Ratings Review Decision Notice
STR0079

2021

Ratings Review Decision Notice
Panel members

Panel date

(Chair)

2021

Applicant
Regulatory Authority

on behalf of
NSW Department of Education

Decision:
The Ratings Review Panel (the panel) by consensus, decided to confirm all ratings under
review, as follows:
 Standard 2.1: Meeting NQS
 Standard 2.2: Meeting NQS
 Standard 3.1: Meeting NQS
 Standard 4.1: Meeting NQS
 Standard 4.2: Meeting NQS
 Standard 5.2: Meeting NQS
The service’s overall rating remains as Meeting NQS.
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Issues
1.

The approved provider (the provider) sought a review of the ratings for the above
standards on the grounds that the regulatory authority did not appropriately apply the
prescribed process for determining a rating level.

Overview
2.

After initial assessment, the service’s overall rating was Meeting NQS. Ratings specific to
each Standard, as documented in the final rating outcome summary were as follows:
Quality Area 1: Exceeding NQS
Standard 1.1: Exceeding NQS
Standard 1.2: Exceeding NQS
Standard 1.3: Exceeding NQS
Quality Area 2: Meeting NQS
Standard 2.1: Meeting NQS
(Demonstrating Exceeding themes 1 and 2 at final report)

Standard 2.2: Meeting NQS
(Demonstrating Exceeding themes 1 and 2 at final report)

Quality Area 3: Meeting NQS
Standard 3.1: Meeting NQS
(Demonstrating Exceeding themes 1 and 2 at final report)

Standard 3.2: Exceeding NQS
Quality Area 4: Meeting NQS
Standard 4.1: Meeting NQS
(Demonstrating Exceeding themes 2 and 3 at final report)

Standard 4.2: Meeting NQS
(Demonstrating Exceeding themes 1 and 3 at final report)

Quality Area 5: Meeting NQS
Standard 5.1: Exceeding NQS
Standard 5.2: Meeting NQS
(Demonstrating Exceeding themes 1 and 2 at final report)

Quality Area 6: Exceeding NQS
Standard 6.1: Exceeding NQS
Standard 6.2: Exceeding NQS
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Quality Area 7: Exceeding NQS
Standard 7.1: Exceeding NQS
Standard 7.2: Exceeding NQS
3.

The provider applied for first tier review in relation to Quality Areas 2, 3, 4 and 5.

4.

As a result of the first tier review, the panel determined that there was insufficient
evidence to amend the ratings for the Standards under review. As a result, the service’s
overall rating remained at Meeting NQS.

5.

A summary of the service’s ratings, as documented in the first tier decision notice is as
follows:
 Quality Area 1 was not under review and remains at Exceeding NQS
 Quality Area 2 remains at Meeting NQS
 Quality Area 3 remains at Meeting NQS
 Quality Area 4 remains at Meeting NQS
 Quality Area 5 remains at Meeting NQS
 Quality Area 6 was not under review and remains at Exceeding NQS
 Quality Area 7 was not under review and remains at Exceeding NQS.

Evidence before the panel
6.

The panel considered all the evidence submitted by the provider and the regulatory
authority. This included:


the application for second tier review and its attachments



the assessment and rating instruments and the final assessment and rating report



the service’s feedback to the draft report



the application for first tier review and its attachments



the regulatory authority’s findings at first tier review, and



the regulatory authority’s submission to second tier review.

The law
7.

Section 151(1) of the Education and Care Services National Law Act 2020 (the National
Law) states:
‘Following a review, the Ratings Review Panel may:
a) confirm the rating levels determined by the Regulatory Authority; or
b) amend the rating levels’.
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The facts
8.
service is located in
9.

is a long day care service with
New South Wales.

The service’s previous assessment and rating was
was Meeting NQS.

10. The most current assessment and rating visit
2020 by one authorised officer.
11. The provider was sent the draft report on
regulatory authority on
2020.
12. The final report was sent to the provider on

approved places. The

2016. The service’s overall rating
took place on
2020 and supplied feedback to the
2020.

13. The provider applied for first tier review by the regulatory authority on

2020.

14. The regulatory authority made a decision on the provider’s first tier review application on
2021.
15. The regulatory authority sent the first tier decision notice to the provider on
16. The provider applied for second tier review on

2021.

2021.

Items for review by ratings review panel at second tier review
General submissions by the provider at second tier review
17. The provider submitted a statement with their application for second tier review, stating:
 We wish to seek a review of the decision made within the first tier review as we
believe our service has exceeded the National Quality Standards. The feedback we
received by the panel within the First Tier Review has shown to articulate some
inconsistencies and lack of understanding of our practices which we aim to clarify
the Success Measure we have achieved in our Exceeding themes. For example, in 3.1,
Exceeding Theme 3, point 17, the feedback received states our service did not follow
up on family comments on the design of our renovation to implement a
It is clear through the
, that the suggestions made by a family
to implement a
, was taken into consideration and implemented,
therefore, showing that the panel overlooked the evidence provided to be an
exceeding theme.
 During our First Tier Review, we believed it was important to showcase some
evidence which demonstrated how our Service exceeds the NQS. This evidence was
available and provided to our Assessor at the time of the visit, however, was not
looked at on the day. Our Draft feedback allowed our service to have the opportunity
to send this evidence to our Assessor, in which was successful of overturning
themes within our Draft Review. This demonstrated the exceeding standards in
which our service provides through the NQS.
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 The evidence which was provided during our Assessment and Rating visit and further
sent through the Draft Review has now shown us that our Service requires to provide
more evidence for the panel to have a deeper understanding of our exceeding
practices.
 Within the feedback we received, it was stated numerous times that the evidence
provided was consistent with a meeting rating. However, by reading the criteria of
the NQS and the Meeting rating, we can clearly see that the evidence in which is
discussed and in which has be provided goes beyond the meeting rating as the
indicators within the exceeding themes strongly relate to our evidence. We strongly
believe that the evidence in which we provided and the examples which we broke
down into Exceeding Theme indicators reflect exceeding practices. However, in
addition to what has already been provided, we wish to take this opportunity to
further attach more evidence relating to the practices in which you already have, as
we now see the imperative nature in which is needed for a deeper understanding of
our Exceeding practices.

Standard 2.1
18. Standard 2.1 is:
Each child’s health and physical activity is supported and promoted.
19. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community.

Standard 2.1: Assessment and rating
20. Evidence collected by the regulatory authority in relation to Standard 2.1 is documented in
the assessment evidence summary.
21. With reference to the service’s Quality Improvement Plan (QIP), evidence was observed,
sighted and/or discussed specific to Standard 2.1 and recorded in the assessment evidence
summary as follows:
 We find out about individual children's routines during enrolment and orientation and
ensure all relevant staff members are informed about these.
 Regular communication with families throughout the year supports consistency with the
home and centre routines for each child. For example, ongoing open communication can
be seen through face to face discussions with parents regarding routines, requests are
sent by Educators to enquire if there have been any updates within routines which need
to be known and done through the opportunities which families have to meet with
educators on planned, parent teacher meeting nights.
 We seek information from families about their children's routine experiences, such as
sleeping and toileting patterns, and support the same approaches within the service.
 We encourage and support mothers who wish to breastfeed in the service by providing a
private and comfortable space. A dedicated breast feeding area has been made for
those wanting privacy.
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 We arrange routine times to ensure that children can follow their individual needs or
preferences, including arrangements for children who do not need or wish to sleep or
rest when other children do. For example, children who do not wish to sleep are
encouraged to engage in quite activities.
 We find out about individual children's health requirements and ensure that all relevant
staff members are informed about these. For example, health management plans and
Risk Minimisation Plans which are continued to be reviewed throughout the year.
 We maintain acceptable levels of hygiene by following best practice guidelines from
Staying Healthy 5th Edition.
 We regularly review and update our child health related policies and procedures on an
annual basis. They are reviewed in consultation with all families, educators and relevant
community members.
 We communicate with families if there is an outbreak of an infectious disease by sharing
information from Staying Healthy 5th Edition regarding the infectious disease and
exclusion periods and steps taken by the service to reduce the risk of cross infection. For
example, during an outbreak of
in February, parents were emailed a copy of the
information from Staying Healthy as well as the information being displayed in the foyer
and communicated to all parents through our
.
 We ensure that all educators are familiar with current guidelines about healthy eating,
physical activity, rest and safe sleeping by regularly discussing these topics in team
meetings, through professional development and access to the professional standards.
 We ensure that all educators understand and implement correct procedures relating to
food handling and storage by discussing this topic regularly in team meetings and
through our annual review of our food handling policy and procedure.
 We plan food and beverages to meet the preferences of each child as well as their
dietary and nutrition requirements, including during excursions or other special
activities. We follow the recommended dietary requirements for children aged 0 -5 years
from '
'.
 We incorporate discussions and activities about healthy eating, physical activity and
allergies into children's everyday experiences so that each child is encouraged to make
healthy food and beverage choices. For example, educators sit with children during
mealtimes and encourage them to try new foods while at the same time role modelling
healthy eating habits including the importance of drinking water.
 We plan our program to ensure that there is a balance between planned and
spontaneous active play as well as a balance between passive and active experiences.
We followed the recommended guidelines developed by '
.
 We set up the environment and resources to encourage and support children to engage
in movement and physical play including opportunities for active play during periods of
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inclement weather. For example, our outdoor environments allow for opportunities to
engage in sheltered outdoor play at all times of the year during varied weather
conditions.
 Throughout the year our children's opportunity for physical activity is provided with the
rich opportunity to step out into the community and walk down to the
for
visits to take part in a range of physical activity programs. The officer
discussed that the service has not recently participated in this activity due to COVID-19
restrictions. However, previous evidence sighted demonstrated service has participated
in this activity in the past.
 Munch and Move is promoted and used on a daily basis. Further, we have had Munch
and move representatives attend our service to conduct training sessions with our staff
and to engage extra physical activity sessions with our children.
 The process in which we take to ensure our children's health needs and management
plans stay up to date can be seen through the extra audits noted on our compliance
calendar for every quarter. Further, at the beginning of COVID-19 we sent all families
whom had medical action plans for their children, an opportunity to update their child's
risk minimisation plans in addition to what we had already collected. Further notes are
made months in advance for the families who will need updated action plans and can be
seen through an email sent to a parent which can also be sighted in our Risk
Minimisation folder.
 We provide a range of opportunities to effectively address and respond to children's
needs for sleep, rest and relaxation throughout the day, individually and in groups. Our
practices are guided by the Safe Sleeping Guidelines developed by Red Nose.
 Our staff have training on safe sleeping conducted by SIDS, which the information is
then passed onto families to learn and implement safe practices in their homes. With
this information for safe sleeping, our educators monitor the growth and needs of our
babies and collaborate with families as to when it is time to transition from a cot to a
bed. Further, the individual needs and requests for adjusting to babies sleep routines are
supported through the extra ratio support from the Nominated Supervisor. An example
of this can be discussed when one of our families requested the child's need to be rocked
to sleep
with dark and quiet surroundings, as their child had very
particular routines which presented to require substantial amounts of time to put this
child to sleep. Therefore, the Nominated Supervisor would assist with each sleep time to
ensure this child received the best quality care whilst the other room maintained ratios.
 We provide regular opportunities for explicit learning about health and wellbeing
throughout our educational program and practice, both as planned and spontaneous
experiences. Some examples of this can be see through intentional programs such as our
'
dental program in which we offer our children in collaboration with dental week
and continue the to provide support to our families by providing dental visits here at
 Munch and Move really does support and guide our daily practices with food
preparation, the physical activities and the ideas surrounding the needs to support
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families. An example of this can not only seen through the brochures we provide families
upon enrolment and in our foyer, but also through the suggestions we share in weeks
such as '
week which is part of our school readiness program.
 Our approach to supporting and promoting children's health and physical activity
consistently aligns with the design and delivery of our educational program and service
philosophy and demonstrates a strong commitment to the priorities, principles and
practices of the EYLF. Our programs demonstrate how health and physical activity has
been consistently incorporated into the educational program and how children have
been, and continue to be encouraged to understand and be involved in regulating their
own healthy lifestyles and participation in physical activity; which can be seen through
such craft activities where our children have explored the choice of what is healthy for
you and what is not. Further, the opportunity with exposure to such in-services as
'
and '
also promote strong delivery within our educational
programs.
 We share in physical movement suggestions for families through our Newsletters each
month and have our menu reviewed by Munch and Move to ensure we meet
appropriate guidelines.
 To support the implementation of these programs with children and families as a way of
embedding these practices into their home environment can be seen through our service
recipe book which shares all of our recipes for families to gain the nutritional benefits.
Recipe book sighted by the officer, book showing family involvement though sharing
recipe ideas and using vegetables from the services garden to cook with at home.
Photos of families displayed throughout.
 Through critical reflection of documentation and observations, we seek out and consider
alternate ways of supporting each child's health and activity needs and make changes
where opportunities to further enhance children's outcomes are identified. An example
in which was discussed amongst our team regarding serving
to babies.
Therefore, with this reflection came the suggestion to use a
which was further
collaborated between one of our parents who is a
who
offered knowledgeable feedback and supported our decision for change.
 We reflect together on health and illness-related incidents, and make changes to
practices, policies and procedures where opportunities are identified to strengthen our
approach. Many examples can be discussed in regards to the measures we needed to
put in place during the forever evolving COVID pandemic. This is in relation to updating
our policies and procedures surrounding service operation, practices, medical policies
and all aspects relating to staff, children, family and the communities health and safety.
All changes were done through collaborating with families through surveys,
conversations and with advice from and Government and state health departments. All
changes were shared with families through
along with printed versions
displayed on our front door and in our foyer; which I will further add was offered in
other languages; as our
portal has the option for families to translate their
information into their chosen language.
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 We utilise the data in our community profile from the AEDC to consider and discuss
social justice and equity implications of our practice decisions to ensure that practice
considers the needs and rights of every child at our service. Information gathered
through our enrolment forms and from our cultural profiles informs our educators with
relevant information which supports them in maintaining the rights of every child.
Further observation and analysis of children's development also leads to
implementations within daily programs which support children's rights. Such an example
could be seen through the work done by an educator in the
room when
supporting children to explore emotional development and self-regulation. The needs
and outcomes of all children are reflected upon through conversation, reflective practice
during staff meetings where debate can take place to reflect on past events and to
progress with better practice.
 We engage meaningfully and regularly with families during enrolment and orientation
and on a regular basis to discuss their children's changing health and physical activity
requirements, including their interests, preferences and strengths, and incorporate these
into our program. An example of this can be seen through the incorporation of using
for children as one of our children's physical needs updates required the use of one
which was provided by the family, therefore to support the inclusion of this we also
added to our service resources and programs. Further, the physical needs required from
another family meant that we needed and offered to purchase suitable furniture to
support the individual needs of this child and is evidence of how our enrolment process
has been tailored to meet those needs.
 We proactively promote children's health and physical activity with families and the
community through email, face to face discussions, parent evenings and on
The documentation in which is sent to families highlights the physical activity we
promote and the individual evaluation of the child's progress within development is also
offered to families. During COVID we needed to adapt to ways of continuing the
promotion of physical development as many families chose to stay at home. Therefore,
we made conscious efforts to send weekly activities for the children which was inclusive
of activity ideas for physical play and exercise in the home. We also enjoy celebrating
such days like our
which is an extension to our daily practices and
programs.
 We build partnerships with families and the broader community to further enhance
children's health and activity outcomes through collaborative initiatives with health
professionals and other support services. Examples of this can be seen through the
parent library, personal lists which were given to a family regarding much needed
physical activities for their child after school hours and through the connection we have
with
as well as pamphlets for families regarding sporting
activities for children within our local community. These have measures support better
service delivery that continues to enhance children's health and activity outcomes.


2020 monitoring and compliance visit.
no communication plans available
for children with medical conditions. Rectified on the same day as visit.
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22. Evidence of practice gathered by the authorised officer through discussions, observations
or sighting documents specific to Standard 2.1 was recorded in the assessment evidence
summary as follows:
display includes information from Munch and Move about
healthy food ideas for lunch boxes. The information sheet is displayed in both English
and
languages.
 Educators wear hats and take children's individual water bottles with them while
outdoors.
 Outdoor safety checklist completed each day.
 Educator washes child's hands after completing nappy change.
 Educator sings songs for child as she changes his nappy, using gloves and keeping one
hand on the child at all times.
 Educators serve children their lunch into bowls wearing gloves and using tongs to serve.
 Educator checks children's temperatures upon arrival to the service as they enter the
room.
 Educator discusses healthy food that children eat at home.
 Educator sits with a child as he applies sunscreen to his face using a mirror at the
sunscreen station. The educator reminds the child to make sure he covers each area of
his face. Once finished the educator and child wash their hands.
 Step by step photos of children washing their hands displayed above sink.
 Sun Smart UV alert. Educators check the UV levels each day.
 Educators sit with children during lunchtime.
 Parent feedback on menu and positive comments for the service cook.
 Children request eating lunch outdoors and sleeping outdoors. Educator says "OK we
can do that, we have done that before so we can do that again if you like?"
 Children wash hands as they come in from outdoor play.
 Children wear hats and have sunscreen on before going outdoors.
 Munch and Move skills this week are: Kicking and catching. Photo display of children
playing with balls.
 Water bottles and water jug available outdoors for all age groups. Water is kept in a
moveable trolley for easy access.
 Educator washes hands and places gloves on before serving food for morning tea to
children. Children wash hands and sit at the table waiting for morning tea together.
Educators sing songs to children as they wait for bowls to arrive. (0-2yrs)
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 Soiled clothes locked box kept in the main entrance for families to collect. This was done
after educators noticed families not taking home clothes and relocated it to a more
accessible space.
 Child sneezes, educator takes child over to get a tissue. The educator uses gloves and
wipes the child's nose then removes gloves and washes hands.
 Sunscreen station in entrance of each room. Parents encouraged to apply sunscreen to
the children upon arrival.
 Educator sings to child as she changes the nappy.
 Educator washes her hands and child's hands before the nappy change and sings. "This
is the way we wash our hands."
 Educator asks parent during drop off, "Has [Child] had sunscreen on this morning?"
Parent replies, "No not yet." "That's OK, I'll put some on her." Educator washes hands
and puts gloves on to apply the sunscreen on the child.
 All children eat lunch at the same time across all rooms.
 Educators set up children's beds in preparation for rest time.
 Sorting game with basket of foods for children to use tongs and sort into sometimes
food and everyday food.
23. In the draft rating outcome summary report, the authorised officer included the following
analysis note in relation to Standard 2.1:
Children's physical well-being is supported through effective hygiene practices,
appropriate opportunities for sleep and relaxation and management of injuries and
illness. There is a focus on healthy eating and many opportunities for children to engage
in physical activities.

Standard 2.1: Provider’s feedback on the draft report
24. The provider submitted a response to the draft report, arguing for all standards that:
‘We have currently not been rated exceeding, however we believe that the evidence
which was available on the day of Assessment and Rating was of an exceeding standard.
Evidence which was available through the
folders has been attached as our
embedded service practices.’
25. Specific to Standard 2.1 and Exceeding theme 3, the provider stated:
 Our Educators, Educational Leader and Management engage with families to discuss the
children’s changing health and physical activity requirements, including their interests,
preferences and strengths, and incorporate these within the program. The observations
and documentation in the attached evidence clearly show the engagement between
families and educators regarding physical requirements and requests and the preference
and interests of these children.
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 The design and delivery of the educational program was adapted to include the
community collaborative initiative and contributions from a Munch and Move
representative of which attended our service on a weekly basis in order to strengthen
the needs and physical development of our children, as well as further educate and build
knowledge within our team in fostering and building Fundamental Movement Skills
within the program. Further evidence of the success rate of those educational moments
are represented in the small grouping which took place for more physical activity
opportunities throughout varied times of the daily curriculum.
 We proactively promote children’s health and physical activity with families through the
documentation which is done on a daily basis when our children engage in their learning
which is our responsibility in sharing the educational aspects and in what play-based
learning promotes. In addition to this, it is evident throughout our service, that an
abundance of community physical activity services are shared with parents and families
through the community board, family information area, online seminars and workshops,
newsletters, and direct referrals to families in need (evidence attached).
 Our Service exceeds building partnerships with families and the broader community to
further enhance children’s health and activity outcomes by partnering with the health
professionals of our local
which can be seen through attached evidence.
The children have attended on a weekly basis on a rotating basis where they enhanced
children’s health and activity outcomes.
 Family professions and knowledge are also utilized in order to gather valuable
information regarding healthy outcomes for our children. As seen in the evidence
attached, a mother who is a
was consulted in regards to
the younger aged children and eating different textured fruits. This is a clear indication
of how we collaborate ideas and knowledge with families to exceed this element.
26. The provider supplied evidence in support of their submission.
27. In the feedback form with officer comments the AO noted that this evidence was
considered in conjunction with the draft report and there had been no change to the
rating. They also provided the following comments:
The additional evidence provided was sighted by AO during visit and taken into
considerations during draft. Evidence shows participation in
and
within the
local community. As well as a recent
reflection and conversation with a parent who
is a
and assisted with how babies fruit should be served
at the service. This is not exceeding the standard.

Standard 2.1: Final report
28. There was no change in the analysis notes in the final rating outcome summary report
specific to Standard 2.1.
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Standard 2.1: First tier review
29. In their first tier review application form, the provider sought a review of the quality areas
two, three, four and five. The provider made the following comments specific to the
grounds of their review application:
We wish to apply for a first-tier review for our assessment and rating result as we feel
upon reflection on evidence gathered, sighted and discussions with the Assessment
officer, our practices align with the exceeding indicators in the Guide to the National
Quality Framework.
The attached documents include a thorough explanation as to why we feel we are
exceeding in the selected themes along with further evidence not including evidence
collected during the A&R visit or provided in our draft response.
Thank you for your time in reviewing our application and further evidence provided to
support this application.
30. Specific to Standard 2.1 and Exceeding theme 3, the provider noted the following evidence
in practice, with supporting evidence, in their first tier review application form.
We engage meaningfully and regularly with our families to discuss children’s changing
health and physical activity requirements, including their interests, preferences, and
strengths, and incorporate these into our educational program.
 Evidence can be seen through the attached documentation where our team engaged
in meaningfully discussions with families regarding the children’s changing health
and physical activity requirements. As seen in attached evidence, an ongoing
excursion to
was organised, to support children’s needs for
physical activity based on the strengths, needs and preferences identified through
meaningful engagement with the families and children. Our Educational Program is
also shared with families which allows for open discussion regarding the physical
activity requirements for each child.
 It can also be seen through the attached evidence where multiple engagement and
discussions were held with a family which was followed up and incorporated within
the educational Program which enhanced the physical activity requirement of a
child.
We work directly with children, families, and professionals as appropriate to develop
targeted practices that are responsive to children’s evolving health and activity needs.
 Evidence of the service working directly with children, families and professionals can
be seen through the collaboration between a Munch and Move representative who
attended our service over a
period which encouraged, promoted, and
developed targeted fundamental movement skills which are implemented within the
educational program as seen in attached evidence.
 It is also evident through the evidence attached “Seeking your expert opinion” and
the critical reflection “Hard fruit being served to babies and the critical chat with
another service operator” that our service works with families who are professionals
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to develop targeted practices which are responsive to children’s evolving health and
activity needs.
We incorporate children’s changing health and activity needs, interests, preferences and
strengths into the design and delivery of our educational program, including information
gathered from families and the community and directly from children.
 As seen through the evidence of a child’s ever changing and increasing interests of
multiple sports, our Educators further the interests of children which are gathered
not only from the families but also directly from the children. Our Educators
incorporate and further strengthen the interests of the children through the
educational program, as seen through evidence attached “
as well as evidence “
We proactively promote children’s health and physical activity with our families and the
community.
 Through monthly newsletters, social media pages, recommendations, pamphlets
through our community and brochure boards, and also factsheets developed from
Munch and Move which is provided through our enrolment packages, our service
proactively promotes children’s health and physical activity with families and our
wider community. We also use informal discussions with families to identify the topic
or type of information to be shared with families.
 This can be seen through the attached evidence where a number of physical activity
programs were recommended to families, through the newsletter which shows
”, family notices such as the “
and the
“
brochure provided on social media and through our foyer.
We build partnerships with our families and the broader community to further enhance
children’s health and activity outcomes.
 Our close partnership with the
shows continuous initiatives
with health professionals to enhance physical outcomes. This can be seen through
the attached evidence where children are engaged through physical activity, the
attachment called “
”, and “
Our approach to supporting and promoting children's health and activity is suited to and
draws inspiration from the unique environmental, cultural and community context of
our service.
 Through reflection on the AEDC data and the close observation of our children living
in surrounding unit blocks, with minimal outdoor area to meet physical activities, our
service has implemented a range of physical activity experiences throughout our
program and regular excursions to our community
as seen through
evidence which has promoted children’s health and activity.
31. Evidence specific to this standard and Exceeding theme was also submitted. This evidence
is consistent with evidence submitted by the provider in response to the draft rating
outcome summary.
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32. At first tier review, the panel considered evidence gathered at assessment and rating and
first tier review and provided the following conclusion in the first tier review decision
notice:
 The panel acknowledged that the officer confirmed that the service engages in regular
communication with families to support consistency between the home and service
routines for each child and that health related polices are reviewed in consultation with
families. The panel considered however, that confirmed practices including training for
staff by Munch & Move and SIDs, and sharing information on sporting activities in the
community, recipes and physical movement suggestions with families, were consistent
with a meeting rating.
 The panel reviewed claims submitted by the approved provider and acknowledged the
evidence of the service asking advice from a parent who is a
about younger children eating different textured fruits. The panel also reviewed further
claims, including that the program was adapted to include contributions from a Munch
& Move representative and that reflection on Australian Early Development Census
(AEDC) data resulted in further physical activity experiences being implemented,
although these claims were not supported by the evidence submitted to demonstrate
how engagement shaped practice for this standard. The evidence provided to support
claims that discussions with a family were included in the program to enhance the
physical activity needs of their child, did not demonstrate the engagement with the
family as claimed about goals, or specific needs for their child.
 The panel also agreed that the lack of currency of the evidence supplied did not
demonstrate that meaningful engagement with families and the community is
continuing, therefore there were gaps posed as to whether the practice is currently
occurring at an exceeding level. It was noted that COVID-19 impacted some of the
service's ability to continue with the engagement with the
however,
further innovative attempts to maintain meaningful engagement with families and/or
the community in a manner which accords with the component elements of this
standard, is not clear, or is any relevant practice that has been shaped as a result of
meaningful engagement.
33. The panel concluded that there was insufficient evidence to support attainment of the
theme and decided to confirm the assessment of Exceeding theme 3 for Standard 2.1 as
No.

Standard 2.1: Second tier review
34. At second tier review, the provider sought a review of Standard 2.1 and, specifically,
Exceeding theme 3.
35. In their second tier review application the provider referenced evidence to demonstrate:
 ‘collaboration between the families and service to better enhance learning outcomes’
 ‘family and community partnerships regarding health and nutrition’ and,
 ‘collaboration with families during COVID and exceeding physical development’.
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36. Specific to collaboration between the families and service to better enhance learning
outcomes, the provider made the following comments, with supporting evidence supplied:
 In addition to the 6 observations relating to an individual child and his health
requirements which was provided upon our First Tier Review, further evidence has been
attached which demonstrates the cohesive partnership in enhancing learning outcomes
for this child due to the family and community collaboration.
 In this evidence, there are ongoing family goal sheets completed by the Parent, who has
been in further collaboration with the
and
. It is
clear that the goals wanting to be achieved were implemented and the observations
already provided, demonstrate continuous strong practices which have been embedded
and the formal observations have been shared with the family over a period of time such
as in
2019,
2019,
2019,
and
2019.
 We have further attached a staff critical reflection which demonstrates the power within
collaborating with families, as we have now enhanced our practices and changed the
way in which we sent out
from once a year, to now being sent
out each term, which provides further opportunities and encourages collaborative
partnerships on a deeper level.
37. Specific to family and community partnerships regarding health and nutrition, the provider
made the following comments, with supporting evidence supplied:
 In relation to the panels feedback, point 9, referring to our service only sharing
information with families regarding practices such as sharing recipes and physical
movement, we have attached evidence which clearly identifies the strong partnerships
we have with our families and community in order to provide cohesive strong practices.
The attached evidence shows back and forth communication regarding centre and
family recipes which are collated and suggestions made by families have been
implemented within our menu's moving forward. We have provided ongoing
collaboration with the munch and move team, who reviewed our service menu's in order
to provide the best quality of nutrition for our children. This goes above meeting the
standard and therefore exceeds the National Quality Standard. In addition to this, we
have attached one further example of how we partnered with a family who is also a
to better the health and nutrition opportunities for our
children. Whereby practices were changed and have not been embedded within our
daily practices as a result of this partnership and collaboration.
38. Specific to collaboration with families during COVID and exceeding physical development,
the provider made the following comments, with supporting evidence supplied:
 In relation to the panels feedback, point 9, 10 and 11, where information has only be
shared and the AEDC evidence was not provided, and claims that we did not
demonstrate meaningful engagement with families during the impacts of COVID-19, we
have now attached further evidence to demonstrate our strong cohesive practices in this
theme.
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 Attached evidence shows the AEDC Data which guided our practices in enhancing the
physical needs of our children and families who resided in smaller housing such as Units.
Through this AEDC data, our service exceeded the NQS, by further promoting physical
development through the collaboration with Munch and Move and using further
initiatives such as utilising our
live option to meaningfully engage with
families at home, as well as sending "learning from home activity suggestions" which
allowed families at home to promote good physical health and wellbeing within the
home.
 There are also examples of families sending our service suggestions on Physical Activities
which they have engaged in which has then been implemented within the learning
environment and shared with all families to enhance physical development and
meaningful engagement during this challenging period of time.
 We note that after critically reflecting, this alteration in practice has been a continuous
practice which is now embedded within our service and has shown to be a positive
outcome for all children and families.

Panel considerations
39. In deliberating on whether the service demonstrated Exceeding theme 3 for Standard 2.1,
the panel gave careful consideration to the evidence before them.
40. The panel commented on the service’s engagement with AEDC data specific to the local
community, which highlighted children’s physical health and wellbeing as an area of
particular vulnerability. The panel acknowledged the service’s use of this research to
inform practice specific to promoting children’s health and physical development. They
also remarked on the service being responsive to feedback from families, which they noted
as sound practice. They added, however, that they were unable to find clear and
substantive evidence of the service engaging with families in shared decision-making and
problem solving to inform practice specific to children’s health and physical activity, which
is required to demonstrate Exceeding practice for this standard.
41. The panel remarked on other examples of the service being responsive to family feedback.
They noted, for example, feedback received from one family through the child goal enquiry
sheet and the provision of physical activities for their child being included in the program.
They commented that while this was evidence of the service responding to feedback from
the family, it did not demonstrate consistent, ongoing and meaningful engagement and
collaboration with the family to inform practice specific to the child’s physical
development.
42. The panel noted the development of a recipe book, which included recipe suggestions
from families. They also commented on the back and forth communication with the
, who reviewed and provided feedback on the service’s updated menus.
The panel remarked that meaningful engagement with families and/or the community
requires a deeper level of consistent and collaborative engagement than seeking and
responding to feedback.
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43. The panel also commented on evidence of the service providing information to families,
which on the evidence available was predominately one way. They noted that this may,
inadvertently, position the service as the expert rather than acknowledging the shared
expertise of the service team and families, and in particular families’ expertise as their
child’s first and most influential teacher. While they acknowledged the service actively
sought and was responsive to feedback from families, they noted a potential
misunderstanding of what meaningful engagement and collaborative partnerships with
families looks like specific to this standard.
44. The panel concluded that there was insufficient evidence to determine that Exceeding
theme 3 should be amended to Yes to support an overall higher rating for Standard 2.1.

Panel decision
45. The panel decided, by consensus, to confirm the rating for Standard 2.1 as Meeting NQS.

Standard 2.2
46. Standard 2.2 is:
Each child is protected.
47. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community.

Standard 2.2: Assessment and rating
48. Evidence collected by the regulatory authority in relation to Standard 2.2 is documented in
the assessment evidence summary.
49. With reference to the service’s QIP, evidence was observed, sighted and/or discussed
specific to Standard 2.2 and recorded in the assessment evidence summary as follows:
 We identify potential supervision risks in the service by conducting risk assessments of
our environment, safety checks and the development and review of our indoor and
outdoor supervision plans. For example, prior to any new equipment or the
rearrangement of environments are introduced, a risk assessment is completed to
identify any supervision blind spots which is then communicated to all staff and
educators.
 We ensure that all areas used by children are effectively supervised, including when
children are participating in high-risk activities or varying their activities.
 We manage supervision of small groups of children who may need to be in a different
space from the main group, such as children who sleep for longer periods than others at
different times, children who take longer to finish mealtimes or children who want to
engage in quiet, solo activities away from other groups of children.
 We identify, assess, manage and record hazards and potential risks for children, such as
potentially dangerous products, plants, objects and animals at the service. For example,
prior to introducing new plants into the garden, research is conducted on possible
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allergens, whether the plant has any sharp thorns or prickles if any part of the plant is
poisonous.
 We identify which emergency procedures and specific action plans are required for our
service and practice these in accordance with regulations and going beyond with what is
required to ensure every child has had opportunities to be a part of each practice. For
example, bushfire, lockdown and chemical spills have been identified as the most likely
to occur in our area.
 We maintain an awareness of the people who have contact with children at the service
and/or who collect children from the service by ensuring information on the child
enrolment form is up to date, including changes to court orders etc.
 We keep up to date with current legislation in NSW in relation to child protection by
ensuring that all staff understand how to report their concerns regarding child
protection issues. All educators are required to attend child protection training and we
regularly discuss child protection matters during team meetings.
 Our families are also provided information about Child Protection and our Educators
being Mandatory Reporters. A Child Protection and Mandatory Reporting display has
been created.
 We are always aware of and act on our responsibilities for ensuring children's safety,
including in relation to child protection, and all educators can articulate these
responsibilities. Our educators are provided with information and annual training and
refresher courses to ensure they have a consistent approach to child protection and are
fully aware of their responsibilities including mandatory reporting processes. More
evidence of this can be seen through meeting notes that show how children's safety is
an ongoing agenda item and regularly reflected upon and discussed. (
2020).
 We identify and respond confidently to changes in our service environment throughout
the day and adjust practice where necessary to ensure that children are always safe and
effectively supervised. In the event in which incidents do occur, our practices reflect
actions in which cater to the needs of other children to also ensure their safety and
wellbeing. An example of effective practice in a challenging scenario can be seen in a
Management critical reflection done in
2020 when there was a serious incident.
The reality with unforeseen incidents is sometimes inevitable, therefore having the skill
set to be able to provide best practices in those times demonstrate the capabilities
within this team.
 Our plans to manage incidents and emergencies are developed and reviewed in
consultation with relevant authorities (
and practised regularly
including all educators, children families and our community. Our process of emergency
evacuation practice is to ensure our children have ample opportunities to experience the
varied ways in which we need to understand how to respond in an emergency. Families
in the service at any given time participate in these sessions and further, our
come out regularly to review the plans and discuss training strategies with
our staff.
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 We systematically and regularly reflect, individually and as a team, on practices to
support child safety, including risk assessment and emergency management procedures
and practices, and make changes when opportunities to further enhance children's
outcomes are identified. Documentation of this is included in staff meeting notes on a
monthly basis if hazards have been identified. Also examples can be seen through
reflections on these topics as well as the comprehensive risk assessments that have been
used to inform changes to program delivery.
 We responsively adjust supervision strategies as required and this influences the design
and delivery of our educational program. Supervision plans have previously been a
reflective point therefore from these reflections prompted change in our practice to
review them to support clearer understandings of these plans. Further amendments
were done to the outdoor supervision plan when our natural space renovation took
place.
 We actively engage with families about their concerns and priorities for their children's
safety and actively raise awareness of issues impacting on child safety with families and
the community, including in the context of child protection when required. Evidence of
how we have actively engaged with a family and addressed their concerns regarding
their child's safety whilst being in an emergency evacuation cot was done through a
reply to the concern and then with a face to face discussion which was documented in
our important conversations diary. Further collaboration can be seen regarding a
to our tuna bake lunch dish and
the need to monitor the child and provide feedback which was done and noted on a
continued basis, with the outcome being no risk to the child.
 We respond respectfully to the differing cultural contexts of families and our community
that impact on perspectives about child safety and protection, while ensuring that our
practice decisions always reflect a best practice approach. Our approach to managing
risks and supporting child safety and wellbeing reflects the voices, priorities and
strengths of the children and families at our service which can be seen through the
example of offering one of our families care outside of our normal enrolment procedure
which requires families to accept an enrolment position for a minimum of two days per
week; which we offered one day during the pandemic to further support the wellbeing of
the children and family who did not require any more than one day. Further, our practice
is informed by meaningful and ongoing partnerships with the broader community, such
as local community and emergency services, such as our local fire station who regularly
visit our service and for whom our children shared their appreciation to by sending them
personalised cards to thank them for their services.
 We consider the geographical context of our service and are responsive to changes in
our environment this year by adapting our practices to fit the needs for safety standards
during the COVID pandemic. These changes were made in consultation from relevant
stakeholders to promote the needs of the broader community and for our families to
clearly understand those needs. Therefore, with practices in which can be seen in our
COVID Safe Plan will clearly outline the measures we have put in place to protect all
stakeholders within our service and within our wider community.
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50. Evidence of practice gathered by the authorised officer through discussions, observations
or sighting documents specific to Standard 2.2 was recorded in the assessment evidence
summary as follows:


An ongoing child protection project is displayed with children's artwork, photos and
important information including the details of the ChildStory website and network of
security information.



Educators walk children up to the toilets from the bottom
educator stays with children in the bathroom for supervision.



Security camera system used for front door entrance, families or visitors need to buzz
to be let into the service.



Each emergency evacuation rehearsal is conducted over the period of a week to ensure
all children and educators participate. Children are marked off a role to ensure they
have attended a rehearsal.



Educators place themselves around the room one educator at each experience with the
children.



Outdoor supervision plan displayed with procedure and instructions.



located in

area. One

car park, photos of children being road safe

displayed.


Emergency evacuation whistles and gate keys kept next to the evacuation plans with
emergency evacuation bags.

51. In the draft report, the authorised officer included the following analysis note in relation to
Standard 2.2:
Educators supervise children effectively, adjusting their level of supervision dependent
on the age, skills and size of the group and the activity involved. The service has systems
in place to ensure each child is protected by implementing service policies regarding
children's safety. Emergency evacuation and lockdown procedures are displayed and
rehearsed in line with regulatory requirements and educators understand their
obligations under the child protection legislation.

Standard 2.2: Provider’s feedback on the draft report
52. The provider submitted a response to the draft report specific to Standard 2.2 and
Exceeding theme 3, stating:
 Our Practice is shaped by meaningful engagement with families and the community
through actively raising awareness of issues impacting on child safety with families and
the community, including in the context of child protection. This can be seen through the
Child Protection initiative which was an extension of
and the
which had been implemented throughout the service. The
campaign provided our service to make our families and surrounding community
aware of the importance of keeping children safe, and the statistics which surround our
local communities all around the world. Our local communities were made aware of this
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campaign not only through social media platforms, but also through the engagement of
community members which can be seen through the attached evidence.
 The service approach to managing risks and supporting children’s safety is done through
gaining and reflecting on the voices, priorities and strengths of the families at our
service. Evidence can be sighted in the attached where a parent expressed their concern
in regards to a planned learning experience which then led to critical reflection,
engagement within the partnership with the family whereby a positive outcome was
achieved. In addition to acting on the voices and priorities of the children and families,
the evidence regarding a concern for biting incidents can be seen where collaborative
communication and support plans were put in place as a cohesive way to meet the
needs of this family and to enhance the partnership and engagement within ensuring
the safety of their child.
 Within our service, the meaningful and ongoing partnerships with our broader
community enhance the knowledge, education and practical components within
children’s safety. The attached evidence shows the partnership we have with our local
fire station, and fire safety services which guide our practice in enhancing children’s
safety.
53. The provider supplied evidence in support of their submission.
54. In the feedback form with officer comments the AO noted that this evidence was
considered in conjunction with the draft report and there had been no change to the
rating. They also provided the following comments:
The evidence provided demonstrates a commitment to engaging with the community
both within the service and the wider local community to promote a charity awareness
campaign. However no feedback from families was provided to demonstrate how
practice was changed at the service. The services relationship with the local fire station
includes having the firefighters visit the service in 2019 and conduct fire safety training
with educators in 2019. No recent evidence provided.

Standard 2.2: Final report
55. There was no change in the analysis notes in the final rating outcome summary report
specific to Standard 2.2.

Standard 2.2: First tier review
56. Specific to Standard 2.2 and Exceeding theme 3, the provider noted the following evidence
in practice, with supporting evidence, in their first tier review application form:
We actively engage with families about their concerns and priorities for their children’s
safety.
 It is clear through the
post called “
–
Visiting our
garden” that our service engages with families about their concerns and priorities
for their children’s safety in an open, honest, and respectful manner. The
post attached was the beginning of a parent concern and also a critical reflection
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(Parent complaint and our practice review) shared amongst the team in which
followed a positive outcome which was achieved with the family.
 It is also evident through the attached emails received about parents’ concerns
regarding Biting and the way in which it was dealt through our parent grievance
procedure, behaviour management plan, and extra educational programs which
were developed in relation to the incident to further educate and meet the needs of
the child and family.
 Extra evidence can be seen through email sent by a parent named
who
expressed her concern regarding an incident and illness report, hence leading to a
Developmental Report which demonstrated the awareness of which Educators have
regarding children which show developmental needs of children.
We actively raise awareness of issues impacting on child safety with our families and the
community, including in the context of child protection.
 It is evident through our
project that our
service raised awareness of issues impacting on child safety with our families and
the community which related to the context of child protection. Evidence of our
project can be seen attached which is not only placed on
but also placed in
the foyer for our families and community to view when walking through our service.
Through the
which was not only shared amongst our service
families but especially with our wider community members, our service made all
aware of the importance of being aware of the one billion children who had
experienced violence in the last year. This can be seen through the posts shared with
families, our social media posts shared with the community, and the community
engagement which can also be seen through the photos where our nominated
supervisor and approved provider went down to the local community to share the
information and raise awareness.
We familiarise ourselves with and respond respectfully to the differing cultural contexts
of our families and the community that impact on perspectives about child safety and
protection, while ensuring that practice decisions always reflect a best practice
approach.
 We utilise our enrolment and orientation process to familiarise our services and
collect information about families and children cultural context and perspectives
about child safety. This information is then used to inform the development of our
educational program and practice and any changes to our services policies and
procedures.
57. Evidence specific to this standard and Exceeding theme was also submitted. This evidence
is consistent with evidence submitted by the provider in response to the draft rating
outcome summary.
58. At first tier review, the panel considered evidence gathered at assessment and rating and
first tier review and provided the following conclusion in the first tier review decision
notice:
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 The panel considered that the officer confirmed some good practice for this standard,
including that families are provided information about child protection and that the
service adapted their practices to suit safety needs and standards during COVID-19 in
consultation with relevant stakeholders. The panel agreed, however that overall, the
practices outlined were consistent with a meeting rating.
 The panel acknowledged that the service’s involvement in the
showed some efforts to raise community awareness of a good cause, although agreed
that this was not sufficient to support the attainment of theme 3 for this Standard. The
panel noted that the claims and evidence relating to parents’ concerns reflects a
meeting rating and showed that the service acknowledged concerns raised by families.
However, the evidence did not demonstrate opportunities for shared decision making
with families on how to resolve the safety concerns. Further, the panel considered that
the evidence of a fire company being arranged to review emergency plans reflects a
meeting requirement of Element 2.2.2, and evidence of the local fire station visiting the
service does not show meaningful engagement shaping practice for this standard.
59. The panel concluded that there was insufficient evidence to support attainment of the
theme and decided to confirm the assessment of Exceeding theme 3 for Standard 2.2 as
No.

Standard 2.2: Second tier review
60. At second tier review, the provider sought a review of Standard 2.2 and, specifically,
Exceeding theme 3.
61. In their second tier review application the provider referenced evidence to demonstrate
‘the shared decision making with families and community regarding Safety and Child
Protection’.
62. In relation to this submission, the provider made the following comments, with supporting
evidence supplied:
 In relation to our
/ child protection project, it was stated by the
Panel, in point 14, that some efforts were made however not sufficient to Exceed this
theme. By looking at the meeting indicators of this Standard, it is clear that the
practices, community engagement and family engagement identifies how our service
has gone far beyond just meeting this standard. According to the Exceeding Guidance
for Standard 2.2, Educators/Service "actively raises awareness of issues impacting on
child safety with families and the community, including in the context of child
protection". It is evident through our
that our Service clearly
aligns with the indicator articulated in this theme.
 We have now attached further evidence referring to our
which has been
implemented through parent suggestions, collected from our service mindmap. As this is
an example of cohesively partnering with families to further enhance child protection
practices and awareness which was the aim of starting the Child Protection project the
beginning.
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 Further, in relation to feedback whereby it states that we did not provide enough
evidence relating to how we partnered with the family about their concerns is now going
to be highlighted in further evidence. This can be seen through the attached
which was shared with Families of the service, whom had the
opportunity for collaboration of Decision Making regarding safety practices through
surveys, critical reflection, meeting agendas, whereby new practices were formed.

Panel considerations
63. In deliberating on whether the service demonstrated Exceeding theme 3 for Standard 2.2,
the panel highlighted some examples of sound practice. This included the service’s
engagement in the community and with various community agencies.
64. The panel acknowledged that
was introduced following family
feedback. They added, however, that while this was evidence of the service responding to
families’ suggestions, they were unable to determine, on the evidence provided, how this
idea emerged from meaningful engagement with families or of families being integral to
shaping practice specific to children’s health and safety.
65. The panel remarked on evidence relating to a parent’s concern about children under two
years of age being transported in the emergency cot to
, and
the subsequent family survey designed to gain further feedback in response to this
concern. The panel noted there was a small response to the survey and that it was unclear
from the evidence provided the extent to which families were actively involved in the
decision-making in relation to the safe transportation of children. The panel added that, in
their view, a family survey wasn’t sufficient evidence of engagement and collaboration
with families at the level required for an Exceeding rating for this standard.
66. The panel also commented on the service’s additional explanation about how they
addressed this family’s concern in their second tier review evidence, which included critical
reflection and staff meeting discussions. The panel noted that the new evidence provided
was, in their view, more detail of the action initiated by the service than evidence of
practice specific to child safety being shaped by meaningful engagement with families.
67. The panel commented on the service’s efforts to communicate and share information with
parents, for example through their child protection bulletin. They noted, however, that
while the service endeavoured to keep families informed they were unable to find
evidence of families being integral to decision making specific this standard. For example,
it was unclear from the evidence provided the level of family involvement and decision
making regarding the
fundraiser.
68. The panel also noted two examples of the service responding to family complaints, one
relating to a child being bitten and one relating to a toddler having a number of falls since
commencing at the service. Specific to the first example, the panel remarked that the
evidence provided focused on the service giving the family information about biting in
relation to children’s development, rather than of how the service actively engaged with
the family or sought their input in relation to this issue. Similarly, in the second example,
the evidence focused on email communication with the family, with links to further
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reading about toddlers learning to walk. The panel also noted that the family highlighted
that most of the incidents involved the child tripping near a table, which in their view
posed a further risk of injury, a connection that the service appeared not to have noticed.
69. The panel concluded that there was insufficient evidence to determine that Exceeding
theme 3 should be amended to Yes to support an overall higher rating for Standard 2.2.

Panel decision
70. The panel decided, by consensus, to confirm the rating for Standard 2.2 as Meeting NQS.

Standard 3.1
71. Standard 3.1 is:
The design of the facilities is appropriate for the operation of a service.
72. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community.

Standard 3.1: Assessment and rating
73. Evidence collected by the regulatory authority in relation to Standard 3.1 is documented in
the assessment evidence summary.
74. With reference to the service’s QIP, evidence was observed, sighted and/or discussed
specific to Standard 3.1 and recorded in the assessment evidence summary as follows:
 Our environment supports children's learning by providing experiences and resources
that are reflective of their interest and learning needs. We regularly reflect upon our
environment to ensure it is appropriate for the children in our care.
 We have processes in place to monitor the cleanliness and safety of the premises,
furniture and equipment by conducting regular safety and environment checks, cleaning
checklists and maintenance register. We are also informed by our comprehensive
policies and procedures about health and hygiene and child safe environment.
 The design of our environment promotes and foster children's learning, development
and wellbeing by providing experiences and resources that scaffold their learning across
all developmental domains and opportunities for exploring the five learning outcomes of
the EYLF.
 Our outdoor and indoor spaces, buildings, fixtures and fittings support the access and
full participation of every child and contribute to a flexible and stimulating environment
that enhances each child's development and learning. An example of this can be seen
through the
age group exploring the
yard as an extension to their interests for
bikes. This space further gave them the opportunity to investigate and explore a space
which promotes stronger development opportunities.
 Our environments are safe, clean and well-maintained by all educators, we have
comprehensive audits and cleaning rosters that are consistently completed and adhere
to recommended cleaning guidelines. Evidence of risk assessments and checklists that
ensure the environment is safe can be seen and discussed as a strong and embedded
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practice. Further we have a service handy man who regularly visits the service to ensure
all furniture and equipment is kept in safe order. He has his own equipment register in
which the staff fill out when needed and he is always efficient in fixing what is required
within a quick time frame.
 The design of our physical environment, including selection of furniture, equipment and
resources, supports safe and inclusive access by all children and promotes each child's
full engagement with our program. Suggestions from support agencies such as KU
Inclusion as well as Therapists such as
allows for our Educators
to source appropriate furniture, equipment and resources which fosters the inclusion of
all children within our programs and learning environments.
 Our approach to the safety, cleanliness and maintenance of our service is informed by
recognised authorities and our service's policies, procedures and record keeping
systems. During the COVID pandemic we implemented further checklists and procedures
to ensure more measures were put in place to enhance the standard of cleanliness and
hygiene across the service as a further commitment to high quality practices. Further the
considerations made when purchasing and using cleaning products not only promote
environmentally friendly practices, but it also promotes the health and safety of the
children and staff. An example can be seen through such a practice when we have
organised pest control visits, we further organise our cleaners to commence their
rostered clean the day after the pest inspection and spray has been done to ensure that
any surfaces and equipment in which may be effected by chemicals have been
thoroughly cleaned before the children re-commence thereafter.
 Our approach to design and maintenance of our physical environment is informed by
critical reflection and past incidents and is informed by current recognised guidance on
creating an inclusive, safe physical environment that strengthens children's learning and
development outcomes and enhances participation in our program. Any change to our
approach to design and maintenance of the physical environment is understood by all
and implemented appropriately. An example of staff reflection can be seen in the
meeting agenda this year. We further attuned to changes to the physical
environment throughout the day and confidently adjust practice and the environment as
needed to ensure the continued safety, participation and inclusion of all children. The
examples of this can be seen through Planning documentation as well as children's input
into the changes which is documented as the children's voice.
 We reflect, individually and together, on the design of the physical environment, and
consider opportunities to make changes to strengthen inclusion and participation, and
to enhance children's safety, learning and development outcomes. Evidence of such
reflections can be seen through support agencies such as Munch and Move who have
also provided feedback in regard to strengthening inclusion for all children.
 We discuss the theoretical influences on our service's design choices and how these align
with the EYLF, our philosophy, policies and procedures as part of our philosophy our
environment and facilities are designed to ensure children are in control of their play.
The evidence in how we refer to such elements within EYLF, our philosophy, policies and
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procedures is done through staff meetings which result in change of practices. Examples
of this can be seen through the working Bee which was organised as a strategy to
improve and enhance all of our outdoor environments for the children’s learning
outcome opportunities and is now continuously reflected in our ongoing planning cycles
which change on a regular basis.
 The design of our physical environment reflects the unique geographical, cultural and
community context of our service and welcomes, reflects and draws on the voices,
priorities and strengths of our children and families.
is a purpose built and
architecturally designed centre. All elements were considered for the indoor and outdoor
area to be a reflection of the centre philosophy allowing children to feel at home in an
aesthetically pleasing environment. The Approved Provider was a huge part of the input
on how areas should be designed, as her experience in working with children as an
educator allowed her design a centre where all factors such as supervision, staff and
children's needs were considered to create environments that promoted inclusion and
best practice. The design of the centre allows for all families, children and staff to feel
welcome and allow for free flow within the centre. Our play environments are large with
ample space to allow children personal space and room to move within the learning
environment. Further, the data collected upon enrolment and within the conversations
with children and families is how our educators become inspired to create environments
and experience in which represent child and family interest, culture and abilities.
 We strive to ensure our families feel at home and welcomed when they walk into our
environments and we believe that communication and trust is the key to development
positive relationships. Therefore, an example of their participation can be seen in the
feedback which was provided in relation to the plan for redesigning our outdoor yard
before we started the renovation.
75. Evidence of practice gathered by the authorised officer through discussions, observations
or sighting documents specific to Standard 3.1 was recorded in the assessment evidence
summary as follows:
Purpose built service which includes large staff room with kitchen facilities and resource
store room, storage cupboards for each room, separate bottle prep room with fridge
bottle warmers and jug, large cot rooms with large floor to ceiling windows for
observation, breast feeding space in cot room with feeding chair and privacy screen for
feeding mothers and related brochures available. Large kitchen space, l
.
- this space also used for events at the service e.g.,
Christmas concert, large administration office space, outdoor spaces for children two
are undercover verandahs with the other is a
with newly built play structure,
water pump creek bead, natural plants shade clot covering the structure.
76. In the draft report, the authorised officer included the following analysis note in relation to
Standard 3.1:
All furniture, equipment, facilities and resources in indoor and outdoor spaces are
appropriate for their purpose, and indoor and outdoor spaces allow children and
educators flexible access through the provision of an indoor/outdoor program. The
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service has policies on hygiene and maintenance, and the premises, furniture and
equipment are safe and clean. The arrangement of the physical environments allows
children space to work, play and interact together. The service supports children to learn
through play by providing sufficient resources, materials and equipment in both indoor
and outdoor spaces.

Standard 3.1: Provider’s feedback on the draft report
77. The provider submitted a response to the draft report specific to Standard 3.1 and
Exceeding theme 3, stating:
 Practice is shaped by meaningful engagement with families and the community through
the design and upgrade of the physical environment. Through the reflection of the
unique geographical, cultural and community context of the service, where children and
families reside in unit blocks with limited physical opportunities for children to play and
engage in physical activity, our
was renovated in order to incorporate further
opportunities for children to develop their physical outcomes whilst in our care. In line
with recognized Guidance through the National Quality Framework and Get up and
Grow, the space was designed to promote the best possible opportunities for strong,
physical, development and play. Families were a vital part of the decision making of the
concept plan for the renovation of our
Families were provided the opportunity
to share their thoughts and ideas on the design and contribute to the concept plan of
what they would like to see within the physical environment.
 With the design of the physical environment, Educators welcome, reflect and draw on
the voices, priorities and strengths of the children and families at the Service, whilst
working creatively within the limitations of the physical setting. This is evident through
the numerous learning stories which have been provided and show the way in which the
children have facilitated their ideas and interests within a program and how the
educators have enhanced their interests whilst extending on strong learning
opportunities which enhance their learning and physical wellbeing and development
through creative curriculum planning within a limited environment.
78. The provider supplied evidence in support of their submission.
79. In the feedback form with officer comments the AO noted that this evidence was
considered in conjunction with the draft report and there had been no change to the
rating. They also provided the following comments:
Evidence was considered during the assessment and rating process. Additional evidence
provided does not show how the families had an impact on the overall design and
outcome of the
area. The comment from the service mentions that reflection
of the unique geographical location, community culture and context of families.
However the service does not provide this evidence.

Standard 3.1: Final report
80. There was no change in the analysis notes in the final rating outcome summary report
specific to Standard 3.1.
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Standard 3.1: First tier review
81. Specific to Standard 3.1 and Exceeding theme 3, the provider noted the following evidence
in practice, with supporting evidence, in their first tier review application form:
The design of our physical environment reflects the unique geographical, cultural and
community context of our service.
 It is evident through the concept plan which was developed in consideration of our
physical environment and reflecting the unique geographical, cultural and
community context of our service, where our service Is surrounded by Unit blocks,
hence with minimal physical environments for children to use whilst at home, that
our service’s concept plan was developed. The use of the small area in which was
developed and refurbished to provide children of our community more area to use
further physical movement skills such as riding bikes, climbing up a
using slides, and also balancing was provided.
The design of our physical environment welcomes, reflects and draws on the voices,
priorities and strengths of our children and families.
 The concept plan for the renovation of our
drew on the voices, priorities,
needs and strengths of our children and families as seen through the attached “
” survey which was developed for families to share their views.
The design of our physical environment show that we work creatively within the
limitations of our physical setting.
 As seen through the concept plan design, as well as through the observations
attached as evidence such as “
”, it is evident that our
service works creatively within the limitations of our physical setting and small space
of environment on our
This observation shows the way in which the
was used creatively, as required through the physical needs of the
children, and followed up with an extension in our other outdoor environment, and
continued through extensions which drew off the voices of the children. This can be
seen through the attached evidence “
and “
”.
Opportunities for collaboration with our family and community partners are built into
our approach to designing and making changes to the physical environment.
 Evidence is reflected in the previous evidence provided:
“
” survey provided to families.

and the

82. Evidence specific to this standard and Exceeding theme was also submitted. This evidence
is consistent with evidence submitted by the provider in response to the draft rating
outcome summary.
83. At first tier review, the panel considered evidence gathered at assessment and rating and
first tier review and provided the following conclusion in the first tier review decision
notice:
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 The panel considered that the officer confirmed that suggestions from support agencies
allow educators to source appropriate furniture and resources to ensure inclusion of
children and that information collected from enrolment and conversations with children
and families is how educators become inspired to create environments and experiences
which represent child and family interest, culture and abilities. The panel agreed
however, that the evidence did not sufficiently demonstrate opportunities for
collaboration and shared decision making with families and/or the community regarding
the design and upkeep of the environment or any practice which had been adapted as a
result of this engagement.
 The panel acknowledged that the approved provider’s evidence demonstrated that there
have been opportunities for families to provide input into changes to the design of the
physical environment. Evidence supplied showed that there was a platform for families
to share their views and ideas on the concept plan for the outdoor area, although there
was no evidence to support that this engagement influenced the final design of this
area. For example, the family’s comment to build in a
is not clearly
followed up in the plan supplied. There was also a comment about a family’s uncertainty
with a ramp, which does not have any follow up to suggest this has been used to shape
practice.
84. The panel concluded that there was insufficient evidence to support attainment of the
theme and decided to confirm the assessment of Exceeding theme 3 for Standard 3.1 as
No.

Standard 3.1: Second tier review
85. At second tier review, the provider sought a review of Standard 3.1 and, specifically,
Exceeding theme 3.
86. In their second tier review application the provider referenced further evidence to
demonstrate ‘the way in which our service has continued to gather shared decision making
with families regarding the service design.’
87. In relation to this submission, the provider made the following comments, with supporting
evidence supplied:
 In point 16, the panel has articulated that insufficient evidence was provided to confirm
the collaboration and shared decision making between family and community members
regarding the design and upkeep of the environments. Therefore, we have now included
evidence to further support our initial submission.
 In addition to the evidence in which was provided through email regarding the
borrowing of equipment and partnering with a family to ensure we put the best design
plans in place for her child's additional needs, we have also attached evidence of how
two different families collaborated with our service to enhance the design and structure
of our
enclosure. The evidence clearly identifies from beginning to end, how these
families were involved in the shared decision making relating to the design of our
service.
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 In point 17, the panel stated that there was no evidence of the
(which was
a suggestion made by a parent through a "
Survey) however, it
is clearly observed that the
suggestion was incorporated within the design
plan, and built through the Outdoor Environment renovations. This can also be sighted
through the ongoing Newsfeed documentation.

Panel considerations
88. In deliberating on whether the service demonstrated Exceeding theme 3 for Standard 3.1,
the panel commented on the service actively seeking parent input such as through the
’ bulletin, which elicited a suggestion from one family for a
They also noted the example of the
enclosure, which was donated by a family,
and communication with a family about sourcing specific equipment for their child with
additional needs.
89. The panel noted that while these are examples of sound practice and highlight the
service’s responsiveness to family feedback, they are not evidence of the service actively
engaging with families in shared decision-making and problem solving. While it is clear that
the service is receptive to families’ ideas, this Exceeding theme requires a deeper level of
engagement and collaboration that ensures families are integral in the decision-making
process. Further, the panel were unable to find clear and substantive evidence of how
practice was shaped as a result of this engagement.
90. Citing the example of the
for example, it was evident that the service had
acted on this suggestion by incorporating the
into design planning for the
outdoor environment. It was not evident to the panel, however, how this family, or other
families, had participated in subsequent decisions about the design of the
Further, there was limited or no evidence of families’ ideas and contributions (such as the
being acknowledged in the service newsletter.
91. The panel also commented on a family’s concern about the
, as
documented in the ‘
’ bulletin. They were unable to find evidence of
what conversations the service had with this family about the ramp and what actions the
service took to ally their concerns.
92. The panel concluded that there was insufficient evidence to determine that Exceeding
theme 3 should be amended to Yes to support an overall higher rating for Standard 3.1.

Panel decision
93. The panel decided, by consensus, to confirm the rating for Standard 3.1 as Meeting NQS.

Standard 4.1
94. Standard 4.1 is:
Staffing arrangements enhance children’s learning and development.
95. Exceeding theme 1 is that:
Practice is embedded in service operations.
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Standard 4.1: Assessment and rating
96. Evidence collected by the regulatory authority in relation to Standard 4.1 is documented in
the assessment evidence summary.
97. With reference to the service’s compliance history and QIP, evidence was observed,
sighted and/or discussed specific to Standard 4.1 and recorded in the assessment evidence
summary as follows:
 Recent change of hours of operation in response to COVID-19 on a Thursday and Friday.
Having the hours shorter than normal to accommodate low attendance numbers on
those days. Service is now operating again at normal hours.
 We believe that partnerships are the number one key in supporting our families to keep
updated with their children's progress. This is done by continuity of care regarding
rostering and having the opportunity to see a primary carer in the morning and evening.
This is where our Educators talk to each family about any important messages they may
have and event that have taken place within the day.
 Embedded within our service are our inclusive environments of which supports all
children attending our service.
have embedded a number
of steps and reflections when deciding if the service needs extra staff to support a child
with additional requirements.
 Our service ensures we contribute to continuity of learning and secure attachments
especially at times of change. At the end of each year, Management collaborative and
reflect on the Quality Area 4, where vital aspects of continuity of care are placed as a
basis in the staffing arrangements. Educators teaching styles are noted and are placed
within a room as a permanent educator, taking into consideration the children's
personalities, and the educators teaching styles, strengths, qualification and also
personalities.
 Our Service has regular relief staff to maintain consistency and familiarity for children
and families. Prior to working with the children and families at
, each casual staff
member is introduced to the families through an introductory segment through the
monthly Newsletter which allows the families to learn a little more about each relief
staff member. Further introductions can be seen with posts to families on
and
signs displayed in the foyer. Also reflected in this year's 'Parent Information' night in
where we shared a slide show of our casual staff members.
 Embedded into our practice is a
week staff roster system which all educators follow,
in order to provide efficient supervision of all children attending the service throughout
the day. Through the carefully planned and organised staff rosters, our service supports
our educators to be available to all children and responsive to the many differing needs
of each child, whilst supporting quality experiences and adequate supervision at all
times. The staff roster has been reflected on through collaboration, and ongoing
communication between Management and Educators, to meet appropriate ratios,
continuity of care for children, as well as to meet the needs of all staff through flexibility.
Rosters are designed to maximise educator's interaction and child continuity of care.
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 An educator from the
Room (
is rostered on an opening shift, with
the second
Room Educator rostered on to be on the closing shift which is
rotated each week. The same rostering organisation applies to all Educators within the
service where Educators shifts are rotated on a weekly basis, with an Educator from
each room present in the morning and afternoon from each room to greet and exchange
vital information between families and children, whilst maintaining educator to child
ratios throughout the entire day.
 The roster is flexible and all Educators are able to adapt to sudden changes at the
effectiveness of the roster system, and amend where needed, which includes changes of
shifts due to personal appointments, sickness, and also annual leave.
 Our service has embedded a Sick Leave procedure which provides our educators the
flexibility and support in maintaining their shift when needed. A designated floating
staff member is employed to allow educators time of the floor for a certain number of
hours per work in order to step out of the room to focus on curriculum planning and
critical reflections upon focusing on children's strengths and weakness, and from there
using the knowledge gained can plan intentional experiences for those children; as well
as replacing our trainees to complete their study entitlements.
 All educators are involved in and have input into the organisation and continuity of
educators and have an awareness of how decisions are made about the organisation of
educators across our service. Examples of the collaboration between staff and
management can be seen in the rostering reflections conducted in
and
throughout COVID and the need to adjust shifts, along with the roles and responsibilities
of staff.
 Each year we conduct a staff survey for educators which support their choices in
choosing their room preference for the following year. By using such strategies, we often
find that staff choose to move classrooms with their children or remain where they are
due to their interest in the age group and the relationships which have been formed.
 Our relief educators go through the same induction process as full time staff and have
been with us long term which supports a continuity of care. They have had experience in
all age groups and have been trained through following our policies and procedures.
They are familiar with all children's routines and health needs which uphold the
consistency of care throughout the service and builds upon the family's relationships
with all educators.
 Knowledge gained during professional development is shared with all staff and
educators and collaborative discussions and reflections are undertaken to see if any
changes are needed to be implemented or if we are able to celebrate our achievements
in what we are already doing well. An example of professional development training we
did to enhance our knowledge amongst the team and to then enhance the quality in
care we were providing was done through
training. This training allowed
each of the educators to be aware of the similarities and differences amongst the team
which then took us deeper with knowing where our strengths lie. This workshop assisted
us in the decision making process when considering staff and room changes, as well as
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working collaboratively together to make decisions on what is best suited for ensuring
our children have the opportunities to better their learning outcomes.
 Collaboration is achieved through open communication, information sharing, joint
planning and development of common understandings and objectives. Staff respect and
value the diverse contributions and viewpoints of colleagues at the Service. Throughout
the day, it is evident that all Educators share the common understanding and
professional conduct of sharing resources, providing each other with constructive
feedback, and work together respectfully and professionally to solve problems.
 Interactions between Management, Educators and the entire team are guided by Early
Childhood Australia's Code of Ethics, the service code of conduct and the Service
Philosophy. By collaborating effectively, educators model successfully working
relationships for children.
 Management are dedicated to show their appreciation to the team of educators at
throughout the entire year. Hard work is celebrated through small gifts such as gift
vouchers, nights out to dinner and also special treats placed in the staff room on a
regular basis. The Officer sighted this evidence.
 Early Childhood Educator Day is also an opportunity for the Approved Provider to say a
big thankyou to the team. Families are advise in advance of this special day, and a day
filled with appreciation is organised such as '
' constructed
by the Approved Provider and Families through the families creating personalised letters
and pictures of appreciation. Further, a lunch held in honour of the Educators, a Special
where families are able to write their thankyou message to families, a
personalised
which was collated by the
submitted to our
Approved Provider with families showing their Appreciation to our Educators for this
National Event and a special present which demonstrates the appreciation of the
Approved Provider of the entire team. This special event is organised without Educator
knowledge, with the staff room and service set up the night before as a surprise to all
educators and years of examples can be sighted within our files. The Officer sighted
examples of family feedback and how important the educators are to the children with
parents thanking educators for hard work.
 Our cultural views have been implemented into the planning process and service
practices such as Acknowledgement to County which further research on the Aboriginal
and Torres Strait Islander culture to be incorporated through our goals in QA6. We have
educators from a wide variety of cultural backgrounds and with additional needs;
therefore these views have been shared with the children and families and included into
the program to extend on children's learning as well as respecting the cultural
community in which the service is located.
98. Evidence of practice gathered by the authorised officer through discussions, observations
or sighting documents specific to Standard 4.1 was recorded in the assessment evidence
summary as follows:
 Induction process for educators is detailed and completed before they start at the
service. A staff uniform is provided to educators by management. A standard checklist is
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used by management to ensure all new staff members are aware of the various policies,
procedures, hand books and important information at the service.
 Programming time is rostered each week with educators provided with equal time to
complete documentation. Educators are given three hours per week with one main
educator completing the majority of the documentation for their age group.
 Management changed the roster due to a situation that occurred. Management
completed a critical reflection sheet with "
" explaining the
reasons for the changes to the educators roster. Educators then were given the
opportunity to provide feedback to the management on the changes. Lunchtime
rostering also reflected on and feedback from educators received.
 Team meetings occur monthly and meeting minutes are taken for educators who are
absent.
meetings are more casual and discuss the service QIP monthly. Weekly
meetings are held in the rooms with the educators and the educational leader during
service hours.
 The service has recently experienced a staff turnover with a number of educators
choosing to leave the service due to COVID-19 and personal reasons. Regular casual
staff have been able to fill the positions as management look for new educators for next
year, taking the time to find educators that are the right fit for the service.
 Management take time getting to know educators and their strengths. Management
provide educators with a form to make a choice of which room they would like to be in
for the following year and why. Nominated supervisor and approved provider making
the final decision after reviewing educator's choices.
 Management have provided educators access to a free employee support program
called '
which includes six free counselling sessions for educators. The educators
are able to remain anonymous when they ring and they do not need to advise
management they are using the service.
 Educators sent an email appreciation message to management, saying thank you for all
that they do.


meeting minutes reflected on through a mind map and reviewed. This is also
added to the next meeting agenda to be discussed. Evidence of this is seen in the staff
meeting minutes folder.

99. In the draft report, the authorised officer included the following analysis note in relation to
Standard 4.1:
The organisation of educators across the service supports children's learning and
development. Educator to child ratios are maintained at the service. The service has
considered the arrangement of educators to maintain consistent practice and promote
continuity for children and families.
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Standard 4.1: Provider’s feedback on the draft report
100. The provider submitted a response to the draft report specific to Standard 4.1 and
Exceeding theme 1, stating:
 Our practice is embedded in our service operations, through the purposeful
consideration given to the organisation of educators to ensure familiarity and continuity
of children and a high quality learning and care environment. Through the
implementation of the
rotating rosters, management has carefully and
meaningfully organised Educators through their qualifications, responsibilities, room
leaders, and considering the support needed for the children and families of English as a
second language. In order to meaningfully communicate to all families, through the use
of our employed
speaking educator, as well as the use of our
speaking,
and
Speaking educators, whom we have taken much consideration in
rostering these Educators in order to communicate with families and children. Please see
attached evidence of roster.
 Through the careful consideration of the roster, as well as the employment of all
educators, our service takes into account not only the cultures of our families and
children, English as a Second Language, but also the continuity of educators by reflecting
on the main care givers in each room. It is evident through our roster that Educators of
each room are rostered on different times, in order to have some familiarity and
continuity for children who attend our service each day and throughout the morning
routine. The
Room educators have one educator opening the service and
one educator closing the service, as we believe it is important to have a familiar
educator to the
Years children who require a familiar educator to go to which
enhances the child’s wellbeing. Educators of other rooms such as the
and
room are also rostered on different shifts which allow for the continuity of
care for all children, and enhance the wellbeing, learning and development, whilst
maintaining open, positive, communication with families.
 Each year, our Management team, hold open and honest meetings reflecting the year in
advance, as well as the positioning of each educator within the service. Educators of our
service are provided the option to have a shared collaborative approach with the
decision making of our service by applying for the room in which they would like to work
in the following year. Transitioning a familiar Educator with the children who are
transitioning to an older room are also considered to foster the continuity of care for the
children, as well as enhancing their wellbeing and secure relationships with children and
families.
 Our Service has discussed and adopted an approach to the organisation and continuity
of educators, including relief educators, which consistently aligns with our service’s
philosophy, policies and procedures. As seen in the attached Sick and Carers Leave
procedure, our service has a clear, implemented, and embedded procedure which all
Educators follow when absent from the service. Clear guidelines are followed by all
Educators, always maintaining staff: child ratios, and keeping in mind the covering
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Responsible Person, continuity of educators of each room, Qualifications, and needs of
all children and families.
101.

The provider supplied evidence in support of their submission.

102. In the feedback form with officer comments the AO noted that this evidence was
considered in conjunction with the draft report and there had been no change to the
rating. They also provided the following comments:
Evidence considered in conjunction with the report AO discussing while at the service
that a recent high turner in staff resulting in new staff being hired. Evidence provided
was discussed and considered during the draft report.

Standard 4.1: Final report
103. There was no change in the analysis notes in the final rating outcome summary report
specific to Standard 4.1.

Standard 4.1: First tier review
104. Specific to Standard 4.1 and Exceeding theme 1, the provider noted the following
evidence in practice, with supporting evidence, in their first tier review application form:
Purposeful consideration is given to the organisation of educators to ensure familiarity
and continuity for children and a high-quality learning and care environment.
 As seen through the attached Roster, it is evident that the organisation of educators
to ensure familiarity and continuity for children and a high quality learning and care
environment is placed as a high priority. The organisation of educators takes into
account the room which our Educators are in, where an educator from each room is
present in the morning and afternoon shifts which allow for the familiar faces to be
present for all children who are needing extra assistance with parting from parents.
The organisation of educators who speak a number of languages required to be
available to translate to parents who do not speak English, are present if needed to
communicate to parents.
 Our rostering and placement of educators is also reflected upon and discussed at
the beginning and throughout the year.
The organisation and continuity of our educators enhances children’s wellbeing,
learning and development.
 Our service organises staffing arrangements for the following year through the
continuation of educators which enhances children’s wellbeing, learning and
development. Educators are provided the opportunity to apply for a room to teach in
the following year. The organisation of educators is also organised where one
educator moves up with Children to the above room which allows for continuity and
familiarity for children.
 The organisation of educators is an implemented in a team approach where
educators all have a voice in rostering and room changes.
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We understand and implement effective processes to support organisation and
continuity of educators to enable the establishment and maintenance of secure
relationships with children.
 As seen through the attached post “The Transition and hand over opportunity with
it is evident that our service supports the organisation and continuity
of educators to enable the establishment and maintenance of secure relationships
with children. With our team of educators familiar with all children, positive
transitions of an Educator into a room allows for the children to gain the trust and
secure relationship with an Educator. This can also be seen through “Some new
learning spaces for our growing
post.
 Further evidence can be seen through the critical reflection “Resignations and the
need to always have a consistent plan b with staffing arrangements”.
Our approach to organisation and continuity of educators, including relief educators,
consistently align with our service’s philosophy, policies, and procedures.
 Our service utilises a pool of relief educators who are familiar and know the service
operation which allow for consistency aligned with our service philosophy, policies
and procedures. Educators who are needing a day off follow a “Sick and Carer’s
leave procedure” which allows for Educators to organise a Relief educator who will
be familiar to the Children and families. Evidence can also be seen through the
communication with Educators seen through the “
” Email.
105. Evidence specific to this standard and Exceeding theme was also submitted. This
evidence is consistent with evidence submitted by the provider in response to the draft
rating outcome summary.
106. At first tier review, the panel considered evidence gathered at assessment and rating
and first tier review and provided the following conclusion in the first tier review decision
notice:
 The panel noted that the officer’s confirmation of the service’s QIP notes and recorded
evidence demonstrated some good practice to support the organisation of educators
and continuity of staff. The panel agreed however, that the evidence was not sufficient
to support embedded practice for this standard and show that, at all times, staffing
arrangements ensure continuity for children and a high-quality learning and care
environment.
 The panel acknowledged that the feedback supplied by the approved provider also
showed good practice, although considered that overall, it was consistent with a
meeting rating. The panel noted claims of the rostering of educators who speak different
languages to support children and families, although evidence of the roster showing
when these educators work, did not demonstrate that this had occurred in line with
children attending with the cultural and linguistic backgrounds reflective of those
mentioned.
 The panel also reviewed the evidence of educator room applications supplied by the
approved provider, although considered these to relate more to educator preferences
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rather than enhancing learning opportunities for children. The evidence of the critical
reflection regarding resignations and the need to always have a consistent plan b with
staffing arrangements, shows efforts by the service to maintain continuity despite the
number of staff leaving, although reflects staffing arrangements in response to staff
leaving rather than enhancing children’s learning.
107. The panel concluded that there was insufficient evidence to support attainment of the
theme and decided to confirm the assessment of Exceeding theme 1 for Standard 4.1 as
No.

Standard 4.1: Second tier review
108. At second tier review, the provider sought a review of Standard 4.1 and, specifically,
Exceeding theme 1.
109. In their second tier review application the provider referenced further evidence. This
evidence was noted as being ‘not clearly understood by the panel, which has now been
broken down with further evidence.’
110. In relation to this submission, the provider made the following comments, with
supporting evidence supplied:
 In relation to the Panels feedback, point 19/20, states that there was not enough
sufficient evidence to support the embedded practice with staffing arrangements. It was
articulated that the evidence observed is consistent with a meeting rating, however, the
attached evidence outlines the continuity of care we provide and exceeded efforts put in
place to ensure all children and families cultural backgrounds are supported through our
staffing arrangements.
 It is clear through the exceeding theme indicators of which states "Purposeful
consideration is given to the organisation of educators to ensure familiarity and
continuity for children and a high quality learning and care environment'' as well as "The
organisation and continuity of our educators enhances children's wellbeing, learning and
development" that our service exceeds this theme through the evidence attached. Our
service clearly looks at the cultures of all children and families, taking into purposeful
consideration of these cultures and the support required of our families and community.
As seen in the attached evidence, families as well as the community profile gathered
from the local
council, reflects our staffing arrangements through the
roster, as well as through the employment of educators. This shows a consistent
approach which enhances children's wellbeing, learning and development, as well as
demonstrating our strong embedded practices.
 Through the roster, it is evident that extra support staff are employed to support
educators whilst enhancing children's wellbeing, learning and development. These
support educators are "extra" ratios within the room, organised to support the learning
of each child in an inclusive way whilst maintaining secure relationships with children.
This also exceeds the national quality standards regarding child:staff ratios, whilst
enhancing continuity of educators and ensuring familiarity and continuity for children
and a high-quality learning and care environment.
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 In point 21, the panel states that the reflections provided discuss room preferences and
plans on staffing arrangements rather than enhancing children's learning opportunities
itself. We have now attached further evidence which we have broken down and made
further notes to clearly articulate and identify how in fact, our strong plans created
through critical reflection enhance children's learning opportunities. Within the prior
reflections which have already been submitted, did not specifically have the words noted
"enhance children's learning and development'' however was clearly evident through the
thoughtful planning and considering staffing arrangements and wellbeing as the
forefront and the foundation with the children's learning.
 The “
'' document can
clearly be observed to state that skills and knowledge will also be a factor in the decision
making of staffing arrangements. Educator preference is taken into consideration,
however, took into fact the strengths which were identified by individual educators, as
well as the continuation of educators whom were familiar to children in the current year
of care.

Panel considerations
111. In deliberating on whether the service demonstrated Exceeding theme 1 for Standard
4.1, the panel commented on the service’s efforts to employ staff from different cultural
backgrounds reflective of the cultural backgrounds of children and families enrolled in the
service and the broader
local government area. They noted that while this is
sound practice, they were unable to establish a clear link as to how this relates to practice
specific to this standard being embedded in service operations.
112. The panel commented on the service’s claim in their second tier review application that
it is evident that children’s learning and development is enhanced through critical
reflection and thoughtful planning. They noted, for example, the service’s staff rosters,
which detailed the community languages spoken by staff. They also noted management
seeking feedback from educators about their preferred age group to work with. On this
latter point, the panel concurred with the regulatory authority that the room educators
were placed in appeared to be more about educators’ preferences than enhancing
outcomes for children. They added that, on the evidence submitted, they were unable to
determine how staffing arrangements enhanced children’s learning and development.
113. The panel noted management’s thoughts and reflections regarding staff turnover. They
added that it was difficult to establish a clear link between this evidence and Exceeding
theme 1 specific to staffing arrangements enhancing children’s learning and development.
They also saw this as a potential missed opportunity for management to consider what
actions they could take (for example, conducting staff exit interviews) and other ways of
reflecting on staffing arrangements to inform their thinking and changes in practice.
114. The panel concluded that there was insufficient evidence to determine that Exceeding
theme 1 should be amended to Yes to support an overall higher rating for Standard 4.1.
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Panel decision
115. The panel decided, by consensus, to confirm the rating for Standard 4.1 as Meeting
NQS.

Standard 4.2
116. Standard 4.2 is:
Management, educators and staff are collaborative, respectful and ethical.
117. Exceeding theme 2 is that:
Practice is informed by critical reflection.

Standard 4.2: Assessment and rating
118. Evidence collected by the regulatory authority in relation to Standard 4.2 is
documented in the assessment evidence summary.
119. With reference to the service’s QIP, evidence was observed, sighted and/or discussed
specific to Standard 4.2 and recorded in the assessment evidence summary as follows:
 Regular staff meetings are an embedded practice at our Service, which are held once a
Month. Staff meetings allow for healthy discussions and critical reflection about all
matters in the Service. All Educators are encouraged to attend this paid evening. Staff
meeting minutes are available for all Educators in our staff room for all Educators to
read and add to. Further, educators are involved in ongoing professional development
sessions/workshops to build on current understandings of Early Childhood practices,
theories and methodologies. This involves reporting, discussing and critically reflecting
back to the staff team through staff meetings on the knowledge which was gained
through the session/workshop. New ideas and strategies are always at the top of our
ongoing practice at the service.
 Educators share knowledge and information with each other within each room. They
provide input and feedback (to each other) and share knowledge and ideas in creating
the daily program. The Nominated Supervisor and Educational Leader have one on one
and room meetings to share knowledge and ideas and to provide constructive criticism
and feedback to staff in respectful and ethical ways.
 Every new educator is informed of the Professional standards that should guide their
practice as an Employee at
. They are provided with time to
read the staff handbook, code of conduct, policies, procedures and philosophy. The
Nominated Supervisor then spends time with the new educator answering any questions
which they may have. Our induction process which provides a thorough outline and
explanation of professional standards that guide interactions and relationships.
 We minimise the impact of personal practice with children, families, colleagues and the
local community through the continued promotion of our centre philosophy throughout
the centre which recognises everyone as unique individuals of equal value. Our centre
philosophy is updated annually to ensure it is relevant and compliant and continues to
reflect our core values and values of our key stakeholders.
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 Staff professional conduct is guided through the service's professional standards and
ethical principles outlined in the services philosophy, policies & procedures as well as the
Early Childhood Australia Code of Ethics. This information is always made readily
available for our educators to access at any time.
 Discussions during operational hours and through team development meetings
encourage educators to share their attitude, values and beliefs, creating a positive
environment where educators opinions and ideas are respected and where they can be
challenged and informed. These discussions are relied upon to incorporate information
to improve policy and procedure where applicable on an ongoing basis.
 Our approach to professional collaboration and standards is informed by critical
reflection and past incidents and enables and promotes regular opportunities for all
educators with special consideration to support newly inducted educators, to work
collaboratively and to share and learn from each other's existing and developing
strengths and skills. Evidence of this can be discussed and seen through management
critical reflection in
when our newest trainee started; therefore as the
educators had conducted thorough training with our first trainee, we
arranged the staffing positions to provide our new trainee with the same opportunities.
Further, our service's induction process, mentoring opportunities, leadership training,
the appraisal process and how individual educator's goals are worked on to further
improve practices are being monitored and reviewed on a quietly basis or when
required.
 We reflect collaboratively on pedagogical knowledge and curriculum delivery and
discuss self-awareness of the ethical and professional standards underpinning our own
practice opportunities for improvement. Evidence of this can be seen in the educators
personal diaries as we regularly reflect upon our own practice to promote progression.
 Our decision-making processes are informed by professional standards, including our
code of conduct and code of ethics and any changes are clearly understood by all.
Evidence of how these have been understood by all educators and how they have been
informed of these professional standards, is always done through face to face
conversations, weekly meetings, staff meetings or within staff memos.
 We participate in an Acknowledgement of Country on which our service sits and
encourage the children to acknowledge and respect the important role these people
played in caring for our land. We further share and promote these practices on social
media as a way to inspire the inclusive and ethical practices within our wider
communities.
 The introduction of our '
' will further support our educators to
connect with and communicate more effectively with families in meaningful ways.
120. Evidence of practice gathered by the authorised officer through discussions,
observations or sighting documents specific to Standard 4.2 was recorded in the
assessment evidence summary as follows:
 Educator communicates, "I'm just putting the jacket inside."
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 As educators start their shift, they pass any messages onto one another about children's
drop offs or important messages for the day.
 Staff room has large variety of professional resources available for educators to access.
 Educator asks colleague "Can you and [Educator] get the children ready to pack away
now and get ready for group time."
 Educator communicates to colleague during indoor/outdoor play, "[Educator] I'm out
here now with you because more children are out here with you now."


is a yearly subscription for educators to access at any time,
paid for by management. Educators are encouraged to share information gained
through professional development courses at team meetings.

 Professional development record is kept where educators date and list what they have
done or plan to do in regards to their professional development training.
 An educator had an interest in learning
and joined a course. The educator
presented her learning to her peers at a team meeting.
121. In the draft report, the authorised officer included the following analysis note in
relation to Standard 4.2:
Educators demonstrate a positive working atmosphere and engage in mutually
respectful interactions with each other, children and families. Staff meetings are held
regularly to promote information sharing and professional standards.

Standard 4.2: Provider’s feedback on the draft report
122. The provider submitted a response to the draft report in relation to Standard 4.2 and
Exceeding theme 2, stating:
 Our Service’s approach to professional collaboration and standards is informed through
the practice of critical reflection and reflective of robust debate, discussion and
opportunities for Input by all educators, and informed by critical reflection and past
incidents. As shown via evidence, team members are provided the opportunity to
critically reflect on their role and application of professional ethics and standards across
the service, whilst reflecting on practices.
 Through the regular opportunities which each educator and team member receives, it is
evident that all newly inducted educators are supported to work collaboratively and to
share and learn from each other, whilst developing strengths and skills. Upon
employment, each educator is provided a thorough induction process, and designated a
support person within the service team to help guide, answer questions and learn from.
This allows for the high quality of support not only from the Management team, but also
from a qualified educator who has knowledge regarding service operations, policies and
procedures.
 Staff Meetings allow for the service team to reflect together regarding professional
ethics and standards across the service. Our team reflects on these issues openly, whilst
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being educated and informed through guidance of recognized guidelines whilst
identifying and implementing opportunities to strengthen ethical practice.
123.

The provider supplied evidence in support of their submission.

124. In the feedback form with officer comments the AO noted that this evidence was
considered in conjunction with the draft report and there had been no change to the
rating. They also provided the following comments:
Evidence was already considered when developing the report. Additional evidence
provided is dated
2019 and two reflections from
and
2020 with the
same two educators reflecting. No follow up from the reflections.

Standard 4.2: Final report
125. There was no change in the analysis notes in the final rating outcome summary report
specific to Standard 4.2.

Standard 4.2: First tier review
126. Specific to Standard 4.2 and Exceeding theme 2, the provider noted the following
evidence in practice, with supporting evidence, in their first tier review application form:
Our approach to professional collaboration and standards is reflective of robust debate,
discussion, and opportunities for input by all educators, and informed by critical
reflection and past incidents.
 As seen in attached evidence, our Service regularly critically reflects on professional
collaboration and standards. This can be seen through the attached critical
reflections such as “Relationships with our kids and their rights vs dealing with
behaviour, our frustration and how to manage best practices to support them” as
well as “Our role and application of professional ethics/standards across the service?
What are we here to do and what guides us?”
We enable and promote regular opportunities for all members of our team to work
collaboratively and to share and learn from each other’s existing and developing
strengths and skills.
 As seen in evidence attached to Evidence in 4.1-Theme 1, our service provides
opportunities for all members of our team to work collaboratively and to share and
learn from each other’s existing and developing skills and strengths. This can also be
seen through the daily communication, which is shared through meetings, informal
conversations, and also through critical reflections.
Our approach to professional collaboration and standards is informed by current
recognised guidance and our code of conduct and code of ethics.
 Our regular team meetings are used as an opportunity to reflect upon current
recognised guidelines such as:
o NQF, law and regulations
o UN convention on the rights of the child
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o Code of ethics
o EYLF
 These reflections are used to inform, and changes required to our program or
practice.
As a team we reflect on:
o the role and application of professional ethics and standards across our service
o ethical issues that arise and opportunities to strengthen our ethical practice.
 As seen through the attached team meeting agenda evidence, our team reflects on
the role and application of professional ethics and standards across our service, as
well as ethical issues which arise and opportunities to strengthen our ethical
practice. This is seen through the meeting agenda notes, where our team reflects on
the code of ethics.
We reflect collaboratively on pedagogical knowledge and our curriculum delivery. The
application of professional standards within our service, including our code of conduct
and code of ethics, is clearly understood by all.
 It is evident through the attached evidence that our service collaboratively reflects
on pedagogical knowledge and our curriculum delivery. This can be seen through the
critical reflection called “The National Educational Leaders Conference.
127. Evidence specific to this standard and Exceeding theme was also submitted. This
evidence is consistent with evidence submitted by the provider in response to the draft
rating outcome summary.
128. At first tier review, the panel considered evidence gathered at assessment and rating
and first tier review and provided the following conclusion in the first tier review decision
notice:
 The panel considered that the officer confirmed QIP notes that staff meetings and
professional development opportunities allow for discussions and critical reflection
within the team and that staff professional conduct is guided by the service philosophy,
policies & procedures as well as the Early Childhood Australia Code of Ethics. The panel
agreed, that although the officer confirmed that reflection is occurring, the evidence
was limited to support how critical reflection informs practice for this standard.
 The panel considered claims by the approved provider that the service team regularly
reflects on professional collaboration, ethics and standards. Further claims were
considered in relation to team meetings and the opportunity to reflect on current
recognised guidelines, pedagogical knowledge and curriculum delivery. The panel
reviewed the supporting evidence and acknowledged that it included some reflection
relevant to this standard. The panel agreed however, that the evidence did not
demonstrate regular robust discussions between all members of the service team or any
changes to practice for this standard as a result of these reflections; noting, this is an
indicator for this theme.
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129. The panel concluded that there was insufficient evidence to support attainment of the
theme and decided to confirm the assessment of Exceeding theme 2 for Standard 4.2 as
No.

Standard 4.2: Second tier review
130. At second tier review, the provider sought a review of Standard 4.2 and, specifically,
Exceeding theme 2.
131. In their second tier review application the provider referenced further evidence to
‘clearly identify the critical reflections and robust debate held within the service team’.
132. In relation to this submission, the provider made the following comments, with
supporting evidence supplied:
 In point 24, the panel has stated that "the evidence did not demonstrate regular robust
discussions between all members of the service team or any changes to practice made
for the standard as a result of these reflections". Therefore, we have clearly broken
down the critical reflections which have been submitted in order to demonstrate the way
in which regular robust discussions and changes to practice have occurred.
 Please note that with the critical reflections provided, robust discussion and face to face
verbal communication have taken place during staff meetings, weekly educational
leader meetings, as well as day to day communications throughout the service as not all
reflections heard can be documented, however this does not mean that these practices
have not occurred.
 As seen in the evidence, robust debate and collaboration has taken place through
examples such as the National Educators leaders conference which led to the team
critically reflecting upon their environment and practices to further develop better
learning outcomes for children, hence creating a working bee allowing educators to
collaborate ideas, strengths and knowledge to enhance practices and the service
environment.
 Further evidence can be seen in the "Embedded Aboriginal and Torres Strait Islander
Perspectives" mindmap, whereby educators collaborative and understanding and
knowledge whereby the differing educator perspectives lead to the design and
implementation of new enhanced learning environments which lead to a change of
practice and further enhanced quality improvement and learning outcomes for children.
 Within Management reflections, leadership is evident which leads change and the
improvement of high quality practices, whereby, evidence provided outlining the
Educator Assistance Program (EAP) will enhance educators sense of wellbeing,
therefore, promoting strong ethical practices from Management. Further Management
reflection lead to further inspiration for educators to prompt enhanced practices.
 We have also provided an array of evidence clearly demonstrating that these critical
reflections themselves have prompted discussion, robust debate and collaboration to
enhance all staff members overall practices.
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Panel considerations
133. In deliberating on whether the service demonstrated Exceeding theme 2 for Standard
4.2, the panel noted some examples of sound practice, such as the annual subscription to
the
, which was made available to all educators. They also noted
educator reflections on the National Educational Leader’s Conference. The panel
remarked, however, that critical reflection is more than sharing information from
professional learning and requires a deeper level of questioning, analysis and examination.
134. The panel also commented that critical reflection involves robust discussion and debate
and opportunities for input by all educators. They noted that while there was evidence of
reflection occurring, it was not in all instances critical reflection and the evidence provided
was predominately from leadership and/or management rather than representing the
voices and perspectives of all educators.
135. The panel remarked that they were unable to determine, from the evidence provided,
how all educators were involved in critical reflection. They also noted that there was a lack
of clear and substantive evidence of educators and management engaged in collaborative
discussions and critical reflections, or how this resulted in changes in thinking and/or
practice.
136. The panel commented on the staff meeting notes dated
/
and the
handwritten comment that these notes were discussed with robust debate, together as a
team. They added, however, that could not identify clear and relevant evidence specific to
this submission to warrant a higher rating for this standard.
137. The panel also highlighted the service’s comment in their second tier review evidence
that “not all reflections heard can be documented, however this does not mean that these
practices have not occurred”. They noted, however, that to show that practice specific to
this standard is informed by critical reflection, clear and relevant evidence is required.
138. The panel commented on management’s decision to provide all educators with two free
counselling sessions as documented in the child protection mind map. They commented
that while this was a positive initiative, it was not evidence of critical reflection at the level
expected for this standard. Nor were they able to locate evidence of critical reflection at
the level required for this Exceeding theme that had informed this decision.
139. The panel concluded that there was insufficient evidence to determine that Exceeding
theme 2 should be amended to Yes to support an overall higher rating for Standard 4.2.

Panel decision
140. The panel decided, by consensus, to confirm the rating for Standard 4.2 as Meeting
NQS.

Standard 5.2
141. Standard 5.2 is:
Each child is supported to build and maintain sensitive and responsive relationships.
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142. Exceeding theme 3 is that:
Practice is shaped by meaningful engagement with families and/or the community.

Standard 5.2: Assessment and rating
143. Evidence collected by the regulatory authority in relation to Standard 5.2 is
documented in the assessment evidence summary.
144. With reference to the service’s QIP, evidence was observed, sighted and/or discussed
specific to Standard 5.2 and recorded in the assessment evidence summary as follows:
 We support children to form and maintain positive relationships with others by planning
and programming for experiences that require interactions and socialisation. For
example, tabletop activities, art projects, caring for the garden and service bunnies, and
arranging learning environments for small and large groups.
 A culture of respect, equity and fairness is encouraged in our service by educator's role
modelling positive and respectful relationships for children.
 We ensure that the physical environment, program and routines are conducive to the
development and maintenance of children's interpersonal relationships. For example,
educators are attuned to children who need support with building relationships with
their peers and facilitate opportunities, such as small group activities to role model
appropriate interactions with the children.
 We plan our program and routines to ensure adequate time for children to engage in
uninterrupted play experiences and projects of their own choosing, with a variety of
peers and adults. For example, the free flow program allows children extended periods
of time to continue to engage in play experiences and projects with the peers and/or
adults.
 Our educators plan and create opportunities for children to collaborate with others to
progress their learning through group time and small group conversations. Educators
involve children in the evaluation of learning experiences to ensure the children's voices
are heard.
 We ensure that our policies regarding interactions with children and behaviour guidance
reflect current information about child development and current recognised approaches
in guiding young children's behaviour.
 As a group and individually we reflect on our own experiences, beliefs and attitudes that
may influence the way in which we guide children's behaviour. For example, Educators
developed their own philosophies which were then used to inform and review the service
philosophy to ensure they both were attuned and reflective to the service's approach to
the way in which we guide children's behaviours.
 We support children to recognise their own emotions and those of others by ensuring
our educational program and practice is rich in social and emotional experiences. For
example, providing experiences and opportunities for children to be supported by
educators to explore and understand their emotions and to have empathy for others.
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 We provide opportunities for children to make decisions about rules, expectations and
consequences in relation to their own and others behaviour and reflect upon these on a
regular basis. For example, the older children are involved in setting and reviewing their
own room's guidelines and the behavioural expectations of each person so that
everyone feels safe and secure within that environment.
 We manage situations where we experience challenges in guiding the behaviour of a
child or a group of children by developing behaviour support plans or accessing external
professionals for support or guidance. We do this in partnerships with the families to
ensure consistency with the service and home environment.
 We work with families, other professionals and support agencies to ensure that
behaviour guidance strategies always maintain the rights of each child to be included in
the environment and program.
 We demonstrate a consistent approach to behaviour guidance to ensure that each child
is always supported to regulate their own behaviour, respond appropriately to the
behaviour of others, and communicate effectively to resolve conflict. Evidence of the
professional training we provided our team was to support that educators have
development behaviour guidance strategies as a way of developing children's selfregulation skills. Each year and ongoingly the offering for this professional development
is paramount. We work closely with families to ensure that the home environment and
other learning environments consist of the same strategies used in our environments to
promote that consistence of care for the child to become familiar with; which is done
through meetings and behaviour management plans.
 Our approach to supporting children to build and maintain sensitive and responsive
relationships is informed by critical reflection and current recognised guidance, to
enable the identification and implementation of opportunities to strengthen our
practice. There is much evidence of the reflections done in
meeting
regarding an individual behavioural plan and the need for further support.
 However much of this topic revolves around having personal conversations with staff to
articulate the importance of maintaining the rights of children, therefore much of these
conversations are not documented and in any one specific area, as they are ongoing.
Reflections done with our support agencies can be seen as a way in which we have
passed on the support information as professional training opportunities to strengthen
our educators practices and how we have conveyed to all so that there is consistent and
embedded and 'whole of service' approach to supporting the children. From these
reflections came our '
' in which displays further support
strategies for our team to always refer to.
 We have a culture of inclusiveness and sense of belonging and further encourage all
children to challenge stereotypes and biases and develop a deep understanding and
appreciation of the cultural diversity of our service and the broader community,
including Aboriginal and Torres Strait Islander histories and cultures. Evidence of the
strategies consistently used to develop the culture of inclusiveness which has
consistently supported all children and families to have a sense of belonging within the
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service community and the broader community can be seen through the progress we
have made with NQS 6.2 in our QIP. Evidence of how learning environments are
consistently arranged and adapted to challenge stereotypes and biases both for children
and families can be seen through or programs and event planning as a way to be
inclusive of all families, including ones with physical needs. Evidence of excursions to our
local shops, incursions provided by a family who initiated a cultural/musical
performance, community visitors from our local
and families actively participating in
the program that is respectful of their cultural diversity can be seen through our links
with community and parent participation.
 We draw on our knowledge of each family's strengths and priorities, including behaviour
guidance approaches in the home environment, to support children to build and
maintain sensitive and responsive relationships. We tailor our approaches through the
perspective of looking at our children through an Ecological System which sees them at
the centre of the system and the many systems around the child in which impacts their
life, therefore all approaches consider the many outer layers of our children's
opportunities for continuity of care. We do this by tailoring our approaches to
consistently support and seek family involvement into the program and engage with
educators as a way of sharing their priorities for their children. Supporting behaviour
guidance strategies and promoting the development and maintenance of responsive
relationships is key in our children’s development, therefore relevant support
information is always provided to families, however discussed and collaborated over
first. Articles are shared amongst the families and such things as the circle of security
and behaviour guidance booklets are added to our family resources on
as well
as displayed in our family library for further access. Lastly our families are offered
training and support with sharing links to
articles and professional
development, and further free behaviour management course was offered to families
through
in July.
145. Evidence of practice gathered by the authorised officer through discussions,
observations or sighting documents specific to Standard 5.2 was recorded in the
assessment evidence summary as follows:
 A child plays with puzzles at the table. Educator kneels with child at the table.
 Educator reminds children playing together, "Gentle hands please, [Child] gentle hands
please." Educator calls the child over however the child doesn't listen. "[Child] and [child]
you need to slow down please."
 Children hold hands and move around the activities playing together.
 Children sit waiting on the mat as a group. Educator asks children, “What song should
we sing?" "ABC" says one child. Educator begins to clap and sing ABC song.
 Educator takes dummies off children and places them into their bags.
 'How are you feeling display?' Educators created a visual chart for children to place their
names on the emotion they are feeling e.g., happy or sad.
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 Educator who hears a child name call another child says, “Is that a kind thing to say
[Child]? I don't think so, let's use our kind words."
 Educator helps children write and spell words during a game. Educator kneeling down
next to children.
 Educator explains some feedback received from parent about 'Wheels on the bus' the
Australian version 'Wheels on the
 Children fighting over a ball in the yard. Educator notices and intervenes "Who had the
ball first? We have to share."
 Educator facilitates a throwing game with a small group of children. Children take turns
at throwing and at keeping score.
 Educator gets down to child's level and says, "[Child] you're being a bit rough don't you
think so?" The educator encourages the child to take some down time to calm down and
play at another activity.
 Photos of children doing sign language with a summary of what action needed to do for
the sign.
 Educator approaches children who are struggling to share. Educator says to the children,
"We need to share and take turns."
146. In the draft report, the authorised officer included the following analysis note in
relation to Standard 5.2:
Educators model collaborative behaviour through their interactions with children and
colleagues, helping children to initiate interactions and join in play with their peers.
Educators support children and intervene sensitively when children experience difficulty
in resolving a disagreement.

Standard 5.2: Provider’s feedback on the draft report
147. The provider submitted a response to the draft report in relation to Standard 5.2 and
Exceeding theme 3, stating:
 The service’s approach to supporting children to build and maintain sensitive and
responsive relationships is welcomed, reflected and drawn on the voices, priorities and
strengths of children and families at the service. Through the meaningful engagement
with the families, the voices and knowledge of each family is extended upon through
their cultural inclusion within our service and implemented with the daily curriculum.
Families are always encouraged to provide feedback and share their strengths and
knowledge with the children, where an example can be seen through the evidence of
grandparent involvement, parents sharing their culture through moon cakes and sharing
mandarins with the whole service. Please see the attached evidence where varied
examples can be seen.
 We further contribute to the culture of inclusiveness of our service and support families
to feel like they belong at our service through building and maintaining strong
relationships with families whom require further information and knowledge building
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about the needs of their child. Parents are consistently supported to provide information
regarding their children to our service, so I educators can then effectively support the
inclusive relationships between their child and other children within our service. All of
the attached evidence that our service exceeds this standard by practicing meaningful
engagements with the families through the broader community resources which are
available for all families, and used as a referral for families to gain a deeper
understanding about their child’s needs.
148.

The provider supplied evidence in support of their submission.

149. In the feedback form with officer comments the AO noted that this evidence was
considered in conjunction with the draft report and there had been no change to the
rating. They also provided the following comments:
Evidence provided is of educator observations with children discussing emotions and
self-regulation. Parents are given the opportunity to provide feedback however no
evidence of this is provided or demonstrates a change of practice as a result.

Standard 5.2: Final report
150. There was no change in the analysis notes in the final rating outcome summary report
specific to Standard 5.2.

Standard 5.2: First tier review
151. Specific to Standard 5.2 and Exceeding theme 3, the provider noted the following
evidence in practice, with supporting evidence, in their first tier review application form:
Our approach to supporting children to build and maintain sensitive and responsive
relationships reflect the unique geographical, cultural and community context of our service.
 Researching and using data from the AEDC informs our interactions and planning and
programming for children needs.
 Observations and interactions with children are also used to identify individual needs for
children which are used for further planning.
Our approach to supporting children to build and maintain sensitive and responsive
relationships welcomes, reflects, and draws on the voices, priorities and strengths of our
children and families.
 As seen in attached evidence, our service supports children to build and maintain
sensitive and responsive relationships which welcomes, reflects and draws on the voices,
priorities and strengths of our children and families. Evidence can be seen through the
parent collaboration which can be seen through cultural input, reflecting the cultural
beliefs, practices and traditions which families like to share, such as “Parent contribution
– Thankyou to
and
“
”, “
”,
and “
”.
We encourage all children to challenge stereotypes and biases and develop a deep
understanding and appreciation of the cultural diversity of our service and our broader
community, including Aboriginal and Torres Strait Islander histories and cultures.
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 We respectfully incorporate aspects of the Aboriginal and Torres Strait islander culture
in our educational program and practice to challenge children’s stereotypes and biases.
We draw on our knowledge of each family’s strengths and priorities, including behaviour
guidance approaches in the home environment, to support children to build and maintain
sensitive and responsive relationships.
 Through informal and formal conversations with families, where strengths and priorities,
including behaviour guidance approaches in the home environment are listened to, our
service supports the families and children to build and maintain sensitive and responsive
relationships. This can be seen through the articles shared with families which enhance
and broaden their knowledge on resilience and behaviour guidance, such as the
evidence from
Our
Service also follow through the extends knowledge through the
posts
which are shared with all families from the informal conversations and concerns which
families have of their children. This can be seen through the evidence such as the posts
“
”, and “
”.
 Further support is provided to parents through the parent professional development
which is available through community connections and shared with all families
throughout our online portal and social media.
We tailor our approaches to supporting children to build and maintain sensitive and
responsive relationships in response to input from families and the community.
 As seen through the attached

, correspondence from
, and the
which show the way in which our
Educators support children to build and maintain sensitive and responsive relationships,
it is evident our service uses the input from families and the community.

152. Evidence specific to this standard and Exceeding theme was also submitted. This
evidence is consistent with evidence submitted by the provider in response to the draft
rating outcome summary.
153. At first tier review, the panel considered evidence gathered at assessment and rating
and first tier review and provided the following conclusion in the first tier review decision
notice:
 The panel acknowledged that the officer’s evidence demonstrated the sharing of
information in relation to children’s behaviour guidance and in relation to challenging
stereotypes to understand cultural diversity. It is the panel’s view however, that the
evidence and claims were not articulated in a way that clearly indicated how the
practice aligned to the theme.
 The panel considered the approved provider’s claims that the service uses AEDC data to
inform interactions and planning for children, however, there was no evidence to
support the claim and any relevant practice occurring. The evidence demonstrated that
information is shared with families in relation to behaviour-based diagnoses, however,
no indicators of how this information sharing has supported meaningful engagement
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and as a result, shaped practice. The approved provider’s response also included
information specific to a child’s health needs, and while it is acknowledged that the
service is making strong efforts to support the child and the connection between
specialist strategies used at home and in the service, this appears to have been used
against the service’s achievement of Exceeding NQS for Quality Area 6. The evidence
does not appear to specifically relate to this standard, or the theme claiming to have
been attained.
154. The panel concluded that there was insufficient evidence to support attainment of the
theme and decided to confirm the assessment of Exceeding theme 3 for Standard 5.2 as
No.

Standard 5.2: Second tier review
155. At second tier review, the provider sought a review of Standard 5.2 and, specifically,
Exceeding theme 3.
156. In their second tier review application the provider referenced further evidence to
‘demonstrate the way in which shared decision making is practiced to build on sensitive
and responsive relationships.’
157. In relation to this submission, the provider made the following comments, with
supporting evidence supplied:
 In relation to the panel's review, in point 26, it states that we have only shared
information with families regarding children's behaviour guidance, therefore, we have
now attached further evidence outlining the collaborative partnerships we have with our
families and the cohesive communication in which we share with our parents to work
hand in hand to better their children's wellbeing and developmental needs. Further
examples have been attached regarding a behaviour management plans, parent
meetings, and then observations and cohesive collaboration regarding how to better
support a child's resilience and development. Further evidence has been attached which
also outlines family grievance and the approach taken to ensure continuity of care for
the child and family.
 We have also attached some professional development collected through the
community to further encourage and enhance educators’ practices which then benefit
the learning outcomes of children regarding relationships and enhanced learning.
 We also make note that an observation has been attached (
whereby this
observation was shared with families which then lead to face to face, open discussions,
allowing for shared knowledge to take place, whilst demonstrating strong and
supportive practices for the families and children. We further note that all evidence can
be in a written format whereby, a huge majority of our practices are done through face
to face communication on a daily basis.
 Regarding the comments made about exceeding quality area 6, therefore, not being
able to use the same evidence provided for a different quality area, has shown to be
inconsistent with the interwoven approach within the promotion of the 7 Quality
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Standards needing to be intertwined with each other to truly represent a well-rounded
approach to achieving the National Quality Standards.

Panel considerations
158. In deliberating on whether the service demonstrated Exceeding theme 3 for Standard
5.2, the panel noted some examples of sound practice specific to the service engaging with
support agencies and accessing community resources.
159. The panel remarked that while the service provided numerous examples in their
submission, it did not clearly connect to the standard, which relates to supporting each
child to build sensitive and responsive relationships with other children, or the Exceeding
theme, which relates to practice being shaped by meaningful engagement with families
and/or the community. They added that while the service made statements about parent
partnerships and collaborations, these claims were not supported by the evidence
provided.
160. The panel commented on some of the examples submitted as evidence specific to
individual children and the detailed notes including staff observations, behaviour plans,
parent meeting notes, and emails to families. They noted that while this was evidence of
time being spent with families and/or communication to and from families, they were
unable to ascertain the extent to which this was meaningful engagement or to which
families were actively involved in decision-making specific to their child. They highlighted
an example of the service proposing referrals to medical professionals to one family. They
added that it was unclear from the evidence provided the extent to which the family was
involved in the decision-making to seek a referral to a medical professional for their child.
161. The panel also commented on examples of the service sharing articles on a range of
topics relating to children’s behaviour and providing information about professional
learning opportunities. They noted that this evidence did not demonstrate collaborative
partnerships or meaningful engagement with families, or demonstrate how this shaped
practice specific to this standard.
162. The panel also remarked that there was no evidence of information being provided to
families in other community languages, noting the diverse cultural and linguistic
backgrounds of children and families at the service.
163. The panel concluded that there was insufficient evidence to determine that Exceeding
theme 3 should be amended to Yes to support an overall higher rating for Standard 5.2.

Panel decision
164. The panel decided, by consensus, to confirm the rating for Standard 5.2 as Meeting
NQS.

General comments
165. The panel commended the service provider on their commitment to fostering a sense of
belonging and inclusiveness for children and families, including their efforts to actively
seek and respond to feedback from families. They encouraged the service to forge
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connections with other services and local networks to gain new perspectives and different
approaches to move beyond involvement with families to promote genuine collaboration
and meaningful engagement with families.
166. The panel remarked on the service provider’s propensity to use words and phrases from
the Exceeding guidance in the Guide to the NQF in their submission. They added, however,
that claims made by the provider, including those drawing on wording from the Guide,
must be supported by clear and relevant evidence to warrant a higher rating.
167. The panel noted the number of Exceeding themes overturned in the final assessment
and rating report compared with the draft report, noting that the service is currently
Exceeding NQS in Quality Areas 1, 6 and 7. They also noted that four of the six standards
under review related to Exceeding theme 3.
168. The panel encouraged the service provider to view feedback received from the rating
review processes, including at first and second tier review, as an opportunity to increase
their understanding of Exceeding theme 3 in particular, and their capacity to demonstrate
Exceeding practice as it relates to specific quality standards.
169. The panel highlighted resources available to the sector that may assist the provider and
its service. This includes:


New resources in the Guide to the NQF, such as questions for authorised officers and
ratings review panels to consider against evidence gathered during the quality rating
process, to determine if Exceeding themes are demonstrated for each quality Standard
(see pages 93-99).



The Exceeding the NQS webpage, which includes a series of case studies providing
practical and illustrative examples of what high quality practice might look like for each
standard.
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