

Quality Area 6, Standard 6.2 as Meeting NQS



Quality Area 7, Standard 7.1 as Meeting NQS



Quality Area 7, Standard 7.2 as Meeting NQS

Issues under review
1.

The approved provider (provider) applied for a review of the ratings for the
above Standards on the grounds that the regulatory authority did not
appropriately apply the prescribed process for determining a rating level, and
failed to take into account or give sufficient weight to special circumstances
or facts existing at the time of the rating assessment.

2.

After the initial assessment and rating, the overall rating for the service was
Meeting NQS. Ratings specific to each Standard and Element were as
follows:
 Quality Area 1: Meeting NQS
 Standard 1.1: Meeting
o Element 1.1.1: Met
o Element 1.1.2: Met
o Element 1.1.3: Met
 Not demonstrating Exceeding themes 1, 2 & 3


Standard 1.2: Meeting
o Element 1.2.1: Met
o Element 1.2.2: Met
o Element 1.2.3: Met
 Not demonstrating Exceeding themes 1, 2 & 3



Standard 1.3: Meeting
o Element 1.3.1: Met
o Element 1.3.2: Met
o Element 1.3.3: Met
 Not demonstrating Exceeding themes 1, 2 & 3

 Quality Area 2: Meeting NQS
 Standard 2.1: Meeting
o Element 2.1.1: Met
o Element 2.1.2: Met
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o Element 2.1.3: Met
 Not demonstrating Exceeding themes 1, 2 & 3
 Quality Area 2: Meeting NQS
 Standard 2.2: Meeting
o Element 2.2.1: Met
o Element 2.2.2: Met
o Element 2.3.3: Met
 Not demonstrating Exceeding themes 1, 2 & 3
 Quality Area 3: Meeting NQS
 Standard 3.1: Meeting
o Element 3.1.1: Met
o Element 3.1.2: Met
 Not demonstrating Exceeding themes 1, 2 & 3
 Quality Area 3: Meeting NQS
 Standard 3.2: Meeting
o Element 3.2.1: Met
o Element 3.2.2: Met
o Element 3.2.3: Met
 Demonstrating Exceeding theme 3
 Not demonstrating Exceeding themes 1 & 2
 Quality Area 4: Meeting NQS
 Standard 4.1: Meeting
o Element 4.1.1: Met
o Element 4.1.2: Met
 Not demonstrating Exceeding themes 1, 2 & 3
 Quality Area 4: Meeting NQS
 Standard 4.2: Meeting
o Element 4.2.1: Met
o Element 4.2.2: Met
 Not demonstrating Exceeding themes 1, 2 & 3
 Quality Area 5: Meeting NQS
 Standard 5.1: Meeting
o Element 5.1.1: Met
o Element 5.1.2: Met
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 Demonstrating Exceeding theme 1
 Not demonstrating Exceeding themes 2 & 3
 Quality Area 5: Meeting NQS
 Standard 5.2: Meeting
o Element 5.2.1: Met
o Element 5.2.2: Met
 Demonstrating Exceeding theme 1
 Not demonstrating Exceeding themes 2 & 3
 Quality Area 6: Meeting NQS
 Standard 6.1: Meeting
o Element 6.1.1: Met
o Element 6.1.2: Met
o Element 6.1.3: Met
 Demonstrating Exceeding themes 2 & 3
 Not demonstrating Exceeding theme 1
 Quality Area 6: Meeting NQS
 Standard 6.2: Meeting
o Element 6.2.1: Met
o Element 6.2.2: Met
o Element 6.2.3: Met
 Not demonstrating Exceeding themes 1, 2 & 3
 Quality Area 7: Meeting NQS
 Standard 7.1: Meeting
o Element 7.1.1: Met
o Element 7.1.2: Met
o Element 7.1.3: Met
 Demonstrating Exceeding theme 3
 Not demonstrating Exceeding themes 1 & 2
 Quality Area 7: Meeting NQS
 Standard 7.2: Meeting
o Element 7.2.1: Met
o Element 7.2.2: Met
o Element 7.2.3: Met
 Not demonstrating Exceeding themes 1, 2 & 3
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3.

The provider applied for first tier review, making the following remarks in
relation to their grounds for review, as documented in the First Tier Review
Application:
 We disagree with a rating based on the evidence described in the final
report.
 We have additional background information about the evidence
described in the final report.
 We believe the authorised officer(s) did not take into account all of the
relevant evidence available at the time.

4.

Specifically, the provider sought a review of the following Quality Areas:


Quality Area 1: Meeting NQS
 Standard 1.1: Meeting NQS: Exceeding themes 1, 2 & 3
 Standard 1.2: Meeting NQS: Exceeding themes 1, 2 & 3
 Standard 1.3: Meeting NQS: Exceeding themes 1, 2 & 3



Quality Area 2: Meeting NQS
 Standard 2.1: Meeting NQS: Exceeding themes 1, 2 & 3
 Standard 2.2: Meeting NQS: Exceeding themes 1, 2 & 3



Quality Area 3: Meeting NQS
 Standard 3.1: Meeting NQS: Exceeding themes 1, 2 & 3
 Standard 3.2: Meeting NQS: Exceeding themes 1 & 2



Quality Area 4: Meeting NQS
 Standard 4.1: Meeting NQS: Exceeding themes 1, 2 & 3
 Standard 4.2: Meeting NQS: Exceeding themes 1, 2 & 3



Quality Area 5: Meeting NQS
 Standard 5.1: Meeting NQS: Exceeding themes 2 & 3
 Standard 5.2: Meeting NQS: Exceeding themes 2 & 3



Quality Area 6: Meeting NQS
 Standard 6.1: Meeting NQS: Exceeding theme 1
 Standard 6.2: Meeting NQS: Exceeding themes 1, 2 & 3



Quality Area 7: Meeting NQS
 Standard 7.1: Meeting NQS: Exceeding themes 1 & 2
 Standard 7.2: Meeting NQS: Exceeding themes 1, 2 & 3
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 the assessment and rating instruments and the final assessment and
rating report
 the service’s feedback to the draft report
 the application for first tier review and its attachments
 the regulatory authority’s findings at first tier review
 the regulatory authority’s submission to second tier review
 the provider’s response to the regulatory authority’s submissions.
8.

The Panel was also provided with advice from ACECQA on the Quality Areas
under review.

The Law
9.

Section 151 states ‘Following a review, the Ratings Review Panel may:
(a) confirm the rating levels determined by the Regulatory Authority; or
(b) amend the rating levels.’

Service context
10.
service is based in

is a preschool with
NSW.

11. The service’s last assessment and rating was in
received an overall rating of Exceeding NQS.

approved places. The

2014 where they

The Facts
12. The assessment and rating visit took place on
authorised officer.

2019 by one

13. The draft report was sent to the provider on
draft report was submitted by the provider on
was issued on
2019.

2019. Feedback on the
2019. The final report

14. The provider applied for first tier review on
authority made a decision on the review on
received the decision notice on
2019.

2019. The regulatory
2019. The provider

15. The provider applied for second tier review on
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2019.

General submissions from the provider
16. The provider submitted a
page document in support of their second tier
review application, in addition to
documents with supporting evidence.
17. The provider offered the following as context for their second tier review
application:
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Standard 1.1
18. Standard 1.1 is that:
The educational program enhances each child’s learning and development.
19. The regulatory authority found the service to be demonstrating Exceeding
themes 1 and 3 for Standard 1.1 but not Exceeding theme 2.
Regulatory Authority’s view
Assessment and rating
20. Evidence collected by the regulatory authority in relation to Standard 1.1 can
be found on pages 4-5 of the assessment and rating evidence summary.
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21. With specific reference to the service’s Quality Improvement Plan (QIP), the
following notes were documented on page :
 The educators have implemented a '
add to their creations or constructions.

' for children to reflect or

 Educators relate to theorists as part of the documentation process
 The '
' forms are used as a focal point in
documenting the child's learning journey.
 Families are encouraged to contribute to the programming
22. Evidence of practice specific to Standard 1.1 is documented on pages 4-5 of
the Assessment Evidence Summary and includes the following:
 A'
project is on display. The project was during term one and
parents lead the project with the children.There are three observations
reflecting the stages of the project. There are photos of the children and a
large artwork of flowers, trees, bees and beehive.
 An '
project is on display (Week
Two books on
spiders read to the children prompted conversations of the types of homes
spiders live in. There is a group observation linked to the learning outcomes
and photos. The children's artwork is displayed documenting their voices on
what their spiders can do or where they live.
 The children use a texta to write their name on their paper before painting.
 "We need to tidy up." The educators move around the playground and tidy
play areas. The children are encouraged to pack away toys.
 All children sit on the mat after tidying the playground.
 A two minute warning is given to pack away the toys.
 The services program
Code of Ethics are on display.

, Early Years Learning Framework and

 The children are given a five minute warning to pack away outdoors.
 An educator is clapping, the children copy. She sings a pack away song and
children begin to pack away. The educators move around the room and tidy,
children help when asked.
 It is a child's birthday.
sits at the front of the group. The educator places a
crown on
head, they have a birthday
with candles on a table in
front of
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 The educator lights the candles and they all sing happy birthday. The child
blows out the candles and they all give five big claps, kisses, hugs and count
out loud.
 The educator plays the '
birthday' song on the ipad. The children all
stand up and dance. Some children are holding hands in small circles and
jump to the music.
 A'
is written after a visit from community members
and posted on the service's communication platform.
 The '
is used for families to share their home lives with the
service or share something their child did at home. They email or upload
their story/photos to the services communication platform. The educators
print this off and place it in the book.
 ‘
and the
document the adventures the

are sent home for the week. The families
had with them and take photographs.

 The children sit on a mat and wait for an educator to direct them to the
bathroom. There is an educator at the bathroom area supervising children
washing their hands one at a time.
 There is a map of Indigenous Australia and acknowledgement to country on
display.
 There is an Indigenous flags poster on display.
 There is an Australian and an Aboriginal flag hanging on the wall.
23. In the draft Rating Outcome Summary, Standard 1.1.was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 5) state:
 The educational program is developed and delivered in a way that
consistently supports each child's interests and developing skills. All
aspects of the educational program, including experiences, routines, and
events provide opportunities for children's learning and development.
24. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 1.1 and
Exceeding theme 2. This can be found on pages 4-5). It states:
 Responding to each child's ideas and sense of agency.
 The families are sent a survey each year asking for feedback on the centre,
and specifically on the programs and practice within the centre. The
information collected from the survey helps develop pathways for critical
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reflection as a whole team, within the rooms and as leaders for the centre.
This shows the centres recognition of the importance of meaningful and
consistent feedback and communication with families at the service. Weekly
review reflects on the learning journeys of the children and theorises where
the learning might go providing opportunities for further intentional teaching,
family engagement and children to revisit journeys from the previous weeks
 Educators critically reflect in a variety of ways that informs their practice
(individually, team, whole staffing team, staff meetings,
, Inclusion Support Agencies,
,
,
,
external &
internal training, leadership training,
,
working party).
 The Director reflects with the

,

,

group,
in addition to reflecting Centre
based.
 The Centre critically reflects in conjunction with external agencies to
understand the Children's individual circumstances and developmental
needs as individuals but also facilitate the belief in children belonging to a
community (
).
 The Centre participates in
and
practice and critically reflect as a sector to research (

to inform best
).

25. The regulatory authority also considered supporting evidence specific to
Standard 1.1. Evidence specific to Exceeding theme 2 can be found on
pages 57-74. This includes:
 Families survey results and our reflection and feedback given to
families
 Copy of

's critical reflections

 Staff meeting reflections from 2019.
26. In the RA Response to Feedback document specific to Standard 1.1 it was
noted that, ‘Evidence was added to final report, but has not changed rating’.
27. In the final Rating Outcome Summary, Standard 1.1 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
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the required level for a rating of Exceeding NQS. Analysis notes provided in
relation to this Standard (see page 5) state:
 The educational program is developed and delivered in a way that
consistently supports each child's interests and developing skills. All
aspects of the educational program, including experiences, routines, and
events provide opportunities for children's learning and development.
Critical reflection informing practice is not yet embedded in the context of
.
First tier review
28. In the First Tier Review Decision Notice, the panel made the following
general comment:
 The panel would like to address the concerns of the service that their unique
circumstances in moving premises has not been adequately considered
throughout the assessment and rating process. The panel would like to
comment that as the service did not ‘change premises’ but instead reenrolled children in a different service (with a different service approval
number) it would be unfair to the assessment process as a whole to accept
evidence which is unrelated to the current service which is under
assessment, that being
. Where possible we
have taken information into account when reviewing the rating of the service
however were unable to consider some items of evidence as they clearly did
not occur at, or directly relate to, the service under assessment in this
assessment and rating process.
29. In their First Tier Review Application, the provider sought a review of the
rating for Standard 1.1 in relation to Exceeding themes 1, 2 and 3.
30. On reviewing the evidence, as stated in the First Tier Review Decision
Notice, the panel concluded that there was sufficient evidence to determine
that Exceeding themes 1 and 3 should be amended to Yes, but not
Exceeding theme 2.
31. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that the educational program is developed and delivered in
a way that consistently supports each child's interests and developing skills.
All aspects of the educational program, including experiences, routines, and
events provide opportunities for children's learning and development. Critical
reflection informing practice is not yet embedded in the context of
. Evidence points that support the attainment of
this Theme for this Standard were not recorded by the officer.
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32. The panel also considered feedback submitted by the provider in their First
Tier Review application. It states:
 The families are sent a survey each year asking for feedback on the centre,
and specifically on the programs and practice within the centre. The
information collected from the survey helps develop pathways for critical
reflection as a whole team, within the rooms and as leaders for the centre.


family group in the mornings and
afternoons, to allow for ratio regulations to be adhered to, but more
importantly for children to spend time with family including siblings, cousins
and friends. Encouraging ages to associate and further build relationships
and skills. This shows the centres recognition of the importance of
meaningful and consistent feedback and communication with families at the
service.

 The Educational Leader oversees the delivery of the program and curriculum
framework. She regularly holds robust discussions with educators to reflect
on what they have included in the program and why, including recognition of
the child’s voice.
 The educational leader follows up with the educators on their own critical
reflection and together they develop plans and goals for immediate and
ongoing benefits of the room, children and families.
 The families are invited to discuss their child’s interests and development
with the room educators throughout the year. We offer informal and formal
meetings, when requested, and cover the educator to meet confidentially
with families outside the room. Meaningful engagement with families is
embedded in the centres practices, and forms the basis of the high quality
care and education the children and families receive.
 The Director, Educational Leader and Educators all use Critical reflection to
inform the program at
. This is seen in
individual reflections, as a part of weekly reviews and during staff meetings.
 Educators also reflect on comments made by families on the
communication tool.
 The Educational Leader also critically reflects with Educational Leaders from
other
. Bringing back
information to share with the Educators at
.
33. Evidence considered by the panel at First Tier Review specific to Standard
1.1 and Exceeding theme 2, was described in their First Tier Review
Application as follows:
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 Once the survey results are collated and critically reflected upon the parents
are given an overview of the results that outlines actions the service will take
as a result of critical reflection.
 The room routine is critically reflected upon by educators and with parent
input and changed to support the children’s needs, this has included
changes from winter to summer and to incorporate family grouping time.
 The Educational Leader meets with all educators during her Educational
Leader time. The amount of hours per week is allocated to the Educational
Leader for planned time to provide an opportunity for critical reflection and
discussion with all educators. This time is built into the roster to enable staff
time to reflect together and the mentor to set goals and evaluate critically
together on progress.
 Discussions between Educational Leaders and Educators are recorded so
that progress towards goals can be reflected upon.
 Formal and informal meetings are offered to families, these are offered
through the
communication tool.
 Examples of critical reflection from Director, Educational Leader, educators
and staff meeting minutes
 Reflections from families and educators together


are shared by the educational leader.

34. In considering the feedback and supporting evidence supplied by the
provider, the regulatory authority highlighted the following claims in the First
Tier Review Decision Notice:
 The families are sent a survey each year asking for feedback on the centre,
and specifically on the programs and practice within the centre. The
information collected from the survey helps develop pathways for critical
reflection as a whole team, within the rooms and as leaders for the centre.
 The Educational Leader oversees the delivery of the program and curriculum
framework. She regularly holds robust discussions with educators to reflect
on what they have included in the program and why, including recognition of
the child’s voice.
 The educational leader follows up with the educators on their own critical
reflection and together they develop plans and goals for immediate and
ongoing benefits of the room, children and families.
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 The Director, Educational Leader and Educators all use critical reflection to
inform the program at
. This is seen in
individual reflections, as a part of weekly reviews and during staff meetings.
 Educators also reflect on comments made by families on the
communication tool.
 The Educational Leader also critically reflects with Educational Leaders from
other
. Bringing back
information to share with the
.
35. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 1.1 is detailed on pages
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside the evidence noted by the authorised officer. Evidence points
relating to critical reflection were not documented by the authorised officer
as part of the assessment and rating of the service. The service submitted
some evidence of reflection however the panel feels these examples were
limited and did not demonstrate that curriculum decision making is informed
by critical reflection and past incidents as outlined in the Guide to NQS
document.
 There is also insufficient evidence to demonstrate that this process involves
all educators, is ongoing, and how it has contributed to improvements in
practice over time.
36. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 1.1.
Approved Provider’s view
Assessment and rating
37. In commenting on the draft assessment and rating report, the provider
submitted a
page document and
pieces of supporting evidence.
38. Feedback and supporting evidence specific to Standard 1.1 and Exceeding
theme 2 has been described previously.
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First tier review
39. In their First Tier Review Application, the provider submitted a
page
document, with supporting evidence. The provider specified the following
grounds for review:
 We disagree with a rating based on the evidence described in the final
report.
 We have additional background information about the evidence
described in the final report.
 We believe the authorised officer(s) did not take into account all of the
relevant evidence available at the time.
40. The provider also submitted the following information as context to their
application:




41. Feedback and supporting evidence specific to Standard 1.1 and Exceeding
theme 2 has been described previously.
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Second tier review
42. In their Second Tier Review Application, the provider sought a review of
Standard 1.1 with regard to Exceeding theme 2.
43. In support of their submission, the provider made the following commentary
in their Second Tier Review Response with regard to each Element of
Standard 1.1.
44. Specific to Element 1.1.1 and Exceeding theme 2, the provider stated:
 Our practice is informed by critical refection and guided by the Early Years
Learning Framework.
 The educators reflect on, and discuss, each child’s learning and
development with colleagues in the centre. These discussions take place
both informally throughout the day and or are documented in the ‘
After reflection ideas for future activities are documented
and planned for the children.
 All educators are provided with a
which supports educators in their curriculum
development and documentation of the children’s learning. This document
compliments the Early Years Learning Framework which underpins our
practice and relationships with children.
 The
is a living document. To ensure
it remains relevant it is critically reviewed at keys times or as necessary at
both our
and Educational Leader meetings
during the year. As a result of these peer discussions we have developed a
edition of this document.
 The programming and documentation is regularly critically reflected upon as
a standing item in our staff meeting which is then used to inform and change
practice. The Educational Leader has a standing agenda item on the staff
meeting agenda.
 The Educational Leader attends regular Educational Leader meetings where
she critically reflects on practice in relation to our educational program,
practice and the EYLF. This is a community of engaged critical reflective
practitioners who work together collaboratively
 The Educational Leader oversees the delivery of the Educational program.
She regularly holds robust discussions with educators to reflect on what they
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have included in the programme and why. This includes recognition of the
child’s voice.
 The Educational Leader follows up with the educators on their own critical
reflection methods and discuss how reflection benefits the room, children
and families.
 The Director, Educational Leader and Educators all use critical reflection to
inform the program. This is seen in individual reflections, room reflections, as
a part of weekly reviews and on the Educational programme.
 Documentation and observations are done with links to the Early Years
Learning Framework and our Philosophy. The educators regularly reflect on
how they are using the EYLF outcomes in their programming to ensure it is
authentic, meaningful and meets the individual needs of children and families
in our community.
 The philosophy was developed after deep critical reflection between
educators, families and children. The EYLF is embedded throughout our
philosophy using words from the document such as belonging and being as
we all believe this to extremely important to our practice.
 The families are sent an annual parent survey to gain feedback, the survey
contains specific feedback in relation to the program and practice at the
centre. The areas of improvement identified in the survey are then critically
reflected as a team and used as a priority moving forward.
 Mid-year summaries which are completed for each child are the product of
extended discussion and critical reflection and robust discussion amongst
the early learning centre directors, Educational Leaders and the educator
team at the
. The philosophy behind the summaries is based
on the Early Years Learning Framework using the 5 outcomes where
educators can record any milestones and reflect on learning for the child’s
first 6 months in their learning environment.
45. Evidence submitted by the provider specific to Element 1.1.1 and Exceeding
theme 2 includes:


meeting minutes discussing update to guide

 Minutes from the Staff meeting showing our discussions on reflections.
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 Staff meeting minutes showing Educational Leader section
 Critical reflection from the room
 Critical reflection children’s reflection from the weekend on a weekly
review
 Copy of a learning story showing links to the EYLF and Philosophy
 Copy of
 Philosophy development, reflection from educators, families and
children’s voices
 Survey results
 Educational Leaders meeting minutes referring to mid-year summaries
and Transition to School Statements.
46. Specific to Element 1.1.2 and Exceeding theme 2, the provider states:
 Our practices are informed by critical reflection where observations of the
interests of the children are made and then used to provide responsive
teaching and scaffolding. Educators listen to the views of children and
observe their interests and engage in open-ended questions and
interactions with the children. Future experiences are planned with these
interests and discussions in mind. We incorporate the children’s voices into
the program and reflect on the best ways to do this. The incorporation of
children’s voices can also be seen on the
where educators
record any requests, ideas or thoughts from the children and families can
place ideas as well. This shows the program is child centred and child
focussed.
 The Centre has
staff members on the Reconciliation Action Plan
Working Group (RAP). This working group was formed after critical
reflection on meaningful engagement with the community, considering what
more could be done to recognise the Aboriginal and Torres Strait Islander
communities and their cultures. As a result of educator's active participation
in the development of a RAP and providing feedback to the wider team
through both informal conversations and feedback and discussions at
regular meeting we have seen our child-centred practices continue to be
strengthened within a culturally safe environment. Educators and children
have worked together to develop an Acknowledgement of Country which
children sing or say and has become a regular part of our day.
 The Educational Leader (EL) oversees the delivery of the program and
curriculum framework. The EL regularly holds robust discussions with
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educators to reflect on what they have included in the program and why,
including recognition of the child’s voice.
 The Educational Leader follows up with the educators on their own critical
reflection and together they develop plans and goals for immediate and
ongoing benefits of the room, children and families. Educational Leader
time is built into the programme allowing time to meet with educators.
 The families are invited to discuss their child’s interests and development
with the room educators throughout the year. We offer informal and formal
meetings, when requested, and cover the educator to meet confidentially
with families outside the room. Meaningful engagement with families is
embedded in the centres practices, and forms the basis of the high quality
care and education the children and families receive.
47. Evidence submitted by the provider specific to Element 1.1.2 and Exceeding
theme 2 includes:
 Once the survey results are collated and critically reflected upon the
parents are given an overview of the results that outlines actions the
service will take as a result of critical reflection
 The room routine is critically reflected upon by educators and with parent
input and changed to support the children’s needs, this has included
changes from winter to summer and the to incorporate family grouping
time
 The Educational Leader meets with all educators during her Educational
Leader time. The amount of hours per week is allocated to the
Educational Leader for planned time to provide an opportunity for critical
reflection and discussion with all educators. This time is built into the
roster to enable staff time to reflect together and the mentor to set goals
and evaluate
 Discussions between Educational Leaders and Educators are recorded
so that progress towards goals can be reflected upon.
 Examples of critical reflection from Director, Educational Leader,
educators and staff meeting minutes
 Two copies of the
activity & children’s voice

showing the process of interest to planned

 Deliverables RAP
 Educational Leader time is built into the program allowing the Educational
Leader time to meet with educators.
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48. Specific to Element 1.1.3 and Exceeding theme 2, the provider states:
 Across our Centre we place emphasis on reflecting on all areas of our
program so that we can consistently strive to provide the best care and
education for all the children at
. Reflection
on all parts of the program, including routines and transitions occur as a
result of ongoing verbal discussions, observations and documentation.
 We critically evaluated our routines in the room and, with the best interests of
the children in mind. As a result some of the additional activities have been
introduced at rest time such as yoga, quiet reading and puzzles during this
time while continuing to provide mattresses for the children who need to
sleep. This demonstrates critical reflection informing practice which leads to
improved program learning opportunities for children.
 Educators regularly reflect on the centre routines; through robust discussions
these are reviewed to ensure that we are continually meeting the needs of
children and wider centre community in order to continually improving our
practice. For example, the introduction of family grouping at the start and end
of each day as a result of the attendance patterns of children.
 Individual room teams discuss and reflect upon their routines which then
leads to any necessary changes. These discussions may occur via informal
conversation or more robust discussions at staff meetings and are
documented in staff meeting minutes or via the ‘
’
sheets. For example, critical reflection concerning the logistics of working on
two levels / floors at key times such as mealtimes, and the need to transport
food up and down stairs. Through robust discussion and critical reflection the
following outcomes were agreed including better utilisation of the
to avoid any WHS hazards when moving food and drinks
,
purchasing drink bottle holders to make transporting these more easily;
managing the needs of sleeping children with those that are ready to go out
and play.
 Routines have also been changed to provide long uninterrupted blocks of
play where children have the choice of what to play. This improves children’s
learning opportunities as the routine allows for small and large group
interactions, quiet spaces for children who need and want a quieter space.
49. Evidence submitted by the provider specific to Element 1.1.3 and Exceeding
theme 2 includes:
 Staff meeting minutes showing provocation on children’s agency


weekly Review encouraging children’s agency

 Staff meeting minutes discussing changes to routine
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 Staff critical reflection and changes to
 Reflections in Staff meetings on logistics of the

and

Routines
building

Panel considerations
50. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 1.1, the panel commented that many of the same pieces of
evidence had been submitted at assessment and rating, and again at first
and second tier review.
51. The panel noted that many of the examples provided were more a
demonstration of describing an activity or occurrence, rather than of critical
reflection, which requires a deeper level of analysis, examination and critical
thinking.
52. The panel commented on the staff meeting minutes dated
2018,
which state “
” and the prescriptive nature of
the stated process
”), questioning if all
educators had a clear understanding of the ongoing, cyclical nature of critical
reflection.
53. The panel noted that documentation submitted as evidence was
predominately a description of the learning experiences offered and what had
occurred rather than an analysis of that learning, and with no clear,
consistent links between observations of children and the educational
program.
54. The panel noted that the evidence provided did demonstrate knowledge of
the children in the service, however, it was not clear how this knowledge
informed curriculum decisions. The panel also noted documented evidence
did not consistently capture individual children’s progress against the learning
outcomes of the approved learning framework.
55. For example, the panel was unable to identify what informed the service’s
decision to teach the children
noting there was no clear link to how
their knowledge of children’s strengths, ideas, cultures, and interests had
informed this decision. Further, they questioned the use of apps to teach
when feedback from families appeared to express a preference for
children to have less screen time and access to devices /apps and more free
play opportunities.
56. The panel remarked that the reflections submitted as evidence didn’t clearly
demonstrate robust debate or discussion amongst the team. For example,
there were no minutes of staff meetings documenting staff discussions at a
critical level and how these discussions informed the educational program.
Further, evidence submitted was predominately individual observations
rather than critical reflection undertaken as a team.
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57. The panel questioned the service’s approach to referencing theorists in
pedagogical documentation, commenting that this appeared to be occurring
at a ‘surface level’, rather than reflecting a deep understanding of these
theoretical perspectives or demonstrating how this understanding had
influenced practice.
58. The panel concurred with the regulatory authority’s view at first tier review,
agreeing there was insufficient evidence to demonstrate that critical reflection
is embedded across the service for this standard, or involving educators and
the educational leader reflecting individually and together.
Panel decision
59. The Panel by consensus decided to confirm the rating for Standard 1.1 as
Meeting NQS.

Standard 1.2
60. Standard 1.2 is that:
Educators facilitate and extend each child’s learning and development.
61. The regulatory authority found the service to be not demonstrating Exceeding
themes 1, 2 and 3 for Standard 1.2.
Regulatory Authority’s view
Assessment and rating
62. Evidence submitted by the regulatory authority in relation to Standard 1.2 can
be found on pages 6-7 of the Assessment and Rating Evidence Summary.
63. With specific reference to the service’s QIP, the following notes were
documented on page 6:
 Philosophy: The educators are passionate about early childhood education
and scaffold children's learning through play.
 Progressive mealtimes enable children to make choices regarding their
participation in the routine.
 The program and routine is open ended and flexible.
 The service has planned periods of indoor and outdoor play where children
are able to move freely from one experience to the other.
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64. Evidence of practice specific to Standard 1.2 is documented on pages 6-7 of
the Assessment Evidence Summary and includes the following:
 An educator assists a child to put on an apron to do a painting. When the
child completes the painting the educator hangs it on the fence with a peg.
 All children sit on the mat to listen to a book. When finished the educator
asks children to choose which room they'd like to go to. The children line up
at the door and move with an educator to room
.
 A child approaches an educator and says, "I'm hungry." The educator
replies, "Okay, lets go and find your lunch box." The educator takes the child
to the lunch boxes to help him find his.
 Three boys ask to play soccer, the educator takes them to the shed to get
the soccer nets and they set them up in the playground.
 A sand timer is used for the children to take turns with the ipads. When the
timer ends the educator tells the children the timer is finished and the
children move onto a different area.
 An educator approaches a small group of children and one child says,
"These are our
babies." The educator asks, "How old are they? The
child replies, "Twenty." The educator asks, "Twenty days?" The child replies,
"No twenty." The educator asks, "Twenty years?" The child replies,"Yes."
 The children hear a noise and ask, "What's that?" The educator says, "It
could be a leaf blower, or maybe a chainsaw?" "The child asks, "Is he cutting
down a tree?" The educator replies, "He could be but we can't see him, we
can only just hear him."
 All children sit on the mat after dancing and are directed two at a time to
wash their hands before getting an ice block.
 All children line up at the door to walk downstairs to the outdoor playground.
An educator says, "Hands down by your side as we walk.”
 An educator asks, "What do you want to make?" The child replies, "A farm
and dogs that round up sheep." The educator asks, "Do you know what type
of dog rounds up sheep?" The child replies, "No." The educator says, "Cattle
dogs."
 A child is using scissors and the educator says, "That's it open, close, open,
close." The educator watches the child cut the paper.
 A child approaches an educator and asks, "I want to make a paper
aeroplane." The educator replies "Go and get some paper and bring it back."
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The child brings back the paper and the educator tells him step by step how
to make the aeroplane.
 An educator says, "(Child) brought in a tool box, his bathroom is getting
renovated." Some children gather around her and she shows them some of
the tools.
 The educators says, "You close this latch up so it locks the tool box and you
don't lose any." "It also keeps them safe so the children don't hurt
themselves." The educator packs away the toolbox in the store room.
 A child says, "I wish I could bring in my toys." The educator replies, "You can
bring them in for news and we'd love to see them."
 The children get their hats and jackets and sit on the steps. An educator
sings a song with them until all children are ready. All children move to room
one to line up to go outside. They all move outdoors.
 An educator walks around the playground and asks children if they'd like to
wash hands for morning tea.
 A child chooses a basket from the low shelf and places it on the mat to play.
 An educator stops some girls playing and says, "I would like you to come
here to the craft table, I have three spots free." Three girls walk to the craft
table.
 In the craft area the educator talks about what the children can use on the
table to design an artwork.
65. In the draft Rating Outcome Summary, Standard 1.2.was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 6) state:
 Educators thoughtfully plan a program that is fostered around using
children's interests to guide learning experiences. Educators engage in
children's play using open ended questions and modelling to extend
children's learning. Children's agency is promoted and opportunities are
available for the children to make decisions about their daily routine
however, this practice is not consistent with all educators.
66. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 1.2 and
Exceeding theme 1. This can be found on pages 7-8. It states:
 Observation variety is used to facilitate a true picture of the child where
jotting, anecdotal, work sample; learning story, developmental summary,
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transition to school statement, and verbal observational techniques are used
to inform the program and families on the child's learning development.
 The Daily program
documents the children's interests, intentional
teaching practices and any future planning.
 Weekly review is uploaded to
for families to engage with on a weekly
basis, Educators identify the children's learning and where the learning may
go in the future. Additional documentation such as the
family stories and community engagement is used to enrich the
programming cycle.
 The
program explores in depth projects of deep interests
of the children, areas of interest to the families or educators to inform the
program.
 The cycle of planning enables for the individual child's, interests and
developmental needs to be planned and catered for as the forefront of the
program.
 The program, environment and routine is open ended and flexible with the
cycle of planning and intentional teaching program open to opportunities and
possible learning journeys not originally planned.
 The children are encouraged to assist in the set up and pack away of the
environments.
 Progressive mealtimes enables children to make choices regarding their
participation in routine activities or remain engaged in their own play.
67. The regulatory authority also considered supporting evidence specific to
Standard 1.2. Evidence specific to Exceeding theme 1 can be found on
pages 3-11. It includes:
 A copy of the service’s
68. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 1.2 and
Exceeding theme 2. This can be found on pages 8-9. It states:
 The educational leader oversees the delivery of the program and curriculum
framework. She regularly holds robust discussions with educators to reflect
on what they have included in the program and why, including recognition of
the child's voice.
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 The educational leader follows up with the educators on their own critical
reflection and together they develop plans and goals for immediate and
ongoing benefits of the room, children and families.
 Observation documentation is reflected on at the end of the learning
documentation piece and referenced to theorists, EYLF, Philosophy, family
goals, aspirations and learning developmental outcomes.
 Observational practices are reflected upon Individually and as a group in
team meetings, verbally on a daily basis, staff meetings, networking
meetings,
conference, ECA conference, with
external stakeholders in the inclusion support agency, external stakeholders
such as speech therapists & occupational therapists, Early Intervention
family meetings formal and informal.
 Observation guide to promote professional documentation was developed for
educators to reflect upon. This document is consistently reviewed by
Educators, directors and the Educational leader group.
 Daily program is available for the parents to see; contribute and build
communication pathways for conversations with educators, the children and
other families.
69. The regulatory authority also considered supporting evidence specific to
Standard 1.2. Evidence specific to Exceeding theme 2 can be found on
pages 15-16. This includes:
 Educational Leaders notes on

/emails regarding programming and;

 Reflecting with the children and capturing their voices
 Staff critical reflection
 Observation/Programming Guide.
70. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 1.2 and
Exceeding theme 3. This can be found on pages 9-12. It states:
 We believe this standard should be rated at exceeding.
 We consider that Theme 3 for this standard is demonstrated as there is
continuous meaningful engagement with families within the service, families
within the community and the community. The community consists of the
children, and their families, the centre and its educators, and the community
of
It is through partnerships with external agencies, for the
benefits of the children's development, as well as agencies to aid the families
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in supporting the development of their children and resources to help build
connections where needed.
 The local community plays an important role in providing agencies that guide
and educate families as well as the children. The enrolment process includes
meeting face to face with children and families, and allows for the provision
of and discussion about the centre, the room which the children will be in and
the connection we aim to build with the family. Other aspects of the centres
operation are thoroughly explained, particularly introducing the educators,
the room and centre procedures, and the program. Families are encouraged
to come for 1-3 orientation visits, where the family member stays with the
child and spends time in the room or outdoor environment becoming familiar
and comfortable, and start building connections. It is explained to families
when they first come that our most important aim is to make the family feel
welcome and secure in the service and the relationships with the educators,
as this will then reflect and assist with settling. This consistent enrolment
process demonstrates ongoing meaningful connections with families.
 Families are given a '
' and ‘'
' form
on enrolment and at the beginning of each year. The
form is used
with in the child's room to help educators develop greater knowledge on
each individual child. The information contains things such as allergies; food
likes and dislikes what the child is currently interested in, routines at home,
settling toys, and any other important information.
 The '
' form is given out at the beginning of each
year, or on enrolment. These encourage the families to express in writing
what their goals are for their children during the year, and then the educators
as a team, critically reflect on these goals, and inform the families how they
plan on implementing programs and practices to help the child achieve the
goals.
 At the beginning of each year, we hold orientation evenings for families to
meet with educators. The families are given a detailed description of the
procedures within the room, meet the educators in a more informal setting,
discuss some important policies, and opportunities for them to ask any
questions.
 In recognition of the diverse cultures and nationalities in the community, we
have many educators who we utilise, helping interpret and join in the
enrolment process, giving families an opportunity to feel welcome to ask
questions and talk in their home language. The service has two
representatives that attend the
Reconciliation Action Plan committee. This committee was formed
after critical reflection on the meaningful engagement with the community,
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and what more could be done to recognise the Aboriginal and Torres Strait
Islander people and their culture. A survey was created and sent out to all of
staff. This was to gauge the
understanding and current implementation of recognition of the Aboriginal
and Torres Strait Islander people and their culture, in our services.
71. The regulatory authority also considered supporting evidence specific to
Standard 1.2. Evidence specific to Exceeding theme 3 can be found on
pages 19-89. It includes:
 Copy of

Form



Form

 Parent information Evening
 RAP meeting minutes
 RAP – Survey for

staff

 RAP Action Plan
 Staff training / meetings held with
.

and with

72. In the RA Response to Feedback document specific to Standard 1.2 and with
reference to all Exceeding themes it was noted that, ‘Evidence was added to
final report, but has not changed rating’.
73. In the final Rating Outcome Summary, Standard 1.2 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
the required level for a rating of Exceeding NQS. The analysis notes provided
in relation to this Standard remained unchanged.
First tier review
74. In their First Tier Review Application, the provider sought a review of the
rating for Standard 1.2 in relation to Exceeding themes 1, 2 and 3.
75. With regard to Exceeding theme 1, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that educators thoughtfully plan a program that is fostered
around using children's interests to guide learning experiences. Educators
engage in children's play using open ended questions and modelling to
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extend children's learning. Children's agency is promoted and opportunities
are available for the children to make decisions about their daily routine
however, this practice is not consistent with all educators. The following
evidence points were also recorded:
 Philosophy: The educators are passionate about early childhood education
and scaffold children's learning through play. (confirmed as yes from the
service QIP)
 Progressive mealtimes enable children to make choices regarding their
participation in the routine. (confirmed as yes from the service QIP)
 The program and routine is open ended and flexible. (confirmed as yes from
the service QIP)
 An educator assists a child to put on an apron to do a painting. When the
child completes the painting the educator hangs it on the fence with a peg.
 An educator stops some girls playing and says, "I would like you to come
here to the craft table, I have three spots free." Three girls walk to the craft
table.
76. The panel considered feedback submitted by the provider in their First Tier
Review application. It states:
 The Philosophy is the foundation of the Centre and the starting point for the
Centre beliefs, values and practice and has been developed through
meaningful engagement.
 The service philosophy has been embedded from the conception of the
Philosophy and the values are underpinned by the
Values –
 The Philosophy is referenced in all children’s developmental documentation
on
which demonstrates the Philosophy and is reflected upon in the
curriculum and guides the practice of the service.
 The documentation of the curriculum and of the children’s developmental
learning journey is embedded in practice at the service. All educators have a
guide on the documentation requirements for the service called
(known as ‘
’) which translates to a consistent and
uniform approach to documentation and curriculum development.
 All new staff receive ‘
embedded practice.

’ during induction to ensure consistency and

 Each Individual child’s learning journey is embedded in practice curriculum
documentation and planning cycle. The child and family voice is the
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foundational starting point for the planning cycle. Each individual child’s
needs, strengths, interests and challenges are documented on, scaffolded
and extended through intentional teaching practices and planned for in future
opportunities.
 All families are encouraged to comment on the program either through the
online
tool or through writing up in the
section of the
program.
77. Evidence considered by the panel at First Tier Review, specific to Standard
1.2 and Exceeding theme 1 was described in their First Tier Review
Application and includes:


The Philosophy is displayed in written form and through pictures drawn by
the children. Philosophy & Pictures



All Educators relate documentation of children to the philosophy



All Educators are guided by the
tool. Which is a guide to
documentation, critical reflection and program development.



The
tool has been critically reflected upon
and reviewed by all educators and the
group.



Partnership with families’ forms given to families upon enrolment and at the
beginning of every year.



This information provides the basis for the goals the educators will work
towards throughout the year. (Documentation captured is often linked to the
goals set by the families).



The
is shared with families weekly located at the centre and
through the online communication tool
and is reflected upon by
Educators.

78. The panel’s response to the provider evidence specific to Exceeding theme 1
and Standard 1.2 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside the information recorded by the authorised officer. The panel also
consulted with the exceeding guidance notes in the Guide to NQS document.
The panel concluded that there is insufficient evidence to demonstrate that
educator practice consistently reflects the indicators of this Theme for this
Standard. For example, there was minimal evidence that demonstrated the
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consistent consideration and promotion of children’s agency or that
educators take opportunities to extend children’s learning at the level
required for the attainment of this Theme.
79. The panel concluded that there was insufficient evidence to determine that
Exceeding theme 1 should be amended to Yes to support an overall higher
rating for Standard 1.2.
80. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that educators thoughtfully plan a program that is fostered
around using children's interests to guide learning experiences. Educators
engage in children's play using open ended questions and modelling to
extend children's learning. Children's agency is promoted and opportunities
are available for the children to make decisions about their daily routine
however, this practice is not consistent with all educators. Evidence points
that support the attainment of this Theme for this Standard were not
recorded by the officer.
81. The panel considered feedback submitted by the provider in their First Tier
Review application, which has been described previously with regard to
Standard 1.1. It states:
 The families are sent a survey each year asking for feedback on the centre,
and specifically on the programs and practice within the centre. The
information collected from the survey helps develop pathways for critical
reflection as a whole team, within the rooms and as leaders for the centre.


family group in the mornings and
afternoons, to allow for ratio regulations to be adhered to, but more
importantly for children to spend time with family including siblings, cousins
and friends. Encouraging ages to associate and further build relationships
and skills. This shows the centres recognition of the importance of
meaningful and consistent feedback and communication with families at the
service.

 The Educational Leader oversees the delivery of the program and curriculum
framework. She regularly holds robust discussions with educators to reflect
on what they have included in the program and why, including recognition of
the child’s voice.
 The educational leader follows up with the educators on their own critical
reflection and together they develop plans and goals for immediate and
ongoing benefits of the room, children and families.
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 The families are invited to discuss their child’s interests and development
with the room educators throughout the year. We offer informal and formal
meetings, when requested, and cover the educator to meet confidentially
with families outside the room. Meaningful engagement with families is
embedded in the centres practices, and forms the basis of the high quality
care and education the children and families receive.
 The Director, Educational Leader and Educators all use Critical reflection to
inform the program at
. This is seen in
individual reflections, as a part of weekly reviews and during staff meetings.
 Educators also reflect on comments made by families on the
communication tool.
 The Educational Leader also critically reflects with Educational Leaders from
other
. Bringing back
information to share with the Educators at
.
82. Evidence considered by the panel at First Tier Review specific to Standard
1.2 and Exceeding theme 2 was detailed in their First Tier Review
Application. This has been described previously.
83. In considering the feedback and evidence submitted by the provider in their
First Tier Review application, the panel highlighted the following claims in the
First Tier Review Decision Notice:
 The families are sent a survey each year asking for feedback on the centre,
and specifically on the programs and practice within the centre. The
information collected from the survey helps develop pathways for critical
reflection as a whole team, within the rooms and as leaders for the centre.
 The Educational Leader oversees the delivery of the program and curriculum
framework. She regularly holds robust discussions with educators to reflect
on what they have included in the program and why, including recognition of
the child’s voice.
 The educational leader follows up with the educators on their own critical
reflection and together they develop plans and goals for immediate and
ongoing benefits of the room, children and families.
 The Director, Educational Leader and Educators all use Critical reflection to
inform the program at
. This is seen in
individual reflections, as a part of weekly reviews and during staff meetings.
 Educators also reflect on comments made by families on the
communication tool.
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 The Educational Leader also critically reflects with Educational Leaders from
other
. Bringing back
information to share with the Educators at
.
84. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 1.2 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside the information recorded by the authorised officer. The evidence
submitted in support of this theme does not clearly demonstrate critical
reflection guiding practice in relation to this Standard. For example,
educators documenting critical reflection in relation to children’s opportunities
for agency within the physical environment nor does it address intentional
teaching practices or responsiveness to children. The attainment of this
Theme requires educators to engage in critical reflection which guides and
informs future improvements in professional practice in relation to the
elements contained within Standard 1.2.
85. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 1.2.
86. With regard to Exceeding theme 3, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that educators thoughtfully plan a program that is fostered
around using children's interests to guide learning experiences. Educators
engage in children's play using open ended questions and modelling to
extend children's learning. Children's agency is promoted and opportunities
are available for the children to make decisions about their daily routine
however, this practice is not consistent with all educators. Evidence points
that support the attainment of this Theme for this Standard were not
recorded by the officer.
87. The panel considered feedback submitted by the provider in their First Tier
Review application. It states:
 Families are introduced on enrolment to the Centres programming, planning
and children’s learning development (including milestones, and
developmental summaries). They are invited to join
which is the
online software application, giving ongoing access to the child’s profile
containing, learning development stories, a weekly reflection of the program,
a weekly update email from the Director/Nominated Supervisor, and other
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important information. Families are encouraged to comment, add their own
stories or information on their child, and to give feedback. They can also
nominate other people they would like to have access to their own child’s
profile.
 Families, who do not have access to emails, or computers, have the
information printed for them.
 Parent information evenings are held at the start of each Term to ensure
families are provided with opportunities to reflect on the previous Term and
to share the outcomes for the children and the service.
 Families are shown the ‘
’ program, and it is explained on
enrolment and throughout the week, how important it is to have the parent’s
voice and the child’s voice in the program. We ask families to contribute by
writing on the
, writing on post-it notes at the sign in sheets and
discussing with educators. The Educational Leader critically reflected on the
most effective and attainable way to collect valuable information from
families, and through discussion with them on orientation, post-it notes were
introduced to the sign in area.
 Meaningful engagement is facilitated through a program where families are
encouraged to actively contribute towards the program and practice of the
service on the daily
.
 Families have their voices recognized through parent input which
demonstrates the value of having families voices embedded in the program.
This is encouraged and evidenced in a variety of ways (email, post it notes,
direct write up, verbal, communication book, sibling).
 There is continuous meaningful engagement with families within the service,
families within the community and the community. The community consists
of the children, and their families, the centre and its educators, and the
community of
It is through partnerships with external agencies, for
the benefits of the children’s development, as well as agencies to aid the
families in supporting the development of their children and resources to help
build connections where needed.
 The local community plays an important role in providing agencies that guide
and educate families as well as the children. The enrolment process includes
meeting face to face with children and families, and allows for the provision
of and discussion about the centre, the room which the children will be in and
the connection we aim to build with the family. Other aspects of the centres
operation are thoroughly explained, particularly introducing the educators,
the room and centre procedures, and the program. Families are encouraged
to come for 2-3 orientation visits, where the family member stays with the
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child and spends time in the room or outdoor environment becoming familiar
and comfortable, and start building connections. It is explained to families
when they first come that our most important aim is to make the family feel
welcome and secure in the service and the relationships with the educators,
as this will then reflect and assist with settling. This consistent enrolment
process demonstrates ongoing meaningful connections with families.
 In recognition of the diverse cultures and nationalities in the community, we
have many educators who we utilise, helping interpret and join in the
enrolment process, giving families an opportunity to feel welcome to ask
questions and talk in their home language.
 The service has two representatives that attend the
Reconciliation Action Plan committee. This
committee was formed after critical reflection on the meaningful engagement
with the community, and what more could be done to recognise the
Aboriginal and Torres Strait Islander people and their culture. A survey was
created and sent out to all of
staff. This was to gauge the understanding and current implementation of
recognition of the Aboriginal and Torres Strait Islander people and their
culture, in our services.
 Links with community and support agencies such as
Inclusion Support,
, and Bi-cultural support workers have been used ongoing
throughout the year to ensure all children are included within the program.
Other professional services such as speech therapists, occupational
therapists, paediatricians and
work in partnership with families and
our educators to provide consistency and strategies for the child and family.
For the benefit of families who may struggle to access support we provide
information on various topics and areas that parents can find aid when
needed, for example free workshops at
.
 Families are welcomed at the centre at any time, and we also hold special
events such as information nights, end of year disco, graduation, morning
and afternoon teas for Fathers and Mother’s Day and Book Week.
 Local community services such as
Eyesight
Screening
are also arranged annually and this is embedded into
the curriculum planning. Positive feedback from families ensures this is
embedded into centre practice.
 Incursions are arranged to visit the centre throughout the year. These allow
for the children and families to be involved in a variety of learning
experiences from within local and outside organisations. Incursions such as
aboriginal performance
),
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,
,
community and the cultures that live within it.

recognise the local

 Excursions to the local areas and supermarket have encouraged the children
to explore their local environments. Families are consulted and provided with
risk assessments for these excursions. Children are asked for feedback
about how the excursions went and this information then informs the next
planned excursion and is communicated to the families seeking their
feedback.
 This dedicated and consistent approach to incursions, excursions and
discussions of the local community, demonstrate ongoing meaningful
commitment to the families and community.
 Local community cultural recognition and celebrations are practised
throughout the year where our diverse community is recognised. These
include but are not limited to Harmony Day, Anzac Day, Reconciliation week
and NAIDOC Week. Families are informed through
about these
events and what experiences are being implemented to recognise these
cultures. Displays are presented in rooms and the service foyer for children
and families to view.
 Documentation accompanies these presentations to enable children,
educators and families to recognise the importance of these events.
Meaningful engagement with the families and community sets the creation of
the celebrations recognised at the centre. Our service has a strong
connection with
School where many of our children will
attend.
88. Evidence considered by the panel at First Tier Review specific to Standard
1.2 and Exceeding theme 3 was described in the providers First Tier Review
Application. This includes:
 The
documentation tool has helped to connect families to the centre
further. Weekly Updates, weekly reviews of the program, documentation
such as Jottings, Learning stories, Developmental checklists and
Developmental summaries are all shared through the online tool
The
tool has also seen an increase in the number of comments placed by
families. From
to
2019 there have been
comments made by
families and since the team started using the
tool there have been
over
comments made.
 Parent information evening documentation shows the commitment to
engaging with the community and connecting in a genuine information
exchange between families and educators.
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 Parent’s voices are captured in the program through a section in the
and through comments or posts made on
 Parents often add their own stories to
which gives the Educators an
opportunity to engage the families further and connect home and Pre-school
in a meaningful way.


have creased connections through the
sustainability actions they are taking which is a large part of the program.
There are local and national events that the service has become involved in
including simultaneous story time.

 An educator from
Volunteered to work at
to support a
-speaking child. Working with educators to
ensure the smooth transition of this child into the
environment.
 Indigenous culture is celebrated and shared with the children at
this has occurred due to the opportunity of being
involved in the development and implementation of
Reconciliation Action Plan.
 Links to community are evident in this area with the use of Bicultural support
workers,
NDIS. The Director and Educational Leader have both
made connections with these support services within the community.
 Families are given information regarding workshops for families to attend
through our online documentation system
 The families feel a sense of belonging at the service and this is seen through
the high number of families that attend many of the service functions.
 Documentation shows the connection to the community through both inviting
them into the centre and through the children venturing out, ensuring the
excursion policy is followed and a risk assessment is completed. This
practice is embedded as a regular practice in curriculum planning.
 In 2018 the centre went on excursions within the local community. Annuals
excursions to local primary school is attached from
as a
.
 Excursion Evaluations are completed for Excursion to public school.
 Excursion Evaluation to


.
for Harmony Day in 2018, please see attached.

Page 40 of 212

89. In considering the feedback and evidence submitted by the provider in their
First Tier Review application, the panel highlighted the following claims in the
First Tier Review Decision Notice:


family group in the mornings and
afternoons, to allow for ratio regulations to be adhered to, but more
importantly for children to spend time with family including siblings, cousins
and friends. Encouraging ages to associate and further build relationships
and skills. This shows the centres recognition of the importance of
meaningful and consistent feedback and communication with families at the
service.

 The families are invited to discuss their child’s interests and development
with the room educators throughout the year. We offer informal and formal
meetings, when requested, and cover the educator to meet confidentially
with families outside the room. Meaningful engagement with families is
embedded in the centres practices, and forms the basis of the high quality
care and education the children and families receive.
 Families are introduced on enrolment to the Centres programming, planning
and children’s learning development (including milestones, and
developmental summaries). They are invited to join
which is the
online software application, giving ongoing access to the child’s profile
containing, learning development stories, a weekly reflection of the program,
a weekly update email from the Director/Nominated Supervisor, and other
important information. Families are encouraged to comment, add their own
stories or information on their child, and to give feedback. They can also
nominate other people they would like to have access to their own child’s
profile.
 Families, who do not have access to emails, or computers, have the
information printed for them.
 Parent information evenings are held at the start of each Term to ensure
families are provided with opportunities to reflect on the previous Term and
to share the outcomes for the children and the service.
 Families are shown the ‘
program, and it is explained on
enrolment and throughout the week, how important it is to have the parent’s
voice and the child’s voice in the program. We ask families to contribute by
writing on the
, writing on post-it notes at the sign in sheets, and
discussing with educators. The Educational Leader critically reflected on the
most effective and attainable way to collect valuable information from
families, and through discussion with them on orientation, post-it notes were
introduced to the sign in area.
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 Meaningful engagement is facilitated through a program where families are
encouraged to actively contribute towards the program and practice of the
service on the daily
.
 Families have their voices recognized through parent input which
demonstrates the value of having families voices embedded in the program.
This is encouraged and evidenced in a variety of ways (email, post it notes,
direct write up, verbal, communication book, sibling).
 There is continuous meaningful engagement with families within the service,
families within the community and the community. The community consists
of the children, and their families, the centre and its educators, and the
community of
It is through partnerships with external agencies, for
the benefits of the children’s development, as well as agencies to aid the
families in supporting the development of their children and resources to help
build connections where needed.
 The local community plays an important role in providing agencies that guide
and educate families as well as the children. The enrolment process includes
meeting face to face with children and families, and allows for the provision
of and discussion about the centre, the room which the children will be in and
the connection we aim to build with the family. Other aspects of the centres
operation are thoroughly explained, particularly introducing the educators,
the room and centre procedures, and the program. Families are encouraged
to come for 2-3 orientation visits, where the family member stays with the
child and spends time in the room or outdoor environment becoming familiar
and comfortable, and start building connections. It is explained to families
when they first come that our most important aim is to make the family feel
welcome and secure in the service and the relationships with the educators,
as this will then reflect and assist with settling. This consistent enrolment
process demonstrates ongoing meaningful connections with families.
 In recognition of the diverse cultures and nationalities in the community, we
have many educators who we utilise, helping interpret and join in the
enrolment process, giving families an opportunity to feel welcome to ask
questions and talk in their home language.
 The service has two representatives that attend the
Reconciliation Action Plan committee. This
committee was formed after critical reflection on the meaningful engagement
with the community, and what more could be done to recognise the
Aboriginal and Torres Strait Islander people and their culture. A survey was
created and sent out to all of
staff. This was to gauge the understanding and current implementation of
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recognition of the Aboriginal and Torres Strait Islander people and their
culture, in our services.
 Links with community and support agencies such as
Inclusion Support,
, and Bi-cultural support workers have been used ongoing
throughout the year to ensure all children are included within the program.
Other professional services such as speech therapists, occupational
therapists, paediatricians and
work in partnership with families and
our educators to provide consistency and strategies for the child and family.
For the benefit of families who may struggle to access support we provide
information on various topics and areas that parents can find aid when
needed, for example free workshops at
.
 Families are welcomed at the centre at any time, and we also hold special
events such as information nights, end of year disco, graduation, morning
and afternoon teas for Fathers and Mother’s Day and Book Week.
 Local community services such as
Eyesight
Screening (
are also arranged annually and this is embedded into
the curriculum planning. Positive feedback from families ensures this is
embedded into centre practice.
 Incursions are arranged to visit the centre throughout the year. These allow
for the children and families to be involved in a variety of learning
experiences from within local and outside organisations. Incursions such as
aboriginal performance
),
recognise the local
community and the cultures that live within it.
 Excursions to the local areas and supermarket have encouraged the children
to explore their local environments. Families are consulted and provided with
risk assessments for these excursions. Children are asked for feedback
about how the excursions went and this information then informs the next
planned excursion and is communicated to the families seeking their
feedback.
 This dedicated and consistent approach to incursions, excursions and
discussions of the local community, demonstrate ongoing meaningful
commitment to the families and community.
 Local community cultural recognition and celebrations are practised
throughout the year where our diverse community is recognised. These
include but are not limited to Harmony Day, Anzac Day, Reconciliation week
and NAIDOC Week. Families are informed through
about these
events and what experiences are being implemented to recognise these
cultures. Displays are presented in rooms and the service foyer for children
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and families to view. Documentation accompanies these presentations to
enable children, educators and families to recognise the importance of these
events. Meaningful engagement with the families and community sets the
creation of the celebrations recognised at the centre. Our service has a
strong connection with
School where many of our
children will attend.
90. The panel’s response to the provider evidence specific to Exceeding theme 3
and Standard 1.2 is detailed on pages
and
of the First Tier Review
Decision Notice. It states:
 The panel considered the information supplied by the approved provider
alongside the information recorded by the authorised officer. The panel
reflected on the guidance notes for this Theme for this Standard within the
Guide to NQS document. The service have submitted a range of statements
and examples of practice that show how they regularly engage with their
families and members of the local community however, the panel feels that
these are insufficient in demonstrating the indicators of this Theme for this
particular Standard. For example, how educators meaningfully engage with
families to draw on their understanding of children’s strengths and skills and
how this information is used in order to facilitate and extend children’s
learning and development.
91. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 3 should be amended to Yes to support an
overall higher rating for Standard 1.2.
Approved Provider’s view
Assessment and rating
92. Feedback and supporting evidence specific to Standard 1.2 and Exceeding
themes 1, 2 and 3 has been described previously.
First tier review
93. Feedback and supporting evidence specific to Standard 1.2 and Exceeding
themes 1, 2 and 3 has been described previously.
Second tier review
94. In their Second Tier Review Application, the provider sought a review of
Standard 1.2 with regard to Exceeding theme 1.
95. In support of their submission, the provider made the following commentary
in their Second Tier Review Response with regard to each Element of
Standard 1.2.
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96. Specific to Element 1.2.1 and Exceeding theme 1, the provider states:
 Intentional teaching is embedded in our centre operation. This is
demonstrated through educator's ability to follow up and scaffold children’s
interests during the day. Educators are also attuned to feedback provided
by families concerning their child’s interests, or the aspirations they may
have for their child. Educators record this information via the programming
and planning
and use this to plan follow up extension
experiences.
 Intentional teaching is an embedded practice at our centre and this is
demonstrated through evidence provided concerning our services
programming
and weekly reviews on each group of children.
 Educators are deliberate, thoughtful and meaningful in their thoughts and
actions when programming and planning for children. Attached are a child’s
with Educator goals and then
individual observations that show how intentional teaching practices are
embedded within the curriculum.
97. Evidence submitted by the provider specific to Element 1.2.1 and Exceeding
theme 1 includes:
 Partnering with Parent Questionnaire and individual observations showing
intentional teaching practices
98. Specific to Element 1.2.2 and Exceeding theme 1, the provider states:
 Our educators work to scaffold children’s learning by having knowledge and
awareness of their interests.
 We capture children’s voices within our programming and planning, and this
is evident on our programming
.
 The Daily program
documents the children’s interests,
intentional teaching practices and any future planning.
 Weekly review is uploaded to
for families to engage with on a weekly
basis, Educators identify the children’s learning and where the learning may
go in the future.
 Additional documentation such as the
, family
stories and community engagement is used to enrich the programming
cycle.
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 The
program explores in depth projects of deep
interests of the children, areas of interest to the families or educators to
inform the program.
99. Evidence submitted by the provider specific to Element 1.2.2 and Exceeding
theme 1 includes:
 Example of programming
with children’s voices included and
intentional teaching highlighted
 Supplementary program scaffolding children’s learning
100. Specific to Element 1.2.3 and Exceeding theme 1, the provider states:
 The documentation of the curriculum and of the children’s developmental
learning journey is embedded in practice at the service. The ‘
’ are used by all educators. This guide translates
to a consistent and uniform approach to documentation and curriculum
development.
 All new staff receive a copy of the ‘
’
during induction to ensure consistency and embedded practice. This is a
discussion point with new educators with their supervisor and during their
probationary period. In addition, it is further discussed with the EL to embed
this type of practice during mentoring sessions. Our Educational Leader
regularly puts Educator messages on
 Each Individual child’s learning journey is embedded in practice curriculum
documentation and planning cycle. The child and family voice are the
foundational starting point for the planning cycle. Each individual child’s
needs, strengths, interests and challenges are documented, scaffolded and
extended through intentional teaching practices and planned for in future
opportunities.
 All families are encouraged to comment on the program either through the
online
tool or through writing up in the
section of the
program.
101. Evidence submitted by the provider specific to Element 1.2.3 and Exceeding
theme 1 includes:
 The Philosophy is displayed in written form and through pictures drawn by
the children. Philosophy & Pictures.
 All Educators relate documentation of children to the philosophy.
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 All Educators are guided by the
tool, which is a guide to
documentation, critical reflection and program development. Educational
Leader message on
 The
tool has been critically reflected upon
and reviewed by all educators and the
group.


forms given to families upon enrolment and at the
beginning of every year.

 This information provides the basis for the goals the educators will work
towards throughout the year. (Documentation captured is often linked to the
goals set by the families.
102. Specific to Element 1.2.1 and Exceeding theme 2, the provider states:
 Staff and team meetings provide educators with regular opportunities to
critically reflect on and discuss curriculum considerations, such as intentional
aspects of the program including Munch and Move, scheduling incursions,
following up specific interests or areas of observed needs.
 Staff were encouraged to think about how Intentional teaching could be
meaningful and age-appropriate while still be play-based in its presentation.
One of our
shared information on intentional teaching and this
was placed as material for staff to read in the staff room.
 Educators attended Munch and Move training and meetings with Munch and
Move advisors and implemented regular intentional teaching of Munch and
Move within the program. This is seen on the programming
attached.
103. Evidence submitted by the provider specific to Element 1.2.1 and Exceeding
theme 2 includes:


shared interesting reading on intentional teaching for
educators to view in the staff room

 Staff attended Munch and Move training and meetings
 Programming

with Munch and Move linked on the

104. Specific to Element 1.2.2 and Exceeding theme 2, the provider states:
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 The Educators document the daily interests of the children reflecting on how
they can respond and extend on their interests or ideas via the ‘daily
reflection sheets’.
 The Educators evaluate outcomes and effectiveness of the monthly
Educational Programme through robust discussions and critical reflection.
The interests of the children and how their learning has been extended is
documented. The program aims to scaffold learning and respond to the
interests of the children in the room.
 Children voices and comments are included in the critical refection of the
curriculum, particularly demonstrated via the “
” which captures
a range of ongoing projects, incursions, excursions and the children’s
responses to these.
 In the rooms the Educators reflect on what the children’s interests are and
activities and intentional learning experiences are planned to follow on
these interests. These interests are then reflected on and further learning
experiences are planned. For example, A child
came into the centre
and bought in some photos of
with a
. This sparked a
huge interest of the children’s and was the beginning of further discussions
with the children on insects, bugs and spiders. Another child
then
came into the centre with a photo of a
at
home.
 The children observed
news and the photo of the spider. Due to
this interest amongst the children this created many opportunities for
educators to scaffold the children’s learning and also encouraged family's
involvement. We then had a couple of our mums and
come
into the centre and engage children in a bee project. This interest continued
over a few weeks and the parent involvement flowed over this time from
stories, to collage, to painting and then to learning about honey and bees
wax. We then reflected and based on sharing ideas, extended our program
further by inviting
from “
to come in and make bee wax
wraps with the children.
 The voice of the children is incorporated into the program via the
where either educators can write the child’s input or parents can
contribute. This is then critically reflected upon and recorded in individual
and group reflections.
 Children are encouraged to assist with setting up environments, educators
support children to choose materials and resources. Having conversations
with children allows us to gain an insight into the child’s interests and be
responsive. This information supports reflective practice and changes to the
set up of materials based on feedback from the children.
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105. Evidence submitted by the provider specific to Element 1.2.2 and Exceeding
theme 2 includes:
 Copy of 3 room Reflection sheets with children’s current interests
 Staff meeting minutes on supporting educators with reflections


–

& Simultaneous story time

 Observation relating to spiders/insects and bugs.
106. Specific to Element 1.2.3 and Exceeding theme 2, the provider states:
 The Educational Leader oversees the delivery of the program and
curriculum framework. The EL regularly holds robust discussions with
educators to reflect on what they have included in the program and why,
including recognition of the child’s voice.
 The Educational Leader follows up with the educators on their own critical
reflection and together they develop plans and goals for immediate and
ongoing benefits of the room, children and families.
 Provocations are used in staff meetings to facilitate robust discussion, for
example around children’s agency, what this means it means and how to
support children and educator practice in the centre. Staff reflected on their
own practice and provided examples of times when they allowed children to
make decisions. This discussion and the following critical reflection led to
changes in practice and encouraged educators to think critically about
children’s agency being more than just choice.
 Our philosophy values and promotes children’s agency and decisionmaking skills, ‘Children are listened to and their choices are respected in
our warm and caring and environment”, “Children are encouraged to share
their lives with their peers and educators through daily conversations and
news times”. Staff reflect on these statements in their daily work with
children. We use daily reflections sheets to ensure we are providing child
directed learning which enables children to make choices and be
empowered. Daily reflections then inform further practice and the program
delivered to the children.
107. Evidence submitted by the provider specific to Element 1.2.3 and Exceeding
theme 2 includes:
 Reflection - Staff meeting minutes about Agency
 Daily Room reflections
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 Educational Leader message on reflective practice
 Director message on

encouraging staff to reflect on their practices.

108. Specific to Element 1.2.1 and Exceeding theme 3, the provider states:
 Parents complete a “
” in
which they provide feedback on the goals or aspirations they have for their
child. As educators we reflect on these areas and incorporate them into our
programme. Often these goals are related to early
literacy and numeracy. We provide families with feedback on how their child
is working towards meeting these goals both via documented assessment of
learning, one to one conversation and or more formal meetings.
 Our Educational Leader meets regularly with the
to engage with a community which then shapes and
informs practice.
 Parent engagement can be tracked via
- this shows us the level of
engagement that parents show in the information posted to
109. Evidence submitted by the provider specific to Element 1.2.1 and Exceeding
theme 3 includes:
 Copy of
and
linked on
 Photocopy of proof that we have linked the parent goal to our intentional
teaching practice
 Copy of parent engagement graph.
110. Specific to Element 1.2.2 and Exceeding theme 3, the provider states:
 The centre values the child’s voice and input as a starting point in
conjunction with family input. The child and family voices are the foundation
of the centre practice and programming. The parents are invited to speak to
Educators about their child’s current interests or to place a post-it note on the
so that Educators can follow up on these interests. The voice of
the child is put up on the
and this leads to further related
experiences.
Example:
 A child

came into the centre and bought in some photos of
with a
. This sparked a huge interest of the children’s and was
the beginning of further discussions with the children on insects, bugs and
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spiders. Another child

then came into the centre with a photo of a
at
home.

 The children observed
news and the photo of the spider. Due to this
interest amongst the children this created many opportunities for educators
to scaffold the children’s learning and also encouraged family's involvement.
We then had a couple of our mums and
come into the centre
and engage children in a bee project. This interest continued over a few
weeks and the parent involvement/partnership flowed over this time from
stories, to collage, to painting and then to learning about honey and bees
wax. We then extended our program further by inviting
from
“
to come in and make bee wax wraps with the children.
 This demonstrates engagement with our community to provide responsive
and adaptive teaching.
and
news with the Moth and Spider led
to instant discussion and interest from children around insects, bugs and
spiders. This interest then flowed naturally into the program demonstrating
that our teaching is responsive and shaped by meaningful engagement with
community and families.
 Our Educational Leader regularly meets with our
. Our practice in relation to
our program is regularly influenced and shaped by the robust discussions
had at these meetings. Our EL has a regular standing item on the agenda in
our staff meeting to pass on any information from the Educational Leaders
meeting as well as provide opportunities for reflection.
111. Evidence submitted by the provider specific to Element 1.2.2 and Exceeding
theme 3 includes:
 Photocopy of the



showing children’s voices

Weekly Reviews on insects, bugs and spiders
–Making bees Wax Wraps

112. Specific to Element 1.2.3 and Exceeding theme 3, the provider states:
 Parents complete a
at the beginning
of each year with comments on what they would like their child to learn this
year. Educators then review and make “
”.
When educators take observations these relate back to the child’s partnering
with parents questionnaire.
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 Our Educational Leader has professionally networked with Educational
Leaders at other centres to gain ideas around our practice and how we
empower children. Based on the information gained during these visits and
with the Educational Leader community changes have been made to how we
reflect in this area.
113. Evidence submitted by the provider specific to Element 1.2.3 and Exceeding
theme 3 includes:
 Incursion with


Child’s interest in the
holidays to this event.

project lead to visit in the school

Panel considerations
114. In considering whether the service demonstrated Exceeding Theme 1 for
Standard 1.2, the panel decided there was not sufficient evidence to warrant
this.
115. The panel noted examples of sound practice in documentation dated in 2018,
for example the discussion regarding
the robot. They also
commented on the extension of children’s interest in spiders through art. The
panel remarked, however, that on the basis of the evidence provided, these
examples of practice were less evident in practice in 2019, and not
consistently evident of embedded practice at the exceeding level.
116. The panel cited some examples of practice noted in the assessment
evidence summary (e.g. an educator’s questions to a child about what type of
dog rounds up sheep, and a response to a child’s request to make a paper
aeroplane), commenting that these appeared to represent missed
opportunities to fully explore each child’s interests and extend their learning.
117. The panel considered there to be an absence of consistency in approach to
educational practice, particularly with regard to being responsive to children’s
ideas and extending their learning. They also noted the evidence submitted
was more focused on large group experiences than on individual children’s
experiences.
118. The panel remarked on documentation regarding
personalised
door signs, seeing this as a missed opportunity to extend
learning
and development, notably with regard to
parent’s aspirations for
to continue building friendships with peers.
119. Using another example, the panel questioned the intention behind the name
matching / mosaic activity, which in their view, was not evidence of
exceeding practice in supporting or extending children’s emerging literacy
skills.
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120. The panel also commented on the example of the obstacle course, set up in
response to a child’s interest in a
television show. They
remarked on this as an opportunity to extend on children’s interests, noting
they didn’t see clear evidence of educators supporting children who were
older / more skilled to scaffold other children’s learning.
121. The panel concurred with the regulatory authority’s view at first tier review
with regard to there being limited evidence of how all educators extend
children’s learning and development.
122. The panel commented on the example specific to making changes to the
lunch time routine. They noted there was little detail about the educational
program and children’s progress towards learning outcomes of the approved
learning framework.
123. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 1.2, the panel noted that the evidence provided focused more on
descriptors of activities with some suggested follow up, rather than a deeper
level of analysis and critical reflection.
124. The panel cited educational leader feedback noted previously, defining
critical reflection as now being reflection. It was the view of the panel that this
reflects a lack of understanding of what critical reflection means.
125. The panel also commented on the requirement to complete two critical
reflections per fortnight, noting that critical reflection should be an ongoing,
organic process, although it might not always be documented.
126. The panel commented on the daily reflection and communication ideas
submitted as evidence, noting that in some instances these documents were
incomplete, with no follow up responses recorded as evidence of how
practice is informed by critical reflection for this standard.
127. The panel noted that much of the evidence submitted as examples related to
operational matters, for example
critical reflection about morning tea
and family grouping, rather than being reflective of the individual children and
how educators are facilitating and extending children’s learning and
development.
128. The panel remarked that staff meeting minutes do not demonstrate evidence
of robust discussion and debate or evaluation of the curriculum, including
each child’s progress against the learning outcomes of the approved learning
framework.
129. The panel noted that the evidence provided did not demonstrate if and how
educators are drawing on theoretical and philosophical influences, or how
this has influenced practice over time.
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130. The panel also commented that there was no evidence of critical reflection
occurring with regard to professional development or reading with regard to
extending each child’s learning and development, and any intentionality in
curriculum decision making.
131. In considering whether the service demonstrated Exceeding Theme 3 for
Standard 1.2, the panel noted that the evidence provided demonstrates a
clear articulation of how meaningful engagement with families and/or the
community shapes practice from the perspective of the service’s leadership.
It was not clear, however, if this practice was being consistently and
systematically applied by all educators across the service.
132. The panel cited some examples of sound practice, for example the
eco-workshop, engaging children in making bees wax wraps,
which included some commentary about the children’s learning and what’s
next. They also noted the example of
mother’s contribution to the
program to build on
interest in bugs, insects and spiders.
133. The panel also cited an example of a
parents questionnaire
provided by
family, commenting that the observation provided by the
service, in their view, didn’t reflect
family’s aspirations for
134. The panel remarked on the use of iPads, commenting on one photo of a
small group of children viewing one iPad. They noted parents’ concerns cited
previously about the use of devices, commenting that they did not see this
feedback shaping the educational program.
135. The panel commented on evidence submitted documenting educators’
responses to family feedback. They noted there was no clear information
about how families could share information about their child or contribute to
the educational program through ongoing and meaningful engagement.
136. The panel also remarked on a slide from the parent information night,
advising parents their options for communicating with educators, noting this
wording was not indicative of ongoing and meaningfully engagement.
137. The panel considered that on balance, there was no clear evidence of how
meaningful engagement with families informs all educators’ knowledge of
children’s strengths and how that information informs the learning
opportunities provided to extend those strengths.
Panel decision
138. The Panel by consensus decided to confirm the rating for Standard 1.2 as
Meeting NQS.
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Standard 1.3
139. Standard 1.3 is that:
Educators and coordinators take a planned and reflective approach to
implementing the program for each child.
140. The regulatory authority found the service to be demonstrating Exceeding
themes 3 for Standard 1.3 but not Exceeding themes 1 and 2.
Regulatory Authority’s view
Assessment and rating
141. Evidence submitted by the regulatory authority in relation to Standard 1.3 can
be found on pages 8-11 of the Assessment and Rating Evidence Summary.
142. With specific reference to the service’s QIP the following notes were
documented on page 8:
 Philosophy: The service provides a program based on children's individual
strengths, needs and interests.
 An observation guide to promote professional documentation was developed
for educators to reflect upon.
 Observation documentation is reflected on and referenced to theorists,
EYLF, philosophy, family goals, aspirations and learning developmental
outcomes.
 The service is participating in the
program.

'

143. Evidence of practice specific to Standard 1.3 is documented on pages 8-11
of the Assessment Evidence Summary and includes the following:
 The educational leader supports the educators on the program, observations
and linking the observations to theorists.
 Parent teacher days are held twice a year to discuss the children's
development.
 The approved providers
book is located in the staff room for educators to refer to during
programming.

Page 55 of 212

 The activities are documented on the
. There is a
for
each preschool group. At the end of the week a photo is taken and sent to
the parents in the '
 The
' has a picture of the
and group observations
on some activities. There are photos that link to the observations. There is
an '
' section that lists follow up activities. The
observations are linked to the learning outcomes.
 Daily reflections are completed by educators on the '
document. The educational leader explains that they
started using this document this year.
 The early childhood teacher and diploma educators take turns to document
the information on the service's communication platform.
 The documenting of observations includes sections for the observation,
photographs, 'What learning do I think is happening here?', 'Opportunities
and possibilities', Linking to the learning outcomes and
goals.
 The educational leader was questioned by a parent and asked why her child
just plays? The educational leader reflected on this and has developed a
slide show presentation focusing on the benefits of play for the upcoming
parent information night.
 The educational leader communicates with educators on professional
practice through the service's communication platform or on a private social
media platform.
 The educational leader, nominated supervisor or a selected educator
approve observations before they are posted to families on the service's
communication platform.
 Meetings with the educational leader are an opportunity for educators to set
goals on program and practice. She also supports them and discusses how
they are going to work towards these goals.
 At staff meetings items are discussed and reflection occurs with planning
and programing during these meetings with the educational leader.
 “Reflective practice is used for planning and for changes that need to be
made."
 Daily reflection is used on the programming board. The daily reflection sheet
is completed as a room, the educators complete this and it is given to the
educational leader.
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 The service started the year by having children arrive in both rooms.
has timber boards and the noise level increased during this morning
period. The team reflected and implemented a change where all children put
their bags in the lockers in room
and all group together in room
for
the morning settling in.
 The educational leader reflects on professional practice at the educational
leader network meetings.
 Progressive morning tea is a practice the service has implemented this year.
They found it to be beneficial and have introduced progressive lunch as of
the end of last term.
 Critical reflection is discussed individually with educators in their meetings
with the educational leader. Practices also get discussed and reflected on in
staff meetings as a group.
 The educators can use the services private message board on their
communication platform to discuss and reflect with the educational leader.
 Information shared with families includes the '
' which has
group observations. Indiviidual observations are emailed through out the
year. The nominated supervisor also does '
' for families.
Communication with families in via the service's communication platform.
 Mid year the educators complete a developmental checklist. The transition to
school learning summary is completed at the end of the year.
 Educator's jottings on the
19 includes an observation, photos, 'What do
I think is happening here', 'Opportunities and responsibilities', linked to
learning outcomes and comments sections. The parent has left a comment
"Thank you."
 The educator's learning story dated
.19 includes a narrative, photos, child
is has information reflecting on child development knowledge and linking it
theorist 'Piaget', opportunities and possibilities and it is linked to the learning
outcomes.
 The educational leader meeting update to staff dated
.19. This
documented a discussion outlining the educator requirements for
programming and documenting.
 The observation, documentation and programing guidelines lists types of
documentation and service requirements. There are examples of each
documentation type and how to format them.
 Program development and records are on a
that all educators
can contribute to. It has areas for children's voices / parent input, teacher
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intent/ children's development needs, future planning/ core curriculum. There
is a
for each group on display.
 '
' documents child's interest/parent
input, intentional teaching and daily reflection columns all have a follow
up/response link column. On the back are sections for
accident/injury/incident/illness, parent to staff information, any other
comments.
 '
' dated
.19 in the daily
reflection column, the name of two activities that went well were
documented. There was nothing documented in the 'What did not go well'
column.


' dated
.19 in the daily
reflection column comments of 'Low numbers' and 'High interest in bikes'
were documented for what worked well. In the column 'What did not work
well' the comment 'No lunch cover' has been documented.

 In the 'Weekly review' dated
19 a photo of the '
is documented. There are three observations on group
activities documented with photos. In the '
section follow up experiences have been documented for each observation.
It has been linked to the learning outcomes. A parent has made a comment
'Thanks so much, looks like you had a great week.'
 A'
' dated
19 has been documented after a
community visitor attended the service. A group observation has been
documented on sustainable practices. Photos have been attached. In the
'What learning happened here' section points have been documented and
follow up ideas have been listed in the 'Opportunities and possibilities'
section. It has been linked to the learning outcomes and service philosophy.
 Staff meeting minutes dated
to think critically on practice.

.19 the educational leader invites educators

144. In the draft Rating Outcome Summary, Standard 1.3 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 7) state:
 There is a clear cycle of observation, planning and evaluation that is linked to
the EYLF and is consistently used to assess each child's learning and
development. Educators have processes in place to evaluate the program
and families can access documentation about their child's program and
progress on the services communication platform. The educational leader is
supporting the educators to critically reflect however, demonstration of a
consistent understanding of the planning and reflective approach is not
evident from all educators.
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145. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 1.3 and
Exceeding theme 1. This can be found on page 12. It states:
 The Daily programming
documents the children's interests,
practices and any future planning.
 Each child will receive over the year will have at least pieces of
documentation. This is monitored by the educational leader as well as the
Team Leader on their observation tracking chart.
 Educational Leader is given opportunity to mentor and engage with staff
across the whole centre weekly.
 Weekly review is uploaded to
for families to engage with on a weekly
basis, Educators identify the children's learning and where the learning may
go in the future. Additional documentation such as the
family stories and community engagement is used to enrich the
programming cycle.
 The cycle of planning enables for the individual child's, interests and
developmental needs to be planned and catered for as the forefront of the
program.
 The program, environment and routine is open ended and flexible with the
cycle of planning and intentional teaching program open to opportunities and
possible learning journeys not originally planned.
146. The regulatory authority also considered supporting evidence specific to
Standard 1.3. Evidence specific to Exceeding theme 1 can be found on
pages 3-4. This includes:
 Educational Leader’s programming and planning update - evidence of
mentoring.
147. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 1.3 and
Exceeding theme 2. This can be found on pages 13-14. It states:
 At the beginning of each year, or each child's enrolment,
forms are distributed. These encourage the families to express in
writing what their goals are for their children during the year, and then the
educators as a team, critically reflect on these goals, and inform the families
how they plan on implementing programs and practices to help the child
achieve the goals.
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 The families are invited to discuss their child's interests and development
with the room educators throughout the year. We offer informal and formal
meetings, when requested, and cover the educator to meet confidentially
with families outside the room. Meaningful engagement with families is
embedded in the centres practices, and forms the basis of the high quality
care and education the children and families receive. Our Observation
documentation is reflected on at the end of the learning documentation piece
and referenced to theorists, EYLF, Philosophy, family goals, aspirations and
learning developmental outcomes
 There is a comment section on observations for other educators to review
and comment on documentation
 Staff are given the opportunity to discuss and reflect on Children's learning
and development during staff meetings, team meetings and l:l's.
 As we are part of a wider team we are able to provide staff with the
opportunity to do
Centre visits where staff network and gain
ideas to inform practice.
 Our Educators are members of a
wide social
media closed group where opportunities to professionally reflect are
available on a wider scale and the service has a closed group (facebook) to
reflect and discuss practice.
 Our Educational leader is able to network and reflect on current program and
practice's during educational leader networking meetings.
 Our Observational practices are reflected upon Individually and as a group
on
verbally, staff meetings, networking meetings,
conference, ECA conference, with external stakeholders in the
inclusion support, external stakeholders such as speech therapists &
occupational therapists, Early Intervention family meetings formal and
informal.
 Our Educators engage in peer review documentation through a review
process. We have a
observation guide to promote
professional documentation which was developed for educators to reflect
upon. This document is consistently reviewed by Educators, Directors and
the
.
148. The regulatory authority also considered supporting evidence specific to
Standard 1.3. Evidence specific to Exceeding theme 2 can be found on
pages 7-12. This includes:
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 Copy of
Quality Area 1.1

and

 Posts from

’s critical reflection - shown above
group

 Educational leader meeting minutes
 ECA conference attendance


children's services conference.

149. In the RA Response to Feedback document specific to Standard 1.3 and
Exceeding theme 1 it was noted that, ‘Evidence was already considered
when developing your draft summaries. No Change of Rating.’ Specific to
Standard 1.3 and Exceeding theme 2 it was noted that, ‘Evidence was added
to final report, but has not changed the rating.’
150. In the final Rating Outcome Summary, Standard 1.3 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
the required level for a rating of Exceeding NQS. Analysis notes provided in
relation to this Standard (see page 7) state:
 There is a clear cycle of observation, planning and evaluation that is linked to
the EYLF and is used to assess each child's learning and development.
Educators have processes in place to evaluate the program and families can
access documentation about their child's program and progress on the
services communication platform. The educational leader is supporting the
educators to reflect however, demonstration of a consistent understanding of
the planning and critical reflective approach is not embedded in relation to
this standard.
First tier review
151. In their First Tier Review Application, the provider sought a review of the
rating for Standard 1.3 in relation to Exceeding themes 1, 2 and 3.
152. On reviewing the evidence, as stated in the First Tier Review Decision
Notice, the panel concluded that there was sufficient evidence to determine
that Exceeding theme 3 should be amended to Yes, but not Exceeding
themes 1 and 2.
153. With regard to Exceeding theme 1, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
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 The officer noted that there is a clear cycle of observation, planning and
evaluation that is linked to the EYLF and is used to assess each child's
learning and development. Educators have processes in place to evaluate
the program and families can access documentation about their child's
program and progress on the services communication platform. The
educational leader is supporting the educators to reflect however,
demonstration of a consistent understanding of the planning and critical
reflective approach is not embedded in relation to this standard. The
following evidence points were also recorded:
 Philosophy: The service provides a program based on children's individual
strengths, needs and interests. (confirmed as yes from the service QIP)
 The approved providers '
book is located in the staff room for educators to refer to during
programming.
154. The panel considered feedback submitted by the provider in their First Tier
Review application. It states:


The Philosophy is the foundation of the Centre and the starting point for the
Centre beliefs, values and practice and has been developed through
meaningful engagement.



The service philosophy has been embedded from the conception of the
Philosophy and the values are underpinned by the
Core Values –



The Philosophy is referenced in all children’s developmental documentation
on
which demonstrates the Philosophy and is reflected upon in the
curriculum and guides the practice of the service.



The documentation of the curriculum and of the children’s developmental
learning journey is embedded in practice at the service. All educators have a
guide on the documentation requirements for the service called
which translates to a consistent and
uniform approach to documentation and curriculum development.



All new staff receive ‘
embedded practice.



Each Individual child’s learning journey is embedded in practice curriculum
documentation and planning cycle. The child and family voice is the
foundational starting point for the planning cycle. Each individual child’s
needs, strengths, interests and challenges are documented on, scaffolded

’ during induction to ensure consistency and
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and extended through intentional teaching practices and planned for in future
opportunities.


All families are encouraged to comment on the program either through the
online
tool or through writing up in the
section of the
program.

155. Evidence considered by the panel at First Tier Review has been described
previously.
156. The panel’s response to the provider evidence specific to Exceeding theme 1
and Standard 1.3 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel
acknowledges that the educational leader and management team have
developed and implemented
document to provide a structured
and informed approach to the cycle of planning. The panel also
acknowledges that the service engage with families and share information
regarding children’s learning and development in a number of ways. The
panel feels that the evidence submitted by the approved provider is
insufficient in demonstrating that educators consistently engage in planned
or spontaneous critical reflection on children’s learning as individuals and in
groups.
157. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 1 should be amended to Yes to support an
overall higher rating for Standard 1.3.
158. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that there is a clear cycle of observation, planning and
evaluation that is linked to the EYLF and is used to assess each child's
learning and development. Educators have processes in place to evaluate
the program and families can access documentation about their child's
program and progress on the services communication platform. The
educational leader is supporting the educators to reflect however,
demonstration of a consistent understanding of the planning and critical
reflective approach is not embedded in relation to this standard. The
following evidence points were also recorded:
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 Daily reflections are completed by educators on the '
' document. The educational leader explains that they
started using this document this year.
 At staff meetings items are discussed and reflection occurs with planning
and programing during these meetings with the educational leader.
 "Reflective practice is used for planning and for changes that need to be
made."
 Daily reflection is used on the programming board. The daily reflection sheet
is completed as a room, the educators complete this and it is given to the
educational leader.
 The service started the year by having children arrive in both rooms. Room
two has timber boards and the noise level increased during this morning
period. The team reflected and implemented a change where all children put
their bags in the lockers in room
and all group together in room
for
the morning settling in.
 The educational leader reflects on professional practice at the educational
leader network meetings.
 Progressive morning tea is a practice the service has implemented this year.
They found it to be beneficial and have introduced progressive lunch as of
the end of last term.
159. The panel considered feedback submitted by the provider in their First Tier
Review application. It states:
 The families are sent a survey each yer asking for feedback on the centre,
and specifically on the programs and practice within the centre. The
information collected from the survey helps develop pathways for critical
reflection as a whole team, within the rooms and as leaders for the centre.


family group in the mornings and
afternoons, to allow for ratio regulations to be adhered to, but more
importantly for children to spend time with family including siblings, cousins
and friends. Encouraging ages to associate and further build relationships
and skills. This shows the centres recognition of the importance of
meaningful and consistent feedback and communication with families at the
service.

 The Educational Leader oversees the delivery of the program and curriculum
framework. She regularly holds robust discussions with educators to reflect
on what they have included in the program and why, including recognition of
the child’s voice.
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 The educational leader follows up with the educators on their own critical
reflection and together they develop plans and goals for immediate and
ongoing benefits of the room, children and families.
 The families are invited to discuss their child’s interests and development
with the room educators throughout the year. We offer informal and formal
meetings, when requested, and cover the educator to meet confidentially
with families outside the room. Meaningful engagement with families is
embedded in the centres practices, and forms the basis of the high quality
care and education the children and families receive.
 The Director, Educational Leader and Educators all use Critical reflection to
inform the program at
. This is seen in
individual reflections, as a part of weekly reviews and during staff meetings.
 Educators also reflect on comments made by families on the
communication tool.
 The Educational Leader also critically reflects with Educational Leaders from
other
Services. Bringing back
information to share with the Educators at
.
160. Evidence considered by the panel at First Tier Review, was detailed in their
First Tier Review Application. This has been described previously.
161. In considering the feedback and evidence submitted by the provider in their
First Tier Review application, the panel highlighted the following claims in the
First Tier Review Decision Notice:
 The families are sent a survey each year asking for feedback on the centre,
and specifically on the programs and practice within the centre. The
information collected from the survey helps develop pathways for critical
reflection as a whole team, within the rooms and as leaders for the centre.
 The Educational Leader oversees the delivery of the program and curriculum
framework. She regularly holds robust discussions with educators to reflect
on what they have included in the program and why, including recognition of
the child’s voice.
 The educational leader follows up with the educators on their own critical
reflection and together they develop plans and goals for immediate and
ongoing benefits of the room, children and families.
 The Director, Educational Leader and Educators all use Critical reflection to
inform the program at
. This is seen in
individual reflections, as a part of weekly reviews and during staff meetings.
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 Educators also reflect on comments made by families on the
communication tool.
 The Educational Leader also critically reflects with Educational Leaders from
other
Services. Bringing back
information to share with the Educators at
.
162. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 1.3 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel
acknowledges that the Director, Educational Leader and educators engage
in reflection on the service curriculum and during meetings. The panel feels
however that the examples of reflections were limited and that they do not
clearly demonstrate critical reflection guiding practice in relation to this
Standard. For example, the panel would require to sight evidence that shows
how ongoing critical reflection has led to refinements in the programming
cycle, the process of critical reflection on children’s learning and the ways
families access information about the program, for this Theme to be
achieved.
163. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 1.3.
Approved Provider’s view
Assessment and rating
164. Feedback and supporting evidence specific to Standard 1.3 and Exceeding
themes 1 and 2 has been described previously.
First tier review
165. Feedback and supporting evidence specific to Standard 1.3 and Exceeding
themes 1 and 2 has been described previously.
Second tier review
166. In their Second Tier Review Application, the provider sought a review of
Standard 1.3 with regard to Exceeding theme 1.
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167. In support of their submission, the provider made the following commentary
in their Second Tier Review Response in with regard to each Element of
Standard 1.3.
168. Specific to Element 1.3.1 and Exceeding theme 1, the provider states:
 The documentation of the curriculum and of the children’s developmental
learning journey is embedded in practice at the centre. All educators have a
guide on the documentation requirements for the service called
‘
’. As noted previously all new staff
receive
during induction to ensure consistency and embedded
practice.
 Each Individual child’s learning journey is embedded in practice curriculum
documentation and planning cycle. The child and family voice is the
foundational starting point for the planning cycle.
 Each individual child’s needs, strengths, interests and challenges are
documented on, scaffolded and extended through intentional teaching
practices and planned for in future opportunities.
 To monitor children’s learning and development there is a system in place
where the nominated supervisor and Educational Leader approve
documentation that is posted on the services digital platform. This is of
quality assurance to ensure documentation is professional and of high
quality.
 All families are encouraged to comment on the program either through the
online
tool or through writing up in the
section of the
program.
 All pieces of documentation are shared with families through the online
documentation tool
Families often comment on these pieces of
documentation and this can lead to further learning.
169. Evidence submitted by the provider specific to Element 1.3.1 and Exceeding
theme 1 includes:


approval process with extra staff member working



graph – family involvement

 Example of
observations.

questionnaire with links to children’s

170. Specific to Element 1.3.2 and Exceeding theme 1, the provider states:
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 Across our centre we place emphasis on reflecting on all areas of our
program so that we can consistently strive to provide the best care and
education for all the children at
. Reflection
on all parts of the program, including, the routines and transitions, occurs
through verbal discussions, observations and documentation.
 The Educational Leader at the centre meets with all educators during her
Educational Leader time. The amount of 2 hours per week is allocated to the
Educational Leader for planned time to provide an opportunity for critical
reflection and discussion with all educators. This time is built into the roster
to enable staff time to reflect together on the program and the direction it is
taking.
 The Director, Educational Leader and Educators all use critical reflection to
inform the program at the centre. This is seen in individual reflections, as a
part of weekly reviews and during staff meetings.
 Educators also reflect on comments made by families on the
communication tool. This feedback is then reviewed and considered for
embedding into the program.
 The Educational Leader also critically reflects with Educational Leaders from
other
Services. Bringing back
information to share with the educators at the centre. This approach has led
to sharing different reflection tools and formats to meet the different learning
styles of educators.
 Group critical reflection also plays an important role within our service with all
educators participating in this type of reflection within our staff meetings.
Responding to provocations set by the Educational Leader or Centre Director
to drive program decisions.
171. Evidence submitted by the provider specific to Element 1.3.2 and Exceeding
theme 1 includes:
 Educator critical reflections
 Room critical reflections
 Educational Leader meeting critical reflections
 Staff meeting minutes on critical reflections.
172. Specific to Element 1.3.3 and Exceeding theme 1, the provider states:
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families are introduced on enrolment to the
centres programming, planning and children’s learning development
(including milestones, and developmental summaries). They are invited to
join
which is the online software application, giving ongoing access to
their child’s profile containing, learning development stories, a weekly
reflection of the program, a weekly update email from the
Director/Nominated Supervisor, and other important information.

 Families are encouraged to comment, add their own stories or information on
their child, and to give feedback. They can also nominate other people they
would like to have access to their own child’s profile. This opportunity has
embedded connections with wider family members from who reside in other
countries. Grandparents regularly provide feedback on the content of the
child’s experiences and lead to a greater sense of connectedness and
belonging.
 Families, who do not have access to emails, or computers, have the
information printed for them.
 Parent information evenings are held at the start of each Term to ensure
families are provided with opportunities to reflect on the previous Term and
to share the outcomes for the children and the service.
 Families are shown the ‘
program, and it is explained on
enrolment and throughout the week, how important it is to have the parent’s
voice and the child’s voice in the program. We ask families to contribute by
writing on the
, writing on post-it notes at the sign in sheets and
discussing with educators.
 The Educational Leader critically reflected on the most effective and
attainable way to collect valuable information from families, and through
discussion with them on orientation, post-it notes were introduced to the sign
in area.
 Meaningful engagement is facilitated through a program where families are
encouraged to actively contribute towards the program and practice of the
service on the daily
.
 Families have their voices recognised through parent input which
demonstrates the value of having family voices embedded in the program.
This is encouraged and evidenced in a variety of ways (email, post it notes,
direct write up, verbal, communication book, sibling).
 Families also receive a milestone checklist mid-year and a developmental
summary at the end of the year. Educators also complete the transition to
school statements for each of the children transitioning to school these are
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shared with the families and require collaborative comment before being
shared with the school.
173. Evidence submitted by the provider specific to Element 1.3.3 and Exceeding
theme 1 includes:
 Parent Information Evening


grandparents from

often make comment on our

post.
 Families and children’s voices on
 Milestone with family feedback
174. Specific to Element 1.3.1 and Exceeding theme 2, the provider states:
 The formation of the
guide
was a process that contained robust discussion opportunities for input by all
educators and was informed by critical reflection. The guide was first
created in 2017 and has continued to spark critical reflection, through
conversations at
Meetings,
Meetings and Staff Meetings. This document is the basis for all types of
documentation used within the service and through constant critical
reflection we have been able to ensure that the programming and planning
cycle we have embedded in our service takes into consideration all children
and families and promotes individual learning for all children.
 Educators critically reflect on all areas of the assessment and planning
cycle starting with the observation they have taken, moving to the
implementation of an experience or action, then the review of that
experience and what future planning with take place. These reflections may
take place individually or in groups with the team coming together to reflect
on the experiences that have been implemented and the best ways to move
forward.
175. Evidence submitted by the provider specific to Element 1.3.1 and Exceeding
theme 2 includes:
 Once the survey results are collated and critically reflected upon the parents
are given an overview of the results that outlines actions the service will
take as a result of critical reflection.
 The room routine is critically reflected upon by educators and with parent
input and changed to support the children’s needs, this has included
changes from winter to summer and the to incorporate family grouping time.
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 The Educational Leader meets with all educators during her Educational
Leader time. The amount of 2 hours per week is allocated to the
Educational Leader for planned time to provide an opportunity for critical
reflection and discussion with all educators. This time is built into the roster
to enable staff time to reflect together and the mentor to set goals and
evaluate critically together on progress.
176. Specific to Element 1.3.2 and Exceeding theme 2, the provider states:
 Provocations are used in staff meetings such as robust discussion around
children’s agency, what this means it means and how to support children and
educator practice in the centre. Staff reflected on their own practice and
provided examples of times when they allowed children to make decisions.
This discussion and the following critical reflection led to changes in practice
and encouraged educators to think critically about children’s agency being
more than just choice.
 As evidenced in our philosophy “Our Children are encouraged to make their
own discoveries through play and they are treated with respect for the
unique, capable and competent people they are. Their ideas are
acknowledged and followed up on.” We promote children’s agency and
decision-making skills. The philosophy was created after deep critical
reflection of our current practice, and our program and practice reflect this.
 We use daily reflections sheets to ensure we are providing child directed
learning which enables children to make choices and be empowered. Daily
reflections then inform further practice and the program delivered to the
children.
177. Evidence submitted by the provider specific to Element 1.3.2 and Exceeding
theme 2 includes:
 Staff Meeting minutes that have reflection on children’s agency
 Examples of critical reflection from Director, Educational Leader,
educators and staff meeting minutes
178. Specific to Element 1.3.3 and Exceeding theme 2, the provider states:
 The Educational Leader and team critically reflected on the most effective
and attainable way to collect and share valuable information to and from
families. Acknowledging that all families are different and have different
needs the centre uses a range of different approaches to support parents
understanding of their child’s progress and our centre’s program including
initial the discussion at enrolment and orientation, post-it notes were
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introduced to the sign in area, ongoing daily verbal conversations,
flyers.

and

 We also understand that parent participation can take many forms and
through robust discussion at staff meetings considered what this might look
like and worked to provide a range of ways this might occur. For example - a
parent volunteered her time to share the knowledge she had about bees as a
result of reading a weekly review that advised the family the centre was
incorporating a child’s interest in spiders and insects into the program. The
educators critically reflected this experience which continued over many
weeks and led to the
incursion of making bees wax wraps.
179. Evidence submitted by the provider specific to Element 1.3.3 and Exceeding
theme 2 includes:
 Reflections from children and educators together about what the children
have done on the weekend.
 Director - critical reflections which informed practice for the bees and this
project.
Panel considerations
180. In considering whether the service demonstrated Exceeding Theme 1 for
Standard 1.3, the panel noted that while there was evidence of service
leaders being able to demonstrate the requirements of this standard and
exceeding theme, this was not clearly evident at the service level and by all
educators.
181. The panel noted there was no clear evidence that the service’s approach to
assessment and planning reflected meaningful engagement with families
about children’s learning and development.
182. The panel remarked on feedback provided by a parent who sought help for
their child to manage frustration with regard to their speech development,
noting they were unable to see how this was reflected in the educational
program for the child.
183. The panel cited an example of children making mother’s day cards as
evidence of intentional teaching. They noted, however, that there was a lack
of evidence of meaningful follow up or extensions in planning. For example, a
conversation between an educator and a child about the days of the week
was seen to be at a more superficial level of engagement.
184. The panel commented that they were unable to see a connection between
the three day (
2019) program and the weekly review, with the exception
of the exploration of insects.
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185. The panel concurred with the regulatory authority’s remarks at first tier
review, noting there was insufficient evidence to demonstrate that all
educators consistently engaged in planned and spontaneous critical
reflection on children’s learning and development, both as individuals and in
groups.
186. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 1.3, the panel reiterated previous comments about an apparent
overall misconception of what critical reflection means, adding that where
evidence was submitted by the approved provider that purported to be
demonstrative of educators reflecting, there was a lack of in depth analysis.
187. The panel commented on one piece of documentation submitted as
evidence, titled
While it appeared to be evidence of an
attempt to create and cultivate respect for, and knowledge of Aboriginal
history and culture, they queried how well tailored some aspects of this
experience (e.g. showing a map of different Indigenous clans) was to the age
group of the children at the service.
188. The panel noted that some of the templates submitted as evidence for this
standard were not complete, e.g. the daily reflection and communication
notes.
189. The panel commented on a provocation relating to children’s agency and
identity as documented in staff meeting minutes which, in their view, was not
evidence of exceeding practice.
190. The panel remarked there was a lack of evidence of educators and the
educational leader reflecting individually and with each other, on social
justice and equity issues and implications for curriculum decision making.
191. The panel commented on the reference to theorists in documentation
submitted as evidence. In their view, this did not demonstrate a meaningful
connection to how the theory or theorist had informed curriculum decision
making or influenced practice over time.
192. The panel noted the conversations facilitated by the educational leader with
educators, adding there was no evidence of in-depth analysis and reflection
or of how conversations informed or improved the educational program.
Panel decision
193. The Panel by consensus decided to confirm the rating for Standard 1.3 as
Meeting NQS.

Standard 3.1
194. Standard 3.1 is that:
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The design of the facilities is appropriate for the operation of a service.
195. The regulatory authority found the service to be demonstrating Exceeding
theme 1 for Standard 3.1 but not Exceeding themes 2 and 3.
Regulatory Authority’s view
Assessment and rating
196. Evidence submitted by the regulatory authority in relation to Standard 3.1 can
be found on pages 16-18 of the Assessment and Rating Evidence Summary.
197. With specific reference to the service’s QIP, the following notes were
documented on page 16:
 Indoor and outdoor safety checks are completed daily.
 The service is cleaned on a daily basis by contracted cleaners.
 The service features an inclinator and access ramps to facilitate access for
all children and families.
 The service has audit checks on the outdoor play equipment conducted
 yearly to ensure the outdoor play space and maintained to a high standard.
198. Evidence of practice specific to Standard 3.1 is documented on pages 16-18
of the Assessment Evidence Summary and includes the following:
 The morning tea area is under cover with low chairs, tables and recycling
bins.
 There is a child safety gate at the top and the bottom of the stairs.
 There is padding around each of the poles for the sun shade structures.
 The outdoor playground has artificial grass, sandpit, compressed dirt path
and bark areas.
 The storeroom and staff bathroom have a latch locking the doors up high.
 Entry to the outdoor area is through room one and down two flights of stairs.
 The flooring is carpet.There is an air conditioner, large glass windows and
doors allowing natural light in.
 There are garden beds, small shrubs and small trees.
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 There is a book area with a book shelf, lounge and cushions with Indigenous
print.
 The bathroom has two toilets and three sinks, soap dispenser and paper
towel. There is a large non slip mat in front of the sinks. Open glass wall with
full view to the play room.
 Educators bring the lunch boxes and water bottles down to the eating area
via a lift.
 The outdoor playground boundary fence borders a public park.
 The bark area has a climbing frame, low to the ground A-frames, boards,
stepping stones and a plastic trough with plastic animals.
 There is a raised garden area with bark and timber stumps placed in a circle
with a mat in the centre of the circle.
 There is a shade structure over the sandpit, and a bark area with climbing
equipment.
 There are large trees in the playground and around the border of the fence
line that provide natural shade.
 The outdoor toilet has one toilet and sink, soap dispenser and paper towel.
 There is a shed for outdoor storage with a roller door that was closed.
 The sandpit is covered with shade cloth at the end of the day.
 There are parent pockets and children's lockers.
 This is a split level room. The top level has timber floors with two steps down
to the carpet area.
 There is a management structure, family photos, philosophy and 'How do
you say hello' in your home language posters on display.
 On the sign in table there is sign in tablet, parent information night
attendance sheet, bread tags recycling initiative, provider information, QIP,
community and
brochures.
 There are watering cans and gardening scoops in the organic garden area.
 The service has two levels. The upstairs has playrooms, office, entrance,
storerooms, bathrooms, staff bathroom, small kitchen area. There are two
flights of stairs leading to the outdoor playground. The ground level has staff
room, kitchen, playground, shed, bathroom.
 There is a mobile timber hat rack with hooks and a spare hat basket.
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 Access to the lift is through the storeroom door, this is locked with a latch
located high on the door.
 There is a mirror and healthy eating posters on the wall.
 There are ceiling fans and an air conditioner. There are large windows and
doors to allow in natural light.
 There are pot plants in each room.
 The service has completed indoor/outdoor safety checklist.
 Completed monthly service safety checklist.
 The 'Childcare workplace inspection' checklist was completed.
 Staff meeting minutes dated
19 documents discussion and reflection on
the service being two levels and logisitics and safety concerns. Strategies
were listed for moving lunch boxes, drink bottles and equipment in the lift.
 The service has access to the approved providers maintenance team and
contracted cleaners.
 All children move together to the outdoor area or to the indoor area. The
provision for simultaneous indoor/outdoor play is not available.
199. In the draft Rating Outcome Summary, Standard 3.1.was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 14)
state:
 The service premises are adequate for purpose and promote the access of
every child through the use of the inclinator and lift. Educators support and
encourage all children to access resources and play areas in the
environment. The building, furniture and facilities are maintained throughout
the service.
200. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 3.1 and
Exceeding theme 2. This can be found on pages 30-31. It states:
 We consider that Theme 2 for Area 3.1 is demonstrated as there is
continuous critical refection that improves and guides the smooth running of
each day. The educators critically reflect as a team, individually and in robust
whole team discussions about the set-up, lay out and best use of the
physical environment. As the centre is not purpose built, critical refection is
used to make decisions on a daily, weekly and yearly basis to maintain and
provide an environment that meets the needs of all children, and families,
and reflects the philosophy of the service.
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 After critical reflections and open discussion, we have decided to use the
verandah area in the outdoor environment has been converted into a well
thought out space.
 The service has developed Risk Assessments for reduction of risk for the
physical environment; for example, higher risk locations within the play
space. The risk assessments have been developed in consultation with the
.
201. The regulatory authority also considered supporting evidence specific to
Standard 3.1. Evidence specific to Exceeding theme 2 includes:
 Staff meeting minutes and critical reflections regarding new environment


’s critical reflections regarding the environment

 Supervision Plan attached above in Quality Area 2.
202. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 3.1 and
Exceeding theme 3. This can be found on page 31. It states:
 The service meets with appropriate therapists which allows us to use their
recommended strategies and equipment to set up environments. The
inclusiveness of the centre, clearly shows the critical reflection, and
meaningful engagement with families and communities, put into action for
the best outcome for all children. Educators take on a proactive approach to
report hazards and maintenance issues to the
to
ensure building and environment is safe for all who access the service.
 As a
, audit checks on the outdoor play spaces
and equipment are conductred yearly to ensure the outdoor space is
maintained to a high standard.
203. The provider supplied one document containing supporting evidence specific
to Standard 3.1. Evidence specific to Exceeding theme 3 was previously
submitted for Standard 3.1 and Exceeding theme 1 and can be found on
pages 5-6. This includes:
 Email from

shown above

204. In the RA Response to Feedback document specific to Standard 3.1 it was
noted that, ‘Evidence was added to final report, but has not changed rating’.
205. In the final Rating Outcome Summary, Standard 3.1 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
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the required level for a rating of Exceeding NQS. Analysis notes provided in
relation to this Standard (see page 14) state:
 The service premises are adequate for purpose and promote the access of
every child through the use of the inclinator and lift. Educators support and
encourage all children to access resources and play areas in the
environment. The building, furniture and facilities are maintained throughout
the service. Critical reflection informing practice is not yet embedded in the
context of
.
First tier review
206. In their First Tier Review Application, the provider sought a review of the
rating for Standard 3.1 in relation to Exceeding themes 1, 2 and 3.
207. On reviewing the evidence, as stated in the First Tier Review Decision
Notice, the panel concluded that there was sufficient evidence to determine
that Exceeding theme 1 should be amended to Yes, but not Exceeding
themes 2 and 3.
208. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted the service premises are adequate for purpose and
promote the access of every child through the use of the inclinator and lift.
Educators support and encourage all children to access resources and play
areas in the environment. The building, furniture and facilities are maintained
throughout the service. Critical reflection informing practice is not yet
embedded in the context of
.
 The following evidence points were also recorded: Staff meeting minutes
dated
19 documents discussion and reflection on the service being two
levels and logisitics and safety concerns. Strategies were listed for moving
lunch boxes, drink bottles and equipment in the lift.
209. The panel considered feedback submitted by the provider in their First Tier
Review application. It states:
 The evidence provided in this section demonstrates the services practices
are at the level of exceeding the National Quality Standards.
 Even though we have moved to a new location, critical reflections were an
embedded practice that moved from one context to another context.
Educators have not changed their practice at all they have maintained their
practice.
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 With critical reflections even more necessary with a new location as we
brainstormed on ways we can work with the challenges of the new
environment.
 I feel we have been
penalised due to the recent move when this
should not be taken into consideration if the practice is still maintained
consistently.
 The educators critically reflect as a team, individually and in robust whole
team discussions about the set-up, lay out and best use of the physical
environment.
 Our critical reflections are used to make decisions on a daily, weekly and
yearly basis to maintain and provide an environment that meets the needs of
all children, and families, and reflects the philosophy of the service.
 Embedded procedures and practices around assessing the environment’s
safety and fit for purpose status is ingrained in the Centre operations.
Educators, managers and external stakeholders reflect on the Centre and
the spaces.
 Our embedded practice of critical reflections were utilised in 2018 when
secured
as it was necessary that a working nappy change area
was available for children utilizing this space. As you can see from the photo
and through critical reflections with external stakeholders a working nappy
change space was modified.
 Critical reflections took place with the staffing team during staff meetings
when we discussed the safety and supervision of the outdoor environment.
210. Evidence considered by the panel at First Tier Review was described in their
First Tier Review Application and includes:
 Educator reflections – relating to the outdoor stairs


’s critical reflection on the tap down stairs

 Emails from Inclusion support rep


Meeting standing item – premises secure

 Photo of nappy change space
 Staff Meeting Minutes on critically reflecting the outdoor environment.
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211. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 3.1 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel
considered the examples of critical reflection which were submitted by the
approved provider. These included a discussion around the logistics around
use of the lift for transporting lunchboxes to facilitate a progressive mealtime
and two examples led by the services Educational Leader. These examples
were considered relevant to this Theme for this Standard however the panel
feels there is not enough evidence which demonstrated that the process of
critical reflection involves all educators or that it is embedded and frequent
practice.
212. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 3.1.
213. With regard to Exceeding theme 3, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted the service premises are adequate for purpose and
promote the access of every child through the use of the inclinator and lift.
Educators support and encourage all children to access resources and play
areas in the environment. The building, furniture and facilities are maintained
throughout the service. Critical reflection informing practice is not yet
embedded in the context of
. Evidence
points that support the attainment of this Theme for this Standard were not
recorded by the officer.
214. The panel considered feedback submitted by the provider in their First Tier
Review application. It states:
 The service meets with appropriate therapists which allows us to use their
recommended strategies and equipment to set up environments. The
inclusiveness of the centre, clearly shows the critical refection, and
meaningful engagement with families and communities, put into action for
the best outcome for all children.
 Educators take on a proactive approach to report hazards and maintenance
issues to the
to ensure the building and environment
is safe for all who access the service.
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 As a
, audit checks on the outdoor play spaces
and equipment are conducted yearly to ensure the outdoor play space is
maintained to a high standard.
215. Evidence considered by the panel at First Tier Review was described in their
First Tier Review Application and includes:
 Maintenance Spreadsheet.
216. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 3.1 is detailed on page
of the First Tier Review Decision
Notice. It states:


The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel feels that
evidence is limited in support of this Theme for this Standard. The panel
considered that the evidence did not demonstrate how the families or wider
community are provided with opportunities to contribute to the design of the
service or when changes are made to the physical environment .

217. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 3 should be amended to Yes to support an
overall higher rating for Standard 3.1.
Approved Provider’s view
Assessment and rating
218. Feedback and supporting evidence specific to Standard 3.1 and Exceeding
themes 2 and 3 has been described previously.
First tier review
219. Feedback and supporting evidence specific to Standard 3.1 and Exceeding
themes 2 and 3 has been described previously.
Second tier review
220. In their Second Tier Review Application, the provider sought a review of
Standard 3.1 with regard to Exceeding themes 2 and 3.
221. In support of their submission, the provider made the following commentary
in their Second Tier Review Response in with regard to each Element of
Standard 3.1.
222. Specific to Element 3.1.1 and Exceeding theme 2, the provider states:
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 The educators critically reflect as a team, individually and in robust whole
team discussions about the set-up, lay out and best use of the physical
environment. Critical reflection is used to make decisions on a daily, weekly
and yearly basis to maintain and provide an environment that meets the
needs of all children, and families, and reflects the philosophy of the service.
This provides opportunities for all staff to reflect on the resources at hand
and those that are in need of replacement. With critical reflections even more
necessary with a new location as we brainstormed on ways we can work with
the challenges of the new environment.
 The educators critically reflected on the outdoor space and the need for an
area that would challenge the children and provide a space for varied
interactions. As a result, the team successfully applied for the
grant choosing to have a piece of equipment designed
and installed that would facilitate open ended play opportunities. The
educators worked with local architect to reflect on what the equipment should
contain and what experiences may occur within or around the equipment.
Based on the philosophy and team commitment to sustainability, the chosen
structure was created using natural materials.
 The centre team liaises and critically reflects with external specialists and
families to ensure children’s developmental needs and wellbeing is being
respected and planned for in the physical environment. This is evident in the
reflections undertaken by the Educational Leader in relation to the stairs and
the tap that was hard to turn on.
 As part of our ongoing critical reflective process we regularly discuss and
reflect upon our risk assessments for our environments. This may include
reflective discussions which result in changes to the risk assessment as a
result of new equipment that has been purchased.
223. Evidence submitted by the provider specific to Element 3.1.1 and Exceeding
theme 2 includes:
 This evidence was available at the time of the assessment and rating visit
had the Authorised Officer (AO) questioned the educators in relation to this
theme.
 Educator reflections – relating to the outdoor stairs


’s critical reflection on the tap downstairs

 Staff meeting minutes containing critical reflection of stairs
 Emails from Inclusion support rep


Meeting standing item – premises secure
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 Email evidence of connections with OT to support individual child’s needs in
the environment
 Email evidence of connections with OT to support individual child’s needs in
the environment
 Staff meeting minutes – reflection on risk assessments
 Supervision Risk assessment
 Photograph of new natural outdoor equipment
224. Specific to Element 3.1.2 and Exceeding theme 2, the provider states:
 The centre critically reflects on the environment and practice in conjunction
with NSW Department of Health Agencies to reflect understand and facilitate
the children’s individual developmental needs and provide a stimulating
environment for all children.
 After reflection on the works being completed on the
eg. Lawn mowing, tree stump grinding, the staff felt that the noise levels is a
potential noise hazard. It was agreed and discussed with the team that the
children would come inside when this occurs.
 Part of the ongoing landscaping maintenance was not meeting the service
needs. The team reflected that the scope of works needed expanding due to
the growth of the plants. This reflection led to a change in maintenance
scope and additional one-off works to make the landscape more appealing.
 Our embedded practice of critical reflections was utilised in 2018 when
secured
as it was necessary that a working nappy change area
was available for children utilising this space. As you can see from the photo
and through critical reflections with external stakeholders a working nappy
change space was modified.
 Critical reflections took place with the staffing team during staff meetings
when we discussed the safety and supervision of the outdoor environment.
Leading to a change in the supervision action plan.
225. Evidence submitted by the provider specific to Element 3.1.1 and Exceeding
theme 2 includes:
 Team critical reflection on noise level in the outdoor environment
 Emails from
be pruned

(Neighbour and to
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outlining request for hedges to

 Photo of nappy change space
 Staff Meeting Minutes on critically reflecting the outdoor environment and our
supervision plan
226. Specific to Element 3.1.1 and Exceeding theme 3, the provider states:
 Through discussions and meetings with specialists / therapists we have set
up / adapted our environment to include their recommended strategies and
equipment. The inclusiveness of the centre, clearly shows critical refection,
and meaningful engagement with families and communities, put into action
for the best outcome for all children. We liaise with relevant professionals
such as an occupational therapist who have made recommendations around
the environment including resources to purchase for inclusion of all children.
 The team has then discussed and reflected upon these recommendations in
staff meetings to ensure the best implementation of these resources into the
environment to ensure the environment is fit for purpose for all children. This
demonstrates meaningful community engagement that informs practice in
relation to the physical environment and it being fit for purpose for all
children.
227. Evidence submitted by the provider specific to Element 3.1.1 and Exceeding
theme 3 includes:
 Risk Minimisation Plan
 Email recommendations from occupational therapist.
228. Specific to Element 3.1.2 and Exceeding theme 3, the provider states:
 Educators take on a proactive approach to report hazards and maintenance
issues to the
to ensure the building and environment
is safe for all who access the service.
 As a
, audit checks on the outdoor play spaces
and equipment are conducted yearly to ensure the outdoor play space is
maintained to a high standard. The educators also complete daily indooroutdoor checks upon arrival at the centre to ensure there is no risk to the
children. These checks were developed in consultation with the
to ensure all areas of the environment where covered.
 Parents are advised about the purchase of any additional resources and can
make future suggestions and / or comments on them via
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 After an email from the neighbour across the road to
asking for the hedges to be trimmed, (soon after we took
on the premises). The Centre Director and
Manager
worked with the
and
to create a more
inviting space for the children and the neighbourhood. This partnership has
built positive relationships with the neighbour.
229. Evidence submitted by the provider specific to Element 3.1.1 and Exceeding
theme 3 includes:
 Maintenance Spreadsheet
 Meeting minutes regarding the playground audit
 Workplace inspection checklist


compliance and safety checklist

Panel considerations
230. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 3.1, the panel acknowledged the service had spent limited time in
this physical location at the time of the assessment and rating visit, which
may have presented some challenges. They also added that much of the
evidence submitted appeared to be more relevant to Quality Area 2.
231. It was the view of the panel based on the evidence submitted, that the
service’s focus was more about change management and safety issues,
which while important, fails to take into consideration the broad range of
concepts specific to this standard.
232. The panel noted the service had taken a sound approach to the design and
maintenance of the physical environment and how they worked through
challenges, as reflected in the supervision plan and staff meeting notes. The
panel added that, in their view, the daily program appeared to be quite
standardised and didn’t allow for flexibility.
233. The panel commented on examples of reflections submitted as evidence
specific to the move to
(e.g. references to the challenge of the
staircase and replacing the tap) noting a lack of in depth analysis or critical
reflection. They also noted a lack of evidence of robust debate, discussion,
and opportunities for input by all educators specific to this standard.
234. The panel remarked there was a lack of evidence indicating an awareness of
or discussions about theoretical influences on the service’s design choices
and their alignment with the approved learning framework. Further, they
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noted a lack of evidence demonstrating consideration to social justice and
equity implications specific to the physical environment.
235. In considering whether the service demonstrated Exceeding Theme 3 for
Standard 3.1, the panel remarked that, in their view, there was a disconnect
with some of the evidence provided for this standard to substantiate their
claims.
236. The panel commented that there was insufficient evidence demonstrating
how the service was working creatively within limitations of the physical
setting. The panel remarked that while there was a small amount of evidence
offered that this occurred, for example in relation to the use of the upstairs /
downstairs, it was not at a level that would be expected at an exceeding
level.
237. The panel remarked that there was some evidence of the service seeking
feedback from families, for example, a parent’s emailed suggestions about
potential improvements to the outdoor space. They also noted the example of
progressive meal times and the
project, noting this as
practice that would be expected for Meeting NQS.
238. The panel commented that, in their view, the risk supervision plan didn’t
reflect the unique context of the service.
Panel decision
239. The Panel by consensus decided to confirm the rating for Standard 3.1 as
Meeting NQS.

Standard 3.2
240. Standard 3.2 is that:
The service environment is inclusive, promotes competence and supports
exploration and play-based learning.
241. The regulatory authority found the service to be demonstrating Exceeding
themes 1 and 3 for Standard 3.2 but not Exceeding theme 2.
Regulatory Authority’s view
Assessment and rating
242. Evidence submitted by the regulatory authority in relation to Standard 3.2 can
be found on pages 19-20 of the Assessment and Rating Evidence Summary.
243. With specific reference to the service’s QIP, the following notes were
documented on page 19:
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 Philosophy: The children are encouraged to take calculated risks and made
to feel safe, secure and happy in their learning environment.
 Philosophy: The service promotes sustainable practices as well as engaging
children in learning to care for and look after our environment.
 There are areas provided to the children with shelves with activities for them
to choose freely.
244. Evidence of practice specific to Standard 3.2 is documented on pages 19-20
of the Assessment Evidence Summary and includes the following:
 There are separate bins in the lunch area which are for the worm farm,
compost, paper, hard plastics and soft plastics.
 There is a small fish tank with gold fish.
 There are photos of the children with their date of birth hanging above the
sink from a small tree branch.
 There is a construction area with a variety of different sized and shaped
blocks. Low shelves with baskets of natural materials, small people, wooden
animals, basket of small cut fabric and timber dolls houses.
 An educator asks, "Where can we put the banana?" A child replies, "In the
worm bin." The educator says, "That's right, it can go in the worm bin and
this packet will go in the waste bin."
 There are tables with cork boards with tap tap equipment, dinosaurs and
ipads with a sand timer.
 The sandpit has trucks, shovels, table, pots, and kitchen utensils.
 There are mat areas with dress ups, doll house with wooden people and
furniture.
 There is an organic garden area with a compost bin and worm farm.
 There is an easel with paper and paint on small grass area.
 There are low shelves with baskets of lego, construction toys, animals,
matching toys and fine motor toys.
 There are tables with a peg fine motor game and playdough with rollers and
cutters.
 There is a writing centre with a low shelf with scissors, textas, pencils, paper,
crayons and glue sticks. There is an alphabet poster and counting posters on
display. There is an Australia post mail box.
Page 87 of 212

 There is a low shelf with books and a lounge.
 There is a light box with variety of coloured plastic shapes.
 There is a home corner area with furniture, dolls, beds, kitchen equipment
and a television on the wall.
 There is a storeroom with a variety of toys and equipment, the door is locked.
 There is a large circular rug with a plastic train set.
 There is a low shelf with wooden puzzles and cognitive activities.
 There is a mobile wooden storage unit that has pencils, textas, crayons, hole
punch, sticky tape, magnetic boards and paper.
 There are different coloured recycling bins.
 There is a sustainability matching game using wooden pieces.
 The '
sustainability action plan' which included the
identified issue, curriculum, responsibility, by when and progress notes.
Issues to address have been identified and documented as of this year.
 The approved provider held a 'Sustainability night' with local community
sustainability groups. "We had many families from all
service families
attend." As a reflection from the sustainability night, they have implemented
wet bags in the services.
 The service has received a grant to create a natural play space. The parents
have given input in how funds are utilised in this space. The organic garden,
tree stumps and yarning circle has already been created. Phase two is in
planning stage.
 Weekly update

.19 discussed the visit from the community visitor
The two day group engaged in organic gardening. Photos
have been taken and a thank you to parents who participated.

 Weekly update
.19 the sustainability plan will be displayed in the front
foyer for families to read and leave any comments or feedback on post it
notes.
245. In the draft Rating Outcome Summary, Standard 3.2.was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 15)
state:
 Indoor and outdoor learning spaces are organised to ensure that children are
able to effectively engage with both built and natural environments. Children
are using a range of commercial, natural, recycled and homemade materials
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to support their learning in a range of ways. There has been a recent redevelopment of a section of the yard allowing the service to provide natural
elements and garden areas that creates a natural play based learning
environment. Environmental responsibility is encouraged in daily practices
and children are routinely supported to participate in sustainable practices.
This is enhanced with the engagement of community visitors and the
development of the organic garden.
246. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 3.2 and
Exceeding theme 2. This can be found on pages 33-34. It states:
 We consider that Theme 2 for Area 3.2. Practice is formed by critical
reflection. The service to meet with specialist and uses strategies,
equipment's and set up of the environments as recommended by therapists,
and outside advice from a professional colleague who works for the centre.
The inclusiveness of the centre, even in its non-purpose built state clearly
shows the critical refection, and meaningful engagement with families and
communities, put into action for the best outcome for all children. The Centre
team liaises and critically reflects with external specialists and families to
ensure children's developmental needs and wellbeing is being respected and
planned for in the physical environment.
 This is evident in the creation of the relaxation space to provide an areas for
a child with sensory challenges to relax, reset and find comfort.
 This provides opportunities for all staff to reflect on the resources that are in
need of replacing when completing the safety checks -new equipment is
budgeted for and reordered if unable to be repaired.
 And the safety of their environments. In addition Staff undertake risk
assessments of the learning environments both indoor and outdoor to reflect
on the environments and consider the risk and any possible changes or
modifications they would need to consider and implement.
 The Centre critically reflects on the environment and practice in conjunction
with NSW Department of Health Agencies to reflect understand and facilitate
the Children's individual developmental needs and provide a stimulating
environment for all children.
247. Evidence specific to Standard 3.2 and Exceeding theme 2 has been
submitted previously. It includes:
 Parent Information Night - Slide show - Shown in Quality Area 1.
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248. In the RA Response to Feedback document specific to Standard 3.2 it was
noted that, ‘Evidence was added to final report, but has not changed rating.’
249. In the final Rating Outcome Summary, Standard 3.2 was rated as Meeting
NQS, with Exceeding theme 3 found to be demonstrated at the required level
for a rating of Exceeding NQS, but not Exceeding themes 1 and 2. Analysis
notes provided in relation to this Standard
are as stated
previously.
First tier review
250. In their First Tier Review Application, the provider sought a review of the
rating for Standard 3.2 in relation to Exceeding themes 1 and 2.
251. On reviewing the evidence, as stated in the First Tier Review Decision
Notice, the panel concluded that there was sufficient evidence to determine
that Exceeding theme 1 should be amended to Yes, but not Exceeding
theme 2.
252. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted Indoor and outdoor learning spaces are organised to
ensure that children are able to effectively engage with both built and natural
environments. Children are using a range of commercial, natural, recycled
and homemade materials to support their learning in a range of ways. There
has been a recent re-development of a section of the yard allowing the
service to provide natural elements and garden areas that creates a natural
play based learning environment. Environmental responsibility is encouraged
in daily practices and children are routinely supported to participate in
sustainable practices. This is enhanced with the engagement of community
visitors and the development of the organic garden. The following evidence
points were also recorded:
 The approved provider held a 'Sustainability night' with local community
sustainability groups. "We had many families from all
service families
attend." As a reflection from the sustainability night, they have implemented
wet bags in the services.
253. The panel considered feedback submitted by the provider in their First Tier
Review application. It states:
 We consider that Theme 2 for Area 3.2. Practice is formed by critical
reflection, meets an exceeding theme.
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 The service regularly meets with support services and uses strategies,
equipment and set up of the environments as recommended by therapists.
 The inclusiveness of the centre, even in its non-purpose built state clearly
shows the critical reflection, and meaningful engagement with families and
communities, put into action for the best outcome for all children.
 The Centre team liaises and critically reflects with external specialists and
families to ensure children’s developmental needs and wellbeing is being
respected and planned for in the physical environment.
 This is evident in the creation of the relaxation space to provide an areas for
a child with sensory challenges to relax, reset and find comfort.
 This provides opportunities for all staff to reflect on the resources that are in
need of replacing when completing the safety checks – new equipment is
budgeted for and recorded if unable to be repaired.
 In addition staff undertake risk assessments of the learning environments
both indoor and outdoor to reflect on the environments and consider the risk
and any possible changes or modifications they would need to consider and
implement.
 The centre critically reflects on the environment and practice in conjunction
with NSW Department of Health Agencies to reflect understand and facilitate
the children’s individual developmental needs and provide a stimulating
environment for all children.
 We reflected as individual educators as a team and with family involvement
and applied for
Funding with the Department
and it was approved. We liased with families and educators on what we
could do with the outdoor area space.
 Critical reflections are an embedded practice across the
, whether it is in
Meetings,
meetings, staff meetings, room meetings or
individual reflections.
 With the implementation of the Bread Tags the
team
critically reflected on the logistics and the implementation at the services
which was rolled out initially in
and after feedback and
reflection on the procedure and advertisement decided to implement across

254. Evidence considered by the panel at First Tier Review, was described in their
First Tier Review Application and includes:
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 Staff Meeting Minutes Environment funding

2019 – Regarding using Quality Learning

 Parent Information Night
 Educator critical reflection in staff meeting on inclusion of all children

 Email from

Funding
(

at Pre-school) regarding outdoor environment

 Photo of outdoor environment – Yarning Circle
 Photo of the plans for the outdoor space with bench seats
255. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 3.2 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel
acknowledges that the organisation has a commitment to the provision of an
increasingly sustainable environment through the implementation of the
services sustainability plan. The service has provided claims that the
educators are critically reflecting on issues relating to this Standard however
has failed to provide evidence of this. For example, the points above listing
the opportunities where educators are engaging in critical reflection are not
supported by evidence which includes examples of these critical reflections.
256. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 3.2.
Approved Provider’s view
Assessment and rating
257. Feedback and supporting evidence specific to Standard 3.2 and Exceeding
theme 2 has been described previously.
First tier review
258. Feedback and supporting evidence specific to Standard 3.2 and Exceeding
theme 2 has been described previously.
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Second tier review
259. In their Second Tier Review Application, the provider sought a review of
Standard 3.2 with regard to Exceeding theme 2.
260. In support of their submission, the provider made the following commentary
in their Second Tier Review Response in with regard to each Element of
Standard 3.2.
261. Specific to Element 3.2.1 and Exceeding theme 2, the provider states:
 The service regularly meets with support services and uses strategies,
equipment and set up of the environments as recommended by therapists.
The centre team liaises and critically reflects with external specialists and
families to ensure children’s developmental needs and wellbeing is being
respected and planned for in the physical environment.
 The educators regularly engage in critical reflection which guides practice in
relation to the environment being inclusive for all children. Providing an
inclusive environment is reflected upon in staff meetings for example a
provocation was discussed at a staff meeting where we critically reflected on
how we provide an inclusive environment to all children
After a robust discussion our critical reflection affirmed our practice in relation
to this area.
 The service supports children with additional needs and families from
disadvantaged backgrounds. Their specific needs are supported with a range
of therapists and funding to ensure ongoing inclusion in the program.
 This is evident in the creation of the relaxation space to provide an area for a
child with sensory challenges to relax, reset and find comfort.
 The children engage with their environment. They are able to see
from the playground and they can visit the playground
during excursions. These excursions provide the children with the
opportunity to actively engage and participate within our local community.
262. Evidence submitted by the provider specific to Element 3.2.1 and Exceeding
theme 2 includes:
 This evidence was available at the time of the assessment and rating visit
and could have been provided to the AO had they questioned the educators
or nominated supervisor in regards to this standard and theme
 Staff meeting minutes showing reflection which has changed/guided practice
around specialist recommendations
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 Staff meeting minutes on provocation/reflection on inclusive environments


posts on excursions to the

263. Specific to Element 3.2.2 and Exceeding theme 2, the provider states:
 The staff comment on the resources and reflect on play-based learning
stemming from the resources in verbal conversations and in the room
reflection diaries.
 The clever canals that were purchased were also reflected on by the children
as they decided where they wanted to position them to use them in the most
interesting and appealing play-based manner.
 Undertaking safety checks provides opportunities for all staff to reflect on the
resources that are in need of replacing. Educators reflect on children’s play
choices and also get children’s involvement when purchasing new
equipment. The centre budgeted allows for ongoing equipment purchases
where repairs are not an option.
 In addition, staff undertake risk assessments of the learning environments
both indoor and outdoor to reflect on the environments and consider the risk
and any possible changes or modifications they would need to consider and
implement.
264. Evidence submitted by the provider specific to Element 3.2.2 and Exceeding
theme 2 includes:
 Staff meeting minutes and/or emails asking for reflection about the new play
based structure in the outdoor environment
265. Specific to Element 3.2.3 and Exceeding theme 2, the provider states:
 The educational program is critically reflected on and decisions are made as
to how to improve areas that we can change to be more sustainable.
Children’s views were encouraged and sought, in order to understand what
they had learnt during the time that we discussed sustainability.
 Staff discuss and reflect on their practices and have chosen to reuse boxes
to store items instead of purchasing new plastic containers.
 Critical reflections are an embedded practice across the
, whether it is in
Meetings,
meetings, staff meetings, room meetings or
individual reflections.
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 The centre collects bread bags tag which are sent overseas to be recycled
into seedling trays, the proceeds are then used to provide wheelchairs for
those in need. Prior to implementing this initiative, the
critically reflected on the logistics and the potential implementation
across
. Reflecting on the positive feedback from the
original roll out of the initiative with
, it was agreed to promote, lead
and implement across the whole of
266. Evidence submitted by the provider specific to Element 3.2.3 and Exceeding
theme 2 includes:


Post to families - Bread Tag initiative implemented at



Staff Update rolling out Bread Tag initiative
across



Directors emails regarding water usage and empathy for farmers.

Panel considerations
267. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 3.2, the panel noted that there was a lack of evidence of critical
reflection (for example, in staff meeting minutes) and how this informed
practice.
268. The panel commented that there was also a lack of evidence of educators
engaging in robust debate and discussion and having opportunities to
provide input.
269. The panel considered the bread tags for the wheelchair project and staff
meeting minutes documenting strategies to ensure inclusion for all children
were examples of sound practice. However, the panel considered the latter
example as not particularly pertinent to the concepts being considered for
this standard and exceeding theme.
270. The panel commented on the email communication about water play
between leadership, but could not identify how this constitutes evidence of
exceeding practice for this standard.
271. The panel noted that the staff meeting minutes documenting the logistics of
moving between floors needed to occur as a safety requirement rather than
demonstrating the service’s approach to organising an inclusive, play-based
learning environment at the exceeding level.
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Panel decision
272. The Panel by consensus decided to confirm the rating for Standard 3.2 as
Meeting NQS.

Standard 4.1
273. Standard 4.1 is that:
Staffing arrangements enhance children’s learning and development.
274. The regulatory authority found the service to be demonstrating Exceeding
theme 1 for Standard 4.1 but not Exceeding themes 2 and 3.
Regulatory Authority’s view
Assessment and rating
275. Evidence submitted by the regulatory authority in relation to Standard 4.1 can
be found on pages 21-22 of the Assessment and Rating Evidence Summary.
276. With specific reference to the service’s QIP, the following notes were
documented on page 21:
 The approved provider casual list is used in preference to an agency service.
 Educators have monthly 1:1 meetings to collaborate and give feedback
regarding performance and skills.
 Educators are identified by name badges and a photo display at the entry.
277. Evidence of practice specific to Standard 4.1 is documented on pages 21-22
of the Assessment Evidence Summary and includes the following:
 In the entrance there are educator photos and qualifications. There are
labels on them indicating the nominated supervisor, responsible person and
educational leader.
 The approved provider has a casual list that the service can utilise to
maintain consistency
 The educator daily sign in sheet has a 'Room in/out' section and educators
have signed and noted times.
 Casual educators are encouraged to apply for more permanent roles.
 In this preschool service all educators start and finish at the same time.
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 There is a casual staff induction where the nominated supervisor goes
through a checklist and service requirements. The educator signs off on this
induction and keeps a copy of the information.
 Information is exchanged between educators through the service's social
media group, emails, staff meetings, service communication platform and the
approved provider social media page for educators.
 The service has the same educators that work with the same group of
children each week.
 Parents are notified on the service's communication platform and in the
'Weekly update' if there are any long term absences. The
and
verbal discussions are used if there is an educator absent for a day.
 There was continuity for the families with all educators moving to the new
location this year. Families in the former location were given the option to
attend one of
this year.
 An educator who provides care to children with additional needs has been
employed to move with these children in the current location for consistency.
 The educator employed as a trainee will be completing her traineeship in two
weeks, the service will be recruiting for a new trainee.
 The recruitment process starts with the nominated supervisor calling the
approved providers
to advertise. The
nominated supervisor reviews applications and CV's. The nominated
supervisor interviews with an independent person on the panel.
 The approved provider offers a monetary bonus based on performance to
educators.
 The nominated supervisor acknowledged 'Educator day' by purchasing a
sustainable pack and treats to thank the educators for their hard work.
 The educators socialise at the end of year Christmas party and service
outings throughout the year.
 For programming and planning the educational leader gets five hours. The
remaining educators get time determined by the children in their groups.
 Educators verbally tell each other when they are leaving the environment
and how long they will be.
278. In the draft Rating Outcome Summary, Standard 4.1.was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 18)
state:
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 The organisation of educators across the service supports children's learning
and development through effective supervision. The service's approach to
the continuity of educators supported children during the transition of moving
to a new service.
279. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 4.1 and
Exceeding theme 2. This can be found on pages 37-38. It states:
 Due to the high number of children with additional needs there are a number
of children that have access to an additional educator. The Director reflected
on how best to support these children and provide consistency to the service.
After much consideration this was achieved through the continued
employment of a former trainee in a casual capacity.
 The Director informs families of when educators are away, through
posts.
 At Staff meetings we reflect on staffing arrangements.
280. The regulatory authority also considered supporting evidence specific to
Standard 4.1. Evidence specific to Exceeding theme 2 can be found on page
3. This includes:


posts of Director informing families of educators on leave.

281. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 4.1
and Exceeding theme 3. This can be found on page 38. It states:
 The Pre-school is very is also part of a wider community of
and we have a list of regular
casual educators that were are able to call upon if Educators are away sick.
 As we are a Pre-school that closes in the school holidays all educators are
required to take their Annual leave during school holiday periods. This then
provides continuity and consistency of educators during term time and
reduces the use of casual staff members.
282. The regulatory authority also considered supporting evidence specific to
Standard 4.1. Evidence specific to Exceeding theme 3 can be found on
pages 7-15. This includes:
 List of casual educators employed with
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 Notice on
from the Director - We provided children and families
Orientation visits to
prior to the children starting.
283. In the RA Response to Feedback document specific to Standard 4.1 and
Exceeding themes 2 and 3 it was noted that, ‘Evidence was added to final
report, but has not changed rating’.
284. In the final Rating Outcome Summary, Standard 4.1 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
the required level for a rating of Exceeding NQS. Analysis notes provided in
relation to this Standard (see page 18) are as stated previously.
First tier review
285. In their First Tier Review Application, the provider sought a review of the
rating for Standard 4.1 in relation to Exceeding themes 1, 2 and 3.
286. On reviewing the evidence, as stated in the First Tier Review Decision
Notice, the panel concluded that there was sufficient evidence to determine
that Exceeding theme 1 should be amended to Yes, but not Exceeding
themes 2 and 3.
287. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that the organisation of educators across the service
supports children's learning and development through effective supervision.
The service's approach to the continuity of educators supported children
during the transition of moving to a new service. Evidence points that support
the attainment of this Theme for this Standard were not recorded by the
officer.
288. The panel considered feedback submitted by the provider in their First Tier
Review application. It states:
 Due to the high number of children with additional needs there are a number
of children that have access to an additional educator. The Director reflected
on how best to support these children and provide consistency to the service.
After much consideration this was achieved through the continued
employment of a former trainee in a casual capacity.
 The Director informs families of when educators are away, through
posts.
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 At Staff meetings,
meetings and
meetings we reflect on staffing arrangements and how best to support the
children and families.
289. Evidence considered by the panel at First Tier Review, was described in their
First Tier Review Application and includes:
 Staff meeting minutes that capture the reflection of the appointment of the
trainee into the role.
 Printed copy of a Weekly Update post that shares when educators will be
absent from the service.
 Printed minutes showing reflective discussion on staffing arrangements
including training and qualifications and recruitment.
290. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 4.1 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel
acknowledges that some reflection occurs around staffing at a service level
and at an organisational level however evidence that demonstrates that this
reflection reflects robust debate, discussion, and opportunities for input by all
educators or that practice has been improved by reflection on past events
was not observed in the report or in the submission by the approved
provider.
291. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 4.1.
292. With regard to Standard 4.1 and Exceeding theme 3, the panel considered
evidence from assessment and rating, commenting in the First Tier Decision
Notice:
 The officer noted that the officer noted that the organisation of educators
across the service supports children's learning and development through
effective supervision. The service's approach to the continuity of educators
supported children during the transition of moving to a new service. The
following evidence points were also recorded:
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 Parents are notified on the service's communication platform and in the
'Weekly update' if there are any long term absences. The
and
verbal discussions are used if there is an educator absent for a day.
 There was continuity for the families with all educators moving to the new
location this year. Families in the former location were given the option to
attend one of
this year.
293. The panel considered feedback submitted by the provider in their First Tier
Review application. It states:


The Pre-school is part of a wider community of
children services and we have a list of regular
casual educators that
were are able to call upon if Educators are away sick, some of these casual
educators are former permanent staff this also helps with educator
consistency.



As we are a Pre-school that closes in the school holidays all educators are
required to take their Annual leave during school holiday periods. This then
provides continuity and consistency of educators during term time and
reduces the use of casual staff members.
 Parents and families are invited to meet with educators regularly and
encouraged to provide feedback on Educators through
(online
communication tool).

294. Evidence considered by the panel at First Tier Review was described in their
First Tier Review Application and includes:
 A copy showing a list of

Casuals.

 Information informing parents of orientation dates and comments made by
families.
295. The panel’s response to the provider evidence specific to Exceeding theme 3
and Standard 4.1 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel
acknowledges that the service has strong practices in place in relation to the
continuity of educators, which has been recognised in the attainment of
Theme one for this Standard. The panel feels that whilst there are claims
that families are provided with opportunities to have input on the staffing of
the service evidence that demonstrates this in practice is not available. The
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panel would have liked to see examples of how families have provided
meaningful input which has been used to influence practice in this area for
the theme to be awarded.
296. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 3 should be amended to Yes to support an
overall higher rating for Standard 4.1.
Approved Provider’s view
Assessment and rating
297. Feedback and supporting evidence specific to Standard 4.1 and Exceeding
theme 2 and 3 has been described previously.
First tier review
298. Feedback and supporting evidence specific to Standard 4.1 and Exceeding
theme 2 and 3 has been described previously.
Second tier review
299. In their Second Tier Review Application, the provider sought a review of
Standard 4.1 with regard to Exceeding themes 2 and 3.
300. In support of their submission, the provider made the following commentary
in their Second Tier Review Response in with regard to each Element of
Standard 4.1.
301. Specific to Element 4.1.1 and Exceeding theme 2, the provider states:
 The organisation of our educators is based on ongoing critical reflection as a
centre team, and as an organisation team
). At
(
) and
meetings we reflect on our
organisation of educators as a team (Directors, managers and
to ensure we are supporting the children’s learning and
relationships with children and families.
 The nominated supervisor has regular 1 on 1 meetings with her direct
manager where we discuss and critically reflect upon the organisation of
educators including the roster and programming. These reflective
discussions lead to any necessary changes within the roster.
 An example was seen in our relocation to
- we arrived with a
group of 30 children and as a result of robust discussion and critical
reflection, agreed that the group should be split into two - but family group
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back together in the early morning and late afternoon. The result having
positive outcomes for both children and staff working in smaller groups sizes.
Refer to the staff meeting minutes.
302. Evidence submitted by the provider specific to Element 4.1.1 and Exceeding
includes:
 Staff meeting minutes and emails reflecting on roster changes
 1 on 1 records reflections
 Director emailing roster to staff
 Staff meeting minutes discussion around splitting the group.
303. Specific to Element 4.1.2 and Exceeding theme 2, the provider states:
 The continuity of educators is reflected upon during regular
meetings,
as a team we critically reflect on how we can provide consistent education
and care. This may include discussions about various ways of recruiting
more casuals. Staffing is a regular agenda item in staff meetings,
meetings and
meetings where practices are critically
reflected upon and changes made as necessary.


has a pool of regular casuals that they access for continuity of care.
Educators are booked in for blocks of relief during planned leave and also for
unplanned leave. Another reflection of the shared casual pool is the
capability to trial educators to see if they are a good team fit. This may lead
to seconding educators into temporary vacancies to meet consistency of
staff and parent expectations.

 Towards the end of each year educators are provided with a survey to gain
an understanding of who they would like to work with in the new year, what
age group and what they gained from the current year. This information
allows the Director and leadership team to determine the best placement of
educators to ensure continuity of care. This also includes having familiar
educator transition with children to the next room.
304. Evidence submitted by the provider specific to Element 4.1.2 and Exceeding
theme 2 includes:



meeting minutes – staffing
minutes – staffing

305. Specific to Element 4.1.1 and Exceeding theme 3, the provider states:
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 The organisation of our educators is flexible so it can meet the unique needs
of our families. For example, a child was enrolled in 2019 who had limited
English and only spoke
To help settle the child into the new Preschool environment the Director arranged for one of our
speaking
casuals to work on the days
attended for the first 4-6 weeks at the Pre-school. This also helped the
educators to communicate to the child’s mother at either the start or end of
the day.
 We regularly engage with families via
and our photo wall to ensure
families are familiar with the educators and know who will be at the centre
with their child. This is demonstrated in the weekly update in
where
parents can comment.
 Educators wear badges to ensure they are identifiable to parents. The photo
wall in the foyer of the centre also allows for educators to be easily
identifiable.
 The organization of our educators is also informed by our community of
centres within
. At times educators will work at
another centre to assist in times of need. This time at other centres allows for
reflection of our own practices in regards to organization of educators and
allows us to gain new ideas, reflect on our own practices and make changes
as necessary.
 We have a consistent and dedicated pool of casuals for
which allow for continuity of care in times of
leave. This demonstrates in terms of educators and staffing that we are part
of a wider community that influences our staffing arrangements and
organisation of educators.
 Parents and families are invited to meet with the educators regularly and
encouraged to provide feedback through
(online communication tool).
306. Evidence submitted by the provider specific to Element 4.1.1 and Exceeding
theme 3 includes:
 Roster with staff shifts


weekly staffing updates

 Email confirming staff working at other centres
 Excerpt from
casual
list.
307. Specific to Element 4.1.2 and Exceeding theme 3, the provider states:
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 We understand all families are different and so utilise a variety of strategies
to engage and connect with our families including around staffing. For
example, recently a parent discussed that their child was finding it
challenging to settle at drop off time and likes to see a certain educator
during this time. The Director and team reflected on the programming roster
and decided to change the programming time to best support the needs of
this child who required some extra support. This resulted in the child having
a more positive transition into pre-school and still enabled the educator to
have programming time at a different time.
 The continuity and longevity of staff is also attributed to the valued
recognition from
and the community in the form of
recognition awards etc. Educators are provided with support to undertake
training from
such as Diploma or ECT degree,
once finished a qualification, educators have many avenues in terms of
accessing a new position within the centre or organisation. This leads to staff
members staying with the organisation for extended periods of time. The
support of training also fosters a collaborative learning community as
educators bring their knowledge to the centres to use with children and
families.
308. Evidence submitted by the provider specific to Element 4.1.2 and Exceeding
theme 3 includes:
 Feedback register – Parents
 Recognition awards
 University transcript –
Panel considerations
309. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 4.1, the panel commented that they had difficulty finding evidence
to substantiate the service’s claims specific to staffing arrangements.
310. The panel remarked that much of the evidence submitted was at an
organisational level rather than a service team level, in which there is
evidence of all educators understanding and implementing the service’s
approach to the organisation and continuity of educators.
311. It was the view of the panel that there was a lack of evidence demonstrating
that the organisation and continuity of educators reflected robust debate,
discussion and opportunities for input by all educators, or was informed by
critical reflection and past incidents.
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312. In considering whether the service demonstrated Exceeding Theme 3 for
Standard 4.1, the panel commented that they had difficulty finding evidence
to substantiate the service’s claims, or which aligned with practice that would
be expected at the exceeding level.
313. Additionaly, the panel could not find evidence to support the service’s claims
of supporting a child who only spoke
by engaging a
casual worker who also spoke
to work on the days
attended
as part of his transition to the service.
Panel decision
314. The Panel by consensus decided to confirm the rating for Standard 4.1 as
Meeting NQS.

Standard 4.2
315. Standard 4.2 is that:
Management, educators and staff are collaborative, respectful and ethical.
316. The regulatory authority found the service to be demonstrating Exceeding
theme 1 for Standard 4.2 but not Exceeding themes 2 and 3.
Regulatory Authority’s view
Assessment and rating
317. Evidence submitted by the regulatory authority in relation to Standard 4.2 can
be found on pages 23-24 of the assessment and rating evidence summary.
318. With specific reference to the service’s Quality Improvement Plan (QIP, the
following notes were documented on page 23:
 Educators set professional development goals for the year with their team
leader.
 Educators share knowledge they have learnt after attending training.
 The educational leader is engaged in the

program'.

319. Evidence of practice specific to Standard 4.2 is documented on pages 23-24
of the Assessment Evidence Summary and includes the following:
 In the staff room there are posters with the learning outcomes, guide to
healthy eating, rights of the child, WHS and 'Be You' on display.
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 The educational leader collaborates with other services on the '
initiative'
 To guide quality standards the educators use the code of ethics, the Early
Years Framework, the approved providers guide for documenting.
 The approved providers
' centres is on the '
.' Information from these meetings is shared with the
service for feedback and she reports on the feedback to the committee.
 Casual educators are welcome to attend and further develop and learn at the
'
conference'.
 The nominated supervisor discusses that educators complete critical
reflections about practice, team and self reflection on the approved providers
communication platform. These reflections are private.
 Regulations and job descriptions guide practice in the service.
 Differences are resolved one to one. A meeting can be arranged to discuss
issues wtih the nominated supervisor. A plan of action is developed.
 The nominated supervisor explains the educators reflect verbally as
required, the bigger reflections come within staff meetings.
 The respect between educators is demonstrated through their actions and
the way they communicate with each other.
 The educational leader is allocated two hours off the floor each week.
 Staff meetings are held after hours and educators are paid to attend.
 The nominated supervisor collaborates with early intervention staff,
,
and support services.
 The nominated supervisor attends the approved providers
meetings,
meetings and
meetings.
 Results of the approved provider's parent surveys are brought back to the
team for reflection and they address issues raised.
 The nominated supervisor is a member of community preschools network.
They meet and collaborate every term. They discuss new systems, funding
and how to access it, assessment and rating and the quality improvement
plan.
 The nominated supervisor and educational leader attended the Early
Childhood Australia conference in 2018.
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 The
held a '
conference' in 2018. The focus was
on sustainability. It was open to all educators to attend. This year the
conference will focus on Aboriginal culture.
 The service consults as a team about what they want in the new garden
space being developed.
 Educators position descriptions outline their professional standard and guide
their practice.
 The educational leader attends the '
meetings every
weeks.

network' group

 Staff meeting minutes documents item, agenda item, details and by whom.
 Staff meeting minutes dated
the 'Be You' initiative.

.19 educators are reminded to register for

320. In the draft Rating Outcome Summary, Standard 4.2. was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 19)
state:
 Opportunities are provided for regular team meetings where practices can be
discussed and reviewed. Educators demonstrate a positive working
atmosphere and engage in mutually respectful interactions with each other,
children and families. Information and support is provided by the nominated
supervisor and the educational leader with educators having access to
written resources and professional readings.
321. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 4.2 and
Exceeding theme 2. This can be found on pages 39-41. It states:


We engage in monthly 1 on 1 meetings – conducted to reflect on professional
development and practice as well as peer to peer 1 on 1 meetings and critical
reflection, performance reviews on
and clear probation
process.



provide recruitment training for all Directors along
with a variety of other training opportunities for Educators.



Professional Conversation Training – Leadership group training (Educational
Leader & Director)



Educational leader has a set time allocated on the roster to mentor and
support staff on fortnightly basis.
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We provide time with in our roster for peer to peer documentation review and
feedback on



We engage in team building exercises – during training session, casual catch
ups and staff meetings.



Educators share their knowledge learnt after attending training –
presentation, STEM training.



Our



Leadership training for room leaders.



Resilience training –



Conference – Children’s Services –Staff topic
surveys, evaluation surveys.



The Educational leader engaged in a survey with all educators.



The Director and Educational Leader attended the Early Childhood Australia
Conference in 2018.



The service has a feedback register for families to utilise.



The service is participating in the



The Director attends the
throughout the year.



The service is currently involved in the
(survey, face to face/phone based consultation).



The



We have one our
and our
who is a member of the

meets with

on a fortnightly basis.

.

Program.
Consultations meeting

shares – ACECQA annual report data.
from
with
–

322. The regulatory authority also considered supporting evidence specific to
Standard 4.2. Evidence specific to Exceeding theme 2 can be found on
pages 2-5. This includes:



training attended on Professional Conversations
children services conference information

 Families Feedback Register Form
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 DEC consultative meetings - Ticket of attendance.
323. The provider also referenced evidence submitted in Quality Area 1 as
follows:
 Information from
in Quality Area 1.

and ECEI partner -

- shown

324. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 4.2 and
Exceeding theme 3. This can be found on pages 41-43. It states:
 As part of a
service –
also
offers information and parenting nights to families where keynote speakers
discuss topical information and education for interested families (e.g. screen
time, school readiness, emotional regulation)
 The centre encourages families to book in parent teacher meetings; this is
formally offered twice a year, in addition to educators inviting parents to
organize times for in depth discussions as needed throughout the year. The
Service backfills educators to support these meetings.
 The service maintains a responsive feedback register. The register
catalogues complaints and feedback from families in both an online version
and hard copy folder. Responses and outcomes are documented and
logged.
 The service adopts where possible a 1 week handover and induction for all
new staff. New educators can shadow educators to begin building
relationships with families, children and Educators. The handover is also
used as a skills and knowledge transfer to professionally prepare the
educators as best as possible.
 My Educational Leader is engaged in the
Program and
through this program the service has built professional community
connections.
 The Centre also encourages kindergarten teachers & principals from our
local schools to our school readiness information night.
 The Quality Improvement Plan and discussion is a standing item on staff
meeting agenda.


–
runs a professional
development conference every 2 years. Key note speakers are invited based
off educator interests
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 The many different ways we connect with our other experienced educators
through:


Educational Leader meetings



ELC Meetings





Meetings
workshops
Conference.

325. The regulatory authority also considered supporting evidence specific to
Standard 4.2. Evidence specific to Exceeding theme 3 can be found on
pages 7-9. This includes:
 Parent Information Night’s offered to families on
Area 1 evidence.


– included in Quality

Network meeting with public schools and Early Learning Services
in the area



post - Primary School attending and communicating with children
about primary school.

326. In the RA Response to Feedback document specific to Standard 4.2 and
Exceeding themes 2 and 3, it was noted that, ‘Evidence was added to final
report, but has not changed rating’.
327. In the final Rating Outcome Summary, Standard 4.2 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
the required level for a rating of Exceeding NQS. Analysis notes provided in
relation to this Standard (see page 19) state:
 Opportunities are provided for regular team meetings where practices can be
discussed and reviewed. Educators demonstrate a positive working
atmosphere and engage in mutually respectful interactions with each other,
children and families. Information and support is provided by the nominated
supervisor and the educational leader with educators having access to
written resources and professional readings. Critical reflection informing
practice is not yet embedded in the context of
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First tier review
328. In their First Tier Review Application, the provider sought a review of the
rating for Standard 4.2 in relation to Exceeding themes 1, 2 and 3.
329. On reviewing the evidence, as stated in the First Tier Review Decision
Notice, the panel concluded that there was sufficient evidence to determine
that Exceeding theme 1 should be amended to Yes, but not Exceeding
themes 2 and 3.
330. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that opportunities are provided for regular team meetings
where practices can be discussed and reviewed. Educators demonstrate a
positive working atmosphere and engage in mutually respectful interactions
with each other, children and families. Information and support is provided by
the nominated supervisor and the educational leader with educators having
access to written resources and professional readings. Critical reflection
informing practice is not yet embedded in the context of
. The following evidence points were also recorded:
 The nominated supervisor discusses that educators complete critical
reflections about practice, team and self reflection on the approved providers
communication platform. These reflections are private.
 The nominated supervisor explains the educators reflect verbally as required,
the bigger reflections come within staff meetings
 Results of the approved provider's parent surveys are brought back to the
team for reflection and they address issues raised.
331. The panel considered feedback submitted by the provider in their First Tier
Review application. This has been detailed previously in the provider’s
Assessment and Feedback Form. The following comments were also noted:


is a member of the
which meets regularly to act as a consultant. The
provides information to Directors
and Educators after attending these meetings.



attends the
meetings bi-monthly, sharing information gained with Directors and
educators.
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332. Evidence considered by the panel at First Tier Review was described in their
First Tier Review Application and includes:
 Copy from online Performance Management tool of 1:1 meetings between
and
 Example of My learning tool in the online Performance Management System
 Email and outline of Performance Management Course
 Registration form for
planed for 2019

Conferences 2017, 2018 and

 Email about Pre-school Educators running

training for other

 Weekly Update with information about stress awareness and resilience
training
 Evaluation report of conferences held
 Copy of Educational Leader survey
 Photograph of Director and Educational Leader at Conference
 Registration of Parent Concern form
 Roadshow ticket for Director
 Minutes from

Committee Meeting

 Agenda for the

meeting.

333. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 4.2 is detailed on page 41 of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel
acknowledges the strong commitment the service demonstrates when
networking with the wider organisation and accessing professional
development opportunities as recognised with the attainment of Theme 1 for
this Standard. The panel is in agreeance though, that there is insufficient
evidence to demonstrate how the service team reflect together on topics
relevant to this Standard such as ethical practice or professional standards.
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334. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 4.2.
335. With regard to Exceeding theme 3, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that opportunities are provided for regular team meetings
where practices can be discussed and reviewed. Educators demonstrate a
positive working atmosphere and engage in mutually respectful interactions
with each other, children and families. Information and support is provided by
the nominated supervisor and the educational leader with educators having
access to written resources and professional readings. Critical reflection
informing practice is not yet embedded in the context of
. The following evidence points were also recorded:
 The educational leader collaborates with other services on the '
initiative'.
 The nominated supervisor attends the
centre meetings,
meetings and local community
preschool meetings.
 The nominated supervisor is a member of community preschools network.
They meet and collaborate every term. They discuss new systems, funding
and how to access it, assessment and rating and the quality improvement
plan.
 The educational leader attends the
meetings every
weeks.

network' group

336. The panel considered feedback submitted by the provider in their First Tier
Review application:
 As part of a
–
also
offers information and parenting nights to families where keynote speakers
discuss topical information and education for interested families (e.g. screen
time, school readiness, emotional regulation)
 The Centre encourages families to book in parent teacher meetings; this is
formally offered twice a year, in addition to educators inviting parents to
organize times for in depth discussions as needed throughout the year. The
Service backfills educators to support these meetings.
 The Service maintains a responsive feedback register. The register
catalogues complaints and feedback from families in both an online version
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and hard copy folder. Responses and outcomes are documented and
logged.
 The service adopts where possible a 1 week handover and induction for all
new staff. New educators can shadow educators to begin building
relationships with families, children and Educators. The handover is also
used as a skills and knowledge transfer to professionally prepare the
educators as best as possible.
 My Educational Leader is engaged in the
Program and
through this program the service has built professional community
connections.
 The Centre also encourages kindergarten teachers & principals from our
local schools to our school readiness information night.
 The Quality Improvement Plan and discussion is a standing item on staff
meeting agenda.


–
runs a professional
development conference every 2 years. Key note speakers are invited based
off educator interests

 The many different ways we connect with our other experienced educators
through:






Educational Leader meetings
Meetings
Meetings
workshops
Conference



Group training –First Aid, Child Protection, Manual Handling



Community Pre-school groups

 As you can see educators and the Director are given a variety of ways and
opportunities to collaborate and reflect and learn from each other.
337. Evidence considered by the panel at First Tier Review, was described in the
provider’s First Tier Review Application and includes
 Flyers sent to families re information evenings
 Copy of Feedback Register 2019
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 Information on

Program

 Meeting minutes showing the QIP reflection and discussion.
338. The panel’s response to the provider evidence specific to Exceeding theme 3
and Standard 4.2 is detailed on page - of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel
recognises that educators are committed to engaging with their wider
professional community including local schools and other services. The
panel feels that the examples provided in the claims of the approved provider
are limited in their response to this Theme for this Standard and do not offer
evidence of how the service actively engages with families to guide practice
in this area. For example, how decision making and problem solving in
regards to ethical issues within the environment are informed by the voices
of families and children.
339. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 3 should be amended to Yes to support an
overall higher rating for Standard 4.2.
Approved Provider’s view
Assessment and rating
340. Feedback and supporting evidence specific to Standard 4.2 and Exceeding
themes 2 and 3 has been described previously.
First tier review
341. Feedback and supporting evidence specific to Standard 4.2 and Exceeding
themes 2 and 3 has been described previously.
Second tier review
342. In their Second Tier Review Application, the provider sought a review of
Standard 4.2 with regard to Exceeding themes 2 and 3.
343. In support of their submission, the provider made the following commentary
in their Second Tier Review Response with regard to each Element of
Standard 4.2
344. Specific to Element 4.2.1 and Exceeding theme 2, the provider states:
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We engage in monthly one-on-one meetings with all staff. These provide
opportunities to reflect on and discuss work, performance, behaviours and
personal topics, enabling both parties obtain feedback with a view to
enhancing performance.



Staff performance reviews are conducted on the
‘
’
program. This program facilitates the ongoing one-on-one check-ins between
staff (noted above) to help ensure activities, achievements and personal
goals stay on track throughout the year.



provide recruitment training for all Directors along
with a variety of other training opportunities for Educators.



Professional Conversation Training – Leadership group training (Educational
Leader & Director)



Educational Leader has a set time allocated on the roster to mentor and
support staff on fortnightly basis. We provide time within our roster for peer to
peer documentation review and feedback on



We engage in team building exercises – during training session, casual catch
ups and staff meetings



Our
meets with Directors on a fortnightly
basis to reflect on the services operations, performance and provide
feedback about the team at the service during one on one meetings.



A range of training opportunities support staff in their ongoing behaviour and
skill development - ‘Performance Conversations’, ‘Resilience Training’.
These support staff’s ongoing reflection concerning any potential biases and
or personal challenges when conducting performance conversations.



Other opportunities support staff to professionally network and reflect on their
current practice including and where appropriate make changes



–



The Director and Educational Leader attended the Early Childhood Australia
Conference in 2018.



The service is participating in the



The Director attends the
throughout the year.



Surveys and site talks also provide tools to support staff to critically reflect on
aspects of their work and provide data to support continuous improvement at
the centre

Program
Consultations meeting
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staff topic surveys



evaluation surveys,



Educational Leader survey



site talk



The service has a feedback register which captures feedback from families
and enables the centre to critically reflect on their comments positive or
negative in order to improve practice.



The



is a member of the
, which meets regularly to act as a consultant. The
provides information to Directors and
Educators after attending these meetings.



attends the
Meetings bi monthly, sharing information gained with Directors and
educators.



Our

shares – ACECQA annual report data.

Manager and one of our Educators from
is with
who is a

member of the
.
345. Evidence submitted by the provider specific to Element 4.2.1 and Exceeding
theme 2 includes:
 All educators present on the day of the assessment and rating visit and
could have provided this evidence had the AO spoken with them or
questioned them about this practice
 Staff meeting minutes - Positive sharing
 Email registration for Performance Conversations Program
 Programming roster – Educational Leader time
 Registration form and programs from
2017, 2018 and 2019

conference

 Staffing update with information about how to access stress awareness and
resilience training
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 Evaluation report of conferences held
 Educational Leader survey
 Parent Feedback form – registration of positive feedback and concern
 DEC Roadshow ticket for directo.
346. Specific to Element 4.2.2 and Exceeding theme 2, the provider states:
 We have used the ECA Code of Ethics as a point of discussion and
reflection within our staff meeting this came about as the Director and
Educational Leader attended the ECA conference in 2018 where Ethics was
a popular topic.
 The Code of conduct was given to all educators at
and then we were given a short quiz on this new policy implemented.
This allowed time for educators to read and reflect on the policy changes.
 All educators completed the new
 Code of Conduct training that was provided online by
reflected on within our
team meeting.

This was then

347. Evidence submitted by the provider specific to Element 4.2.2 and Exceeding
includes:
 This evidence was available at the time of the assessment and rating visit
and could have been provided to the AO had they asked the educators or
nominated supervisor.
 Code of Conduct in Staff update
 Staffing: Code of Conduct Policy.
348. Specific to Element 4.2.1 and Exceeding theme 3, the provider states:
 Connecting with peers across
leadership group the Director,
Educational Leader and team leaders participated in ‘Professional
Conversation Training’ to support professional performance conversations
with staff.
 As part of a
service –
also
offers information and parenting nights to families where keynote speakers
discuss a range of topical information and education for interested families
(e.g. screen time, school readiness, emotional regulation). These evenings
support families in their parenting roles and shape both service practice and
policy development
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 The Centre invites families to attend parent teacher meetings; these are
formally offered twice a year. In addition, the invitation is open to families to
organise one to one meetings with their child’s educator as needed
throughout the year. The service backfills educators to support these
meetings.
 The Educational Leader is engaged in the
Program, through
this program the service has built professional community connections with
other children’s services providers, and colleagues across
Being
involved in this program has supported staff within our centre to plan more
inquiry-based learning with age-appropriate *STEM exploration. Daily
scientific exploration has become a norm with the children.
 The Centre also invites kindergarten teachers and principals from our local
schools to our school readiness information night.
 The Quality Improvement Plan and discussion is a standing item on staff
meeting agenda.


–
runs a professional
development conference every 2 years. Key note speakers are invited based
off educator interests

 We have forged strong relationships with a range of groups and
organisations including:



Educational Leader meetings
Meetings





workshops
Conference



Group training –First Aid, Child Protection, Manual Handling



Community Pre-school groups

 These opportunities have provided staff across the team to collaborate,
reflect and learn from each other which has resulted in ongoing service
development and continuous improvement.
349. Evidence submitted by the provider specific to Element 4.2.1 and Exceeding
theme 3 includes:

conference information
 Families Feedback Register Form
 DEC consultative meetings - Ticket of attendance
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 Information from

and ECEI partner Cerebral Palsy Alliance.

350. Specific to Element 4.2.2 and Exceeding theme 3, the provider states:
 The Service maintains a responsive feedback register. The register
catalogues all feedback from families in both an online version and hard
copy folder. Responses and outcomes are documented and logged. When
we receive feedback from families we reflect and use the professional
standards and code of ethics as a guide to respond to families feedback or
complaint.
 The service adopts where possible a 1-week handover and induction for all
new staff. New educators can shadow educators to begin building
relationships with families, children and Educators. The handover is also
used as a skills and knowledge transfer to professionally prepare the
educators in their new role.
 Local community Pre-schools and local primary school are developing our
connections with each other to help develop a smooth transition for children
to primary school.
 Staff are familiar with the United Nations Rights of the Child, and abide by
both the ECA Code of Ethics, and
and
Code of Conduct. These professional standards support staff in their
work and interactions with families and colleagues both in day to day
conversations and when discussing more sensitive issues.
351. Evidence submitted by the provider specific to Element 4.2.2 and Exceeding
theme 3 includes:
 Directors training attended on Professional Conversations
 Emails between support service, family and educators regarding child with
additional needs
 Launch of the

Network with local primary schools.

Panel considerations
352. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 4.2, the panel commented that they were unable to find sufficient
evidence to substantiate the service’s claims, or which aligned with practice
that would be expected at the exceeding level.
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353. The panel noted some examples of sound practice specific to this standard,
for example, staff induction and handover processes and continuity of
educators.
354. The panel commented that while there was evidence of staff attending
conferences and other professional learning opportunities, there was
insufficient evidence demonstrating how this information was shared with
other educators and how it was used to inform practice across the service.
355. The panel cited claims that the service was familiar with and abides by the
ECA Code of Ethics. They noted that while the Code was distributed to
educators, there was no evidence of follow up exploration or discussions
amongst the team.
356. The panel could find no evidence of educators reflecting on the role and
application of professional ethics and standards, or how they were using the
code of conduct to inform practice at the service. Further, they could find no
evidence of how the service’s approach to professional collaboration was
informed by current recognised guidance.
357. The panel noted a lack of evidence of robust debate, discussion, and
opportunities for input by all educators, or of how practice was informed by
critical reflection and past incidents.
358. The panel remarked on notes in staff meeting minutes querying whether to
wake sleeping children. They questioned the appropriateness of this
suggestion, referencing the regulatory requirement to ensure all children are
provided appropriate opportunities to meet each child’s need for sleep, rest
and relaxation.
359. In considering whether the service demonstrated Exceeding Theme 3 for
Standard 4.2, the panel commented that they were unable to find sufficient
evidence to substantiate the service’s claims, or which aligned with practice
that would be expected at the exceeding level.
360. The panel noted that while there was some evidence of the service seeking
feedback from families, it was not comprehensive and did not appear to
extend to exchanging ideas to inform practice.
361. The panel commented that while some positive feedback from families was
recorded in a feedback register, they noted that in some instances the action
required was not completed until 12 months later.
362. The panel queried the inclusion of information about the NDIS as evidence
specifc to this standard and were uncertain what this was intended to
demonstrate.
363. The panel noted a lack of evidence of educators working with diversity to
promote a culture of inclusiveness and sense of belonging for all.
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364. The panel added that they were unable to get a sense of the diversity of the
families and the children attending the service, or how their priorities and
strengths informed professional collaboration.
365. The panel questioned what adaptations were made to the program for
specific children informed by the voices, priorities and strengths of families at
the service. They queried, for example how the culture, beliefs and rituals of
the
family were reflected in the program.
366. The panel queried if there were children and families who identified as
Aboriginal or Torres Strait Islander peoples enrolled in the service, and how
their priorities and aspirations were reflected in the program.
Panel decision
367. The Panel by consensus decided to confirm the rating for Standard 4.2 as
Meeting NQS.

Standard 5.1
368. Standard 5.1 is that:
Respectful and equitable relationships are maintained with each child.
369. The regulatory authority found the service to be service to be demonstrating
Exceeding themes 1 and 3 for Standard 5.1 but not Exceeding theme 2.
Regulatory Authority’s view
Assessment and rating
370. Evidence submitted by the regulatory authority in relation to Standard 4.2 can
be found on pages 25-26 of the assessment and rating evidence summary.
371. With specific reference to the service’s Quality Improvement Plan (QIP), the
following notes were documented on page 25:
 Philosophy: The children are encouraged to share their lives with their peers
and educators through daily conversations and news times.
 Educators model respectful relationships through all interactions with families
and fellow educators.
 When engaging with the children, educators can take on the role as a fellow
explorer, working alongside the children in play.
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372. Evidence of practice specific to Standard 5.1 is documented on pages 25-26
of the Assessment Evidence Summary and includes the following:
 An educator sits with two children dressing small dolls, they are talking about
what to dress them in and what clothes will fit the dolls.
 A child approaches an educator sitting on the ground and asks, "Can I sit on
your lap?" The educator replies, "Of course you can." The child sits and
cuddles into the educator.
 An educator asks, "Can you show me how you launch that aeroplane?" The
child throws his plane into the air. "Good work." The educator replies.
 An educator assists a child using a large lego board to place beds, sink and
table. The child dresses dolls and lays them in the beds on the lego board.
 An educator kneels down to watch a child tapping small nails into the cork
board.
 An educator sits with children and sings 'Twinkle twinkle little star' they are
using tapping sticks to tap to the song.
 An educator is reading a book to a small group of children.
 An educator sits at the table with ipads and makes paper aeroplanes for
children. When she is finished she hands it to them and says, "What do you
say?" The child says, "Thank you."
 An educator says, "I know it's a bit boring being a goaly but it's an important
job, you need to stop the goals."
 There are two educators that are talking with children as they eat morning
tea.
 An educator sits with a child to do a peg matching game. The educator says,
"I think this is too tricky for me." The child says, "I will show you." The child
explains how you choose and match the pegs to the board colours.
 An educator talks with the children about their family during lunch.
 A child fills a bucket of water and tips it out on the path. As he watches the
water flow along the path another child comes to watch with him. An
educator approaches and asks them to not waste the water by tipping it on
the path.
 An educator asks, "Did you play soccer on the weekend?" The child replies
"Yeah I did." The educator asks, "How did you go?" The child replies "It was
a good game, I was tired."
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 A child at the playdough table says, "I made a sausage roll." The educator
asks, "What sauce will you have on it?" The child says, "Tomato sauce." The
educator says, "I'm making cookies, they are tiny ones."
 The educators greet the children and parents as they arrive.
 An educator assists a child to roll playdough and push a cutter into the
dough. The child uses a pizza cutter to cut the dough, The educator praises
him.
 A child says, "Look I wrote my name." The educator replies, "I can see your
name very clearly (Child), well done."
 An educator approaches a boy playing on the mat alone and asks, "What
have you made?" He begins to tell her, she sits on the mat and listens to him
as he talks about his creation.
 A child is banging the table to get the playdough out of the cutter. The
educator says, "That's one way, I usually push my finger on the playdough to
push it out."
 An educator sits with a child at the sustainability game.The educator explains
the pictures on the tiles and assists the child to find the correct bin to place
them in.
 An educator asks, "What are you feeding your baby?" The child replies, "Ice
cream and custard." The educator says, "Really, now that sounds yummy."
 The children in home corner area have taken on roles of mother and baby.
(Child 1) says, "Baby, baby, crawl over here it's time to eat." The child crawls
over to (Child 1).
373. In the draft Rating Outcome Summary, Standard 5.1 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 22)
state:
 Interactions with children are warm and friendly and educators greet children
positively. All educators are consistently calm and gentle and support
children with dignity and respect, using distraction techniques when children
are distressed. Opportunities for educators to talk about and reflect on their
practices and share ideas to enhance children's lifelong learning and sense
of belonging within this service context is not yet evident.
374. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 5.1 and
Exceeding theme 2. This can be found on pages 44-45. It states:
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 We believe that the standard should be rated at exceeding for both Area 5.1
and 5.2.
 Educators reflected on and reviewed the Pre-school philosophy individually
and then we discussed as a team. Educators respect the children's
autonomy and independence by valuing children's contributions during play.
 The play space and environment is arranged to encourage large and small
group experiences, providing the children opportunities to develop and
maintain relationships with peers and educators in settings that they feel
most comfortable with.
 The flexible daily routine enables long periods of uninterrupted time for the
children to explore relationships through exploration, problem solving,
discussions.
 Routines are organised to maximize every child's involvement and
engagement.
 When engaging with the children, educators can take on the role as fellow
explorer, working alongside the children in their play.
375. The regulatory authority also considered supporting evidence specific to
Standard 5.1. Evidence specific to Exceeding theme 2 can be found on
pages 3-10. This includes:
 Educators Philosophy questionnaire.
376. In the RA Response to Feedback document specific to Standard 5.1 and
Exceeding theme 2 it was noted that, ‘Evidence was added to final report, but
has not changed rating’.
377. In the final Rating Outcome Summary, Standard 5.1 was rated as Meeting
NQS, with Exceeding theme 1 found to be demonstrated at the required level
for a rating of Exceeding NQS, but not Exceeding themes 2 and 3. Analysis
notes provided in relation to this Standard (see page 22) are as stated
previously.
 Interactions with children are warm and friendly and educators greet children
positively. All educators are consistently calm and gentle and support
children with dignity and respect, using distraction techniques when children
are distressed. Opportunities for educators to talk about and critically reflect
on their practices and share ideas to enhance children's lifelong learning and
sense of belonging within this service context is not demonstrated.
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First tier review
378. In their First Tier Review Application, the provider sought a review of the
rating for Standard 5.1 in relation to Exceeding themes 2 and 3.
379. On reviewing the evidence, as stated in the First Tier Review Decision
Notice, the panel concluded that there was sufficient evidence to determine
that Exceeding theme 3 should be amended to Yes, but not Exceeding
theme 2.
380. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that interactions with children are warm and friendly and
educators greet children positively. All educators are consistently calm and
gentle and support children with dignity and respect, using distraction
techniques when children are distressed. Opportunities for educators to talk
about and critically reflect on their practices and share ideas to enhance
children's lifelong learning and sense of belonging within this service context
is not demonstrated. Evidence points that support the attainment of this
Theme for this Standard were not recorded by the officer.
381. The panel considered feedback submitted by the provider in their First Tier
Review application. This has been detailed previously in the provider’s
Assessment and Feedback Form. The final comment included an additional
sentence, as follows:
 When engaging with the children, educators can take on the role as fellow
explorer, working alongside the children in their play. Reflecting on the daily
routine, running of the room and children’s needs, strengths and interests
382. Evidence considered by the panel at First Tier Review was described in their
First Tier Review Application and includes:
 Educators were actively involved in reviewing the Pre-school Philosophy.
Please see information attached on the reviewing of our Pre-school
philosophy and educators comments.
 We are consistent educators who have worked together for a long period of
time and are continually reflecting and implementing new ways in which we
reflect as a team. Educators have embedded practice of critically reflecting
their practice whether that be in individual critical reflections, staff meeting or
room meeting reflections. This is an embedded practice which has flowed
from one service context to another.
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383. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 5.1 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. When looking into
the Guide to the NQS document the indicators for this Theme for this
Standard include the requirements of all educators ‘systematically’ reflecting
on their interactions with children and that the team engage in robust
discussion and debate around relationships between educators and
children. The panel feels that the evidence supplied in response to this
Theme for this Standard reflects a Meeting level of practice and does not
clearly demonstrate that all educators are involved in critical reflection that
influences improvements in practice over time.
384. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 5.1.
Approved Provider’s view
Assessment and rating
385. Feedback and supporting evidence specific to Standard 5.1 and Exceeding
theme 2 has been described previously.
First tier review
386. Feedback and supporting evidence specific to Standard 5.1 and Exceeding
theme 2 has been described previously.
Second tier review
387. In their Second Tier Review Application, the provider sought a review of
Standard 5.1 with regard to Exceeding theme 2.
388. In support of their submission, the provider made the following commentary
in their Second Tier Review Response with regard to each Element of
Standard 5.1
389. Specific to Element 5.1.1 and Exceeding theme 2, the provider states:
 Educators complete reflections within the room which consider the
interactions they have had with children along with their own
personal/individual reflections entries. These critical reflections demonstrate
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educators ongoing critical thinking about how they engage with and interact
with children. This critical reflection then leads to a change for the educator
in their future interactions with children.
 Educators critically reflected on and reviewed the Pre-school philosophy
individually; we then discussed these critical reflections as a team.
 Educators respect the children’s autonomy and independence by valuing
Children’s contributions during play. The philosophy underpins these
relationships “children are listened to and their choices are respected in our
warm and caring environment.”
 The flexible daily routine enables long periods of uninterrupted time for the
children to explore relationships through exploration, problem solving, and
discussions.
 Routines are organised to maximise every child’s involvement and
engagement.
 When engaging with the children, Educators can take on the role of fellow
explorer, working alongside the children in their play. Reflecting on the daily
routine, running of the room and children’s needs, strengths and interests.
 Educators reflect upon the ‘
’ forms that the family
provide at the start of the year. This information is used as a springboard
when planning future experiences and celebrations that are of importance to
the families.
 The educators also reflected on the importance of acknowledging and
celebrating the cultures of the children at
;
understanding the importance this would have in building strengthening the
relationships within the centre.
390. Evidence submitted by the provider specific to Element 5.1.1 and Exceeding
includes:
 All educators present on the day of the assessment and rating visit could
have provided evidence in relation to this area had the AO spoken with
them and questioned them about this practice
 Staff meeting minutes – Weekly Reflections


Educators reflected on feedback from families to inform the development
of the Centre Philosophy
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 Educators were actively involved in reviewing the Pre-school Philosophy.
Please see information attached on the reviewing of our Pre-school
philosophy and educator comments.
 Staff meeting minutes – Group reflection on how is preschool running


– Reflection – Getting into a new routine reflection – the climbing frame

–

 Weekly Reviews that show how children support and learn from each
other and how Educators play a variety of roles.
 This is further encouraged through our celebration of Harmony Day. This
day celebrates Australia’s cultural diversity and it’s all about
inclusiveness, respect and a sense of belonging for everyone. We
enjoyed a Harmony Day afternoon tea where children dressed in an outfit
from their own cultural background and families shared a plate of food
from their cultural heritage.
391. Specific to Element 5.1.2 and Exceeding theme 2, the provider states:


Educators at
are always striving to respect
and advocate for the rights of the child. This is demonstrated through our
philosophy where the UN conventions on the rights of the child is a strong
theme throughout our philosophy. The philosophy was developed as a result
of deep critical reflection and robust discussions.



As the philosophy plays such a pivotal role in the foundation of our practice
the educators often undertake individual/personal reflections which refer to
the rights of the child.The critical reflection then leads to changes in practice.



The Centre engages in critical reflection on the importance of the child and
family voice in decision making, drawing on both children’s family’s strengths
to help build and maintain positive relationships. This is reflected in the
program.



Educators reflect with therapists from support agencies who work closely with
children with additional needs at the service. Follow up conversations or
family meeting occur to discuss new strategies or management of the child’s
individual Learning Plan.



Educators are provided time regularly to critically reflect on their practice.

392. Evidence submitted by the provider specific to Element 5.1.2 and Exceeding
theme 2 includes:
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 This evidence was available on the day of the assessment and rating visit
had the AO questioned the educators and/or nominated supervisor about
this practice

 Reflection in staff meeting which shows educators being encouraged to
challenge their own bias and how we can encourage inclusiveness at
Pre-school.


parents
and
offered to
support the educators through sharing information they had about bees,
the Educators reflected on the best way this could be introduced into the
program and resulted in a ….. week project focusing on bees from their
life cycle through to bee anatomy and honey comb and its unique shape.

 The educators have close relationships with support services for children
with additional needs and meet with them regularly at the service.
Evidence from emails from the support services we use are attached.
Support from Therapists –
and
 Reflection on Building connections for
school.

between school and pre-

Panel considerations
393. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 5.1, the panel questioned if educators had a clear understanding of
what critical reflection means and how it is applied across the service in a
cyclical way to inform practice.
394. The panel noted there was a lack of clear evidence of all educators
systemically reflecting on their interactions and relationships with children.
395. The panel questioned the inclusion of a parent’s feedback regarding a
philosophy review, noting the parent was commenting on
and not
.
396. The panel noted staff reflections as part of the philosophy review,
commenting this was not strong evidence of educators systematically
reflecting on interactions with children, or of the services’ approach to
relationships between educators and children being reflective of robust
debate, discussion and input by all educators.
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397. The panel noted examples of documentation of children interacting and
collaborating with each other, but a lack of evidence of educators interacting
with children in a manner that was informed by systematic, critical reflection.
398. The panel commented that there was a lack of clear evidence of how the
service’s approach to relationships between educators and children was
informed by current recognised guidance or theoretical and philosophical
influences.
399. The panel remarked that there was a lack of evidence of the service team
reflecting together to challenge stereotypes and biases in promoting and
maintaining a culture of inclusiveness.
Panel decision
400. The Panel by consensus decided to confirm the rating for Standard 5.1 as
Meeting NQS.

Standard 5.2
401. Standard 5.2 is that:
Each child is supported to build and maintain sensitive and supportive
relationships.
402. The regulatory authority found the service to be demonstrating Exceeding
theme 1 for Standard 5.2 but not Exceeding themes 2 and 3.
Regulatory Authority’s view
Assessment and rating
403. Evidence submitted by the regulatory authority in relation to Standard 5.2 can
be found on pages 27-28 of the Assessment and Rating Evidence Summary.
404. With specific reference to the service’s Quality Improvement Plan (QIP), the
following notes were documented on page 27:
 The educational leader is part of the 'Be you' organisation which support
smental health and well being of children.
 The play space and environment is arranged to encourage large and small
group experiences.
 Children have the opportunity to learn and work collaboratively in group
project work.
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405. Evidedce of practice specific to Standard 5.2 is documented on pages 27-28
of the Assessment Evidence Summary and includes the following:
 An educator says, "It's time to pack away boys I want you to put the train
track into the boxes." The boys pack away the train track.
 The children in home corner are pretending to be dogs. Two children are
crawling and racing. A third child approaches them and says, "I've cooked
food." She shows them a mixing bowl. The two girls turn and crawl after her.
 Two girls in the block area are using small blocks to make a house, they are
working together to choose blocks and hold them for each other to balance.
 A child says, "Pass it to me (Child 1)." (Child 1) kicks the ball to (Child 2).
 There are six boys playing in the soccer area, an educator is supervising and
keeping score.
 The children in the sandpit are pouring sand into cup cake tins and
pretending to make birthday cup cakes. One child is pouring the sand and
the other is mixing it with her hands. They are talking about what to put on
top of the cupcakes.
 Two children have two animals at the top of the slide. They say, "Ready, go."
They release the animals to see which one slides fastest down the slide.
 A child pushes another child and the educator says, "Stop." She holds up her
hands. The educator explains that we do not push and if we want them to
move we ask them with words. The child helps the other child to get up off
the ground and says sorry.
 The children sit in front of the soccer nets and an educator asks, "How's it
going, are we still rolling the ball to each other."
 Two girls at the doll house are working together to place the furniture in the
house. They talk about what furniture goes in each room and where it should
be placed.
 Three boys playing with a soccer ball. (Child 1) says, "Let's play soccer."
(Child 2) says, "You both be red team and I will be blue team." They kick the
ball to each other and chase after the ball.
 Three boys are holding plastic animals and pretending they are climbing the
rope ladder to the top of the slide. They are grunting and making noises
showing it's a hard climb for the animals.
 Two children carry a bucket filled with water to the sandpit. They place it on
the ground, one child puts sand in the bucket and lifts the bucket to the table.
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The child pours the water into a bowl and mixes it with sand. An educator
says, "What ingredients do you have, be sure to measure them."
 (Child 1) picks up a soccer ball and throws it at (Child 2) it hits him on the
tummy. (Child 2) says, "Ouch that hurt, we need to leave the ball on the
ground." (Child 1) places the ball on the ground.
 There are two boys holding tapping sticks. They are tapping one on top of
the other alternating sticks and counting as they tap.
 Two boys at the light table are pretending they have lasers and shields
shooting at each others toys. Child 1 says, "I'm going to make a race track."
Child 2 replies, "Okay, lets see if we can race our space ships." Both boys
count, "Five, four, three, two, one, go."
 The children dress up and pretend to fly as super heroes as they run around
the playground.
 An educator says, "Keep the wheels on the ground, it's not safe having them
above your heads." The boys lower their equipment and place them on the
ground.
 Three children sit in the sand pit and drill holes in the sand with plastic toy
drills. They are making drill noises as one child says, "Let's go faster." They
all drill faster.
406. In the draft Rating Outcome Summary, Standard 5.2 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 23)
state:
 Educators create learning environments that effectively facilitate
cooperative and collaborative learning opportunities. The educators model
appropriate language, and encourage children to use words to
communicate their feelings. Evidence that all educators discuss, debate and
draw on the voices of families to support children to build and maintain
relationships was not evident.
407. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 5.2 and
Exceeding theme 2. This can be found on pages 46-47. It states:
 The centre engages in critical reflection on the importance of the child and
family voice in decision making, drawing on both children’s and family’s
strengths to help maintain positive relationships. This is reflected in the
program.
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 Educator’s reflect with support agencies who work closely with children with
additional needs at the service and either plan or spontaneously have
meetings with families regarding new strategies or management of the
child’s Indivdiual Learning Plan.
 Educators are provided with time regularly to critically reflect on their
practice.
 Educators have reviewed Be You content with the videos and questionnaire
in staff meetings and reflected together as a team.
408. The regulatory authority also considered supporting evidence specific to
Standard 5.2. Evidence specific to Exceeding theme 2 can be found on page
2. This includes:
 ILP plan for children with additional needs
 Information about Be You – evidence in Quality Area 2.
409. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 5.2 and
Exceeding theme 3. This can be found on pages 47-48. It states:
 The play space and environment is arranged to encourage large and small
group experiences, providing the children opportunities to develop and
maintain relationships with peers and educators in settings that they feel
most comfortable with.
 We encourage and support both educators and children to build resilience
and learn how to negotiate not only their rights, but also the rights of others.
 We challenge community stereotypes and bias to promote a culture of
inclusiveness within our service through encouraging educators to consider
and challenge their own biases.
 We consider the dignity, rights and cultures of all the children and educators
within our service as well as The People, whose land we are built on.
Aspects of these cultures are evident throughout out program and daily
practice.
 By providing support as the children learn to manage their own behaviour,
respond appropriately to the behaviour of others the children are able to
communicate effectively to resolve conflicts.
 Progressive morning teas and lunches provide children the opportunity to
create continuity of learning.
Page 135 of 212

 Outside agencies meet with educators on a regular basis to support children
and families. The Centre has IDF funding for the inclusion of children with
additional needs.
 Meetings are held with families to discuss the services approach to support
children's development. From these meetings, behaviour plans are
developed and shared with educators.
 Meetings are held with families and community partner's inclusion Support,
, Speech Pathology, to ensure children with additional needs are
supported for inclusive and collaborative learning opportunities, and practice
is shaped by this information in the learning environment.
410. No supporting evidence specific to Standard 5.2 and Exceeding theme 3 was
provided at assessment and rating.
411. In the RA Response to Feedback document specific to Standard 5.2 and
Exceeding theme 2 it was noted that, ‘Evidence was added to final report, but
has not changed rating’. Specific to Standard 5.2 and Exceeding theme 3 it
was noted that, ‘Evidence was already considered when developing your
draft summaries. No Change of Rating.’
412. In the final Rating Outcome Summary, Standard 5.2 was rated as Meeting
NQS, with Exceeding theme 1 found to be demonstrated at the required level
for a rating of Exceeding NQS, but not Exceeding themes 2 and 3. Analysis
notes provided in relation to this Standard (see page 23) are as stated
previously.
First tier review
413. In their First Tier Review Application, the provider sought a review of the
rating for Standard 5.2 in relation to Exceeding themes 2 and 3.
414. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted educators create learning environments that effectively
facilitate cooperative and collaborative learning opportunities. The educators
model appropriate language, and encourage children to use words to
communicate their feelings. Evidence that all educators discuss, debate and
draw on the voices of families to support children to build and maintain
relationships was not evident. Evidence points that support the attainment of
this Theme for this Standard were not recorded by the officer.
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415. The panel considered feedback submitted by the provider in their First Tier
Review application. This has been detailed previously in the provider’s
Assessment and Feedback Form. The final comment included an additional
statement provided in the First Tier Review application as follows:
 We encourage and support educators to support children to build resilience
and learn how to negotiate not only their rights, but the rights of others.
Respecting the child’s development in self-regulation and our own
perceptions is consistently reflected upon as a staffing team in staff
meetings, Facebook inspiration reflection groups and individually.
416. Evidence considered by the panel at First Tier Review was described in their
First Tier Review Application and includes:
 Through weekly Reviews on
you are able to see how children’s voices
are captured in our program and how families are engaged within our
curriculum.
 Children with additional needs have individual learning plans.
 Emails from
which has readings and fact sheets for
educators to review and develop a deeper reflection on.
 Educators have been supported in their roles given handouts and information
about BeYou. This is discussed in our staff meetings. See attached staff
meeting minutes and critically reflected upon in social media inspiration
groups.
 We consistently reflect as a staffing team in staff meetings, Facebook
inspiration reflection groups and individually.
417. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 5.2 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel
acknowledges that the educators make time for reflection informally and
during meeting times however evidence that demonstrates the content of
these reflections is limited. Some excerpts from meetings where the team
has reflected as a group were submitted however the content is brief and
does not demonstrate how all educators are contributing to this process or
how the continuous implementation of critical reflection has shaped practice
relating to this Standard over time.
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418. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 5.2.
419. With regard to Exceeding theme 3, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted educators create learning environments that effectively
facilitate cooperative and collaborative learning opportunities. The educators
model appropriate language, and encourage children to use words to
communicate their feelings. Evidence that all educators discuss, debate and
draw on the voices of families to support children to build and maintain
relationships was not evident. Evidence points that support the attainment of
this Theme for this Standard were not recorded by the officer.
420. The panel considered feedback submitted by the provider in their First Tier
Review application. This has been detailed previously in the provider’s
Assessment and Feedback Form.
421. Evidence considered by the panel at First Tier Review was described in their
First Tier Review Application and includes:
 Weekly Reviews that show how children support and learn from each other.
 Evidence which shows how educators draw on voices of families to support
children to build and maintain relationships.


has developed a
community and specific actions across

Action Plan for the wider
.

https://www
 Reflection in staff meeting which shows educators being encouraged to
challenge their own bias and how we can encourage inclusiveness at Preschool.
 The educators all attended meeting with
who are supporting
services with their disability and Inclusion Program and engaging us with our
Early Childhood Early Intervention (ECEI) partners,
This is an ongoing relationship with the provider to ensure best outcomes for
children.
 Educators reviewed vimeos from
engaging them other educators in
our local community making comments and feedback and reflecting on the
content of the video.
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422. The panel highlighted the following evidence submitted by the provider in
their First tier Review Decision Notice:
 We encourage and support both educators and children to build resilience
and learn how to negotiate not only their rights, but also the rights of others.
 We challenge community stereotypes and bias to promote a culture of
inclusiveness within our service through encouraging educators to consider
and challenge their own biases.
 We consider the dignity, rights and cultures of all the children and educators
within our service as well as The People, whose land we are built on.
Aspects of these cultures are evident throughout out program and daily
practice.
 By providing support as the children learn to manage their own behaviour,
respond appropriately to the behaviour of others the children are able to
communicate effectively to resolve conflicts.
 Progressive morning teas and lunches provide children the opportunity to
create continuity of learning.
 Outside agencies meet with educators on a regular basis to support children
and families. The Centre has IDF funding for the inclusion of children with
additional needs.
 Meetings are held with families to discuss the services approach to support
children's development. From these meetings, behaviour plans are
developed and shared with educators.
 Meetings are held with families and community partner's inclusion Support,
Speech Pathology, to ensure children with additional needs are
supported for inclusive and collaborative learning opportunities, and practice
is shaped by this information in the learning environment.
423. The panel’s response to the provider evidence specific to Exceeding theme 3
and Standard 5.2 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside information recorded by the authorised officer. The panel
acknowledges that the service has built reciprocal relationships with
external therapists who support children with additional needs and has
submitted evidence of emails and discussions with these providers as part
of their submission. The panel feels though, that evidence that
demonstrates educators actively engaging with families or planning for
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individual children’s behaviour and support needs was limited. Relevant
evidence in this area could have included collaborative behaviour guidance
plans, evidence of discussions occurring at parent teacher meetings or
diary entries from educators documenting conversations and support
strategies used with children and families.
424. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 3 should be amended to Yes to support an
overall higher rating for Standard 5.2.
Approved Provider’s view
Assessment and rating
425. Feedback and supporting evidence specific to Standard 5.2 and Exceeding
themes 2 and 3 has been described previously.
First tier review
426. Feedback and supporting evidence specific to Standard 5.2 and Exceeding
themes 2 and 3 has been described previously.
Second tier review
427. In their Second Tier Review Application, the provider sought a review of
Standard 5.2 with regard to Exceeding themes 2 and 3.
428. In support of their submission, the provider made the following commentary
in their Second Tier Review Response with regard to each Element of
Standard 5.2.
429. Specific to Element 5.2.1 and Exceeding theme 2, the provider states:


Educators regularly use critical reflection
to inform practice around children’s collaborative learning. Our practice is
also informed by theoretical perspectives and used as a basis for reflection.
The service regularly reflects on the routine as a team in team meetings
and as a centre in staff meetings, this reflection then leads to any necessary
change which supports collaborative learning.

430. Evidence submitted by the provider specific to Element 5.2.1 and Exceeding
theme includes:
 Staff meeting minutes - Open group reflections on how Pre-school is running,
and challenges faced
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 All educators were present on the day of the assessment rating and could
have provided evidence to support to support this theme had the AO
questioned them about this practice.
431. Specific to Element 5.2.2 and Exceeding theme 2, the provider states:
 Through robust discussion and critical refection, the Director and Educational
Leader guide Educators to support children to build resilience and learn how
to negotiate not only their rights, but the rights of others.
 Respecting the child’s development in self-regulation and our own
perceptions is consistently reflected upon as a staffing team in staff
meetings, Facebook inspiration reflection groups and individually.
 The play space and environment at
is critically reflected upon
and then arranged to encourage large and small group experiences,
providing the children opportunities to develop and maintain relationships
with peers and educators in settings that they feel most comfortable with.
 Educators have reviewed Be You content with the videos and questionnaire
in staff meetings and reflected together as a team.
432. Evidence submitted by the provider specific to Element 5.2.2 and Exceeding
theme 2 includes:
 Observation titled
regulation


that shows the development of a child’s self
Educators Facebook group post –

resilience/BeYou
 Educator Message from Educational Leader outlining BeYOU
 Reflection on the environment by Educator
433. Specific to Element 5.2.1 and Exceeding theme 3, the provider states:


hold meetings with families and community
partners KU,
Speech Pathology, to ensure children with additional
needs are supported for inclusive and collaborative learning opportunities,
and practice is shaped by this information in the learning environment.

 Through collaboration with families in
the theory of “Sustained
Shared Thinking” is reflected in our practice with intentional teaching through
collaborative experience, collaborative science exploration. Reflection on
theorists include, but not limited to, Steiner and Vygotsky in relation to how
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teachers scaffold children’s learning, are shared via
feedback and engagement.

with families for

 Educators also have the opportunity for deeper reflection on practice via the
Facebook Educators
collaboration page. This is a forum where Educators share recent research
their own opinions and experiences they have provided to children in their
own services. Providing all
with the
opportunity to collaborate with their peer on a broader forum.
 Families support the learning that happens at
through providing their own children cooking and science
experiments at home and then sharing them with the centre through the
online documentation tool.
 Families support educators with collaborative learning opportunities by
providing information in various ways including - via the
, parent
forms, parent surveys, participating in the program. This
information is used to guide and improve practice for all children.
434. Evidence submitted by the provider specific to Element 5.2.1 and Exceeding
theme 3 includes:
 Children with additional needs have individual learning plans. These learning
plans are developed in consultation with developmental specialists and the
families of the children
 Educators all attended meeting with
who are supporting services
with their disability and Inclusion Program and engaging us with our Early
Childhood Early Intervention (ECEI) partners,
. This is
an ongoing relationship with the provider to ensure best outcomes for
children
 Through weekly Reviews on
you are able to see how children’s voices
are captured in our program and how families are engaged within our
curriculum.
 Emails from
which has readings and fact sheets for
educators to review and develop a deeper reflection on.
 Educators have been supported in their roles given handouts and information
about BeYou. This is discussed in our staff meetings. See attached staff
meeting minutes and critically reflected upon in social media inspiration
groups.
 We consistently reflect as a staffing team in staff meetings, Facebook
inspiration reflection groups and individually.
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 Parent story shared on
relating to natural environment that the
children had been focusing on with
from
 Evidence which shows how educators draw on voices of families to support
children to build and maintain relationships.
435. Specific to Element 5.2.2 and Exceeding theme 3, the provider states:
 A Reflection tool created by Early Childhood Australia the Provocation Box is
used at staff meetings to reflect on and inform current practice for example
‘Children’s Agency and Identity /Children’s behaviour and Learning’. This
information is also shared in weekly updates with families to inform and
encourage meaningful conversations.
 Families support educators with collaborative learning opportunities by
providing information in various ways including - via the
parent
forms, parent surveys, participating in the program. This
information is used to guide and improve practice for all children.


Educators are committed to
understanding children’s mental health and wellbeing and have joined the
BeYou training program.

 At the time of Assessment and Rating Educators had completed 2 modules
to build knowledge and
support families and children further in this important area. This is an
ongoing program.
 The BeYou program is continually reflected in opportunities and discussion
with families via
and the community notice board to provide
opportunity for families to engage with external experts to support children’s
wellbeing.


The Director and Educational Leader attended the Early Childhood Australia
Conference in 2018 to further enrich learning, understand international
research and approach to learning and children’s wellbeing, including key
note speaker and workshops with
and other leading
professionals in the International spectrum. This was shared with Educators
via
Facebook
Educators collaboration.



has a
Action Plan which
demonstrates community engagement and is used within the
curriculum.
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436. Evidence submitted by the provider specific to Element 5.2.2 and Exceeding
theme 3 includes:
 Staff meeting minutes provocation discussion on children’s agency
 Parent survey results are reflected and used to inform revised practice and
documentation within the Centre - Survey feedback proposed more
information about school readiness and ensuring families are able to contact
the centre in the absence of the Director and educators are in the outdoor
environment)
 This meaningful engagement is further extended through the
forms which engage families and inform the planning cycle to
gain an understanding of their culture, interest and family aspirations for the
children.
 Observations and documentation is then drawn from the
forms to facilitate a meaningful connection to the children and
families.
 Educational leader message relating to Be You and
 Educators have been supported in their roles given handouts and information
about BeYou. This is discussed in our staff meetings. See attached staff
meeting minutes and critically reflected upon in social media inspiration
groups.
 Facebook post of Educational Leaders and Directors at ECA Conference
 A copy of the

action plan.

Panel considerations
437. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 5.2, the panel commented that they had difficulty finding clear
evidence to substantiate the service’s claims specific to supporting children
to build and maintain sensitive and responsive relationships with each other.
438. The panel noted that while staff meetings made time for reflection, evidence
provided did not demonstrate a deep understanding of critical reflection or
show evidence of all educators being engaged in robust debate and
discussion and how these discussions shaped practice over time.
439. The panel commented on the submission of the jotting - the
,
noting this documentation was primarily a description of what happened,
rather than being reflective of a deeper level of analysis and of how children’s
thinking or learning was extended.
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440. The panel noted staff meeting minutes noting the importance of critically
reflecting, but did not see evidence of the educational leader facilitating or
supporting critical reflection with individual educators or as a team.
441. The panel commented on the educational leader sending email links to staff
to view videos about building responsive relationships, which they noted as
sound practice rather than evidence of the service exceeding the NQS
specific to this standard.
442. The panel noted a lack of documented evidence of team discussions around
curriculum planning supporting the service’s approach to supporting children
to build and maintain sensitive and responsive relationships with each other,
and how these discussions are used as opportunities to strengthen practice.
443. In considering whether the service demonstrated Exceeding Theme 3 for
Standard 5.2, the panel noted some evidence of the service’s approach to
supporting children to build and maintain relationships with other children.
444. The panel remarked, however, that there was a lack of specific, clear
evidence of the service team’s approach to reflecting the unique
geographical, cultural and community context of the service specific to this
standard.
445. The panel commented on the inclusion of opportunities to cultivate respect
for, and knowledge of Aboriginal and Torres Strait Islander histories and
cultures, noting it was unclear from the evidence submitted the extent to
which these were one-off or an ongoing component of the educational
program.
446. The panel added that, in their view, there was no clear intentionality with
regard to the service’s approach to contributing to a culture of inclusiveness
and sense of belonging at the service, or of how the service team
encouraged all children to challenge stereotypes and biases when they
occur.
447. The panel noted there was evidence of the service’s attempts to involve
families (for example, harmony day celebrations) and to seek feedback from
families. It was not clear, however, how this information was used to shape
practice specific to this standard, which in their view was a missed
opportunity.
448. The panel commented on the service’s decision to teach the children
with a view to moving to teaching
It was unclear from the evidence
submitted the rationale and intention underpinning this decision and how it
had been informed by the priorities and strengths of children and families.
449. The panel remarked there was insufficient evidence of the service drawing on
the voices, priorities and strengths of families. For example, feedback from
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families cited as evidence indicated a preference for more play and less
technology, which in their view was not clearly reflected in the educational
program.
Panel decision
450. The Panel by consensus decided to confirm the rating for Standard 5.2 as
Meeting NQS.

Standard 6.2
451. Standard 6.2 is that:
Collaborative partnerships enhance children’s inclusion, learning and
wellbeing.
452. The regulatory authority found the service to be demonstrating Exceeding
themes 1 and 3, but not Exceeding theme 2.
Regulatory Authority’s view
Assessment and rating
453. Evidence submitted by the regulatory authority in relation to Standard 6.2 can
be found on pages 32-33 of the Assessment and Rating Evidence Summary.
454. With specific reference to the service’s Quality Improvement Plan (QIP) , the
following notes were documented on page 32:
 The service engages with Indigenous elders to gain perspective and cultural
competence within the service.
 The service are members of the 'Reconciliation Action Plan' committee
 Service educators have all attended and are part of the '
group.

network

 Transition to school statements are completed and stored on
455. Evidence of practice specific to Standard 6.2 is documented on pages 32-33
of the Assessment Evidence Summary and includes the following:
 The service will take part in the 'Simultaneous story time' this year. This is a
national initiative.
 The service is collecting bread tags to support an initiative with Rotary.
Information was posted on the approved providers communication platform
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for families and discussed in the play room with the children to encourage
them to get involved.
 The service receives funding for children on 'Individual learning plans' and
gets support from the
. The service collaborates with
speech therapists and occupational therapists for the children. They have a
specialist come to service once a fortnight.
 The service will be arranging an excursion to a local school as part of the
transition to school program. They will also program a big school week.
Children will wear their uniform to preschool and parents will run a canteen.
 A transition to school statement has been completed for a child.
 The service is organising an excursion to the local park, this will be a regular
excursion starting this term. Parents will be given the opportunity to join
them.
 The service arranged an excursion to the local area for families merging to
the new service location this year, to assist children in the transition.
 The service is hoping to get a grandfather who is Indigenous to come in and
do music and yarning with the children.
 The approved provider has a 'Reconciliation action plan' that was completed
as a
. It reflects
within the
organisation. The nominated supervisor attends the 'Reconciliation action
plan' meetings.
 The service has had community visitors this year from '
' and
'
'. They are planning to have more
community visitors this year.
 The educational leader collaborates and discusses with parents and support
services. The support service therapists email plans for educators to work on
with the children.
 Families are very communicative in informing educators on their child's
behaviour and moods. Educators adjust the individual learning plans to meet
the child's needs.
 A family approached the service for advice on what school type is
appropriate for their child's needs.
 The approved provider has previously sent all expired first aid items to
orphanages in
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 The service completes 'Transition to school statements.' These are emailed
to families for input and then sent through to the school.
 Staff meeting minutes dated
has been documented.

19 a list of upcoming community visitors

456. In the draft Rating Outcome Summary, Standard 6.2 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 27)
state:
 The service is creating partnerships with community visitors to enhance
learning and participation. The educational leader has developed
relationships with professionals and inclusion agencies to support children's
inclusion at the service. Guidelines to support children transitioning to school
are being developed. The service has plans to build and sustain reciprocal
relationships with community groups, their community engagement will be
enhanced through community visits in this service in the coming year.
457. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 6.2 and
Exceeding theme 2. This can be found on page 51. It states:
 The Preschool Educators meet with school Kindergarten teachers to provide
additional knowledge and ensure the smoothest possible transition to school
for the children and families.
 Transition to school statements are completed and Held on
 Families have easy access to the statement for information sharing during
their child Best Start Assessment before commencing school.


forms, parent surveys and feedback are ongoing effective
ways to reflect and support participation to ensure knowledge is gathered for
all children to have an inclusive learning opportunity.

 Family engagement and participation in the program is encouraged and is
reflected in the program.
 Educators participate in professional development to ensure participation
and inclusion of children and families in the program and events of the
service.
458. No supporting evidence specific to Standard 6.2 and Exceeding theme 2 was
provided at assessment and rating.
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459. In the RA Response to Feedback document specific to Standard 6.2 and
Exceeding theme 2 it was noted that, ‘Evidence was already considered
when developing your draft summaries. No Change of Rating.’
460. In the final Rating Outcome Summary, Standard 6.2 was rated as Meeting
NQS, with none of the three Exceeding themes found to be demonstrated at
the required level for a rating of Exceeding NQS. Analysis notes provided in
relation to this Standard (see page 27) are as described previously.
First tier review
461. In their First Tier Review Application, the provider sought a review of the
rating for Standard 6.2 in relation to Exceeding themes 1, 2 and 3.
462. On reviewing the evidence, as stated in the First Tier Review Decision
Notice, the panel concluded that there was sufficient evidence to determine
that Exceeding themes 1 and 3 should be amended to Yes, but not
Exceeding theme 2.
463. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that the service is creating partnerships with community
visitors to enhance learning and participation. The educational leader has
developed relationships with professionals and inclusion agencies to support
children's inclusion at the service. Guidelines to support children transitioning
to school in this service context are being developed. The service has plans
to build and sustain reciprocal relationships with community groups, their
community engagement will be enhanced through community visits in this
service in the coming year. Evidence points that support the attainment of
this Theme for this Standard were not recorded by the officer.
464. The panel considered feedback submitted by the provider in their First Tier
Review application. This has been detailed previously in the provider’s
Assessment and Feedback Form. Additional comments included at first tier
review includes:
 The Electronic Sign in system and Arrival and departure check ensures
children are transitioned from the Centre to the authorised person safely
 The Pre-school Educators meet annually with school Kindergarten teachers
to provide additional knowledge and ensure the smoothest possible transition
to school for the children and families.
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 Transition to school statements are completed and captured in
Families have easy access to the statement for information sharing during
their child Best Start Assessment before commencing school.
465. Evidence considered by the panel at First Tier Review was described in their
First Tier Review Application and includes:
 The Educational Leader engages with the local primary schools to organise
an excursion and tour of the facilities. This is a fantastic opportunity for the
primary school teachers to develop a relationship with the children attending
the following year and for the children to become familiar with the
environment and surroundings.
 Excursion Risk assessments and then educators reflect and evaluate the
excursion and discuss this in staff meeting. This then provides opportunities
for educators to discuss their feedback and any changes they feel need to be
made for the excursion for the future.
 Educators/Directors reflect in team meetings on the effectiveness of
partnership with parents forms, parent surveys and how we gain ongoing
feedback. We consider parents feedback on appropriateness of the parent
survey and evaluate and make changes where needed.
 Educators attend training which aligns with the needs of children attending
our Pre-school.
and
attended training focusing on Autism
spectrum disorder as we have a child attending the service with this
additional need
 Participation with pilot programs -

Pilot Program.

 Parent satisfaction survey.



School readiness information & Our Big Schoolies week.
documentation child profile follows and provides opportunities for
educators and families to reflect on the learning from enrolment to leaving
the service.

 Transition to school statements provide opportunities for learning reflection
with families and the school.
 Director attends the

Consultations.

466. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 6.2 is detailed on page
of the First Tier Review Decision
Notice. It states:
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 The panel considered the information submitted by the approved provider
alongside the evidence noted by the authorised officer. Evidence points
relating to critical reflection were not documented by the authorised officer as
part of the assessment and rating of the service. The service submitted
some evidence in support of the above claims including examples of
transition to school events and documentation and also evidence of
partnerships with external therapists. The panel feels these examples did not
demonstrate that the services approach to partnerships is informed by critical
reflection and past incidents as outlined in the Guide to NQS document. The
panel feels that evidence of robust planning discussions, reflections on
inclusion support strategies or notes from educator’s professional journals
would have strengthened these claims. There is also, insufficient evidence to
demonstrate that this process involves all educators, is ongoing, and how it
has contributed to improvements in practice over time.
467. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 6.2.
Approved Provider’s view
Assessment and rating
468. Feedback and supporting evidence specific to Standard 6.2 and Exceeding
theme 2 has been described previously.
First tier review
469. Feedback and supporting evidence specific to Standard 6.2 and Exceeding
theme 2 has been described previously.
Second tier review
470. In their Second Tier Review Application, the provider sought a review of
Standard 6.2 with regard to Exceeding theme 2.
471. In support of their submission, the provider made the following commentary
in their Second Tier Review Response in with regard to each Element of
Standard 6.2.
472. Specific to Element 6.2.1 and Exceeding theme 2, the provider states:
 The Pre-school Educators meet with primary school Kindergarten teachers to
provide additional knowledge and ensure the smoothest possible transition to
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school for the children and families. This is an annual activity embedded in
the planning.
 Transition to school statements are completed and held on
year.

every

 Families have easy access to the statement for information sharing during
their child Best Start Assessment before commencing school.
473. Evidence submitted by the provider specific to Element 6.2.1 and Exceeding
theme 2 includes:
 This evidence was available to support this theme at the time of the
assessment and rating visit had the AO questioned educators or the
nominated supervisor about these practices.
 The Educational Leader engages with the local primary schools to organise
an excursion and tour of the facilities. This is a fantastic opportunity for the
primary school teachers to develop a relationship with the children attending
the following year and for the children to become familiar with the
environment and surroundings
 Excursion Risk assessments and then educators reflect and evaluate the
excursion and discuss this in staff meeting. This then provides opportunities
for educators to discuss their feedback and any changes they feel need to be
made for the excursion for the future.
474. Specific to Element 6.2.2 and Exceeding theme 2, the provider states:


forms, parent surveys and feedback are ongoing effective
ways to reflect and support participation to ensure knowledge is gathered for
all children to have an inclusive learning opportunity.



Family engagement and participation in the program is encouraged and is
reflected in the program.



Educators participate in professional development to ensure participation
and inclusion of children and families in the program and events of the
service.

475. Evidence submitted by the provider specific to Element 6.2.2 and Exceeding
theme 2 includes:
 Educators/Directors reflect in team meetings on the effectiveness of
parents forms, parent surveys and how we gain ongoing
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feedback. We consider parents feedback on appropriateness of the parent
survey and evaluate and make changes where needed.
 Educators attend training which aligns with the needs of children attending
our Pre-school.
and
attended training focusing on Autism
spectrum disorder as we have a child attending the service with this
additional need.
476. Specific to Element 6.2.3 and Exceeding theme 2, the provider states:
 The electronic sign in system and arrival and departure check ensure
children are transitioned from the Centre to the authorised person safely –
this was a critical reflection regarding an incident that happened
 The service is participating in a Pilot program called
. This is reflected on in our
team meetings.
 We recognise each family is individual and we provide a range of methods
and opportunities for families to provide feedback such as:
 Yearly family satisfaction survey
 Parent Information Night
 Verbally on a daily basis
 Parent Feedback register
 Online through

and by email

 Our educators complete a Transition to School statement for any child that
will be attending school the following year. This allows educators and
families to reflect on the child’s progress and learning at Pre-school.
Reflection on this relationship has resulted in regular communication with
local schools to support children transitioning to school. This is then shared
with the child’s Primary school. We also have a visit from the local primary
school.
477. Evidence submitted by the provider specific to Element 6.2.3 and Exceeding
theme 2 includes:
 This evidence was available at the time of the assessment and rating visit
and could have been provided to the AO spoken to or questioned the
educators and/or nominated supervisor
 Participation with pilot programs  Parent satisfaction survey
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.



School readiness information & Our Big Schoolies week

 Reflection/evaluation of excursion to primary school


documentation child profile follows and provides opportunities for
educators and families to reflect on the learning from enrolment to leaving
the service

 Transition to school statements provide opportunities for learning reflection
with families and the school.
Panel considerations
478. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 6.2, the panel noted that evidence provided specific to this standard
and exceeding theme was more at the leadership or governance level, rather
than demonstrating robust debate, discussion, and opportunities for input by
all educators.
479. The panel commented on work being undertaken by the service to support
children’s transition to school. They added that this documentation was
descriptive in nature, rather than demonstrating a deeper level of analysis
and critical reflection.
480. The panel noted evidence of staff attending a diversity and inclusion
workshop. They were uncertain from the evidence provided, how this
learning strengthened the service’s approach to enhancing children’s
inclusion.
481. The panel remarked there was insufficient evidence to demonstrate how
conversations and collaborative partnerships with families informed the
educational program.
482. The panel commented that feedback from families submitted as evidence
was from a small number of parents, noting the service has
approved
places.
483. The panel remarked that the strategies listed to support and extend
learning and development were, on the evidence submitted, more focused on
larger group experiences rather than for opportunities to support
in
smaller groups.
484. The panel remarked there was a lack of evidence highlighting educators
reflecting on their own biases and challenging stereotypes, and of cultivating
awareness and respect for Aboriginal and Torres Strait Islander histories and
cultures.
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485. The panel concurred with the comments offered by the regulatory authority in
the first-tier decision notice, noting that the evidence submitted does not
demonstrate how partnerships with families and communities are informed by
critical reflection or through robust debate, discussion, and opportunities for
input by all educators.
Panel decision
486. The Panel by consensus decided to confirm the rating for Standard 6.2 as
Meeting NQS.

Standard 7.1
487. Standard 7.1 is that:
Governance supports the operation of a quality service.
488. The regulatory authority found the service to be demonstrating Exceeding
theme 3, but not Exceeding themes 1 and 2.
Regulatory Authority’s view
Assessment and rating
489. Evidence submitted by the regulatory authority in relation to Standard 7.1 can
be found on pages 34-36 of the Assessment and Rating Evidence Summary.
490. With specific reference to the service’s Quality Improvement Plan (QIP), the
following notes were documented on page 34:
 The centre philosophy was created with the whole team of
educators,children and family input.
 The centre has a visual representation of the centre philosophy.
 Centre policies are available online and in hard copy to families and
educators.
491. Evidence of practice specific to Standard 7.1 is documented on pages 35-36
of the Assessment Evidence Summary and includes the following:
 As part of the review process for the service philosophy surveys were sent to
families, asking them questions that were relevant to the the service. They
captured the children's voices through drawings. Educator surveys were
given on what was important to them as a service.
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 The approved providers
annual audit compliance checklist on the service.

completes a bi-

 The approved providers '
' captures all the
reflection with educators and tracks that goals are being achieved. It can be
accessed at home by educators. Mandatory training is also captured in this
system.
 The hard copy of the Law and Regulations was on a shelf in the play room,
on request it has been moved to the front entrance.
 Children's enrolment forms are incomplete. Details for medical practitioner
are not consistently completed. This is a Breach of Regulation 162 (a). A
minor adjustment was offered. The service emailed completed enrolment
forms and an updated policy to monitor this system on the
19.
 Job descriptions are given on employment. There is one for each
qualification.
 The service looked at all the information and tried to capture wording the
families and children used in reviewing the philosophy. They broke the
philosophy down to different areas. The philosophy was reviewed at the end
of last year.
 The service has room roles and responsibilities, they will be reviewed when a
new team member starts and these will be discussed at staff meeting.
 The service changed the opening hours to meet the family needs and so
families can access preschool funding. The service is closed for all school
holidays.
 Expectations and responsibilities are communicated to educators during
recruitment and on employment and recruitment.
 A student / volunteer handbook created by the approved provider lists
information on
management systems, induction, rights and
responsibilities, workday requirements (clothing), WHS and hand washing
procedure.
 A position description for a certificate three educator is available.
 An induction checklist is used for new employees including casuals.
 The service has completed a bathroom cleaning chart.
 The approved provider has comprehensive systems in place for WHS.
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 Complaints are registered on the approved provider communication platform.
Serious complaints are reported to management. Any serious issues relating
to children are reported to the Regulatory Authority.
492. In the draft Rating Outcome Summary, Standard 7.1 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 30)
state:
 The current philosophy of the service incorporated input from families,
children and educators. Governance and administrative systems are in place
however, processes to ensure enrolment forms are fully completed and meet
regulatory requirements are not maintained. Processes are in place to
ensure complaints are addressed and investigated fairly and promptly. The
roles and responsibilities of educators are clearly understood which supports
the delivery of the program.
493. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 7.1 and
Exceeding theme 1. This can be found on pages 55-56. It states:


The evidence provided in this section demonstrates the services practices
are at the level of exceeding the National Quality Standards.



The service philosophy guides all aspect of the service' operations, quality,
relationships, inclusive, sustainability, teamwork are values that underpin
educator's daily practice. The centres statement of philosophy underpins
educator practice and reflects a shared understanding of the role. It is
included in the induction of all educators and provided to families on
enrolment and also is used to underpin development of quality learning
programs



The Centre Philosophy was created with the whole team of educators,
children and family input. The development took place over a period of time
to ensure effective consultation, reflection and participation.



The Centre has a visual representation of the Centre Philosophy, the
children's work, and family contributions and other relevant events and
information.



The Nominated supervisors and the educators critically reflected and had
several team meetings to discuss the need for the Philosophy to be
meaningful for all families and children.



As a
service the staffing team has an
organizational purpose and set of core values; our values are
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and
these
values were developed during an organization wide consultation process with
the organization choosing the values that will represent us as
employees.
494. The regulatory authority also considered supporting evidence specific to
Standard 7.1. Evidence specific to Exceeding theme 1 can be found on
pages 16-21. It is noted that some evidence referenced has been submitted
as evidence for previous Quality Areas. This includes:
 Reflections during staff meetings
 Philosophy visual wall - Children's voices
 Organisational core values


use of Philosophy for reflection and program development evidence

 Staff Induction – included as evidence for Quality Area 2
 Philosophy Review in earlier evidence from educators and families.
495. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 7.1 and
Exceeding theme 2. This can be found on pages 56-57. It states:
 The evidence provided in this section demonstrates the services practices
are at the level of exceeding the National Quality Standards.
 The Philosophy is used as reflective tool during staff meetings to support
decisions made for the Service and to reflect on practise.
 It is also a reflective tool in our documentation platform
guide the cycle of planning.

and used to

 Critical reflection and recognition of the importance for meaningful
engagement with all the families at the service, has led to the decision to
create more photo displays. The most recent is the display in the entry foyer,
which includes children and families and how their learning is collaborative
and family's engagement is valued and respected. This has generated
parent and child discussion/ child to child discussion and child/educator
discussion and assists in the transition to the wider school community in
2019.
 The families are sent a survey each year to provide feedback about the
service and the delivery, and specifically on the centre philosophy, programs
and practice within the centre. The information collected from the survey
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helps develop pathways for critical reflection as a whole team, within the
rooms and the leaders for the centre. The information collected is reviewed
by
and educators who reflect on the results, and how to
further strengthen our links to family and community.
 Policies are reviewed with robust reflection and research into revised
practise from quality leaders and advocates, including CELA, ECA, and
specialist in field e.g. NSW Health, SIDS.
 Families are provided the opportunity to give feedback to policy changes and
provided with detailed information of this changes via
and online.
496. The regulatory authority also considered supporting evidence specific to
Standard 7.1. The provider noted that evidence specific to Exceeding theme
2 had been submitted previously in earlier quality areas. This includes:


Policy Development - Reflections during staff meetings -evidence in earlier
quality areas



Policy Development - Reflections during Closed Facebook Group
discussions - in earlier quality area



Educational Leader Group



Feedback register - outcome reflection and implementation plan - evidence in
earlier quality area



Parent satisfaction Surveys (Yearly) - in earlier evidence in quality areas



family feedback on Documentation, Updates, email



Policy Quiz's -Review of Policy -In evidence in earlier quality areas



Policy Development - Review process



Family satisfaction survey



- Comments enables families to provide feedback both documentation
& Weekly update



Professional Development - to



Director meetings, staff meetings, team



Intentional teaching - evaluations and reviews




Documentation - reflections
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Educator sharing

Rigorous vetting of
and
systems -servers and systems - Australia
based servers requirement - privacy and confidentiality.
497. In the RA Response to Feedback document specific to Standard 7.1 and
Exceeding themes 1 and 2 it was noted that, Evidence was added to final
report, but has not changed rating.’
498. In the final Rating Outcome Summary, Standard 7.1 was rated as Meeting
NQS, with Exceeding theme 3 found to be demonstrated at the required level
for a rating of Exceeding NQS, but not Exceeding themes 1 and 2. Analysis
notes provided in relation to this Standard (see page 30) are as stated:


The current philosophy of the service incorporated input from families,
children and educators however, critical reflection on the philosophy in this
service context is not yet embedded in relation to this standard. Governance
and administrative systems are in place however, processes to ensure
enrolment forms are fully completed and meet regulatory requirements are
not maintained. Processes are in place to ensure complaints are addressed
and investigated fairly and promptly. The roles and responsibilities of
educators are clearly understood which supports the delivery of the program.

First tier review
499. In their First Tier Review Application, the provider sought a review of the
rating for Standard 7.1 in relation to Exceeding themes 1 and 2.
500. With regard to Exceeding theme 1, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:


The officer noted that the current philosophy of the service incorporated input
from families, children and educators however, critical reflection on the
philosophy in this service context is not yet embedded in relation to this
standard. Governance and administrative systems are in place however,
processes to ensure enrolment forms are fully completed and meet
regulatory requirements are not maintained. Processes are in place to ensure
complaints are addressed and investigated fairly and promptly. The roles and
responsibilities of educators are clearly understood which supports the
delivery of the program. The following evidence points were also recorded:
 The approved provider’s manager of
annual audit compliance checklist on the service.
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completes a bi-

 The approved providers '
' captures all the
reflection with educators and tracks that goals are being achieved. It can be
accessed at home by educators. Mandatory training is also captured in this
system.
 Children's enrolment forms are incomplete. Details for medical practitioner
are not consistently completed. This is a Breach of Regulation 162 (a). A
minor adjustment was offered. The service emailed completed enrolment
forms and an updated policy to monitor this system on the
19.
 The approved provider has comprehensive systems in place for WHS.
501. The panel considered feedback submitted by the provider in their First Tier
Review Application. Some of the statements provided here were also
included in the provider’s Assessment and Feedback Form.
502. Specific to Quality Area 7 and Exceeding theme 1, the provider states:
 The Centre Philosophy guides all aspect of the Service’ operations, quality,
relationships, inclusive, sustainability, teamwork are values that underpin
educator’s daily practice. The Centre’s statement of philosophy underpins
educator practice and reflects a shared understanding of the role. It is
included in the induction of all educators and provided to families on
enrolment and also is used to underpin development of quality learning
program.
 The Centre Philosophy was created with the whole team of educators,
children and family input. The development took place over a period of time
to ensure effective consultation, reflection and participation.
 The Centre has a visual representation of the Centre Philosophy, the
children’s work, and family contributions and other relevant events and
information.
 As a
service the staffing team has an
organisational purpose and set of core values; our values are
and
these
values were developed during an organisation wide consultation process
with the organisation choosing the values that we will strive towards as
employees.
 The enrolment process starts with the administration team offering
enrolments after being contacted by families, who may or may not have
already toured the service. This enrolment system is followed to ensure
continuity and consistency of offers and orientation for families.
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 The enrolment process is embedded into our practice and begins with
invitation to families intending to enrol on the Wait List to visit the Centre to
assess its suitability for their needs. The formal enrolment process includes
the Nominated Supervisor or Educational Leader meeting face to face with
children and families, and allows for the provision of and discussion about
the centre and is the first step in our connection and relationship we aim to
build with each family.
 Other aspects of the centres operation are thoroughly explained, particularly
introducing the educators, centre procedures, and the program. Families are
encouraged to come for 2 to 3 Stay and Play visits, where a family member
stays with the child and spends time in the Pre-school environment
becoming familiar and comfortable, and starting to build connections. It is
explained to families when they first come that our most important aim is to
make the family feel welcome and secure in the room and the relationships
with the educators, as this will then assists with settling.
 Families are given a
and ‘
form
on enrolment and at the beginning of each year. The
is used
in the child’s room to help educators develop greater knowledge on each
individual child. The information contains things such as allergies, food likes
and dislikes what the child is currently interested in, routines at home,
settling toys, and any other important information. The
is
revised annually with input from educators and parents to ensure it meet the
needs of all partners.
 The ‘
forms are given out at the beginning of each
year, or on enrolment. These encourage the families to express in writing
what their goals are for their children during the year, and then the educators
as a team, critically reflect on these goals, and inform the families how they
plan to implement programs and practices to help the child achieve the
goals.
 Families have access to
to enter and update their child’s
enrolment information as required and access to accounts and invoices.
Families can log into the website to view policies and provide feedback. The
uses
an electronic record keeping system.
All children have their own individual container along with individual
containers for all areas of Centre delivery. The Centre has a system of
reporting that ensure a consistent decision making procedure. The front
foyer display provides information regarding governance structure and
management. This information is also provided in Educator and family
handbooks.
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 Orientation nights for families are organised each year, which allows families
to meet with educators in their respective room, which consolidates the initial
engagement in the
visits. The families are given a detailed
description of the procedures within the room, meet the educators in a more
informal setting, discuss some important policies, and procedures and
opportunities for them to ask any questions.
 The Educational Leader supports the development and implementation of
the educational program and assessment and planning cycle. The
Educational Leader’s role is explained to the families upon orientation to the
centre.
 Families are given information on how they can provide feedback,
addressing concerns, and provided with information on how and to whom
they can make a compliment. We inform families on enrolment and
throughout the year that we welcome all feedback, good, bad or indifferent.
We assure families that all feedback is appreciated, that it will be responded
appropriately, confidentially and transparently. While we encourage families
to talk to their educators directly, we know that at times they may not feel
comfortable or have the time to do this. We provide the families with the
phone number to the centre Director. As well as the details for making a
formal complaint with the Department of Education in the Parent Handbook
and on signs within the Centre.
 Families are requested to sign the ‘Child Care Agreement’ form before the
child starts at the centre. This explains what they agree to regarding fees
and medical treatment, consent and use of child’s personal information,
permissions such as sunscreen and photographic images. In the initial offer
of enrolment families are provided with a link to the services policies that
they can access, and provide feedback on, in their own time from their home
or work computer. With this and the enrolment procedures, families attend
the centre fully informed of what to expect and how to access information.
These are standardised practices embedded in the operations of the service.
 As policies are reviewed with critical reflection by the centre educators,
families and the leadership team on a regular basis. They are shared with
families via
requesting their feedback. Families can also gain access
to the policies within the centre or online. This process has been in place for
many years and parent feedback is sought when developing the policies and
as an ongoing option.
 To ensure all Educators understand changes to policy and procedure, the
Centre requires Educators to review policies at team meetings for discussion
and then undertake a quiz when new policies are adopted. If a pass mark of
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over 80% is not achieved, Educators are required to redo the quiz to achieve
this standard.
 All Educators have a comprehensive induction that includes at least 2 days
working when they are not included in the staff/child ratios. This provides the
time for them to get to know the children and families and time to review
policies and position descriptions and embedded into the induction process.
 The Educational Leader is provided with a letter of acknowledgement as well
as membership to the Educational Leaders Association, Educational Leader
Meetings, time is allocated in the roster to undertake tasks.
 Educators are provided with professional developed to ensure they
understand their roles and responsibilities.


with the support of the
businesses and
ensure that roles and responsibilities of
each Educator is clearly defined, understood and support effective decision
making and operation of service. Clear position descriptions are outlined in
the induction pack, an induction checklist is used to ensure all areas of the
Centre operation are explained and understood; Centre expectations,
mandatory as well as professional development trainings are supported. The
Educators set their own goals for the year, evaluate their performance, and
decide on professional training required or desired.

 Each room has created a task roster where educators for the day share
routine jobs in relation to the care and education of children in the service.
This includes but not limited to outdoor and indoor checks, cleaning checklist
and roster for group times.
 All
have access to the Employee Assistance
Program. This program is available to staff that need counselling or support.
 The organisational structure of
foyer of

is shown in the
and is an embedded practice.

503. Evidence considered by the panel at First Tier Review specific to QA7 and
Exceeding theme 1 was described in their First Tier Review Application and
includes:
 Centre philosophy that is on display in the foyer.
 Children’s voices represented in Art work form.
 Educators were actively involved in reviewing the Pre-school Philosophy.
Please see information attached on the reviewing of our Pre-school
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philosophy and educators comments. Staff meeting minutes that show
discussion about Centre philosophy.
 Staff Meeting minutes that show discussion about Centre philosophy.
 Staff Meeting minutes that show discussion about the Centre philosophy.
 Organisation Values and Behaviours are embedded into service operations
through daily interactions with each other, families and children.
 Staff are evaluated on their commitment to the values in their annual
performance review.
 The enrolment process is a practice that is embedded into the service with
Educators, Administration and families working together to ensure a smooth
transition into
. This practice is embedded across
all
.
 Once the parent has visited the service and accepted the offer of placement
an email outlining enrolment confirmation is sent. This includes a list of term
dates, information about
our online documentation tool, and
our online enrolment tool and the Pre-school agreement.
 Information sheets are shared during these visits.
 Forms provided to families request information on the family/ child to ensure
that Educators are supportive and able to settle the child into the service
whilst acknowledging and working toward goals the family would like to see
achieved each year.


online enrolment tool ensures quick access to the most up to date
information.

 Families are provided with a handbook which provides information on
policies, procedures and what to expect at Pre-school.
 Orientation and Information evenings are held for families throughout each
term. An example of the information shared with families is provided.
 All Educational Leaders are provided with a letter of appointment asking the
staff member to acknowledge the requirements of the role.
 Page

of the family handbook outlines how families can raise concerns.

 Families are provided with an opportunity to provide feedback through a
Survey that is completed each year in October the information from the
survey is then provided back to the families with actions that will be taken by
the Educative team to improve the services.
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 The practice of signing the Child Care Agreement is embedded into the
practice of service operation and a requirement upon enrolment.
 Two examples for posts made on
show how polices are shared with
families for review and that this is an embedded practice within the service
operation.
 A list of all of the policies requiring a Quiz and an example of some of the
questions asked in the Quiz shows that this is an embedded practice the
results of the quiz are checked quarterly and new educators are asked to
complete at this time.
 All Educators take part in the induction process this is an embedded practice
for permanent and casual educators. Casual educators are also given a
reference guide to ensure expectations are clear.
 Minutes from the Educational Leaders Meetings show the importance of
these meetings and that the practice or reflecting together as an educational
leader group is an embedded practice.
 Educational Leader signs responsibility for this role then develops goals for
the current year.
 Applications to attend external training are offered throughout the year some
of these may be connected to individual goals, team goals or due to
feedback.


also hold a Conference for Educators every year
touching on different aspects of development or areas of interest.



also believe in encouraging staff to take on further
study this is encouraged through the study support program which is an
embedded practice of the organisation.

 Developmental and Professional goals are set each year with educators and
their manager. 1:1 meetings are held monthly to discuss progress and any
areas of concern the Educators may have.


ensures that Educators are aware of daily
tasks this is an embedded practice used to ensure continuity within the daily
service operations.

 Employee Assistance program is available to all staff that require counselling
or support services.
 Due to the organisational structure of
there is a
vast amount of support and developmental opportunities available.
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504. The panel’s response to the provider evidence specific to Exceeding theme 1
and Standard 7.1 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside the evidence noted by the authorised officer. The panel agrees
that the organisation has strong systems in place to support the
management and administration for the service including clear delegations
for staff. The panel discussed whether these processes are visible in the
submission at a service level as some of the information provided occurred
at the
. The evidence documented by the
authorised officer demonstrated that although these systems are in place,
information was missing from children’s enrolment. The panel feels that this
evidence does not support the attainment of this Theme for this Standard
which requires ‘maintaining up to date records’.
505. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 1 should be amended to Yes to support an
overall higher rating for Standard 7.1.
506. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating, as described previously, highlighting the following:
 The service looked at all the information and tried to capture wording the
families and children used in reviewing the philosophy. They broke the
philosophy down to different areas. The philosophy was reviewed at the end
of last year.
507. The panel considered feedback submitted by the provider in their First Tier
Review Application specific to QA7 and Exceeding theme 2 as follows:
 The families are sent a survey each year asking for feedback on the centre,
and specifically on the centre philosophy, programs and practice within the
centre. The information collected from the survey helps develop pathways for
critical reflection as a whole team, within the rooms and the leaders for the
centre. The information collected is sorted and reviewed by senior
management who then hold meetings to discuss the results, and how further
we can meet family and community needs. By sending the survey to enrolled
families yearly, we are demonstrating that critical reflection and meaningful
engagement with the families is embedded in our practices.
 Upon discussion and critically reflecting on how well we can engage families
and get to know their beliefs and goals for their children the
form was reviewed and changes were made to streamline the form.
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 After critical reflection of an incident at
,
introduced a system, where educators recorded when a
child arrives and when they leave and with whom they leave the centre. This
is recorded in real time and ensures that educators are aware of the exact
number of children in attendance at any one time.
 The Centre Director engages in regular reviews of systems and procedure to
ensure they are responsive to feedback. The Director reflected on the
feedback from casuals, and from these discussions introduced an updated
Casual Educator Induction checklist, that outlines supervision requirements
and WHS responsibilities, for both agency and
to ensure
their roles and responsibilities as casual employees are clearly passed onto
to all casual staff.
 As the role of Educational Leader is crucial and essential to the service, the
Educational Leader set goals for the year 2019. In line with the goals, a
critical reflection/analysis was made to list down ways and areas in which
she has carried out the role of a mentor, leader and support to the
educational team.
 After reflecting on the number of changes that had occurred within the
the
engaged the Employee Assistance
Team to run a series of trainings that supported the educators to manage
change more effectively.
508. Evidence considered by the panel at First Tier Review specific to QA7 and
Exceeding theme 2 was described in their First Tier Review Application and
includes:
 Families are provided with an opportunity to provide feedback through a
Survey that is completed each year. The information from the survey is then
summarised, reviewed and reflected upon. Once the Educative team identify
the areas for improvement the information is provided back to the families
with actions that will be taken by the Educative team to improve the services.
 Critical reflections took place in the Educational Leaders meetings. Changes
were made to partnership forms including them in our online documentation
tool
 Utilisation Check now completed daily.
 Educators also complete an
no children or families are left on the premises.

check to make sure that

 This checklist (Casual Educator Induction Checklist) is now clear for casual
educators and includes the expectations of educators including engaging
with children, active supervision and being part of the team.
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 The Educational Leader reflects upon these goals throughout the year to
develop the service, the educators and herself as Educational Leader.
 Educators are supported both professionally and personally through the
training provided to them.
509. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 7.1 is detailed on page
of the First Tier Review Decision
Notice. It states:


The panel considered the information submitted by the approved provider
alongside the evidence noted by the authorised officer. The panel feels that
the claims outlined in the submission from the approved provider are not
supported by evidence of critical reflections or robust discussions. There has
been no evidence submitted on reflections undertaken by management or
educators on the service Philosophy and its suitability in the new setting of
the service. There has been minimal evidence submitted on how educators
are able to share feedback and ideas for improvements in practice or the
organisation overall and how their feedback and ideas are used to shape
future practice. Examples of reflections undertaken by the Educational leader
do not specifically reflect on their own professional practice and its influence
on changes to the curriculum over time.

510. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 7.1.
Approved Provider’s view
Assessment and rating
511. Feedback and supporting evidence specific to Standard 7.1 and Exceeding
themes 1 and 2 has been described previously.
First tier review
512. Feedback and supporting evidence specific to Standard 7.1 and Exceeding
themes 1 and 2 has been described previously.
Second tier review
513. In their Second Tier Review Application, the provider sought a review of
Standard 7.1 with regard to Exceeding themes 1 and 2.
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514. In support of their submission, the provider made the following commentary
in their Second Tier Review Response with regard to each Element of
Standard 7.1.
515. Specific to Element 7.1.1 and Exceeding theme 1, the provider states:
 The
Philosophy guides all aspect of the
Service’ operations, quality, relationships, inclusive, sustainability, teamwork
are values that underpin educator’s daily practice.
 The Centre’s statement of philosophy underpins educator practice and
reflects a shared understanding of the role. It is included in the induction of
all educators, provided to families on enrolment and also is used to underpin
development of quality learning program.
 The Centre Philosophy was created with the whole team of educators,
children and family input. The development took place over a period of time
to ensure effective consultation, reflection and participation.
 The Centre has a visual representation of the Centre Philosophy. The team
reflected on the words of the philosophy and determined with the children
that a visual representation would be more inclusive of the children’s voice.
This resulted in the children’s work, and family contributions and other
relevant events and information.
 As a
service the staffing team has an
organisational purpose and set of core values; our values are
these
values were developed during an organisation wide consultation process
with the organisation choosing the values that we will strive towards as
employees.


The goals are embedded in the organisation with an example being the
annual performance review and staff commenting on how they have
achieved in relation to the Values. This information contributes to the overall
performance review outcome. This demonstrates the importance that the
organisation places on the Values.

516. Evidence submitted by the provider specific to Element 7.1.1 and Exceeding
theme 1 includes:

Philosophy including children’s voices.
 Visual representation of the centre philosophy.
 Staff meeting minutes showing discussion of philosophy review.
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 Staff meeting minutes showing the publication of the philosophy.


values that underpin all actions taken by
staff.

 Performance review against values.
517. Specific to Element 7.1.2 and Exceeding theme 1, the provider states:


The enrolment process starts with the administration team offering
enrolments after being contacted by families, who may or may not have
already toured the service. This enrolment system is followed to ensure
continuity and consistency of offers and orientation for families.



The enrolment process is embedded into our practice and begins with an
invitation to families intending to enrol on the Wait List to visit the Centre to
assess its suitability for their needs. The formal enrolment process includes
the Nominated Supervisor or Educational Leader meeting face to face with
children and families and allows for the provision of and discussion about the
centre and is the first step in our connection and relationship we aim to build
with each family.



Other aspects of the centres operation are thoroughly explained, particularly
introducing the educators, centre procedures, and the program. Families are
encouraged to come for 2 to 3
visits, where a family member
stays with the child and spends time in the Pre-school environment becoming
familiar and comfortable, and starting to build connections. It is explained to
families when they first come that our most important aim is to make the
family feel welcome and secure in the room and the relationships with the
educators, as this will then assists with settling.



Families are given a ‘
Form’ and ‘
’ form on
enrolment and at the beginning of each year. The ‘
form’ is used in
the child’s room to help educators develop greater knowledge on each
individual child. The information contains things such as allergies, food likes
and dislikes what the child is currently interested in, routines at home, settling
toys, and any other important information. The
form is revised
annually with input from educators and parents to ensure it meets the needs
of all partners.



The ‘
’ forms are given out at the beginning of each
year, or on enrolment. These encourage the families to express in writing
what their goals are for their children during the year, and then the educators
as a team, critically reflect on these goals, and inform the families how they
plan to implement programs and practices to help the child achieve the goals.
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Families have access to
to enter and update their child’s
enrolment information as required and access to accounts and invoices.
Families can log into the website to view policies and provide feedback. The
uses
an electronic record keeping system.
All children have their own individual container along with individual
containers for all areas of Centre delivery. The Centre has a system of
reporting that ensure a consistent decision-making procedure. The front foyer
display provides information regarding governance structure and
management. This information is also provided in Educator and family
handbooks.



Orientation nights for families are organised each year, which allows families
to meet with educators in their respective room, which consolidates the initial
engagement in the ‘
visits. The families are given a detailed
description of the procedures within the room, meet the educators in a more
informal setting, discuss some important policies, and procedures and
opportunities for them to ask any questions.



Families are given information on how they can provide feedback, addressing
concerns, and provided with information on how and to whom they can make
a compliment. We inform families on enrolment and throughout the year that
we welcome all feedback, good, bad or indifferent. We assure families that all
feedback is appreciated, that it will be responded appropriately, confidentially
and transparently. While we encourage families to talk to their educators
directly, we know that at times they may not feel comfortable or have the time
to do this. We provide the families with the phone number to the centre
Director. As well as the details for making a formal complaint with the
Department of Education in the Parent Handbook and on signs within the
Centre.



Families are requested to sign the ‘Child Care Agreement’ form before the
child starts at the centre. This explains what they agree to regarding fees and
medical treatment, consent and use of child’s personal information,
permissions such as sunscreen and photographic images. In the initial offer
of enrolment families are provided with a link to the services policies that they
can access, and provide feedback on, in their own time from their home or
work computer. With this and the enrolment procedures, families attend the
centre fully informed of what to expect and how to access information. These
are standardised practices are embedded in the operations of the service.



As policies are reviewed with critical reflection by the centre educators,
families and the leadership team on a regular basis. They are shared with
families via
requesting their feedback. Families can also gain access
to the policies within the centre or online. This process has been in place for

Page 172 of 212

many years and parent feedback is sought when developing the policies and
as an ongoing option.


To ensure all Educators understand changes to policy and procedure, the
Centre requires Educators to review policies at team meetings for discussion
and then undertake a quiz when new policies are adopted. If a pass mark of
over 80% is not achieved, Educators are required to redo the quiz to achieve
this standard.

518. Evidence submitted by the provider specific to Element 7.1.2 and Exceeding
theme 1 includes:
 Example of email sent to families to offer a place at
.
 Offer of a pre-school place document sent to families when a place is offered
to a family for their child.
 Email sent to families to confirm their child’s placement at
and information on the centre.
 Term dates that are given to families upon enrolment.
 Information given to families on
the online documentation tool used by
the centre to share documentation, programming and weekly updates with
families.
 Information on

the online enrolment system used by
to record enrolment information, attendances and payment

information.
 Pre-school Agreement given to families on enrolment that outlines terms and
conditions of taking a place at the centre.
 Home languages form – given to families upon enrolment that have a second
language or re non-English speaking.
 Welcome letter to families for 2018 – this includes a large amount of
information about the centre and what the families can expect.


Form - Form used to gather specific information for individual
children, this form is given not only on enrolment but at the start of every
year.



questionnaire - Form used to gather developmental
information from parents that will be used to create individual goals for
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individual children this form is given upon enrolment and at the start of every
year.
 Blank

questionnaire.

 Screen shot of
Dashboard the online system used for collecting
and storing enrolment, attendances and payment information.
 Family Handbook – given to families upon enrolment.
 Weekly Update informing parents of information evening.
 Parent information night poster outlining items to be discussed during the
evening.
 Parent information evening powerpoint presentation shared with families.
 Information on raising concerns given to families upon enrolment.
 Pre-school Agreement given to families on enrolment that outlines terms and
conditions of taking a place at the centre.
 Notification of change of policy that is placed on

for families.

 Information given to educators on policy quizzes.
 Example of quiz given to educators after a review of policies.
 Example of quiz results received by Educators at

519. Specific to Element 7.1.3 and Exceeding theme 1, the provider states:
 The Educational Leader supports the development and implementation of
the educational program and assessment and planning cycle. The
Educational Leader’s role is explained to the families upon orientation to the
centre.
 All Educators have a comprehensive induction that includes at least 2 days
working when they are not included in the staff/child ratios. This provides the
time for them to get to know the children and families and time to review
policies and position descriptions and embedded into the induction process.
 The Educational Leader is provided with a letter of acknowledgement as well
as membership to the Educational Leaders Association, Educational Leader
Meetings, time is allocated in the roster to undertake Educational Leader
responsibilities.
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 Educators are provided with position descriptions to ensure they understand
their roles and responsibilities.


with the support of the
businesses and
ensure that roles and responsibilities of
each Educator is clearly defined, understood and support effective decision
making and operation of service. Clear position descriptions are outlined in
the induction pack, an induction checklist is used to ensure all areas of the
Centre operation are explained and understood; Centre expectations,
mandatory as well as professional development trainings are provided. The
Educators set their own goals for the year, evaluate their performance, and
decide on professional training required or desired, this has been ongoing
practice across all
for the past 3 years.

 Each room has created a task roster where educators for the day share
routine jobs in relation to the care and education of children in the service.
This includes but not limited to outdoor and indoor checks, cleaning checklist
and roster for group times.
 All
staff have access to the Employee Assistance
Program. This program is available to staff that need counselling or support,
with contact details available in the staff room, office and intranet.
 The organisational structure of
foyer of

is shown in the
and is an embedded practice.

520. Evidence submitted by the provider specific to Element 7.1.3 and Exceeding
theme 1 includes:
 Educational Leader goals for 2019.
 Information given to Educators at
they begin at the centre.

when

 Site specific induction checklist used to induct new employees.


New starter checklist used with all
employees.

 Site specific casual induction checklist used with casuals Agency and
casuals on their first day at the centre.
 Educational Leader letter signed by
and
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Educational Leader.

 Copy of Early Childhood Teacher Position Description, Early Childhood
Educator Diploma Position Description, Early Childhood Educator
Certificate 3 Position description.


meeting minutes reflection on Early Childhood
Teacher Position description.

 Example of goal setting and review for


.

duties roster.

 Employee Assistance Program information.


Management structure.



Organisational structure.

521. Specific to Element 7.1.1 and Exceeding theme 2, the provider states:
 The development of our centre philosophy was the final product of months
of discussion and critical reflection between educators. This started as a
discussion of the need to update our old philosophy, which then lead to the
decision that we needed to create a new philosophy as the old one did not
accurately represent the centre at this time. The process began by
capturing educators’ ideas of what is important to them and what should be
included in the philosophy. This then led to many reflective conversations
and discussions at staff meetings which played a large role in the
development of the philosophy. Educators reflected on words/ideas they
would like incorporated into the philosophy. As part of the process of critical
reflection informing our practice in relation to our philosophy, we viewed
philosophies from other centres to better inform our choices.
 Our purpose is driven by our organisational values (
which have formed the basis of
many reflective conversations during staff meetings. For example, we have
reflected upon the value of respect which sparked robust discussion
between educators of what that looks like in our service, how we show
respect to one another, children and families. As part of these discussions
and reflections we discuss how we can improve on demonstrating values to
one another and to families. These reflections often lead to changes in
individual behaviour from educators. The values also form the basis of our
philosophy and are interwoven into the document which was decided after
reflection on the philosophy.
522. Evidence submitted by the provider specific to Element 7.1.1 and Exceeding
theme 2 includes:
Page 176 of 212



Philosophy including children’s voices.

 Visual representation of the centre philosophy.
 Staff meeting minutes showing discussion of philosophy review.
 Staff meeting minutes showing the publication of the philosophy.


Core values that underpin all actions taken by
staff.

523. Specific to Element 7.1.2 and Exceeding theme 2, the provider states:
 The Centre has systems in place to manage risk and enable the effective
management and operation of a quality service. A maintenance book allows
staff to document safety hazards and maintenance requests. Staff are
encouraged to verbally communicate with the director as well so that she is
aware of the hazards at the time of noticing them. We reflect on these
practices through our discussions in staff meetings and reflect on changes
that we can make. WHS is a standing item at all staff meetings.
 After critical reflection of an incident at another Centre,
introduced a system whereby educators record when a
child arrives and when they leave the centre. This ensures that educators are
aware of the exact number of children in attendance at any point in time. As
a management team we critically reflect on our practices regularly as part of
our
meetings. Another example of
critical reflection informing practice is an incident occurred at another centre
within
. As a
team we reflected on
our current practices and discussed ways in which we could ensure an
incident of a similar nature did not happen again. As a result all educators
participated in a site talk around hot drinks to ensure they were not taken into
any rooms with children. We updated our casual induction checklist to
include this so all educators are aware of this practice. This demonstrates
critical reflection informing practice and changes in management systems to
ensure the safety of children, families and educators.
 The Director and
engage in regular
reflective discussions of systems and procedures to ensure that they are
responsive to feedback. The Directors reflected upon feedback from Casual
staff and have introduced the induction check list that outlines supervisions
requirements and WHS responsibilities.
 Based on reflection around management systems
have
implemented an
whereby all areas must be
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checked to ensure no children are left on the premises at the time of close.
This was implemented after moving to electronic sign in.
524. Evidence submitted by the provider specific to Element 7.1.2 and Exceeding
theme 2 includes:
 Snip of Maintenance spread sheet used by Centre Directors to advise
facilities of areas that need fixing.
 Copy of
children arriving and departing.

utilisation form that show

 Updated Casual induction checklist with WHS requirements on the
reverse.
 Security Clearance check.
525. Specific to Element 7.1.3 and Exceeding theme 2, the provider states:
 As part of the
we are led by
by
who are the voice of the community.

and governed

 The local community is a welcomed and an important part of the service. The
children have also attended excursions to local areas such as the
and
Public School. We have had incursions
such as the teeth talk where a local dentist sponsors the visit creating
community connections which guide practice
 Our community connections have guided our roles and responsibilities in
relation to emergency practices. The Fire Brigade and police have come for
visits to the centre to explain what they do and to allow the children to ask
questions and become familiar with the services. These are all shared with
the families through
and photo displays.
 Critical reflection on the benefits of these incursions, excursions and links
with the community helps form the Quality Improvement Plan and contributes
to the recognition of the meaningfulness of the Service Philosophy.
 Families are always welcome and encouraged to share talents, interests,
and any part of the day with the children and centre. We have had families
share their musical talents, specialist knowledge. A family has supported our
program by providing children’s
books in
for the children and educators to read.
526. Evidence submitted by the provider specific to Element 7.1.3 and Exceeding
theme 2 includes:
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 Copy of Early Childhood Teacher Position Description, Early Childhood
Educator Diploma Position Description, Early Childhood Educator Certificate
3 Position description.
 Educational Leader Meeting minutes showing reflection on Program and
Documentation book.
 Educational Leader goals for 2019.
Panel considerations
527. In considering whether the service demonstrated Exceeding Theme 1 for
Standard 7.1 the panel noted examples of well established governance
arrangements and management systems supported through
,
including staff recruitment and retention.
528. The panel added, however, that there was insufficient evidence of all
educators being able to discuss and demonstrate these systems.
529. The panel commented that while the service leadership was well placed to
articulate the service vision and philosophy, there was not strong evidence to
demonstrate how this was this embedded at the service level, as is required
to demonstrate exceeding level practice under this standard.
530. The panel remarked that while the philosophy review was a considered
process, there was insufficient evidence at the service level of pedagogical
discussions occurring in relation to the philosophy, including how the service
used family / community input to inform these discussions. Further, the panel
was unable to establish a clear link to the philosophy in the educational
program.
531. The panel commented that there was a lack of evidence demonstrating how
the guiding principles of the National Law are reflected in and enacted
through the service’s statement of philosophy.
532. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 7.1, the panel considered there was a lack of clear evidence to
warrant this.
533. The panel questioned the inclusion of the educational leader goals for 2019
as evidence for this standard and exceeding theme when it was unable to
demonstrate practice being informed by critical reflection.
534. The panel commented on the meeting minutes pertaining to the service
philosophy, asking educators to email feedback to the director. It was the
view of the panel that the minutes did not provide sufficient detail to
demonstrate evidence of robust discussion amongst the team, how this
feedback had been considered by management, or what changes had been
made to support continuous improvement.
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535. The panel remarked on the meeting minutes dated 25/10, which stated
educators were required to complete two reflections per month. It was their
view that on the evidence provided there was a misunderstanding of what
critical reflection means and looks like at an exceeding level.
536. The panel concurred with the findings of the regulatory authority in their firsttier decision notice that, on balance, the claims submitted by the provider
were not supported by evidence of critical reflection as it relates to this
particular standard.
Panel decision
537. The Panel by consensus decided to confirm the rating for Standard 7.1 as
Meeting NQS.

Standard 7.2
538. Standard 7.2 is that:
Effective leadership builds and promotes a positive organisational culture and
professional learning community.
539. The regulatory authority found the service to be not demonstrating Exceeding
themes 1, 2 and 3.
Regulatory Authority’s view
Assessment and rating
540. Evidence submitted by the regulatory authority in relation to Standard 7.2 can
be found on pages 37-39 of the assessment and rating evidence summar.
541. With specific reference to the service’s Quality Improvement Plan (QIP), the
following notes were documented on page 37:
 The quality improvement plan is a standing item on the staff meeting agenda.
 Educators regularly meet with their room leaders or the nominated
supervisor for performance meetings.
 The educational leader attends network meetings.
542. Evidence of practice specific to Standard 7.2 is documented on pages 37-39
of the Assessment Evidence Summary and includes the following:
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 The QIP is reviewed in staff meetings and annual reviews. Families are
surveyed and can provide feedback through the approved providers
communication platform.
 The educational leader attends educational leader network meetings once a
month. She attended the Early Childhood Australia Conference and training
with external agencies.
 The approved provider offers an 'Employee assistance program'.
 The educational leader meets with educators once a month.
 The service has been part of the 'Be You' program this year and the
educational leader supports educators on issues of mental health.
 The approved provider offers incentives to study including study leave and
financial assistance.
 Educators can nominate each other for the approved provider recognition
awards.
 A step increase in wages is based on the educators meeting goals and
demonstrating
values.
 The approved provider offers educators opportunities to attend inservices,
webinars and external training for professional development.
 Time is allocated for the educational leader and nominated supervisor to
review observations on the services communication platform before they are
sent to families. A casual is employed to cover this.
 The current quality improvement plan has areas of improvement that reflect
the service context for this year.
 The quality improvement plan for 2018 has areas of improvement that
reflected the service in the previous location.
 Performance improvement plans for educators include goals that are set
over for ninety days. Meetings are held with the educators direct manager.
The nominated supervisor would sit on the meetings monthly.
 Any serious concerns with educators are reported to the nominated
supervisor. The nominated supervisor and a member of the approved
providers human resources team have a meeting with the educator. If goals
are not met the service will proceed with a warning process and set clear
expectations.
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 The approved provider has a
planning day in which the nominated
supervisor attends. During these days she participates in workshops and
reflection with
.
 The nominated supervisor attended training on 'Performance conversations.'
Having authentic conversations with educators and on leadership.
 The nominated supervisor tested the '
within the

' for

 The approved provider has arranged training with TAFE. Modules have been
developed for educators to complete. Emails were sent to educators looking
for interest.
 The educational leader has opportunities to connect with other educational
leaders through the approved providers
 The educational leader is given time off the floor to read the educators
observations and professional reading. This time is also used to send
messages to educators.
 The educational leader is a mentor to educators. She helps them with
observations and guides them following the approved providers
documentation book.
 The educational leader helped to mentor a trainee and discuss the units from
the course she was completing with her.
 Resources and professional information given by the educational leader
includes the approved providers 'Observation book', 'Learning outcomes
poster' and an 'Early childhood theorist quotes' booklet for educators to use
planning and programming.
 The educational leader has training in the program '
More educators will be trained in this program from

this year.

 Support in 'Munch and move' is given by the educational leader. Help with
resources and any relevant readings is shared during staff meetings.
 The educational leader reflections are completed regularly. There are
discussions on what issues have been raised and how to address them.
 Staff meeting minutes dated
.18 educators to attend upcoming Munch
and Move training have been documented.
543. In the draft Rating Outcome Summary, Standard 7.2 was rated as Meeting
NQS. Analysis notes provided in relation to this Standard (see page 30)
state:
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 Educators are supported to engage in ongoing improvement through
provision of individual development plans. The educational leader
collaborates with educators to provide curriculum guidance, direction and
mentoring. There is a self-assessment and quality improvement process in
place that can be further strengthened by child and family feedback.
544. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 7.2 and
Exceeding theme 1. This can be found on pages 58-64. It states:
 The evidence provided in this section demonstrates the services practices
are at the level of exceeding the National Quality Standards.
 Other

including
,
,
and recently
have all been assessed with
an Exceeding rating in this Standard and all processes are the same across
all
delivery including
.

 Minor adjustments were made to ensure our enrolments contain all requisite
information, and we have ensured the software provider
now
make these fields mandatory in the enrolment process for new applications.
 Enrolment Process starts with a
admin team offering enrolments
after being contacted by families, who may or may not have already toured
the service. This enrolment system is in line with enrolment policy for
families, which is in place to ensure continuity and consistency of offers and
orientations for families. The enrolment process is embedded info our
practice and includes meeting face to face with children and families, and
allows for the provision of and discussion about the centre, the room which
the children will be in and the connection we aim to build with the family.
Other aspects of the centres operation are thoroughly explained, particularly
introducing the educators, the room and centre procedures, and the
program.
 Families are encouraged to come for 2-3 orientation visits, where the family
member stays with the child and spends time in the room or outdoor
environment becoming familiar and comfortable, and start building
connections. It is explained to families when they first come that our most
important aim is to make the family feel welcome and secure in the room and
the relationships with the educators, as this will then reflect and assists with
settling.
 Families are provided a '
Form' and '
' form
on enrolment and at the beginning of each year. The
form is used
with in the child's room to help educators develop greater knowledge on
each individual child. The information contains things such as allergies; food
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likes and dislikes what the child is currently interested in, routines at home,
settling toys, and any other important information.
 The '
forms on enrolment. These encourage the
families to express in writing what their goals are for their children during the
year, and then the educators as a team, critically reflect on these goals, and
inform the families how they plan on implementing programs and practices to
help the child achieve the goals. At the beginning of each year, we hold
orientation nights for families to meet with educators. The families are given
a detailed description of the routine, meet the educators in a more informal
setting, discuss some important policies, and opportunities for them to ask
any questions.
 The educational leader supports the development and implementation of the
educational program and assessment and planning cycle. The educational
leader's role is explained to the families upon orientation to the centre and
families input is encouraged and welcomed.
 In recognition of the diverse cultures and nationalities in the community, we
have many educators who we can utilise, helping interpret and join in the
enrolment process, giving families an opportunity to feel welcome to ask
questions and talk in their home language.
 Families are given information as to how they can provide feedback,
addressing concerns,complaints or make a compliment. We assure families
that all feedback is appreciated, that it will be responded appropriately and
transparently. While we encourage families to talk to their educators directly,
we know that at times they may not feel comfortable or have the time to
spend doing this. We provide the families with the phone number to the
centre directorsand the emergency mobile number.
 The families are also informed of how the service ensures privacy and
confidentiality.
 Families are requested to sign the 'Child Care agreement' form before the
child starts atthe centre. This explains what they agree to regarding fees and
medical treatment,consent and useof child's personal information,
permissions such as sunscreen and photographic images, as well as
work/study/training information. In the initial offer of enrolment families are
provided with a link to the services policies that they can access,and provide
feedbackon, in their own time from their home or work computer. With this
and the enrolment procedures, families attend the centre fully informed of
what to expect and how to access information.
 As policies are reviewed by the centre and
basis, they are shared with families via
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a regular
and on-line requesting their

feedback. Families can also gain access to the policies within the centre or
online.
 Weekly Update and weekly reflections via
 Families are invited to join
which is an on line software program
allowing for sharing of information on each child, the centre and
including the admin team.
 The Weekly Update from the Nominated Supervisor/ Director gives families'
information regarding any events on at the centre and in the community, as
well as any known staff changes and the menu for the week.


allows for families to view information at a time that suits them, giving
them an opportunity to be informed in their child's care, development and
any important centre information. The upcoming assessment and rating was
shared with families through the
update, and continued to encourage
feedback from families.

 A weekly reflection of the program and a weekly update email from the
Directors/nominated supervisors, allow for the sharing of information and
encourage feedback from the families. When families provide feedback
through
or directly via an email,the feedback is directly passed on to
the room, the Directors and if concerning them the admin team. If positive
change can be implemented, then this will occur and the families will be
informed. Events in the community and in thecentre are shared weekly
through the weekly update.


is also used to inform parents of any changes to a policy, procedure
or proposed fee changes.



also informs families of staff absences and who they are replaced by,
in which familiar educators are used.

 The families are sent a survey each year asking for feedback on the centre,
and specifically on the centre philosophy, programs and practice within the
centre. The information collected from the survey helps develop pathways for
critical reflection as a whole team. The information collected is sort and
reviewed by senior management who then hold meetings to discuss the
results, and how further we can meet family and community needs.
 The survey is emailed to families through The families are also sent asurvey
on permanent exit from the centre. This again induces critical reflection on
the current practices of the service, what is working well, what isn't and how
we can continue to meet the needs of the families and community.
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 The service is fortunate to be part of
community,
and therefore can utlise the support from the
,
,
,
team, and
who support and guide service delivery in a timely manner.
aid with the recruitment of new staff, any performance issues with
educators needing extra advice and support for Directors and staff. There is
also immediate access to Employee Assistance Program, and the on line
app, to support staff mental health and wellbeing. This ensures that the
service is shaped by meaningful engagement with the community of
.
 The service is part of the larger
and as such has
its own
and
that we can refer families
and educators to. The
is a
and as such has created a policy team that has reviewed policies
and procedures,
to
create unified policies and procedures. The
,
management and staff regularly review the policies, and these are available
to parents for feedback and viewing on the website.
545. The regulatory authority also considered supporting evidence specific to
Standard 7.2. Some pieces of evidence specific to Exceeding theme 1 are
described on pages 29-32. Other pieces of evidence may have been
described previously.
546. Evidence listed specific to Standard 7.2 and Exceeding theme 1 includes:
 Educational Leader - Rostered time to engage with educators
 Administration updates -

& Email - feedback

 Online policies for parents and educators

 Information nights - School Readiness, Orientation, Programming &
Development, Teacher parent interviews
 Inductions Local and Organizational - Casual, Agency & Permanent ensure
the recruitment process continually brings quality educators into the service
 Internal and External training - Professional Development
 Employee Assistance Program (EAP) - see attached
 Performance conversations Training - Leadership group
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 Room leaders - leadership training
 Performance Plan's/Goal setting - Staff led hard coded
 Training Interlinked with Goal setting and

 Training Booking in
 E-learning modules can be assigned in
leader or staff member

by Manager, team



 Child Protection training
 Organizational Structure
 Recruitment Training 547. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 7.2 and
Exceeding theme 2. This can be found on pages 64-65. It states:
 The evidence provided in this section demonstrates the services practices
are at the level of exceeding the National Quality Standards.
 Other

including
,
,
and recently
have all been assessed with
an Exceeding rating in this Standard and all processes are the same across
all
delivery including
.

 Minor adjustments were made to ensure our enrolments contain all requisite
information, and we have ensured the software provider
now
make these fields mandatory in the enrolment process for new applications.
 A weekly reflection of the program and a weekly update email from the
Directors / nominated supervisors, allow for the sharing of information and
encourage feedback from the families. When families provide feedback
through
or directly via email, the feedback is directly passed on to the
eductors, the Directors and if concerning them, the admin team. If positive
change can be implemented, then this will occur and the families will be
informed.
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548. The regulatory authority also considered supporting evidence specific to
Standard 7.2 and Exceeding theme 2. The provider highlighted the following
as supporting evidence, noting this has been submitted in previous quality
areas:
 Policy Development – reflections during staff meetings
 Policy Development – reflections during closed Facebook group discussions
 Philosophy development reflection – children’s contributions
 Organisational consultations – visions and core values
 Educational Leader Group


Facebook group

 Feedback register – outcome reflection and implementation plan
 Parent satisfaction surveys (yearly) – reflection, response and
implementation –
posted to families


family feedback on documentation, updates, email

 Orientation visits
 Policy Quiz’s – review of policy
 Policy development – review process
 Family satisfaction surveys


– comments enables familiers to provide feedback both
documentation and weekly update

 Professional development – to understand / develop their roles
 Director meetings, staff meetings, team meetings, 1 on 1 meetings,
Educational leader mentoring is hardcoded and provides scheduled times for
reflection on leadership and governance


documentation – reflections

 Critical reflections –
Rigorous vetting of
and
systems - servers and systems Australia based servers requirement - privacy and confidentiality.
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549. The regulatory authority considered feedback submitted by the provider in
their Assessment and Rating Feedback Form specific to Standard 7.2 and
Exceeding theme 3. This can be found on page 65. It states:
 The evidence provided in this section demonstrates the services practices
are at the level of exceeding the National Quality Standards.
550. The regulatory authority also considered supporting evidence specific to
Standard 7.2 and Exceeding theme 3. The provider highlighted the following
as supporting evidence, noting this has been submitted in previous quality
areas:

 Survey questions – philosophy – evidence in Quality Area 5
 Consultations – Core values and vision statement


(

)


data

 Partnership with family’s form
 Policy review - Quiz
 Family involvement
 Weekly update from


– Newsfeed and Social Media

 ECA Conference
 Reconcilaition Action Plan


Updates the community on training



communicates to the community the
training undertaken by staffing team



pilot program.

551. In the RA Response to Feedback document specific to Standard 7.2 and
Exceeding themes 1, 2 and 3, it was noted that, Evidence was added to final
report, but has not changed rating.’
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552. In the final Rating Outcome Summary, Standard 7.2 was rated as Meeting
NQS, with none of the Exceeding themes found to be demonstrated at the
required level for a rating of Exceeding NQS. Analysis notes provided in
relation to this Standard (see page 31) are as stated:
 Educators are supported to engage in ongoing improvement through
provision of individual development plans. The educational leader
collaborates with educators to provide curriculum guidance, direction and
mentoring. There is a self-assessment and quality improvement process in
place that can be further strengthened by child and family feedback. Critical
reflection informing practice is not yet embedded in the context of
.
First tier review
553. In their First Tier Review Application, the provider sought a review of the
rating for Standard 7.2 in relation to Exceeding themes 1, 2 and 3.
554. With regard to Exceeding theme 1, the panel considered evidence from
assessment and rating, commenting in the First Tier Decision Notice:
 The officer noted that educators are supported to engage in ongoing
improvement through provision of individual development plans. The
educational leader collaborates with educators to provide curriculum
guidance, direction and mentoring. There is a self-assessment and quality
improvement process in place that can be further strengthened by child and
family feedback. Critical reflection informing practice is not yet embedded in
the context of
. The following evidence
points were also recorded:
 Educators regularly meet with their room leaders or the nominated
supervisor for performance meetings. (confirmed as yes from the service
QIP)
 The approved provider offers incentives to study including study leave and
financial assistance.
 The nominated supervisor attended training on 'Performance conversations.'
Having authentic conversations with educators and on leadership.
 The approved provider has arranged training with TAFE. Modules have been
developed for educators to complete. Emails were sent to educators looking
for interest.
 The educational leader is a mentor to educators. She them with observations
and guides them following the approved providers documentation book.
Page 190 of 212

555. The panel considered feedback submitted by the provider in their First Tier
Review Application specific to Quality Area 7 and Exceeding theme 1:
 The Centre Philosophy guides all aspect of the Service’ operations, quality,
relationships, inclusive, sustainability, teamwork are values that underpin
educator’s daily practice. The Centre’s statement of philosophy underpins
educator practice and reflects a shared understanding of the role. It is
included in the induction of all educators and provided to families on
enrolment and also is used to underpin development of quality learning
program.
 The Centre Philosophy was created with the whole team of educators,
children and family input. The development took place over a period of time
to ensure effective consultation, reflection and participation.
 The Centre has a visual representation of the Centre Philosophy, the
children’s work, and family contributions and other relevant events and
information.
 As a
service the staffing team has an
organisational purpose and set of core values; our values are
these
values were developed during an organisation wide consultation process
with the organisation choosing the values that we will strive towards as
employees.
 The enrolment process starts with the administration team offering
enrolments after being contacted by families, who may or may not have
already toured the service. This enrolment system is followed to ensure
continuity and consistency of offers and orientation for families.
 The enrolment process is embedded into our practice and begins with
invitation to families intending to enrol on the Wait List to visit the Centre to
assess its suitability for their needs. The formal enrolment process includes
the Nominated Supervisor or Educational Leader meeting face to face with
children and families, and allows for the provision of and discussion about
the centre and is the first step in our connection and relationship we aim to
build with each family.
 Other aspects of the centres operation are thoroughly explained, particularly
introducing the educators, centre procedures, and the program. Families are
encouraged to come for 2 to 3
visits, where a family member
stays with the child and spends time in the Pre-school environment
becoming familiar and comfortable, and starting to build connections. It is
explained to families when they first come that our most important aim is to
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make the family feel welcome and secure in the room and the relationships
with the educators, as this will then assists with settling.
 Families are given a ‘
Form’ and ‘
’ form
on enrolment and at the beginning of each year. The My Child form is used
in the child’s room to help educators develop greater knowledge on each
individual child. The information contains things such as allergies, food likes
and dislikes what the child is currently interested in, routines at home,
settling toys, and any other important information. The My Child form is
revised annually with input from educators and parents to ensure it meet the
needs of all partners.
 The ‘
’ forms are given out at the beginning of each
year, or on enrolment. These encourage the families to express in writing
what their goals are for their children during the year, and then the educators
as a team, critically reflect on these goals, and inform the families how they
plan to implement programs and practices to help the child achieve the
goals.
 Families have access to
to enter and update their child’s
enrolment information as required and access to accounts and invoices.
Families can log into the website to view policies and provide feedback. The
uses
an electronic record keeping system.
All children have their own individual container along with individual
containers for all areas of Centre delivery. The Centre has a system of
reporting that ensure a consistent decision making procedure. The front
foyer display provides information regarding governance structure and
management. This information is also provided in Educator and family
handbooks.
 Orientation nights for families are organised each year, which allows families
to meet with educators in their respective room, which consolidates the initial
engagement in the
visits. The families are given a detailed
description of the procedures within the room, meet the educators in a more
informal setting, discuss some important policies, and procedures and
opportunities for them to ask any questions.
 The Educational Leader supports the development and implementation of
the educational program and assessment and planning cycle. The
Educational Leader’s role is explained to the families upon orientation to the
centre.
 Families are given information on how they can provide feedback,
addressing concerns, and provided with information on how and to whom
they can make a compliment. We inform families on enrolment and
throughout the year that we welcome all feedback, good, bad or indifferent.
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We assure families that all feedback is appreciated, that it will be responded
appropriately, confidentially and transparently. While we encourage families
to talk to their educators directly, we know that at times they may not feel
comfortable or have the time to do this. We provide the families with the
phone number to the centre Director. As well as the details for making a
formal complaint with the Department of Education in the Parent Handbook
and on signs within the Centre.
 Families are requested to sign the ‘Child Care Agreement’ form before the
child starts at the centre. This explains what they agree to regarding fees
and medical treatment, consent and use of child’s personal information,
permissions such as sunscreen and photographic images. In the initial offer
of enrolment families are provided with a link to the services policies that
they can access, and provide feedback on, in their own time from their home
or work computer. With this and the enrolment procedures, families attend
the centre fully informed of what to expect and how to access information.
These are standardised practices embedded in the operations of the service.
 As policies are reviewed with critical reflection by the centre educators,
families and the leadership team on a regular basis. They are shared with
families via
requesting their feedback. Families can also gain access
to the policies within the centre or online. This process has been in place for
many years and parent feedback is sought when developing the policies and
as an ongoing option.
 To ensure all Educators understand changes to policy and procedure, the
Centre requires Educators to review policies at team meetings for discussion
and then undertake a quiz when new policies are adopted. If a pass mark of
over 80% is not achieved, Educators are required to redo the quiz to achieve
this standard.
 All Educators have a comprehensive induction that includes at least 2 days
working when they are not included in the staff/child ratios. This provides the
time for them to get to know the children and families and time to review
policies and position descriptions and embedded into the induction process.
 The Educational Leader is provided with a letter of acknowledgement as well
as membership to the Educational Leaders Association, Educational Leader
Meetings, time is allocated in the roster to undertake tasks.
 Educators are provided with professional developed to ensure they
understand their roles and responsibilities.


with the support of the
businesses and
ensure that roles and responsibilities of
each Educator is clearly defined, understood and support effective decision
Page 193 of 212

making and operation of service. Clear position descriptions are outlined in
the induction pack, an induction checklist is used to ensure all areas of the
Centre operation are explained and understood; Centre expectations,
mandatory as well as professional development trainings are supported. The
Educators set their own goals for the year, evaluate their performance, and
decide on professional training required or desired.
 Each room has created a task roster where educators for the day share
routine jobs in relation to the care and education of children in the service.
This includes but not limited to outdoor and indoor checks, cleaning checklist
and roster for group times.
 All
staff have access to the Employee Assistance
Program. This program is available to staff that need counselling or support.
 The organisational structure of
foyer of

is shown in the
and is an embedded practice.

556. Evidence considered by the panel at First Tier Review specific to QA7 and
Exceeding theme 1 was detailed in their First Tier Review Application, as
described previously.
557. In the First Tier Review Decision Notice the panel highlighted the following
provider claims specific to Standard 7.2 and Exceeding theme 1:
 The Educational Leader supports the development and implementation of
the educational program and assessment and planning cycle. The
Educational Leader’s role is explained to the families upon orientation to the
centre.
 The Educational Leader is provided with a letter of acknowledgement as well
as membership to the Educational Leaders Association, Educational Leader
Meetings, time is allocated in the roster to undertake tasks.
 Educators are provided with professional developed to ensure they
understand their roles and responsibilities.


with the support of the
businesses and
ensure that roles and responsibilities of
each Educator is clearly defined, understood and support effective decision
making and operation of service. Clear position descriptions are outlined in
the induction pack, an induction checklist is used to ensure all areas of the
Centre operation are explained and understood; Centre expectations,
mandatory as well as professional development trainings are supported. The
Educators set their own goals for the year, evaluate their performance, and
decide on professional training required or desired.
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558. The panel’s response to the provider evidence specific to Exceeding theme 1
and Standard 7.2 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside the evidence noted by the authorised officer. The panel consulted
with the Guide to NQS document reflecting on the indicators for this Theme
for this Standard. The panel recognises that the Educational leader has
established goals for teaching and learning and works with educators to
refine and improve practices. The panel noted that evidence demonstrating
the use of the service Quality Improvement Plan as being a key document in
influencing continued improvement has not been addressed as part of the
evidence submission by the approved provider meaning that evidence of
how all staff members and other stakeholders contribute meaningfully to this
process is limited.
559. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 1 should be amended to Yes to support an
overall higher rating for Standard 7.2.
560. With regard to Exceeding theme 2, the panel considered evidence from
assessment and rating commenting in the First Tier Decision Notice:
 The officer noted that educators are supported to engage in ongoing
improvement through provision of individual development plans. The
educational leader collaborates with educators to provide curriculum
guidance, direction and mentoring. There is a self-assessment and quality
improvement process in place that can be further strengthened by child and
family feedback. Critical reflection informing practice is not yet embedded in
the context of
. The following evidence
points were also recorded:
 The educational leader reflections are completed regularly. There are
discussions on what issues have been raised and how to address them.
561. The panel considered feedback submitted by the provider in their First Tier
Review Application specific to QA7 and Exceeding theme 2:
 The families are sent a survey each year asking for feedback on the centre,
and specifically on the centre philosophy, programs and practice within the
centre. The information collected from the survey helps develop pathways for
critical reflection as a whole team, within the rooms and the leaders for the
centre. The information collected is sorted and reviewed by
management who then hold meetings to discuss the results, and how further
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we can meet family and community needs. By sending the survey to enrolled
families yearly, we are demonstrating that critical reflection and meaningful
engagement with the families is embedded in our practices.
 Upon discussion and critically reflecting on how well we can engage families
and get to know their beliefs and goals for their children the
form was reviewed and changes were made to streamline the form.
 After critical reflection of an incident at
introduced a system, where educators recorded when a
child arrives and when they leave and with whom they leave the centre. This
is recorded in real time and ensures that educators are aware of the exact
number of children in attendance at any one time.
 The Centre Director engages in regular reviews of systems and procedure to
ensure they are responsive to feedback. The Director reflected on the
feedback from casuals, and from these discussions introduced an updated
Casual Educator Induction checklist, that outlines supervision requirements
and WHS responsibilities, for both agency and
casuals to ensure
their roles and responsibilities as casual employees are clearly passed onto
to all casual staff.
 As the role of Educational Leader is crucial and essential to the service, the
Educational Leader set goals for the year 2019. In line with the goals, a
critical reflection/analysis was made to list down ways and areas in which
she has carried out the role of a mentor, leader and support to the
educational team.
 After reflecting on the number of changes that had occurred within the
the
engaged the Employee Assistance
Team to run a series of trainings that supported the educators to manage
change more effectively.
562. Evidence considered by the panel at First Tier Review specific to QA7 and
Exceeding theme 2 was detailed in the First Tier Review Application, as
described previously.
563. In the First Tier Review Decision Notice the panel highlighted the following
provider claims specific to Standard 7.2 and Exceeding theme 2:
 The families are sent a survey each year asking for feedback on the centre,
and specifically on the centre philosophy, programs and practice within the
centre. The information collected from the survey helps develop pathways for
critical reflection as a whole team, within the rooms and the leaders for the
centre. The information collected is sorted and reviewed by
management who then hold meetings to discuss the results, and how further
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we can meet family and community needs. By sending the survey to enrolled
families yearly, we are demonstrating that critical reflection and meaningful
engagement with the families is embedded in our practices.
 As the role of Educational Leader is crucial and essential to the service, the
Educational Leader set goals for the year 2019. In line with the goals, a
critical reflection/analysis was made to list down ways and areas in which
she has carried out the role of a mentor, leader and support to the
educational team.
 After reflecting on the number of changes that had occurred within the
the
engaged the Employee Assistance
Team to run a series of trainings that supported the educators to manage
change more effectively.
564. The panel’s response to the provider evidence specific to Exceeding theme 2
and Standard 7.2 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside the evidence noted by the authorised officer. The panel feels that
the claims outlined in the submission from the approved provider are not
supported by evidence of critical reflections or robust discussions. There is
limited evidence submitted on reflections undertaken by management or
educators on the process of staff development or the use of the service
Quality Improvement Plan to drive continuous progress. Examples of
reflections undertaken by the Educational leader are limited and do not
specifically reflect on their own professional practice and its influence on
changes to the curriculum over time.
565. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 2 should be amended to Yes to support an
overall higher rating for Standard 7.2.
566. With regard to Standard 7.2 and Exceeding theme 3, the panel considered
evidence from assessment and rating, including the analysis notes from the
final Rating Oucome Summary, described previously.
567. The panel considered feedback submitted by the provider in their First Tier
Review Application specific to QA7 and Exceeding theme 3 as follows:
 Families are always welcome and encouraged to share talents, interests,
with the children and Centre. We have had parents come to sing with their
guitar with the children, parents read during book week as well as
spontaneously with the children.
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 Educational leader assessed the current practice of jotting down
notes/communication of families in relation to the day to day care of the
children and found that information is recorded in different places (daily
communication book,
,
book,
post-it notes, verbally); upon consultation with educators, a new format for
the
and
was adopted. Some
educators were unsure on how to enter information (in the boxes) so a
starter tip/page was given out to each room for educators to refer to when in
doubt.
 Educator and Team meetings are scheduled monthly, this time is used to
discuss current issues, challenges and concerns that affect the team, the
room and the children. Robust discussion, self-assessment and critical
reflection as team are tools used to arrive to an improved practice.
 Educators review
plans, revise as needed to
accommodate children’s developmental and care needs.
 The Educational Leader helps to support educators and families in the child’s
participation in the service, and guides the need for regular communication
and setting of goals and expectations between the educators and families
and staff.
 The Educational Leader attends professional development training with the
intent to improve the practices within the centre and mentors the Educators.
The Educational Leader has a standing agenda item in the centre’s Educator
meetings. During the meetings she shares her knowledge from professional
development training, information learnt from network meetings and goals
and expectations for Educators as a group.
 The Educational Leader reviews and approves Educator’s learning stories
and program reflections to ensure meaningful and consistent information is
being shared with families. The Educational Leader regularly critically reflects
with Educators and Family feedback on the development and implementation
of the educational program and learning assessments.
 The Educational Leader attends the ECA Conference.
 Educators regularly meet with their team leaders or the nominated supervisor
for one to one performance meetings. These are used to collate reciprocal
information that guides the yearly performance review and setting of goals
for the following year. Family feedback and recognition is provided to the
Educators during this meeting highlighting achievements.
 The Educators clearly understand their defined roles and responsibilities as
outlined in their position description. This begins with a probation period
ensuring mandatory training is undertaken, and goals set for initial probation
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period. At the end of this period the new Educator sets longer term goals in
conjunction with the team leader based on feedback. There is longevity of
Educators within the service. A sense of trust that develops over time allows
the Centre to operate in a responsive and proactive way. An example of this
is when Educators and Families work together to solve problems and
overcome challenges, with honest and respectful communication.
 The performance review requires the Educators and supervisors to critically
reflect on their performance over the last 12 months based on their practice
reflecting the
, including Centre and
Community. Goals are set by the Educator with professional development
and the values of the service. Educators are encouraged and supported by
the
to attend professional development trainings as well as the
opportunity to undertake study leave with financial support to gain new
qualifications.
 Families are informed of any professional development training undertaken
in the weekly update in
and often in discussion with Educators.
568. Evidence considered by the panel at First Tier Review specific to QA7 and
Exceeding theme 3 was described in their First Tier Review Application and
includes:
 A parents attend the centre over many weeks working with the children to
create a bee hive and talking about how the bee collect pollen to make
honey.
 Ensuring daily communication with families is effective and reflected upon
ensures that outcomes for the children are met and that the family voices are
represented in the centre.
 Team meetings are held with Educators. There are also
meetings,
Meetings
and
Meetings. Throughout all of these meeting topics of
interest are discussed and reflected upon.
 1:1 meetings are scheduled monthly with all educators and leaders. These
meetings provide opportunities to discuss the educator goals and plans for
future development.
is the online tool to record these
meetings and to develop goals.
 Position Descriptions are provided to educators on induction along with a
staff handbook that outlines policies and guidelines.
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 A 3 month probation period is scheduled during induction so that the new
employee is aware of when the monthly reviews will take place. Goals are
set for all new educators during this time.
 Training is advertised in the Weekly update or on the
and staff are encouraged to book in during 1:1 meetings.

and Educators

 Yearly performance reviews are scheduled for July and notes from 1:1
meetings throughout the year are used to support the outcome of the
performance reviews.


our communication tool with families is used to share information on
Educator development and achievements.

569. The panel’s response to the provider evidence specific to Exceeding theme 3
and Standard 7.2 is detailed on page
of the First Tier Review Decision
Notice. It states:
 The panel considered the information submitted by the approved provider
alongside the evidence noted by the authorised officer. The panel feels that
evidence is limited in demonstrating how the service supports families and
the community to participate meaningfully in the services quality
improvement processes including the development and review of the Quality
Improvement Plan. It is acknowledged that feedback is sought via the annual
family survey but evidence on how this feedback has impacted changes to
practice at this particular service is not observed. The panel recognises that
the Educational Leader has made some changes to service processes to
better support families however, examples of these claims in practice have
not been provided.
570. The regulatory authority concluded that there was insufficient evidence to
determine that Exceeding theme 3 should be amended to Yes to support an
overall higher rating for Standard 7.2.
Approved Provider’s view
Assessment and rating
571. Feedback and supporting evidence specific to Standard 7.2 and Exceeding
themes 1, 2 and 3 has been described previously.
First tier review
572. Feedback and supporting evidence specific to Standard 7.2 and Exceeding
themes 1, 2 and 3 has been described previously.
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Second tier review
573. In their Second Tier Review Application, the provider sought a review of
Standard 7.1 with regard to Exceeding themes 1, 2 and 3.
574. In support of their submission, the provider made the following commentary
in their Second Tier Review Response in with regard to each Element of
Standard 7.2.
575. Specific to Element 7.2.1 and Exceeding theme 1, the provider stated:
 There is an effective self-assessment and quality improvement process
embedded in Centre practices which includes a survey sent out to families
each year asking for feedback on the Centre and specifically on the Centre
Philosophy, programmes and practice in the Centre. The information
collected from the survey helps to develop pathways for critical reflection as
a whole team within the rooms and the leaders for the Centre. The
information is collected and is sorted and reviewed by
management
who then hold meetings to discuss the results and how we can further meet
family and community needs. The Educative team then reflect on the
comments that have been provided and discuss changes that could be
made.
 Policies are regularly reviewed and shared with staff to ensure they are up to
date with the latest updates. These are shared with both staff and families.
 The
provides regular ‘Updates’ via email to all
staff. These offer relevant and important dates, information, training etc for
staff to be involved in.
 The
team for the
meets regularly to discuss current and future matters, opportunities for
training and developing and ways to improve services for example. Meetings
are also held regularly by the Directors team to discuss above topics.
 Families are always welcome and encouraged to share talents, interests,
with the children and Centre. We have had parents come to sing with the
children, parents read spontaneously with the children, we have also had
parents come to garden with the children.
 Educational Leader assessed the current practice of jotting down
notes/communication of families in relation to the day to day care of the
children and found that information is recorded in different places (
book,
book,
book,
post-it notes, verbally); upon consultation with room educators, a new format
for the
Notes was adopted. Some
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educators were unsure on how to enter information (in the boxes) so a
starter tip/page was given out to each room for educators to refer to when in
doubt.
 The practice of reviewing and assessing the Centre’s Quality Improvement
Plan is embedded as an ongoing item at staff meetings.
576. Evidence submitted specific to Element 7.2.1 and Exceeding theme 1
includes:


survey questions and feedback given to
families.

 Notification of change of policy that is placed on

for families.

 Information given to educators on policy quizzes.
 Example of quiz given to educators after a review of policies.
 Example of quiz results received by Educators at
 Example of


staff update.
training information for all

employees.


staff matters quarterly update sent to all educators.

 Minutes from a variety of meetings that shows the embedded practice of
continuously improving areas of the service.
 Weekly review that shows parents from the service coming in to share
experiences with the children.
 Template for reviewed daily communication and reflection.
577. Specific to Element 7.2.2 and Exceeding theme 1, the provider states:
 The Educational Leader networks with other Educational Leaders from the
. They attend regular meetings to
discuss, reflect and have robust discussions around the implementation of
program assessment and planning cycle.
 The Educational Leader helps to support educators and families in the child’s
participation in the service and guides the need for regular communication
and setting of goals and expectations between the educators and families.
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 The Educational Leader attends professional development training with the
intent to improve the practices within the centre and mentors the educators.
The Educational Leader has a standing agenda item in the centre’s Educator
meetings. During the meetings she shares her knowledge from professional
development training, information learnt from network meetings and goals
and expectations for educators as a group.
 The staff receive mentoring from the Educational Leader who surveys them
about areas in which they feel that they need more development. The
Educational Leader documents the conversations and follows them up as
required.
 The Educational Leader reviews and approves educator’s learning stories
and program reflections to ensure meaningful and consistent information is
being shared with families. The Educational Leader regularly critically reflects
with educators and family feedback on the development and implementation
of the educational program and learning assessments.
 The Education Leader attends the Early Childhood Australia Conference.
578. Evidence submitted by the provider specific to Element 7.2.2 and Exceeding
theme 1 includes:
 Educational Leader Meeting minutes
 Evidence of dates from
reviews of the

(Document Management System) showing the
book.

 First edition of the

Book developed by the
and

 Second edition of the
the

Book developed by
and

 List of messages sent through
educative team.

from the Educational leader to the

 Message sent to Educators from the Educational Leader about


Questionnaire.

 Example of online
questions answered by parents.
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form and goals set as a result of

 Tax invoice for Educational Leader to attend training on Educational
Leadership.
 Centre meeting minutes that show items Educational Leader has brought to
the meeting for discussion.
 Evidence of educational leader mentoring and supporting educators.
 Photograph of Educational Leader and Director at ECA conference with
.
579. Specific to Element 7.2.3 and Exceeding theme 1, the provider states:
 Educators regularly meet with their team leaders or the nominated supervisor
for one to one performance meetings. These are used to collate reciprocal
information that guides the yearly performance review and setting of goals
for the following year. Family feedback and recognition is provided to the
educators during this meeting highlighting achievements.
 The educators clearly understand their defined roles and responsibilities as
outlined in their position description. This begins with a probation period
ensuring mandatory training is undertaken, and goals set for initial probation
period. At the end of this period the new Educator sets longer term goals in
conjunction with the team leader based on Feedback. There is longevity of
educators within the service. A sense of trust that develops over time allows
the Centre to operate in a responsive and proactive way. An example of this
is when educators and families work together to solve problems and
overcome challenges, with honest and respectful communication.
 The performance review requires the educators and supervisors to critically
reflect on their performance over the last 12 months based on their practice
reflecting the
, including Centre and
Community. Goals are set by the educator with professional development
and the values of the service. Educators are encouraged and supported by
the
to attend professional development trainings. Families are
informed of any professional development training undertaken in the weekly
update in
and often in discussion with educators


Families are informed via the Weekly Update in
training undertake by Educators.

of professional

580. Evidence submitted by the provider specific to Element 7.2.3 and Exceeding
theme 1 includes:
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Screen Shot from
online
management
system showing 1:1 meetings scheduled, performance reviews and
probation review information.

 Goal setting for 2017/2018 between Educational Leader and Centre Director.
 Screen shot of notes made by
– Online

in
Management system.



Staff Handbook - provided to all Educators upon
employment are reviewed during probationary period.



Example of Probationary review outlining actions and Values of
.

 Goal setting and review for 2017/18 financial year for Director.
581. Specific to Element 7.2.1 and Exceeding theme 2, the provider states:
 As part of the
governed by

we are lead by
who are the voice of the community.

and

 Our community connections have guided our roles and responsibilities in
relation to emergency practices. The Fire Brigade and police have come for
visits to the centre to explain what they do and to allow the children to ask
questions and become familiar with the services. These are all shared with
the families through
and photo displays.
 Critical reflection on the benefits of these incursions, excursions and links
with the community helps form the Quality Improvement Plan and contributes
to the recognition of the meaningfulness of the Service Philosophy.
 Families are always welcome and encouraged to share talents, interests,
and any part of the day with the children and centre. We have had families
share their musical talents and knowledge of areas of interest. A family has
supported our
program by providing children’s books in French for the
children and educators to read.
582. Evidence submitted by the provider specific to Element 7.2.1 and Exceeding
theme 2 includes:
 Fire Engine Visit information.
 Update for
informing Parents of opportunity to come to the centre
to garden with the children.
 Weekly review of Gardening experience with
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.

583. Specific to Element 7.2.2 and Exceeding theme 2, the provider states:
 The Educational Leader is given time within the roster to complete the
Educational Leader duties. The decision to give dedicated time to the
Educational Leader was based on reflection amongst the
who believes the role is vitally important and therefore the
Ed leader should have time to assist and mentor the team. During this time
our Educational Leader meets with individual educators to discuss their
progress and reflect on their practice. The Educational Leader shapes her
role and approach based on the information discussed in the meetings and
based on the individual needs of each educator. The Educational Leader
also has dedicated time slots within the roster for ‘
approvals’. These
time slots allow the Educational Leader to read the observations of the
educators which is then critically reflected upon and allows the Educational
Leader to gain an idea of where each educator needs assistance.
 The Educational Leader attends meetings quarterly with other Educational
Leaders where support is offered, and ideas are shared. This dedicated time
is for reflection on the role and the discussion about implementing new ideas.
These meetings also include reflection time on many aspects within the
centre such as routines, mealtimes, programming and documentation. These
reflective discussions shape further practice within the centres. For example
- After a robust discussion at the educational leaders meeting about
documentation of reflective practice our ed leader reflected on the current
practice at
. This led to our ed leader
networking with the ed leader from
to gain ideas
around their practice. These reflective conversations and networking
opportunities led to us adapting our daily reflection document.
584. Evidence submitted by the provider specific to Element 7.2.2 and Exceeding
theme 2 includes:
 Programming and Educational Leader relief roster.
 Educational leader meeting minutes – discussion on reflective practice.
 Email from Ed leader at

sharing their specific format.

 Ed leader reflection on reflection.
585. Specific to Element 7.2.3 and Exceeding theme 2, the provider states:
 As part of our vision for continuous improvement educators are always given
many opportunities to develop as professionals. When educators start at the
centre they are inducted into the service and create probation goals with their
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direct supervisor. These roles are created collaboratively and in a reflective
manner to capture the educator's specific goals and needs in settling into the
centre. At the beginning of each financial year educators meet with their
direct supervisor to have a reflective discussion and create goals in order to
continuously improve. At the end of the year educators and direct
supervisors participate in an end of year performance review process where
they first rate themselves against their goals, the
values and work health and safety. The educator and direct supervisor then
meet and conduct an end of year performance review meeting where a
reflective conversation takes place on how they have accomplished their
goals and displayed the values. This reflective practice allows us to make
changes to future practice in relation to supporting and developing each
professional at the service.
 Educators are provided with 1 on 1 meetings times with their direct
supervisor
where reflective discussions take place around
general practice and around the professional goals. These include
discussing possible training opportunities and how these will relate to an
educator's goal and developing them as a professional. At the conclusion of
training we reflect upon the training and how it can be implemented at the
service which shows further development as professionals.


provides a study support program where those
who are studying (Diploma, Degree) can apply for study support assistance
this can come in 2 forms of study leave or financial support to cover some of
the costs of studying. As we are supporting our educators to develop in
terms of further study, they are bringing these learned skills and knowledge
to our centre. We often use this information and reflect upon the shared
information to inform practice within the centre.

586. Evidence submitted by the provider specific to Element 7.2.3 and Exceeding
theme 2 includes:


Casual induction



Permanent induction



Probation review



Performance goals



Performance review form – completed



1 on 1 meeting minutes
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587. Specific to Element 7.2.1 and Exceeding theme 3, the provider states:
 The Educational Leader reflected on what was current practice at the time
and how parent communications were being conveyed to all staff in the room
(diary, handwritten notes and verbally) and after consultation with the
Educational Leader of another centre and the staff at the
a new
format for communication was devised. In order to assist those who were
unsure of what to write some starter questions were included in the
document.
 This form was subsequently refined twice again after discussion and
consultation with the staff.
 The Educational Leader role is one that is continuously improved upon
through the networking with other Educational Leaders. The Educational
Leader meets with the Educational Leader community bi-monthly. This
community directly influences the continuous improvement of the
Educational Leader.
 An annual parent survey is sent to parents to understand the parent's
thoughts and ideas on what we have done well and what we need to improve
upon. This feedback is critically reflected upon and guides practice in relation
to future improvements. For example, resounding feedback in 2018 was that
the parents would like more information on school readiness and preparation
for school. As a result of this feedback we then incorporated a specific
section on school readiness in our parent information night at the beginning
of 2019. This demonstrates meaningful engagement with families and our
commitment to continuous improvement at
.
588. Evidence submitted by the provider specific to Element 7.2.1 and Exceeding
theme 3 includes:
 New template for daily reflection and communication.
 Filled out example of daily reflection.



parent survey results.
information night handout showing school readiness
information being provided to parents.

589. Specific to Element 7.2.2 and Exceeding theme 3, the provider states:
 Educational Leaders from the various
meet bi-monthly to discuss their role and issues of importance such
as updating Developmental Summaries and reports for parents. The
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Educational Leader networks with other Educational Leaders from the
. They attend weekly meetings to
discuss, reflect and have robust discussions around the implementation of
program assessment and planning cycle.
 The Educational Leader helps to support educators and families in the child’s
participation in the service and guides the need for regular communication
and setting of goals and expectations between the educators and families.
The Educational Leader attends professional development training with the
intent to improve the practises within the centre and mentors the educators.
The Educational Leader has a standing agenda item in the centre monthly
meetings. During the meetings she shares her knowledge from professional
development training, information learnt from network meetings and goals
and expectations for educators as a group. The Educational Leader reviews
and approves educator’s learning stories and program reflections to ensure
meaningful and consistent information is being shared with families. The
Educational Leader regularly critically reflects with educators and with using
family feedback on the development and implementation of the educational
program and learning assessments.
590. Evidence submitted by the provider specific to Element 7.2.2 and Exceeding
theme 3 includes:


Evidence of

(Educational leader) attending training.

591. Specific to Element 7.2.3 and Exceeding theme 3, the provider states:
 In order to develop our professionals, we are influenced by our larger
community within
–
.
Educators within the
have had opportunities to spend a day at
our other centres which further helps to develop their skills as professionals
and educators. This demonstrates that our practice is shaped by meaningful
engagement with our community.
 We value the role of networking and believe it plays a vital role of shaping
our practice whilst engaging community. For example – we have educators
on the reconciliation action plan group, Educational Leaders' meetings,
meetings,
meetings and
meetings. This ensures that we are engaging with our
community of professional in a meaningful way and these result in
information exchanges and change of practice.
592. Evidence submitted by the provider specific to Element 7.2.3 and Exceeding
theme 3 includes:
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 Evidence of networking at

conference.

 External training application form.
 Certificate of attendance at

.

 Study support application.
Panel considerations
593. In considering whether the service demonstrated Exceeding Theme 1 for
Standard 7.2, the panel considered there was insufficient evidence of the
voices of all members of the service team specific to this standard and
exceeding theme.
594. The panel commented that they were unable to see clear evidence of
members of the service team discussing or demonstrating how they
participate in the service’s quality improvement process, including reviewing
the service QIP.
595. The panel noted that there was some evidence of a positive organisational
culture, but insufficient evidence as to how the leadership actively promotes a
professional learning community.
596. The panel some cited some examples of sound practice, notably the
provision of study leave assistance, individual development plans and
performance reviews, noting this was not sufficient evidence to demonstrate
this exceeding theme at the level required.
597. The panel remarked that there were a range of opportunities to attend
conferences or seminars, adding that the examples submitted as evidence
were largely for those in leadership positions.
598. The panel commented that there was a lack of evidence of discussions
and/or critical reflection involving all educators being led by the educational
leader to evaluate the educational program.
599. In considering whether the service demonstrated Exceeding Theme 2 for
Standard 7.2, the panel noted that while there were systems in place to partly
support this standard and exceeding theme, there was insufficient evidence
in practice or at the service level.
600. The panel noted that there was insufficient evidence of systems being
informed by regular and ongoing robust debate, discussion and critical
reflection by all educators to shape practice.
601. The panel commented that while there was some evidence to demonstrate
the service team had opportunities to provide feedback on quality
improvement processes, there was a lack of clear evidence about the
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outcome of this input and how it informed changes to or improvements in
practice.
602. The panel noted evidence submitted demonstrating some team members
reflecting on professional learning opportunities (for example, the educational
leader performance review), which included goal setting and reflection. They
questioned, however, how this reflective process led to changes in practice.
603. The panel commented there was insufficient evidence to demonstrate how all
members of the service team, individually and together, reflect on service
performance in relation to the NQS or the service QIP.
604. The panel noted that while it did appear that change processes were
managed sensitively when they occurred, there was minimal evidence to
demonstrate how this translated to the quality improvement of the service.
605. The panel noted a lack of self-reflection specific to this standard, or of any
meaningful connections being made to the service philosophy as well as to
contemporary theory and research.
606. In considering whether the service demonstrated Exceeding Theme 3 for
Standard 7.2, the panel noted it was evident that governance promoted a
positive organisational culture and maintained positive relationships with
families.
607. The panel noted, however, that there were gaps in evidence that would be
expected for this standard and exceeding theme. This included the absence
of the educator voice in the evidence submitted.
608. The panel remarked that there were systems in place to gain feedback from
families, noting that the annual parent survey results demonstrated a high
level of parent satisfaction. They added, however, that it was unclear from
the evidence submitted how the feedback provided had shaped practice.
609. The panel commented that while the service did invite families to discuss
their goals and aspirations for their child, they were, in their view, not taking
full advantage of all possibilities of using this information to inform practice.
610. The panel remarked that they were unable to see how the service was
supporting families to understand the role of educational leader in leading the
development and implementation of the educational program and
assessment and planning cycle.
611. The panel noted that while there was some evidence of community
partnerships at a leadership level, they could not find evidence of this at the
service team level, nor could they see how such partnerships enhanced
outcomes for children and families.
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612. The panel commented that there was a lack of clear evidence of the service
leadership intentionally reflecting on the unique geographical, cultural and
community context, or of how the service’s quality improvement processes
contributed to a culture of inclusiveness and a sense of belonging.
Panel decision
613. The Panel by consensus decided to confirm the rating for Standard 7.2 as
Meeting NQS.
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