
management were supportive of. The staff discussed how/where it could be
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added and a new draft emailed to parents again. The draft was later approved
and continues to reference an “inclusive” environment in our current
philosophy. The service implemented the display of “Inclusion matters”
posters in the foyer and rooms. Evidence - Email correspondence from
parents giving feedback on philosophy draft, copy of draft to include reference
to inclusion and poster example as displayed across the service.
Example
 Policy reviews are emailed to families and displayed in the foyer, inviting
feedback. They are also discussed at all NQF parent/staff meetings where
input is considered and changes made if required. Evidence - Meeting
minutes for Staff/Parent NQF Meeting, highlighting policy reviews, email
correspondence from a parent querying the policy update of our illness policy.
Example
 With the implementation of our Reconciliation Action Plan (RAP) it was
decided at a staff meeting, that our service philosophy should also reflect this.
drafts of the addition “Our Commitment to Reconciliation” was written and
emailed to staff and families to give their preference and further feedback. We
received many verbal comments and some emails in support of the new
addition to our philosophy and the most preferred of the
examples was
chosen. Evidence - suggestions given to staff and families for feedback,
including what it means to us at
Email sent to families
for review. Email from a parent in support of the final implementation of the
Reconciliation paragraph into our philosophy.
Example
 Families are invited to contribute to the development of QIP goals as well as
strengths using a variety of ways (
survey, Quality Area room for
improvement clipboards, requests to families via email and in most cases,
verbal discussions. We also target certain parents we feel would be willing
and/available to review sections of our QIP based on previous interest they
have shown in service decision making etc., as well as those who have a
teaching/early childhood background (of which we have many). One of the
parents emailed us a selection of QIP goals for Quality Area 2 as this is in line
with her role as the coordinator for Munch and Move. Suggestions have been
added to the QIP and in some cases, addressed immediately therefore not
required to become a QIP goal. Evidence - Email response from parent with
attachment showing suggestions on our QIP. QIP demonstrating where these
suggestions have been added.
ACECQA comment: Example
was submitted by the provider as
evidence for Standard 7.1 Exceeding theme 3. It was considered as
evidence by the regulatory authority for Standard 7.2 Exceeding theme 3 in
the First Tier Review Decision Notice.
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225. The panel’s response to the provider evidence specific to Standard 7.1 and
Exceeding theme 3 is detailed on page
of the First Tier Review Decision
Notice as follows:
The panel considered evidence recorded by the authorised officer and
evidence submitted by the approved provider. The panel acknowledges that
the approved provider has demonstrated that family feedback is sought and
considered in the review of the philosophy and policies of the service. It is the
panel’s view however, that the available evidence does not adequately show
how practice regarding the governance of the service, including administrative
systems, decision making and feedback processes, reflect and are influenced
by active involvement and shared decision making with families and/or the
community.
226. The panel concluded that there was insufficient evidence to determine that
Exceeding theme 3 should be amended to Yes to support an overall higher
rating for Standard 7.1
Approved Provider’s view
Assessment and rating
227. In commenting on the draft assessment and rating report, the provider
submitted a 31 page Assessment and Rating Feedback Form, along with
more than
pieces of evidence for five Quality Areas. This included
Quality Area 7.
228. Feedback specific to Standard 7.1 and Exceeding theme 3 as documented in
Assessment and Rating Feedback Form has been described previously in the
First Tier Decision Notice.
229.

additional piece of evidence specific to Standard 7.1 and Exceeding
theme 3 was submitted by the provider at assessment and rating but omitted
in the Assessment and Rating Feedback Form.

230. Explanatory notes in relation to this evidence were submitted by the provider
as additional summary points at second tier review and are included below.
The evidence demonstrates how the governance of the service actively
support families and the community to meaningfully engage with the service
philosophy, policies and procedures, and to provide feedback and contribute
to regular reviews.
The evidence shows email correspondence between staff and management
prior to surveying families regarding the proposal to reduce lengthy
documentation in the room’s daily learning journals in favour of better utilising
this time developing meaningful relationships with children. This survey also
followed the consultative process with families with the review of the service
philosophy.
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First tier review
231. In support of their application, the provider resubmitted five pieces of evidence
specific to Standard 7.1 and Exceeding theme 3.
Second tier review
232. In their Second Tier Review Application, the provider sought a review of
Standard 7.1 with regard to Exceeding theme 3, seeking to have the rating
amended from Not Demonstrating to Demonstrating.
233. The provider made
submissions with
pieces of supporting evidence.
This can be found on page
of their application and is included below.
234. With regard to Submission

, the provider stated:

Practice regarding the governance of the service reflect and are influenced by
active involvement and shared decision making with families. When the
service was taken over by new owners in the beginning of
, management
changed the method of collecting fees which was different from old methods
which were working well for enrolled families. After being advised it became
clear after the first few payment cycles this did not work for families. They
expressed concern via person and email to Director who met with coordinator
and owner to discuss further. The decision was made to involve parents in the
governance of the service and administration of the fee policy to enact
change.
How does this support Theme 3?
 Action taken welcomes, reflects and draws on the voices, priorities and
strengths of the families at the service.
 Decision making and feedback processes, reflect and are influenced by
active involvement and shared decision making with families
 The critical reflection of the director and coordinator led to clear guided
communication with owner strengthening governance practices.
235.

piece of evidence was provided in support of this submission. This
included emails from parents about changes to billing, emails from parents
about concern regarding options for billing, and a critical reflection regarding
governance practices.

236. With regard to Submission

, the provider stated:

We survey parents annually about all aspects of the service (in addition to
smaller surveys throughout the year) After reviewing survey parents
expressed concern that even though the food appeared to be very healthy we
served, the children were not eating it and often came home asking for food.
We made the decision to return to our original food supplied after working to
rectify issues which was broadly supported by families at the service. To
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ensure we had made a decision that was working for all of us, we asked the
undertook a review of the new menu using the voices of the children and the
families to evaluate it. Parents and children were asked to sit together at kindy
and
a number of questions. We were pleased that the response was
one very positive and gave us a number of suggestions that we shared with
the supplier.
How does this support Theme 3?
 Through the initial survey and the follow up the service supported and
enabled families to provide feedback on governance arrangements
including decision-making and feedback processes
 Both parents and children's voices were heard and action taken to
embrace their preferences and opinions.
237.

pieces of evidence were provided in support of this submission. This
included a newsletter update, emails from
, emails from families giving
input, a follow up introduction and survey for meals.

Panel considerations
238. In considering whether the service demonstrated Exceeding theme 3 for
Standard 7.1, the Panel noted some sound examples documented by the
authorised officer at assessment and rating with regard to the service’s
philosophy guiding practice.
239. The Panel questioned the extent to which the philosophy, and their policies
more broadly, were actively shaped by meaningful engagement with families,
or had been drafted internally by staff and sent out to families for comment.
240. The Panel noted, for example that the draft philosophy was emailed to families
for comment. An example of one parent’s feedback was submitted as
evidence. It is unclear how many families contributed overall, and how the
service engaged with families other than via email.
241. Drawing on another example, the Panel remarked that the addition of their
commitment to reconciliation in the service philosophy was decided on at a
staff meeting and emailed to families for feedback. Again, only
example of
parent’s feedback was submitted as evidence.
242. The Panel noted that email communication between staff and management
submitted as evidence for this Standard was more reflective of Exceeding
theme 2 than Exceeding theme 3.
243. The Panel commented on the NQF meeting minutes. While this makes
reference to policy review and how to communicate these to families, there
was no clear evidence to demonstrate how staff roles and responsibilities
(7.1.3) were informed by meaningful engagement with families or community.
244. The Panel noted that some of the evidence submitted (e.g. the development of
the service’s QIP) is more reflective of Standard 7.2 than Standard 7.1. They
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added that the only improvement noted in the QIP for this Standard was
simplifying systems for staff to access HR documents.
245. The Panel commented that communication with families in relation to the
change of management focused only on billing methods and not on a broader
range of governance related issues.
246. The Panel noted while the service report that they conduct annual surveys to
get feedback from families, they only submitted a survey about children’s food
preferences and provided only
completed survey as evidence.
Panel decision
247. The Panel by consensus decided to confirm the rating for Standard 7.1 as
Meeting NQS.
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